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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 



Section 1


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)




Working in an initial assessment team, requires from me a significant amount of risk management, fast judgements and decision making, however as per the Social Services and Wellbeing (Wales) Act 2014 guidance (socialcare.wales), I am also required to undertake this work in partnership with service users and carers, incorporating their views and identified outcomes in my assessment. This is an area I feel that I need to develop further by ensuring that the outcomes are focussed on priorities identified by them, and that this is inclusive of their words and not professionals’ interpretation or influence. I need to develop a clear distinction between the identified social work outcomes and that of the family. I will address this by exploring this within my supervision, and by attending the Outcomes Focussed training offered. 

Further to this, whilst prioritising families outcomes, and balancing this with risk management and the possibility of having contrasting views,   I also feel that I need to further progress in incorporating theory and social work tools to evidence my decision making, and to support my analysis, with the aim of supporting families to recognising the risk of harm and working together to manage it.  This would include referencing tools such as the Sexual Exploitation Risk Assessment Framework (SERAF) (Barardos 2006), and Domestic Abuse, Stalking, and Harassment and Honour Based Violence assessment and management model (DASH, 2009)  within my assessment, to support my analysis of risk and probability of harm occurring. 
I feel that this would help me to work in collaboration with families, and professionals, but also improve my professional decision making, and allow me to develop my professional judgment in these complex cases, by basing my analysis on tested theories and models. 

A particular area of development for me would include sexual abuse cases. I feel that this is an area that I have had least experience, and am least confident in my discussions with families, and questioning to gather information. I intend on sourcing shadowing opportunities with colleagues, to observe their practice, and will utilise case consultations and team mapping exercises to plan my approach prior to assessment. From the mapping exercise I can develop my knowledge of relevant models to use. Whilst I have attended training on working with young people who sexually offend, which was useful in recognising what I know,  I am not however, confident in assessing children who have been the victims of sexual abuse,  and I intent on sourcing training specific to this area, to help me further progress, and build my confidence. Specifically focussing on how to approach service users, what language to consider, and how to achieve best evidence; focussing on working collaboratively within the police enquiries, whilst balancing the family’s needs and any safeguarding issues, and being confident in my role within the lead agency.


Further to this, I intend on making use of supervision to reflect on my practice, and will incorporate the Gibbs reflective model (mindtools.com), to support me in considering what I did well and what I could do differently in future. I am aware that I can require reassurance in my practice, and learn through talking through my cases, therefore this model would support my development, and increase my confidence vastly. 

536 words
           




























Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.  

Date of observation:  _ _ _ _ _ 23rd Jan 2020_ _ _ _ _ _ _ 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)


The observation was completed on a Child and Young Persons assessment, of an adolescent female, following a self-referral by the mother, sharing concerns around child sexual exploitation and risky behaviours, and the potential risk of family breakdown as a result of her behaviour. The assessment took place in two parts, with the parent and child spoken to separately, due to her choosing not to be home for my visit, and was in line with the guidance of the SSWA (Wales) 2014, Part 3 (socialcare.wales), duty to assess. The observation considered for this assignment, focussed on my visit to her mother, at home. 

She resides with her mother and younger sibling, who is diagnosed with Autism, and concerns were shared around the impact of her aggressive behaviours on him. The objective being to explore the risk of her being subjected to significant harm, by way of exploitation, by completing a SERAF risk assessment (Barnardos, 2006), and to ascertain her vulnerability from her associations, and area she frequents, as well as to reduce the risk of family breakdown.  

The family had previously been known to the department due to historical domestic abuse between parents, who are now separated, and have new partners. Both work full time, and she is responsible for walking to and from school daily, which affords her opportunities to link in with her peers unsupervised, and ease of access to public transport, where she is absconding to a neighbouring Authority to see her older and unknown boyfriend. 

The family are first language English speaking; however in considering their area of residence and Welsh context, an Active Offer was made, to conduct the assessment through the medium of Welsh, as per the Welsh Government’s, ‘More than Just Words’ Strategic Framework (gov.wales, 2016)

As per the Code of Professional Practice (2017) section 1 (Socialcare.wales), in order to respect their wishes and feelings, consent for the observation was gained prior to the visit, with an explanation of the purpose of the observation. 

Word Count 330










	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)



For the purpose of this exercise and to embrace confidentiality, I will refer to the young person as child 1, 

Social work values and ethics are underpinned in the Code of Professional Practice, National Occupational Standards, legislation and theory. It influences our behaviour, knowledge base, professional activity and judgment (Adams et.al, 2009, p.39). Our personal versus professional values can pose a dilemma. Our own experiences, beliefs and culture, shapes our views, and in order to practice in an anti-oppressive, and anti-discriminatory manor, we must be aware of this. These are factors I considered in approaching this observation, and in particular being mindful of having no prejudged conceptions going in, but being mindful that historical assessments had been completed, and would need to be considered.  

On arrival there was a maintenance worker at the home under taking emergency repairs to the boiler, I felt that it was my ethical responsibility to give her the option of rearranging, which allowed her control of the situation, to support her in feeling more relaxed, and also to respect their privacy. Despite choosing to continue with the assessment, I was very aware that she may be distracted and was therefore very deliberate in my communication style and body language to try and put her at ease. I felt it important to speak in a relaxed and clear manner, making gentle conversation, in order to find common ground, as I believed that this would help to balance the power between us. I purposefully introduced my observer, and reiterated that the purpose of the assessment was to observe me and not them. I feel that I needed to be mindful of not projecting my own anxieties over being observed on to her, as I am aware that this can affect the flow of my assessments.  

On this occasion the assessment was completed in their own home, and helped to balance the power. Thompson, (2002) states that “the social work profession possesses a lot of power thus making academics believed that the profession is conditioned by some existing inequalities resulting to a limited capacity on the part of the service users to make their own decision which is in contrast to those who have the capacity to make decisions about their own lives.”  Whilst Northouse (2010) also argues that “those who actually possess power have the capability of affecting other people’s beliefs; attitudes and also their course of action and also the ability or possibility to influence” (both cited in Rodrigo 2012).

Whilst being aware of this imbalance, the SSWA (Wales) 2014 actively guides us as practitioners, to work collaboratively with families, to co-produce their own priority outcomes, and in doing so, considering them as experts in their own lives. In effect rebalancing the power dynamics, and fostering a Person Centred approach.   

Within this scenario, whilst I recognised the power of my role, I made efforts to allow her to lead the discussion, and encouraged her to identify priority needs.  During the assessment it was evident that she was anxious about home conditions, which initially proved a barrier to her engagement. It was also evident that Child 1 did not feel comfortable in engaging in the company of her mother, which resulted in her non-attendance.  From this I have learnt, that more initial discussion on arranging visits are required.

Whilst considering the ‘More than just Words’ guidance (gov.wales, 2016), and being a fluent Welsh speaker myself, an ‘Active Offer’  was made to conduct the assessment through the medium of Welsh, however this was not an issue on this occasion, as they were and English speaking family. 

It was important to consider the Welsh context within this assessment, as it helped shape my professional judgement of the risks posed to child 1, as I am familiar with many areas of concern within the Authority. This helped me balance her need as a young person to develop her independence, and socialise with her peers, with her risky behaviours, of frequenting areas of concern, that are known for drug use, dealing and sex working. My awareness of local agencies and support was therefore imperative in helping the family shape their support plan, and working collaboratively with them. 

To support my assessment I completed Daniel and Wassel’s Vulnerability matrix (2002) (Cited in Gov.Scot, 2012) to consider the protective and resilient factors that could balance the risk.  This supported me in also balancing Child 1’s wishes with Mum’s concerns, as it was important to also factor in what may be typical adolescent behaviour, and consider the right of the child, whilst also ensuring that child 1’s well-being was the main focus. 

In doing this I demonstrated the Code of Professional Practice for Social Care, 2017 (socialcare.wales), section 3, where it guides us to “promote the wellbeing, voice, and control of individuals, and carers while supporting them to stay safe”. As well as considering Child 1’s rights Under Article 3, Childrens rights UNCRC (1992), (Unicef.org.uk), where it indicates that the “best interests of the child must be priority in all decisions and actions that affect them.” It could be argued however, that this also posed an ethical dilemma, in what Sarah Banks, 2006, highlights as one of the main ethical issue in social work, being around the individual’s right to make choices, versus our duty to promote their welfare.

Article 5, of the UNCRC (1992) (Unicef.org.uk), gives us the opposed dilemma in this situation, where by it lead me to explore the ‘risky’ behaviours mother identified further, and in doing so, “whilst respecting the parents’ rights and responsibility to provide guidance and direction to their child, balancing this with the recognition of the child’s increasing capacity to make their own choices.” 


I am aware that communication comes in a variety of forms, including body language, verbal communication, facial expression and non-verbal. When dealing with difficult and emotional situations, careful consideration is required of the impact this can have on individuals, making the difference between shaping a positive or negative exchange.  Koprowska (2005, p.36) indicates that “body language, especially facial expressions and changes in complexion, is the expression of emotional states: motion reveals emotion.” Therefore, in assessing this case, I was aware of the mother’s anxious state, and positive communication was imperative. Active listening skills were important, with paraphrasing her to ensure I had understood her concerns.  This supported in reassuring her that I took on board her views, and allowed me to identify her priority needs. 

Koprowska (2005, p.37) also notes that, “we have a duty to communicate with service users in a way that is not unwittingly threatening, overbearing, discourteous, ambiguous, or insensitive. Therefore being aware of my use of language throughout was important. I did not use Jargon, or complex vocabulary so as not to intimidate, and to ensure her understanding. This also included being aware of body language, nodding in acknowledgment, and making eye contact to show interest , which is something I personally find difficult, and need to be aware of, so as not to present as rude or dismissive. This I feel is important to prevent any barrier in engagement, and to build a rapport.  I will add that my use of language and gestures differed between parent and child, as I feel this required a different approach to encourage engagement. I am aware that having a background in working with young people in an advocacy role, that I am more confident in addressing them, and in promoting their voice, but in this role, I have to mindful also to ensure that their best interests are considered. 

The Systems theory, and Bronfenbrenner’s Ecological Model, (cited in McClean and Harrsion, 2009), was underlying to the approach of my assessment. I Explored the Microsytem of her family support, and school, to consider the influences on her behaviour, whether they were supportive systems, whether they could be included within the plan, or whether they may be contributing to her behaviour.  Her Macrosystems were considered alongside this, unpicking the cultural norms for young people in the local community, the influences upon her choices, which led to Child 1, later identifying that mother’s new relationship was a significant factor, leading to her feeling ostracised from the family, and seeking belonging elsewhere.  To support this an ecomap was useful in exploring family dynamics, and other individuals who may be able to support in effecting change. 

Words 1391












Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Eleri was late but contacted me to inform me that she would be late, because she couldn’t find the house. 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes I wanted support

	How well prepared do you think, the social worker was for his or her meeting with you?

	Yes

	  How has the social worker listened to you and respected your views and wishes?

	Yes

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes




	How has the social worker’s involvement met your expectations for this visit?

	Less scary than I thought, I was anxious all day waiting for the visit, but I felt comfortable and at ease.

	Are there any other comments or suggestions that you would like to make?
	No nothing



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)




Legislation, theory and National Occupational Standards (NOS) underpin all Social Work practice.  Within Wales, stemming from the devolved powers, via the Government of Wales Act 2006 (gov.uk), as practitioners we adhere to the Social Services and Wellbeing (Wales) Act 2014 (socialcare.wales) alongside the All Wales Child protection Procedures (2008) (AWCPP) (Childreninwales.org.uk), however for the purpose of this case, and as is for all Child protection concerns, alongside section 7 of the SSWA guidance for safeguarding, we continue to be guided by section 47, of the Children Act 1989/2004 (legislation.gov.uk), for all safeguarding matters.


My case study is based on child 2, who is of nursery school age, who is an only child, and resides with parents. My assessment was triggered following a Public Protection Notification from the police, reporting an incident of Domestic Assault on Parent 1. This resulted in the arrest of parent 2, and parent 1 being treated for injuries. Child 2 was not present at the time of the incident, and this is the first reported incident between parents, and there is no previous social services history, prior to this. Following a strategy discussion, in line with the AWCPP, section 47 enquiries were initiated, and I was tasked with assessing the risks to Child 2, and completing a Child and Young Persons assessment under part three and four of the SSWA alongside the enquiries. An active Offer was considered under the ‘More Than Just Words’ framework (gov.wales, 2016), however as the family were not Welsh speaking, this was not relevant in this case. 

I undertook two separate visits, initially to meet with parent 1, whilst parent 2 was in custody, and secondly to meet with both parents, after concerns were shared by partner agencies that bail conditions may not have been adhered to.  The All Wales practice guidance, for Safeguarding Children and Young People Affected by Domestic Abuse (2011 AWCPPRG), states that “Children who live in households where there is domestic abuse are exposed to significant risk of harm.” My initial visit was therefore undertaken immediately on receipt of the referral, and as per the guidance, it was important to offer Parent1, the victim, the opportunity to be seen alone.   The guidance states that “professionals should be aware of the controlling nature of abusive relationships, and that it may be difficult for the victim to be seen alone.”  I therefore took opportunity in visiting, whilst we knew that parent 2 remained in police custody.

There were numerous cultural and complex factors to consider, given that parent 2 has in the past few years retired from the Forces, and their difficulty in adapting to “Civy street”, and their experiences were identified as triggers to the behaviour, and exasperated by additional mental health needs. In addition to this Parent 2 had increased their alcohol use as a coping mechanism after losing both parents, and had always been in a position of Authority within the Forces, being the one people turned to, and not the one to share their feelings. This highlighted significant cultural differences, which posed a challenge to me, with little experience or knowledge of Forces life. However I worked with Parent 2 to understand further the difficulty they had moving from a rigid, regimented environment, to that of a society of choice, and how this impacted on their emotional wellbeing, identity and sense of belonging.  There were other influencing factors to consider, including their Adverse Childhood Experiences (ACEs) and their past views of social services, stemming from their own childhood, having been subjected to physical and emotional abuse as a child. From reflecting on this, a biographical approach was considered.  Giddens, 1991, states that “A stable self-identity is based on an account of a person’s life, actions and influences which makes sense to themselves and which can be explained to other people without difficulty” (cited in McClean, 2011, p122). Therefore numerous considerations needed to be reflected upon in respect of what shaped Parents 2’s behaviour and emotional state – their identity as having lived with different cultural norms, from being part of the Forces from aged 17, as well as their childhood experiences, which had shaped their parenting capacity, emotional state, and perception of what is acceptable and considered risky behaviour. 

“ACEs” comes from the CDC-Kaiser Adverse Childhood Experiences Study, a ground-breaking public health study that discovered that childhood trauma leads to the adult onset of chronic diseases, depression and other mental illness, violence and being a victim of violence, as well as financial and social problems.” (Cited on ACES.co.uk) From this study, we see that these can be factors contributing to, or exasperating issues of violence and alcoholism.  My dilemma being, whilst it is known that these can be contributing factors, they are not in themselves a reasons for domestic abuse.  In this assessment however, the family had already identified these experiences as contributing stress factors, and were openly seeking support to address them, prior to my visit. This demonstrated that whilst I had initially believed there was an element of minimisation on parent 1’s behalf, they had in fact taken accountability for the incident, and taken measures to address it, which is why this presented as them showing less concern.

Drawing on this, my assessment was very much outcomes focussed, as is imbedded in the Authority’s assessment template, influenced by the principles of the SSWA, and I demonstrated National Occupational Standards, SW9, but engaging the family, and working with them to devise a safety plan.  A safety plan was integral to our approach in safeguarding child 2, and it was felt that incorporating extended family in to this would add an additional protective factor, in that they could offer support beyond the hours of services. This support was explored within Daniel & Wassel’s (2002) resilience and vulnerability matrix, which indicated numerous protective factors, including a stable home environment, positive relationships with protective adults.  (Cited in Gov.Scot, 2012). 

This demonstrated a person centred approach, as I was able to work with them, empowering them to identify the priority risks and needs, giving them accountability and ownership for their plan and considering them as experts in their own lives, where I worked with them in a Person Centre way, respecting their views and wishes and encouraging their active participation.   This demonstrates Code of Practice sections 1.1, 1.3 and 3.1 (socialcare.wales, 2017). Thus allowing them to recognise for themselves what was needed to make changes, and identifying a positive support network, which were considered to be protective factors, leading to the de-escalation of child protection procedures.  This could be viewed within the cycle of change, where they have demonstrated internal motivation to make positive changes. They were reaching the point of Porchaska and DiClemente’s six stages of change (mentalhelp.net) ‘preparation to change’ stage, where they were accepting responsibility to change their behaviour, and reaching the ‘Action’ stage, as they had already sourced elements of support. 

This applies the principles of the SSWBA guidance, of working with families, and underpins the value base of the Code of Professional Practice, section 1.1 (socialcare.wales, 2017) of “working with individuals in person centred ways”, and 1.2” Respecting, and where appropriate promoting and upholding the rights, values and beliefs, views and wishes of individuals”, which in turn fostered their trust in our relationship. This was evident from their feedback, as they were initially presenting as hostile, however I recognised that this was stemming from their anxiety, and they stated that after speaking to me, and clarifying our concerns,  and purpose of the visit, that they were more reassured, and felt like their wishes were being respected. I feel that my communication skills, and approach supported in this change, by being open, honest, and involving them in the process. They told me that they understood the concerns, and appreciated that we were there to ensure Child 2’s safety, but that their intent was to remain as a family unit. This then shaped the support plan, with me working with them to identify how they could do so safely. This demonstrated NOS, SW 12 (socialcare.wales, 2011)., whereby I worked in partnership with the family to identify the risks associated with their situation, and  SW 14, where we planned in partnership to address short and longer term issues. 

Theory shapes social work practice in this respect and evidences that anti-oppressive practice, is instrumental in building relationships. In discussing good practice, Siobhan McClean (2011) suggests that this should incorporate 3 components of our knowledge base, values, and skills. She explains Dalrymple and Burke’s (1995, p29) view within their framework of the contribution these values play in demonstrating anti-oppressive practice, explaining that what we place as important, will shape our work. She highlights that the values required as a social worker, regardless of our particular role will be similar, the changing factors will be our own personal beliefs. She states “It is vital to be aware of these in order to work effectively within a social work environment”.  On reflection this was something I was acutely aware of when returning for my second visit to this family, recognising that I had feelings of frustration and disappointment, that the initial safety plan had not been fully adhered to, and being mindful that I did not portray this in my visit. That said, it did spur me to be assertive in my expectations of the family, and very clear about the potential risks and outcomes, if this was not addressed moving forward. 

Legislation and theory is based on historical case studies, and research, which is ever evolving as society’s needs change, it influences our practice, and supports us in evidencing our decision making, and ensures a consistent approach nation-wide.  We know from research that domestic abuse occurs in many forms, and can have significant impact on children’s safety, development, and behaviour. Women’s Aid, note that domestic abuse is experienced by one in seven children and young people at some point in their childhood, and that “children can experience both long and short term cognitive, behavioural, and emotional effects as a result of witnessing domestic abuse” (womensaid.org)

Stemming from this, the recognition of risk, remained underlying to my assessment, and professional judgments. Using legislation and theory to inform my practice, to help evidence my decision making, based on expert research was important. Whilst I base great value in working together, the purpose of my role is to keep children safe from harm, which as indicated in the Children Act 1989, ‘the welfare of the child is paramount’ in all assessments.  The Violence against Women, Domestic Abuse and Sexual Violence (Wales) Act 2015, (legislation.gov.uk),   places a duty on Local Authorities to implement a local strategy, providing protocols and guidance in cases of domestic abuse, to support us as practitioners to do this. Given the specific and delicate nature of domestic abuse cases, in line with NOS, SW1 (socialcare.wales, 2011).  I make efforts to keep up to date with my knowledge base, to inform my practice and evidence my professional judgement. For this particular case, I implemented the All Wales practice guidance, for Safeguarding Children and Young People Affected by Domestic Abuse (AWCPPRG, 2011), where it offers guidance on the questioning of the alleged perpetrator and victim. The police had also previously completed the Domestic Abuse Risk Assessment questionnaire (DASH, 2009) with Parent 1 during their visit, which provided us with an early indication of the level of risk. Therefore in considering their intent to remain a family unit, this method allowed me to analyse the risks of them doing so.   Whilst I am conscious of implementing these models of practice and guidance, I also have significant experience of working within the Domestic Abuse field, and therefore did not need to be dependent on the document to lead discussion, so as not to cause a barrier in communication. 

Communication skills were key in this instance to foster a trusting relationship, to avoid hostility and in this instance, de-escalated their responses. I demonstrated active listening skills, and afforded them opportunities to share their wishes and feelings, acknowledging their stresses, but being open and honest about my role. My body language was important in maintaining a calm environment, and I was mindful of using open posture, and not presenting as authoritative, so as not to increase their anxieties.   In doing this however, I did need to take responsibility for my own health and safety, and implemented our local policy, and completed my second visit jointly with a colleague. Parent 2 was an unknown entity and risk prior to this, as until such time, they had remained in police custody, and the only information known was based on the referral. I am aware that this, along with parent 1’s seemingly minimisation of the incident, may have shaped my pre-conceived ideas, and influenced my professional judgment, that an initial child protection conference was a likely recommendation. This I feel demonstrated NOS SW3 (socialcare.wlaes, 2011), where I managed my role as a professional social worker.  However, on visiting to explore this further, and ascertain their intentions as a family, I was able to gather further information, which influenced my views, and reduced my perception of risk. This changed my original hypothesis, and level of concern, which then impacted on my analysis that the case could be manageable under the Care and Support eligibility of the SSWB, provided there was a clear plan in place (SSWA, 2014) 

With the principles of the SSWA, Co-production is underpinning to our assessments, and with this, I was able to work collaboratively with the family, using them as experts in their own lives, to agree a safety plan, and plan of support. This utilised the systems theory, and elements of Bronfenbrenner’s Ecological Model (McClean,S, 2011, p223), to draw on their families for support, and incorporated support measures they had already implemented themselves, which included contacting Forces support, and accessing counselling services. These actions in turn reducing the risk of ongoing significant harm. An Ecomap was produced indicating support networks, and what role they could play in the safety plan. In considering co-production and collaborative working, I will however highlight the dilemmas this posed at times, particularly in discussing the risks with police.  Being a multi-agency team, is advantageous in the main, however, can highlight the different thresholds and agendas, and I therefore had to be mindful of taking on board police’s views, but not allowing it to fully shape my judgement, as the social work approach is more holistic, and gives consideration to balancing risk and need, to make changes, as opposed to the guilty or not guilty verdict of the criminal approach. 

To reflect back on the previous mentioned systems theory, in this instance I became the ‘Change agent system’ (Minahan (1973), cited in McClean,S, 2011, p225), supporting them to make positive changes, whilst working with them towards an ‘Action system’, to resolve issues. I utilised motivational interviewing techniques, explained by Lydia Guthrie, (cited in Community Care, 2018) as “a way which balances being directive with also being supportive and non-judgmental…recognising that people are experts in their own lives”. This also allowed me to implement an element of Strengths based approach, supporting in re-focusing on their desired outcomes, and how they would achieve this, and not only on the issues identified. Siobhan McClean (2011, p 164), states that “The strengths perspective argues that personal qualities and strengths can come out of and be formed by difficult life experiences. Resilience, independence, loyalty to one or more people can arise due to painful or traumatic personal experience, People can develop great insight in to their own situation.” This I feel was evident with this family, who after working with them to de-escalate their anxieties, showed great reflection on their circumstances, and were able to work toward how to achieve change. 

One of the outstanding risks from this was getting the family to recognise the potential impact of any further altercations on child 2. The United Nations Convention on the Rights of the Child, Article 19, which is supported by the Rights of Children and Young Persons (Wales) Measure 2011, dictates that it is the right of the child to live free from violence, abuse and neglect, therefore it was initially of concern that their view was that this was the first and last incident, and Child 2 was not present, therefore not impacted. However on explaining that children are impacted by domestic abuse in a variety of forms, including being witness to the aftermath of bruising, damage to property, and acrimony,  that we needed to minimise the risk of anything further occurring. Statistics show us that in 2017, 26 under 14’s were killed alongside their mother, as a result of domestic abuse in the UK (Bullman, M, 2018, legislation.gov.uk), therefore despite the family’s plea that Child 2 would not be deliberately harmed, the assessment and plan had to reflect past theory, and statistics to evidence that the protective factors, would support in reducing this risk of occurring. It was made clear despite their intent, there was a high risk of Child 2 being caught in the cross-fire of any further altercations, thus increasing the risk of significant harm. Therefore measures needed to take in to account, how they would de-escalate stressful situations, in order to minimise these risks, given that the triggers identified, were in the main associated with anxiety, stress and mental health, which had escalated over time. 


In respect of Welsh context, having been fortunate to work within the domestic abuse field, I was familiar with the support services in the area. As an Authority we are fortunate to have a wealth of Domestic Abuse services, which includes support for families wishing to remain together, which was identified as their priority outcome, and I was therefore able to make use of partner agencies within the plan. Having knowledge of the geographical area, and services within the locality was useful in again building confidence and trust with the family, and encouraged them to work with me.


My initial s.47 enquiries initially met the threshold for safeguarding concerns, due to parent 1’s minimisation of the assault, and the potential impact on the child.  I was concerned over how the risks could be managed, and initially considered triggering a Child Protection Conference as a result. However on gathering further information, from working with the family as a whole, my professional judgment changed.  I was able to work in partnership with them to draw on their support systems, and co-produce a safety plan, and altered my judgment, that child 2 was no longer at risk of ongoing significant harm, despite the concerns of the s47 being substantiated.  This allowed me to work in a less intrusive way with the family, and gained their trust, by drawing on their natural support systems. 

I was however, mindful of my professional boundaries in doing this, and remained focussed on child 2’s wellbeing as a priority, and made it clear, that should they not adhere to the agreed plan of support, that the matter could escalate to an initial child protection conference. 

To support me in analysing the risks, and ensuring that the support systems were suffice to manage risk, I made use of supervision and case consultations, where I was able to map out the case, similar to that of Turnell, and Edwards’ Signs of Safety Model (signs of safety.net). Where the strengths based approach is used in cases of child protection, where cases are mapped out to consider strengths, complex issues, priority risks, but placing the child at the centre of all planning, thus taking a person centred approach. Whilst we did not implement this model in its entirety, My supervision made use of its principles, and suppored me with my analysis of risk. Through my supervision, I also reflected on my approach to this case, to manage my anxieties over the risks posed, given my changing views over the risk of significant harm. The Gibbs model (1988) (mindtools.com) allowed me to consider what I had done well, and also helped me focus on how I may approach a similar case in future, as I feel I was quick to pre-judge the risks prior to meeting with both parents, and gathering further information. However this is difficult within an initial assessment team, as it is often the case that we make professional judgements, and manage risk on little evidence, and in quick succession.  I feel that this also co-insides with what I have learnt in the past year, from completing training based on Jan Little’s approach, which is to always consider what else may be going on for the family. 

Utilising supervision for this purpose, allows me to be accountable for my practice, and demonstrates the principle of The Code of Professional Practice, sections 6.5, ‘seeking assistance from my employer’, and 6.9, ‘undertaking relevant learning and development to maintain and improve my knowledge’(socialcare.wales, 2017), and shows a record of decision making and analysis.

Record keeping is an integral part of social work, both for service users and practitioners, as tools to evidence decision making, and also to demonstrate change, and is noted within the NOS, SW 7 (socialcare.wales, 2011), as an expectation of professional practice. Record keeping ensures accountability, and that work is completed in a timely manner, and ensures a consistent approach for families by practitioners. It also contributes to any future life story work required, building a picture of the child’s journey. This supports children in developing their sense of identity and belonging in the long term. The Social Care institute for Excellence notes that record keeping “is central to good, person-centred support.” And that record keeping is a legal requirement, and supports a continuity of care, and accountability.(scie.org.uk) 


Being an initial point of contact team, it is vital that I document my findings accurately, and evidence my analysis and decision making, as this shapes the work completed when cases transfer to the longer term teams. 

In this instance record keeping also helped me to voice the rights of the child. Whilst efforts had been made to gather the child’s perspective, in considering their young age, and significant speech and language delay, much of my views were gather from observing the family interaction and dynamics, as well as liaising with other professionals who had better insight in the child’s life. Keeping accurate records therefore of what I had observed, heard and been informed was instrumental in ensuring their voice was party to my assessment. From this I could be critical of my practice, in that other methods of communication need to be explored, and this will be documented as part of the plan moving forward, however in the immediate safeguarding assessment, this I found difficult, due to needing to make quick judgements on restricted time and evidence. However I will note that all measures taken were done with the intent of causing as little disruption, and intrusion to the child’s life as possible. 

Again to be critical, this case was exceptionally complex and multi-dimensional in the risks posed, and with, little staff and time to respond, risks were evaluated with the evidence presented, however on reflection, and further evidence, my analysis and viewpoints were modified to ensure a proportionate approach was implemented. I would take this on board with future cases, to recognise that all effort must be made to gather information, prior to making final professional judgements and recommendations.  I have also learnt that my own personal views can impact on my judgment greater than I am consciously aware of.  In this instance, the severity of the assault shaped my pre-judgment of Parent 2, and how they would respond, however in reflection, their engagement was more than appropriate, significantly reflective, and they were eager to make positive changes, in what has been a very difficult and complex situation.  I will also be reflecting further on my role as a social worker in a short term team, and of what my role is, by considering that families’ plans are an evolving tool, and that further evidence and information is captured through their social services journey, and that I play only a part in the information gathering and assessing.

From reflecting on this case study, and from utilising supervision since qualifying, it is evident that in the main I work in a relationship based way with families, however to compliment this, I use a variety of models and theoretical approaches, dependant on the individual case. I feel it is important to address each case in its own merit, and not have a blanket or one dimensional approach to all. This also affords me with the opportunity of broadening my social work skills and knowledge base.
	


 
Word count 4107

	






Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)


Given that I work within the children’s social work field, I will be discussing legislation relating to the care and protection of adults. 

In considering the Welsh context, the most relevant and recent legislation that shapes practice within adult care in Wales, is the Social Services and Wellbeing (Wales) Act 2014, which has been developed and adopted since the devolution of powers in Wales in 2010, forming the new Welsh Government. This places both a duty to offer an assessment where it has been identified that there may be care needs or safeguarding concerns, under sections 3 and 4 of the Act, alongside Section 7 of the Act, which indicates the role of practitioners and Authorities in Safeguarding Adults (Socialcare.Wales). 

Within this, it identifies the roles of both National and Local Safeguarding Adult boards, who help shape policies, and procedures, in order to encourage consistency in practice across Wales, and who also conduct serious case reviews, in order that lessons can be learnt for future. S126 and s127, also places a duty on Local Authorities to make enquiries within a 7 day period, if there are concerns raised of an adult suspected, or reported to be at risk. 

Locally, we have a specific Protection of Vulnerable Adults (POVA) Team who undertake all safeguarding assessments, which is led by a POVA Coordinator, and who conduct best interest meetings under our local safeguarding policies, and multi-agency strategy meetings to explore safeguarding concerns, these are underpinned by the principles of the SSWA, where there is also a duty on professionals to report any suspected abuse. 

Considered within these assessments is a variety of Acts, including the Mental Capacity Act 2005, which provides guidance of assessing whether an individual has capacity to make decisions about their own lives, regardless of whether these are considered to be unwise choices, which leads the assessment of whether an individual may be considered to be vulnerable. From this stems the Depravation of Liberty Safeguards (DOLLS),and more recently the move toward the Liberty Protection Safeguards (socialcare.wales)

Throughout the UK, the Equality Act 2010 (equailtyhumanrights.com), is utilised to protect people’s rights, and protect them from discrimination, which is an Act that has replaced and drawn togther the principles of  numerous other Acts, including The Race Relations Act 1976, The Disability Discrimination Act 1995 and the Sex Discrimination Act 1975, to recognise protected characteristics of individuals such as their race, disability, sexuality, gender and age, and instructs that reasonable adjustments are taken to recognise and provide for these characteristics, to allow for equal opportunity (equailtyhumanrights.com). This underpins social work practice to ensure an anti-discriminatory approach, promoting social work ethics and values, as per the Code of Professional practice (socialcare.wales)  

Similarly to this, another UK Act in support of individuals characteristics, is the Human Rights Act 1998, Incorporating the principles of the European Convention on Human Rights 1953, in to UK Law, its principles underpin and shape social work policy and practice (equailtyhumanrights.com).  Ensuring that individuals’ rights are considered and respected, within all social work interventions and beyond. 
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	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)



Within Wales the Social Services and Wellbeing (Wales) Act 2014 (SSWA) overarches both the safeguarding of adult and child. Part 3 and 4 indicate our duty to offer an assessment “where it appears an adult does have needs for care and support, or where a child “may have needs for care and support in addition to, or instead of the care and support provided by the child’s family” (gov.wales). Under part 7, safeguarding measures, the significant differences lies in that adults, regardless of ability, age or cultural background, need to consent to support, and have the right to make choices about their own lives, provided they are deemed as having capacity to do so. In contrast, for children, we have a duty to assess under this guidance, in order to safeguard. Under the Act, Carers will have equal right to assessment, regardless of whether this is care of an adult or child.   The new SSWA also places a greater duty on individuals to report safeguarding concerns of an adult or child, however when assessing this, consent of the adult is the key factor. 

Similarly there are also safeguarding boards developed for both adults and children in Wales,  Children section 134(4), Adults 134(5) of the SSWA (legislation.gov.uk), who’s objectives are to implement guidance and policy across Wales, to protect adults and children at risk of harm. 

In accordance with the Mental Health Act 2005, all adults are assumed to have capacity, unless proven otherwise, and capacity is considered on an issue specific basis. It indicates that as adults they have the right to make decisions about their lives, and contribute to their care plan, even if these are considered to be unwise choices, and have the right to take risks.  Similarly to this is the implementation of the Frasier Guidelines, 1985 (nspcc.org.uk) for Young People, which supports in assessing their maturity and understanding in order to be able to make decisions about their own lives.  

Whilst Article 5 of the Human Rights Act 1998 (mind.org.uk) states that “Everyone has the right to liberty and security of person.” in the event that adults are assessed as lacking capacity in areas, professionals, must take all reasonable measures to support them in understanding their choice. However, should it be deemed that they do not have capacity, professionals can, at said point make choices that are in their ‘best interests’.  This can lead to the depravation of liberty safeguards being implemented, which is an amendment to the Mental Capacity Act 2005– more recently being amended to the Liberty Protection Safeguards, where it seeks to “strengthen people’s rights in areas such as best interest decision” (socialcare.wales)
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)


As a social worker, in order to learn and continually develop in my role, it is imperative that I can reflect on my practice, and recognise my learning and developmental needs. Having been in practice for a couple of years, my confidence is continually growing, but I have been able to clearly identify gaps in my learning, and explore my future goals within my role, through the use of supervision. 

In respect of the learning needs identified in section 2, since this time, I have been able to observe colleagues in practice on cases of alleged sexual abuse, and have been allocated more cases of this nature, to afford me opportunities to practice my skills. In doing this I have made use of supervision – both 1-1 and team supervision, to consider my approach, using Gibbs Reflective model (mindtools.com), and mapping cases to explore the risks, strengths and needs, and to develop my questioning approach, and appropriate models. This has afforded me the opportunity to reflect upon my strengths as a practitioner, on what I do well.  Of which it is highlighted that I build a good rapport with individuals, and am adept at de-escalating situations, but has also allowed me to consider learning needs, and ways I may approach cases differently in future.  I have learnt in particular that in these cases it is imperative to allow the child opportunities to speak freely to share information, so as not to influence their accounts, or impede on any criminal investigation. I have learnt to work in partnership with the police and health to ensure a holistic approach, whilst acknowledging that in respect of the child’s wellbeing, we are the lead agency, and am developing my confidence in recognising this. I have as a result learnt to be more assertive with other agencies, and have become more confident in understanding my role within the enquiries. 

Since my initial developmental review, I have undertaken numerous case consultations with a partner agency who specialise in working with young people who are at risk of sexually offending, and have been able to develop my knowledge base, but has also reinforced my confidence in my existing knowledge within this area. 

My learning needs remain to be focussed on this area however, as I have not yet been able to identify specific training opportunities that considers sexual abuse assessments. 

Now that I am becoming a more confident practitioner, in being able to demonstrate the basic principles of social work, I am further utilising my past knowledge and experiences to compliment my role. Having worked in a broad spectrum of domains, including working with adults with Learning disabilities, Domestic Abuse services, Lone parent Families and with Young People Leaving Care, I am becoming more adept at transferring this knowledge, and recognising the factors influencing service users within these domains within my assessments. I am becoming more confident in analysing the relevant legislations and tools to assess in these cases, and have increasingly referenced tools such as the DASH risk assessment (DASH, 2009), and SERAF (Barnardos, 2006) within my assessments. 

I have been complimented in my approach to families by senior officers, and service users, and it has been raised that I am not risk averse in my approach.  I have had opportunities to represent the team in presenting to ministers to help them understand our role and ethos of working, and I have learnt that this is an element of the job that I enjoy, and would like to do more of in future. 

Additional developmental needs include better management of case recordings, and time to ensure that I am accountable for my work, and do not become overwhelmed. It has taken some time to become accustomed to the fast pace of an initial point of contact team, and whilst I have learnt that I enjoy the crisis management, and the unpredictability, I need to ensure that I do not become overwhelmed by the volume of recordings, and prioritise my cases, in order that I offer the best service to the individuals I support. 

Since qualifying, the cases I have been allocated, have increased in their complexity, giving me opportunities to develop my skills across a broad spectrum of need. I have in this time been required to attend court, which was my first experience of this, and whilst, I was supported to understand my role in these proceedings, my own confidence is such that, I recognise that I am intimidated in such scenarios, and would benefit from further training to address this. 

Other areas of development have included me taking on a more active role in participating in multi-agency County-Lines conference calls, and supporting students visiting the team to understand the purpose and role of our team. I have also supported new staff members to integrate in to the team, and supported with their induction process. This has helped me focus on my future goals, and developmental needs, as I would like to further expand my responsibility in supporting students, by facilitating placements, and applying to the practice assessors training in future. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  
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	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


Since the beginning of the programme EC has continuously developed her skillset and knowledge, EC will always look for ways to improve and enhance her practice always thinking outside the box. EC attends relevant training to support her practice, EC has recently attended child protection and risk assessment training which she now uses to support her analysis of situations. 

EC’s area for development at the start of the programme was to develop her skills in outcomes work and the working of sexual abuse cases. EC has attended numerous outcomes training which has supported her to develop these skills. In respect to sexual abuse cases EC has now worked a number of these cases, has gained advice and support from agencies who work with children who are victims of sexual abuse and now feels confident in working such cases. 

EC’s work has been observed during this programme, she is always professional, open and honest and clear with families about her role. EC has the ability to be empathetic whilst addressing concerns and gathering information for the assessment. EC is excellent at supporting families to recognise the local authorities concerns and also looking at the strengths within a family. EC has evidenced that she has the ability to support a family to devise their own safety plan and supporting them to write their own care plans. EC’s analysis and assessment of a situation is always accurate and clear. Despite EC having to deal with complex difficult cases the families always have positive comments about EC, her professionalism and her work. 

EC has had a number of complex cases which support her and challenge her. EC manages these cases very well and her written work is always to a very high standard. EC is a worker who is always open to constructive criticism and advice given to her. EC will always use supervision and case consultations to her benefit and during these times shows her excellent knowledge base on a case and the risks and strengths. To summarise from the start of the programme to now EC’S practice and knowledge has developed and EC continues to find ways to develop her practice. EC is a very confident social worker who is always willing to support and give advice to new workers and students. 
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In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

[bookmark: _GoBack]NAME OF LINE MANAGER: _ _SORELLE JONES _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Eleri Cawsey 

	
Name of Team/Agency 
	SPOC team

	
Name of Mentor 
	Caroline Avery 

	
Name of Line Manager 
	Sorelle Jones



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 
(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO



36

image1.png
PRIFYSGOL CYMRY ————————
Y Drindod Dewi Sant

UNIVERSITY OF WALES

Trinity Saint David

N





