

Portfolio of Study Skills
Part 1

In Iceland and other Scandinavian countries, it is believed that it is important that children play outdoors. In a recent study in Icelandic government policies, it is stated that playing outdoors is advantageous to a child’s wellbeing. School curriculum guidelines put an emphasis on outdoor learning to be beneficial for children to focus on a healthy lifestyle and be educated on the natural world (Norodahl and Johannesson 2013).
The importance on outdoor learning is long standing in Icelandic traditions for children aged between one and six years old, they play outdoors every day. However, children aged between six and sixteen are limited to outdoor play at beak times. We do not know what resources are implemented by teachers during their outside learning lessons, although it is possible that this may differ depending on the school and the teacher. Nonetheless, in Iceland it is indicated that schools and teachers are adopting the outdoor learning environment in schools more now than previously. In Rejkjavik, the capital of Iceland, 70% of schools declare that they utilise outdoor space for education regularly (Oladottir 2008).
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Part 2
According to Murray and O’Brien (2006), the Forest School Network
Is an inspirational process that offers children, young people and adults, regular opportunities to achieve and develop confidence and self esteem through hands-on learning in a woodland environment.
There is concern that children do not get the opportunity to spend time outdoors in woodlands or ‘green’ settings, unlike their parents did.  “Contact with the outdoors is often limited for many children in modern society” (Murray and O’Brien 2006).
Evidently, if you do not spend quality time outdoors as a child, you are less likely to as an adult.
“The frequency of childhood visits to woodlands is the single most important predictor of how often people visit woodlands as adults”(Ward Thompson .C. et al 2004).
In the “Outdoor Learning Handbook” (2009) the Welsh Assembly Government encourages teachers “to make the most of using the outdoor environment for effective learning”.
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It is important to avoid plagiarism in academic writing by acknowledging the source of your information. Not doing so could result in disciplinary action.
When using a direct quote, it is necessary to reference to avoid plagiarism. You may paraphrase a quote and not have to reference it because you have used your own words.
I believe Wikipedia may be a useful source of information, although you must take into consideration that not all the information is accurate and you may need to back up the source with evidence.
When presenting a long quotation you must,
· Enter as a separate paragraph
· Indent the paragraph
· Quotation marks are not necessary
· Follow with the in-text citation
Harvard referencing handbook (2018)
To begin research for an academic assignment it may be prudent to search for sources for your information. Useful sources of information could be books, websites, you tube, journals, reports and friends.
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Part 3

A Critical Review

The article “Teaching Assistants’ Experience of Inclusive Education” by Suzanne Mackenzie is based on research examining the role of teaching assistants working with children with special educational needs. The intention of the article is to examine the experience and scrutinise the strain on teaching assistants working in inclusion. The article gives a clear insight of the challenges TAs face in their role on a daily basis. It also examines the positions of TAs working in mainstream education supporting children with medical, special educational and behavioural needs; Mackenzie’s intention is to highlight the strain between TAs and the system policies. Five TAs, all with different backgrounds and reasons for working in inclusive education, were interviewed by Mackenzie; each one describes the different challenges they face, either with the behaviour or needs of the children and the teaching staff. One teaching assistant in the Early Years sector is convinced that the burden that teachers encounter is a major factor in the poor standards in the classroom. 
“A lot of teachers, especially in this country feel so much pressure to hit those league tables and prove that they are doing all these things that they think, ‘I haven’t got time to deal with the SEN children’”. Jill, as cited by Mackenzie (2011).
On balance, the TAs found their jobs rewarding, but shared the same view that inclusion in education had its flaws and that more adequate training should be given. Una, a teaching assistant in Essex with 9 years’ experience, describes how the “issues with children’s behaviour makes her job more challenging”. Despite this, she claims she “loves” her job even though the pupils can drive her “around the twist”. Una, as cited by Mackenzie (2011). Overall, it is clear the TAs interviewed felt Inclusion in Education Policies needed to be addressed for inclusion to be successful and avoid tensions and ambiguity.
The structure of the article has been done in deliberate manner to engage the reader to the negative points raised. The introduction of this article addresses the topic and draws focus to “tensions and contradictions”. Mackenzie (2011). The policy context explains the need for teaching assistants. In 2000 the DCSF made a National Curriculum Statutory Inclusion Statement which resulted in the increased need for teaching assistants working in mainstream and special schools. Mackenzie highlights the increase of over 100,000 TAs in just a decade in English schools. The voice of the TA is a lengthy piece which suggests Mackenzie’s focus is on the TAs and not necessarily the policies and legislations. Throughout the writer is attempting to persuade the reader that inclusion in education is not working on the whole. Jane began working as a teaching assistant supporting a child returning to school after illness, she says that one of the most uncomfortable aspects of her job is “her relationship with others”. She was especially concerned with the “stupid politics” Jane, as cited by Mackenzie (2007). Mackenzie’s study collaborates with that of Sikes et al (2007).
In England, teachers and teachers’ assistants are required to implement inclusion but, in the absence of any universal definition of what the term means, the way in which they enact it varies depending on their understanding of this concept.
                                                                                                                                    Sikes et al (2007).
 However, Mackenzie found that she did not receive any positive feedback unlike Devecchi and Rouse’s (2010) study, claiming “collaborative practices were established to support children with SEN” (Devecchi and Rouse 2010). Following on from that, in the methodology we discover that all teaching assistants work in schools in east London. Interviews included focus groups as well as individuals of varied professions. Out of all interviewed 13 were teaching assistants, Mackenzie states that she “tried to apply a general overarching criterion for the selection of the stories” (Mackenzie 2011) this mirrors her own definition of what she finds interesting and significant. Ethical issues are raised about the privacy of the focus groups. In this study it is revealed that numerous interviewees were acquaintances; this could imply that the information received is bias. The findings section gives us the background information of the five featured teaching assistants; we learn about their issues within the workplace and reasons for working in SEN. Angela found her role “isolating” and “physically and emotionally demanding” (Angela, as cited by Mackenzie 2011). In general, I believe the research has had a negative outcome, suggesting that teachers working in mainstream schools are finding it difficult to “include” children with SEN; “Teachers were sometimes negative and un co-operative about including children with special educational needs” (Moira, as cited by Mackenzie 2001). Repeatedly, this article draws on the negative aspects of inclusion in education; the confusing facet of SEN without a logical and direct system.
 This article is misleading and invalid, the conclusion that inclusion in education has its flaws is un reliable with the research that has been undertaken. In my experience as a teaching assistant in a mainstream school, I believe that inclusion in education does work; the teachers I work with do their utmost to “include” all pupils in lessons where possible and are very grateful for the assistance they receive from a TA in their lessons. There is never any ambiguity within the SEN department, in fact there is an Inclusion briefing once a week to keep teachers and support staff updated on SEN practices. This assists with the implementation of differentiation and inclusion of all pupils in lessons, whether medical, behavioural or special educational needs. Therefore, allowing the development of social skills, teamwork and strengthening self confidence which benefits the children and their parents.
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