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Introduction

This assignment will identify a critical incident within a primary school setting using observation
strategies. Then using reflective practice, recognise and evaluate a critical incident to identify
next steps to improve future practice. A critical incident is a personal opinion on the
significance of an event. As Tripp (1993) suggests viewing a critical incident is a judgment that
is made, and the basis of the judgment is the significance we attach to the meaning of the
incidents.

Raj Joshi (2018) explains that critical incidents are something that educational practitioners
interpret as a problem or a challenge. The use of critical incidents in terms of reflective practice
have a benefit to a teacher’s continual development. Richards and Farrell (2010) say that the
cycle of documenting and reflection provides opportunity for teachers to learn more about their
teaching, the pupils and themselves. Teachers must think about not only what happened but
also why it happened. This can be considered good practice as the analysis of what occurred
can be undertaken, next steps identified, and the outcomes can be used for future reference
towards their professional development (Raj Joshi, 2018).

The use of reflective practice helps facilitate the development of new knowledge, skills, and
dispositions in teachers by promoting observation of actions in a real-world environment
(Slade, Burnham, Catalana and Waters, 2019). The use of reflective practice in this study will
identify issues that arose from the observations and uncover the link between theory into
practice and the next steps for potential improvement in future lessons. As Tripp (1993) states
that there are valuable trends in regard to investigating critical incidents in schools, one being
the use of applying the knowledge of research methodology used in the university to school-

based learning.

Observation

The observation will take place in primary School A, located in the Vale of Glamorgan. The
school currently has 471 pupils, aged 3-11, with 14 single-year classes. The national average
for free-school meals (FSM) in Wales is at 19%, whereas this school has 36% eligible for FSM.

The majority of pupils enrolled are of a White British demographic and come from homes



ECAD 6007 Ryan Cross 1900427

where English is the main language. The school is categorized green for support needed
which is the highest category for schools (Estyn, 2017). As of 2018, School A receives an
average of £3500 per pupil per annum (Mylocalschool.gov.wales, 2019)

As familiarity with a child’s community and culture may provide the researcher with informative
context which could lead to assumptions (Bates, Schneck and Hoover 2019) it was important
for the researcher to remain impartial at all times after gathering evidence on the educational
setting. The school has also identified there being 31% of students having Additional Learning
Needs (ALN) with the national average being 21% (Estyn, 2017). The observations will focus
on the nursery setting. The nursery has around 50 students, which are split into morning and
afternoon classes. The researcher undertook two days of observations in a particular class

having 7 children, in each of the morning and afternoon sessions.

Methodology

Observations were completed during lessons specific to literacy, humeracy and experiential
learning, where children learn through play and the environment around them. Research will
be undertaken in an educational environment by observing a number of lessons. There are a
number of qualitative research methods that could have been used, with the chosen one being
a case study approach. A case study analyses an incident rather than gathering more general
statistical evidence as case studies develop a theory of causal factors which can help
researchers to understand similar situations (Cohen, Manion and Morrison 2017). Similar to
the Critical Incident Technique, which helps collect and analyse data about activity in authentic
situations and becomes significant to the people involved (Hughes, Williamson and Lloyd,
2007). A critical incident method is used when there is an event-based focus, it is then used
to investigate said events that are perceived critical by the researcher (Mills, Durepos & Wiebe,
2010).

There are a number of potential disadvantages to using qualitative research methods. As
Nisbett and Watt (1984) explain, it can be prone to “observer-bias” meaning that the person
observing will only see what they want to see and these methods can be selective and
subjective. Although different to bias, subjectivity has been related to the expression of
personal opinions and beliefs that are considered too ‘fleeting and personal’ to the researcher
to be considered for scholarly attention (Athanasiadou, Canankis and Conillie, 2019). On the
other hand, qualitative research is interpretive in nature and requires detailed observation,
analysing the whole picture (Atieno, 2009) highlighting the importance of a holistic approach
in the classroom. Atieno (2009) continues, that the purpose of qualitative research, particularly
the use of the critical incident method, is to learn from the participants in a setting or a process

by which experience it, the meanings they put on it, and how they interpret the experience. It
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was vitally important to look at things from a students point of view in this setting, looking at
how behaviours have transpired and certain learning techniques created by the environment
they are in. It was important for the researcher to record this during the evidence gathering
and see how it affected the learning.

Another problem while undertaking observations was the ‘Hawthorne Effect’ which includes
the participant having awareness of being studied and therefore altering their behaviour
(McCambridge, Witton and Elbourne 2014; Cook, 1967). The children being observed are
more likely to modify their ‘performance’ in front of an observer, with a possibility that pupils
will respond in some way to any change in their environment (Woolfolk & McCune-Nicolich,
p.35 cited in Chiesa & Hobbs 2008). While observing, researchers either undertake the role
of a participant observer or a non-participant observer. Undertaking participant observation
enables the researcher to understand the learning environment in its natural setting while
potentially taking part in activities with subjects (Kawulich, 2005). Non-participant observations
are unobtrusive, meaning the researcher does not engage with the subjects and takes a “fly-
on-the-wall’ approach and becomes a spectator in the environment (Given and Williams,
2008). With this method, it is claimed, the researcher is able to act objectively and able to
make notes in a setting fully focused on direct observation. Given and Williams (2008) argue
that this may be seen as intrusive to the participants which may affect their behaviour. While
undertaking this study, the researcher took part in hon-participant observation at the beginning
but transitioned to a participant observation strategy because it enabled the researcher to
establish a rapport with the students promoting non-threatening observation (Kawulich, 2005).
In this way potentially more accurate and authentic data was collected, through mitigation of
the Hawthorne Model, the children became comfortable with the researchers presence leading

to authentic incidents taking place.

While evaluating the different research methodologies, looking at the benefits and limitations
of qualitative research and the data gathering, notes were taken focusing on key words and
details from observation would be best so as to not distract the researcher from engaging fully
in the environment, allowing him to look at the incident from an holistic point of view. When
there was time shortly after the incident it was written up fully in more detail (McFarland, 2008).
Subsequently the researcher was able to apply context to the incident and reflect. When
logging the observations, it was important to make sufficient notes on the incident so it gives
the researcher a well-defined description of what took place and help to identify next steps
(Bates et al 2019). Shortly after the observations were completed the notes were then
transcribed onto a more detailed observation sheet, written in full (see Appendices). Questions

on the observation sheets were then answered to provide a deeper understanding of the
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incidents. Overall, 4 observation sheets and 4 Assisted Reflective Conclusion (ARC) forms

were completed.

Critical Incident

The incident occurred during the nursery ‘village time’ where at the end of the day the teachers
gather all the children together in a classroom. In this session the children and teachers
interact either to discuss a problem, ask a question or read a story to the children, which is
where this incident occurred. The teacher began reading a picture book to an estimated 20
children. The children were sat on a large carpet in front of the teacher and after the first few
pages of reading a child (Child-A) was sat at the front near the teacher and began to shout
loudly to a friend (Child-B). The teacher asked calmly if Child-B would like to sit next to them
and Child B then moved. Child-A was clearly being disruptive in the lesson. In Successful
Futures (2015) Donaldson, introduces the concept of developing an ethically informed citizen,
with a particular focus on respecting the needs of others as members of society. As Child-A
was being disruptive, they may have distracted other children in the class which can have an
effect on their learning. A short time later, Child-A continues to shout loudly with the teacher
this time trying to stop the child by staring solely at them while reading the book, Child-A stops
once more and the teacher continues but a few moments later, Child-A shouts loudly, and
other children in the group look at them, which shows disengagement with the activity. The
teacher addresses the behaviour, asking the child “Child-A, what should we do when someone
is speaking?” The child answered “Listen” the teacher then replied, “Well done, now can we
give ita try?”. The teacher goes on to praise other students in the class that are sat nicely and
are engaged. Child-A then sat properly and listened to the remainder of the story and when
the teacher finished the book, praised Child-A for adjusting their behaviour. This again links
with the four purposes mentioned by Donaldson (2015), in this instance, showing the
importance of creating ambitious and capable learners. In this incident the child had not been
engaged for the majority of the reading and was disruptive. Children should set themselves
high standards and be ready to learn throughout their lives (Donaldson 2015).

This incident highlights the importance of classroom management. Classroom management
is crucial for teachers as it is seen as one of the most difficult problems they face (Jones and
Jones, 1998). Classroom management includes strategies that help develop a child’s
engagement and improves their behaviour for the benefit of themselves and others in their

classroom (Emmer & Sabornie 2015).
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Literature Review

In this section, after observing and reflecting on the incident, questions have been raised
regarding the importance of classroom management and whether children should be actively
involved in the learning process. Another topic that will be reviewed is the use of behaviourism
in education, in particular the use of positive reinforcement and its effectiveness and moral
use in an educational setting, looking into this is important as the researcher can consider the
effectiveness of reinforcement in managing behaviour and how it can affect the motivation of
students. The reason for looking at these particular topics relates towards the incident where
the teacher used several methods to try and stop a behavioural issue that was ongoing during
the lesson, used a behaviourist tactic in positive reinforcement in the hope that will stop the
behaviour reoccurring. The discussion of these topics are important as it will allow the
researcher to understand what is involved in classroom management and the effect it can
have on the students learning. Additionally, while considering the use of behaviourist
techniques such as reinforcement and its strengths and limitations in an educational

environment.

Classroom management can be defined as actions taken by teachers to build a beneficial
learning environment for all students (Evertson & Weinstein 2006). It is somewhat believed
that classroom management has an effect on students behaviour and their level of attainment
(Gage, Scott, Hirn & Macsuga-Gage 2017; Chandra 2015; Lopes, Silva, Oliveira, Sass &
Martin 2017). These authors argue that strong classroom management strategies can be
linked with positive student outcomes, these strategies can include caring relationships with
students; clearly stated expectations; use of collaborative learning to encourage student
engagement with tasks problems and being an involved participant in the learning process
(Chandra, 2015; Gage et al. 2017). They also argue that when children are involved in the
learning process, problem behaviour decreases and desired behaviour increase through
engagementin the lesson (Chandra, 2015; Karakaya & Tufan 2018). Referring to the incident,
the teacher read a story to the class and by the literature, suggests that perhaps the
behavioural issues that occurred may have been caused by disengagement with the lesson.
Gage et al. 2017 found that students in lessons with low classroom management strategies
were significantly less engaged. Therefore, by developing a lesson where children are
involved in an active learning process, inappropriate behaviour can decrease therefore
improving learning through the avoidance of disruption and being engaged with the tasks set.
The research above suggests that ‘classroom management’ is multi-faceted with many

different factors needing to be considered to implement good classroom management, and
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that negative or disruptive behaviour is an outcome of low classroom management. The
avoidance of negative or disruptive behaviour by good classroom management is considered
better than having to cure it.
Canter (2009) on the other hand emphasises that establishing an environment where the
learners’ needs are met, behaviour is dealt with and learning follows the structure intended,
are key attributes to classroom management. Although Canter (2009) supports teachers
taking an assertive approach, he believes that the best way to control a class is through a
teacher-in-charge approach where student compliance is important to building a positive
learning environment. This contrasts with approaches taken by the other researchers who
argue that learners need to be a participant in the learning process. An example of this would
be that researchers above believe that students should be involved in the rule-making process
whereas Canter (2009) and Charles & Senter (2005) believe that teachers should formulate
rules and make them clear, explain them and model positive behaviour. Through this approach
students will learn how to manage their behaviour (Chandra 2015; Dustova and Cotton 2015).
It's important to address the need for having good classroom management strategies,
through reviewing literature, its shown that the term classroom management is extremely
broad and multi-faceted, with a range of differing opinions on what is the most important
aspects of classroom management. However, by addressing the research it shows that the
authors put an importance on setting clear, structured rules and informing the class of potential
consequences when rules are broken. There is variation in how the rules are designed, as
one approach seeks to involve the learner, to engage them in the process to avoid disruption
through disengagement while the other looks to be assertive and concise, to make sure the
students understand what is expected of them and how they can succeed in class.
Looking at the incident, see Figure 1, on two occasions where the child was being disruptive
there was no reminder of rules from the teacher and the child continued being disruptive.
Through the use of questioning however, the teacher asked a question regarding a rule that
when the teacher is speaking the class should listen. When the child answered, they stopped
causing disruption. There is also agreement that teachers should be assertive, in how they
act and what they do, to maintain discipline and engagement in the classrooms (Canter 2009;
Chandra 2015). Lopes et al. 2017 directed a study which shows that classrooms with more
controlling teachers and had less classroom misbehaviour. This informs the researcher that
to be an assertive teacher, means they are in control of the classroom environment which
lowers the chances of classroom misbehaviour and through questioning they became
assertive.
There is a differing opinion from the authors stated above, they have different theories about
what comes first, misbehaviour or poor classroom management. Canter 2009; Charles &

Senter 2005, argue that teachers should be assertive and be in control of how things work in
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the environment which lowers misbehaviour. Yet, Gage et al. 2017; Chandra 2015 say that
pupils should be actively involved in the learning process to improve engagement which
lowers the chance of misbehaviour. The implication of this means that teachers have different
options and can decide what is best for their classroom and for themselves as practitioners as
some can thrive in an autocratic environment and some may thrive in a learner-voice

approach, taking the needs and wants of the students into account.

The next topic is behaviourism which is a learning theory developed B.F. Skinner, where he
believed that behaviour could be controlled through consequences (Bufford, 2006). During the
incident, the teacher used a method within behaviourism known as positive reinforcement.
McLeod (2006) states that through reinforcement ideal behaviour can be strengthened and
behaviours that are not, will diminish. Positive reinforcement includes providing feedback and
praising students motivating them to participate and remain engaged in learning. Linking with
the incident, the child is praised for conforming to the rule after causing disruption, with the
teacher hoping to increase the probability that the preferred behaviour will happen again
(Diedrich, 2010; Phelps 1997). They argue that the simplest form of praise is verbal and is
one of the best ways to motivate pupils and emphasise rules (Phelps, 1997). A study by Deci
(1972) found that when students were given physical rewards for their work the quality was
lower than that of students who completed a task where their reward was verbal praise.

Some practitioners avoid using positive reinforcement as they believe that rewards and praise
have a negative impact on intrinsic motivation (Parsonson, 2012; Eisenberger & Cameron,
1996; Kohn 1993). These researchers found that the use of rewards for tasks lowers the
quality of work and is less creative than those completing comparable tasks that are non-
rewarded. This opinion suggests that the use of reinforcement in a classroom can make
students less enthusiastic and could affect the behaviour of a class when rewards are unable
to be used. The implications could be detrimental to classroom culture as students will not be
ambitious or creative because they will only be willing to do enough to receive a reward and
not push themselves to the best of their ability. The research above shows that rewards that
are physical and can be used by students can affect intrinsic motivation and harm the
development of learners but using praise as a reward can be beneficial to the learners as

being praised may encourage them to continue and improve.

It is also argued though that positive reinforcement can leave children only behaving to seek
a reward (Rhode, Jenson & Reavis 2010; Kohn 1993) the issue being that children are likely
to misbehave then adjust their behaviour to receive praise. Kohn (1993) believes that positive
reinforcement, such as praise, can be counter-productive and harmful to the learning of the

students. A scenario in an article by Brandt (1995) whereby Kohn described an incident where
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praising a single student, for example, for sitting nicely and quietly can mistakenly introduce
competition between students in the classroom and manipulates them to get a desired
behaviour from the children which can cause a decrease in motivation, fracture relationships
and disengagement. Researchers such as Kohn (1993) and Kelsey (2010) argue that a child
will only behave to receive a reward and that when the reward ends the behaviour will
gradually return.

Positive reinforcement strategy allows teachers to control behaviour in the short-term but can
damage them in the long-term as it does not allow students to be self-directed learners with a
moral value system or allow them to take risks and challenge themselves (Kohn 1993; Polley
1995; Kelsey 2010).

While stating that reinforcement can be counter-productive, Kohn (as cited in Charles &
Senter, 2005) argues that teachers should not punish or reward but encourage students to
work collaboratively and build a sense of community within the classroom. This links to the
‘ethically informed’ purpose by Donaldson (2005) who explains that students should respect
the needs of others while having involvement in ‘society’. Even though Kohn (1993) and
Phelps (1997) have differing opinions on positive reinforcement, they are of the same opinion
that humans have a basic need to belong with Kohn suggesting that ‘class meetings’ be held
to discuss topics and make group decisions, arguing that positive reinforcement can negate
that feeling of belonging in a classroom though and Phelps states that humans strive to be a
valued member of a group and are made to feel valued through positive reinforcement
strategies such as feedback/praise, to have others recognise personal achievement (Kohn,
1993; Phelps, 1997).

There are arguments that Kohn ignored a lot of literature regarding the use of positive
reinforcement as a behaviour strategy, leading to it being misunderstood (Maag, 2001).
Positive reinforcement is perceived to be time-consuming, have contradictory views on
cognitive development and demeans humans (Axelrod 1996 cited in Maag, 2001). Maag
(2001) also argues that reinforcement is not used because punishment is the preferred
method for practitioners and children should not be coerced into behaving as the teacher

wants.

All things considered, the use of positive reinforcement can be used as a tool to control and
modify behaviour but should be used cautiously. When overused the students may become
dependent on rewards or praise and may hinder their learning and development. When not

used enough, students may become disheartened and disengage altogether.
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Reflection

The advancement of teaching and teacher education over the years has made teachers
guestion their practices for their own development in order to improve the education of their
students and through engaging with reflective practice teachers can become more effective.
Through reflection teachers can unpick difficult situations that they encountered and develop
an understanding of the underlying issues and formulate a solution to the problem. As a
teacher becomes more adept at critically reflecting, they can develop new skills and theories
to enhance their professional development (Mathew, Peechattu and Mathew, 2019; Cimer,
Cimer and Vekli, 2013).

The critical incident brought up many interesting ideas that could have been explored but the
researcher chose to explore the importance of classroom management and its links to
behaviour issues and using positive reinforcement to manage behaviour. Using Gibbs (1988)
reflective cycle, the researcher was able to evaluate the research completed, which brought
up a variety of opinions and sources arguing over the correct way to approach misbehaviour,
particularly the use of positive reinforcement. My experience of what happened made me
guestion what was the use of it in terms of improving behaviour in the classroom, | believed it
to have a positive and immediate effect in the short-term as the child continued the desired
behaviour until the end of the lesson but | was unable to continue my observations to see if
there was a long-lasting effect. Many researchers are of the opinion that positive reinforcement
should not be used in education as it can harm the student’s learning and development
through using rewards and its negative link with intrinsic motivation. My opinion is that when
used correctly positive reinforcement can be a good behaviour management strategy but
should not be used all of the time due to the consequences laid out in the research, including
the negative connotations it has with motivation. Kohn (1993) discussed its use and its creation
of competition in class as a negative, but | believe when used correctly it highlights modelling
of other students behaviour as something for others to aspire to and when a child follows that
model and receives praise themselves they may repeat it in hope of further reinforcement. For
future teaching practice the teacher may want to consider the effects of reinforcement on
motivation as the research suggests there is a negative correlation between reinforcement
and motivation. The teacher might look to use other behaviourist technigues such as negative

reinforcement or punishment and see that a more adept strategy for their class.

The incident occurred during a reading session and the behaviour happened when Child-A
became disengaged. Reflecting on the incident and the research, there is evidence to suggest

that when learners are not engaged in the experience, problem behaviours can develop where
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there is low classroom management. The teacher may consider using a shared reading
technique, where the children are involved in the reading by being asked questions to develop
their understanding. When engaged, problem behaviours may decrease. Another alternative
might be to read to smaller groups of children throughout the lesson so it is easier to control,
while other groups are completing separate tasks with other members of staff. This may also

lower the chances of disruptive behaviour.

Conclusion

A non-participant approach was initially used to observe the pupils in the environment but as
pupils became familiar, a participant approach was used to build relationships and make them
comfortable in expressing themselves. During the incident, the observer was in a non-
participant position watching the teacher lead the children in a reading session. The teacher
used a number of techniques that interested me and through the use of Gibbs (1988) ARCs,
| thought this warranted further research. The approach used by the researcher modelled the
Professional Standards for Teaching and Leadership and through reviewing the literature and
critically reflecting on the incident the researcher was able to look at differing opinions on the
topic of positive reinforcement and classroom management and was able to provide
suggestions to improve future practice, which include using a different reading technique to
maintain engagement and lowering numbers in a session to maintain classroom management
and also the short-term use of positive reinforcement is fine but be wary of its consequences,
potentially using different behaviourist techniques to maintain standards. This study shows the
importance of using reflection to inform professional learning to develop future practice.
Critical reflection is a vital component of the Professional Teaching Standards for Wales in
terms of developing Professional Learning (Welsh Government, 2018). It was important that
this was used because it influences development into furthering professional growth and
through introducing reflection into everyday practice it will benefit not only the practitioner but

also the learners will have a more authentic and rich experience.

10
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Appendices
Figure 1.

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

2UMNE
Lesson details:

V\K}TN‘
Tt 10 Swe & vy [0 < U3ars = by fasen o b gV o> & Wiy

Classroom culture
(Are the students focused on learning?)

Al He Sujens, from e chidetis Uhamcs me R on) S on e mat. iov
O e luden TMdXMWﬁo\uc%wab%m

In WD.J'J\ Chlktn wee e 10 Cotumbe +~ Rus ol di0d Rotird
i\.’!uojmd-u) ’kMMMMAwb&MMWH
Gek oo ghe

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
PuUrposel) The fimte o He lewon > W 4SS & Ptbion Wik He Cohar

( Bhov.or IN‘h) Dixu'sron wad Mk - el “M wat Mol SW' W/a\xd

0 make Chillen bk & At woony Teohed W Fw & Jor o bunpog
Enhnte ko +
C-mfv\,\.-um ‘.‘3

Direction
(Are the students clear about what they are doing and how to do it well?)
& Hre dixoSSion wrd mdwkdq;uwaw g 10 e M'X:'uﬁ‘hw‘u
o?#crwwa/us}'«d't&wwdoumwe&j:)ums?' C‘\Juu\utr,aﬂauqﬂo
gmw,hmjnfug::Mmemmwkwb‘qui rom Fewhen
55 leektr - 1o, kedhen Madenied bebwios § S‘uin_-j with Gils ang Wontr'auslv Fyen
Ween Tomeone wen Srin- 9

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

fﬁdub(AN-ﬁ#SMthJbcTrfiAH¢M$m.wam:vm»gflbéhn
Hei idas Wik He mna‘,_p wd in RS a A MJM.
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Assessment

How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

As v llgg. Fme ' 0o CPlen %«:}hab He weele , Childtn undtSund e bcu.h and
hak 3 10 be Begey & Hem. The lewne tmude childen auwe ¢ He Aobems ok
oo bt hgguSsed and ikl Hw’u:)w o Pk thee act Puens! - Tewhts® ankcee] quedony

beare , clor Y end e o upup i "”\w"ﬂ""“"‘bw e Problems Lice and haw +o
nd{b Hem .

In fems & He Wd_’)‘ Hhe boode huc) bewn wied in flevios eSS Sy Some Uik
M“fj Move an Undd"dan;‘\ﬁc& e 3”5“"" Aok guedons Uoald've been ke . Durin Hre
9#3 N el Wied b tmuee e Hor childen Were. Uttt oy and revtd WOy, wiph He
Rt qu o He dild W kee? Liem %Jw, rocusnbo« et Phaved ond iw.}‘,bk)ike

Childea 1o - TF Chiden (et mes; ;
i : Y Gctnd Hey wee rmocd and wk tose: ko

Specifics / Critical Incidents

Are there particular telling moments and examples which it would be helpful to
discuss?

» TIn he SDSHN‘\c Secrion & "\j.\lm:’.'liﬂ'\c " et wee L Chllen Qb in oV &
Fhe aobmna. Child A &wf«b wnud Feodnee wiced Child By if She tuowld
ke o St next ko hers The Ghils Mo, diHusey e incident b : dning the fehosiac
¢ chid A Child A Covinvan w0 Shoot ok, Hhe Fewder St nw:&,um diredy her

e o ha |, an) S .“6 WX Teochtr Pruises crher Childrns 30::1 belowios, wd
Child R pen modeld.

v Prasc o the didcannion, e Priea W Ghiklen fg Clting lovehy Cudeas, esin huckd .

folowed 5 l\ﬁlb't o (Ezulkd- didusion ) Hen follaws s, Mot PoSikvin , Gek
u\lﬁb\m&e Class can be behhr and womffdlvlv\lu keed o “*30“"‘3)0‘\. B
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Digwyddiad critigol (Ffocws)/Critical incident (focus): Py), . - m(.,‘,E P
Profiad/ Experience

I:'e"';"';‘:a“/ At the Sat & He incidenr T as Wkl how e esthe W hanit Fhe. Sikat
Beth yw eich teimiodou ynghyichy | “7H P he 18y - e oS T felk bk Hhe child (o Serky 10 dYurh @ dhen
profiod? haci uldo guit b Shosk. TThe beher Jod o gpacd Yo inikull uy b dikie He Shurin owd
“What are your feelings regording Fomuin o kit bk Hae @\'ld&wx%wﬁw‘ T felt Odher S0 (olu' ve SAfried
il il bk W Hok oneming her aunvhoine
Cofio a Deall/
Hemenibirnd The Fewdne~ axn Felting o Joty 0 A Class ¢ oty Sedens . The Chilliea
&lnderstand :t‘ _5&4«) A He oy ek o He end foty bhe Midrer. The Fecgner
mmmm«m [ Pk oo Gt Wik e Childeta o e Floor. The feacne Win %-'w‘ fo

A eCome vid bk, diected ond fricy bo ackbe R
Al - a; w fricd o odbeS bhe behovigr Ghile S recyr
incident in the context of learning?” ¢ artfeded He Hog and mig e oo g tapiss 3
Gwerthuso a dadansoddi/ | .
Evaluate and analyse Wlhat, Whd gl abouk hows Hhe. ing icion o hdiee won Huk W lesther

Mowy . ,
one & the a‘lh[’b\“};ﬁﬁo\ﬂc%o’ in He hote Huk Wouid Solve iF.

“Beth y geilid ei godw yr un fath i
sicrhau addysgu a dysgu effeithiol | Th e | P e i
PR S0 Jie p, %u:&‘ P frtisio s Chidtns 5,0e. bebnar Fo hete
e Nwias - frhugs m
“What could be kept the ae
N T i D he? Be ke hre aon
learning in the future?”
Casgliadau a chamau
gweithredu/ A foss.bie Solakion o U5 masy e een o hoe. worpicr W e
Conclusions and actions Fo clecl. with Fhe behovios. The i G ¢
“Beth yw eich atebion 7 Fekher Coul e
m:'mmr posibl i'r ek py o d‘"“'&b““tf"bm - Fre ro
“Beth y gellid ei wneud nesaf?” AFhr : 2 Futhe t inkhe Class.
“What are your possible solutions Couuo‘:{::“m o R GCCODi ; Nowk Hive e+
l i C r

10 the issue identified?” He abte: Sedkein, febu . iy
“What could be done next? and moke hsrdm. M;:\ qu:‘, o odleSs v inke ey P

d mw'bmd«“‘. “ “opan 5 t“@ Unld 9iF new W ber ia Sod

il
Y profiad newydd / Transformed experience
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OBSERVATION /7 FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
Date: Jg/i0|ng

Lesson details: Wﬁ and Numerags - Co‘"mjn'tfu and Sny', ”‘;“3 obets ko Cound

Classroom culture
(Are the students focused on learning?)

The Swleh wee Sk in & Cirdde mmm:.mnwmum
U\U'U\

i e Ty g he
N 0 With He huher | He beiny 5 Lkie ks
The Fegehe: Wowd vie ner fas :bb k. o e

S b0 Shav how d th el
bubh 4 ﬁg rony ducks Wex lekp, whith He AP;s Lofied and Wood

e Hutha The Gulden Wee Hea wikeg K0 it Aobives n He Corecr auler hom
©-5. The teudves («k).)h)‘wurdf) Fa UulS Wk wrdmm5w HQQV'OUIJ mw‘;\o b Hhn

in o
Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that

PUrPOSE?) The |eHion Athse wro dear an He
A Yy ye & Pebole,

S"':)S vsed Waukd St ub 5 nd ot down & Viceven.
(ke WS He Chilbres Could 05‘,.:“\\.3% ard Rt in order (w.lk heip & 9ot )
Meont MW% "U“"'ﬁfm ‘b"‘b"‘" hok. Ns‘“b“" ode N Whith H\tb&:

Direction
(Are the students clear about what they are doing and how to do it well?)

Po Hhe Yok Jed the. Sy it s G Lo, Chiden smod heal e Sou befere . Taey Followed e
‘:‘:"‘3 Vst wes (g on hud ) and He ke Qi For Ha Oniden fo S Cored mumies
e

%bm wth‘_&rs. DU'; mml e Leother Would USe W(wmbwn
o‘-;nd Uosed (Whak domies is hiy?) 167 cheek wbwg- “The Feher would we « bt & Posike

eedinde. (uh ; '
& o~ Gl Wy Corewr  WHhiGn entorned hom 19 indendt, moe.

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)
Al Sudeapy wee abe lo cham\\)wdh He hther add u'h:’ddo' So. T+ (b o+ aboe ther abiliky,
He Fedher wsed Nidoan Promdiy o SO Bein pndeSandin. WhiCh

T RomS oF feltie muths, Childen comg Cater i & cifde ond waked
b Geate o numeer fine lo 5. Thee Umd no hands<p m.a;wwo\wbm
wm“"‘“‘*’“"‘%'\f\wtw he. T bClew He Scens

wee Gl At

"H«nﬁ‘\htAMtﬁ:u
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Assessment -
How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

(_))Udc He Sot & He KSSon othvit e, He MA&WM%M.{_S bh&bw
dced He thilden M&Sfl‘bw;p‘ ke ) yuig A& MQrb‘-- Wik Lo chikhen kit
"5l dueks®. The pewne anel ¢ Hhayd remenieed e g;:)w e Sud 4B

The Fecde afbessed suew wierSiand ‘ : i+ b

el I N d.r.wbhgﬁm\x) wne, Wlid UKIY Fme bchoeen
Jugshns (oumees = Soy), orly Cobining Wher e ch.m% ub?d Sy He Mumer ek e bosdher-
This meany He Childen tec 6«'55 He numbes o Hheir dun inSieed o (db-bﬁ'k Huhe - The
Fehe wauid t..:umvu.3 o0 Pomid by S e Chilitn.

A e e d He Pebfie. muphy SO0, When He Chiien hod He nomee in e rop celr,
the ydw ted He thikdea A (nﬂ-bm- UMD N He Pebbie, o i3 w.b-

Specifics / Critical Incidents

dAre there particular telling moments and examples which it would be helpful to
iscuss?

e Dicing, Hhid 50, He huche PoSikntd bemSehd o He Hor, With Ko hilden in & Somi - Civdle
WO\RJ her- AS She s Wk He Cene ono ub Huir lewd She wun.ioaww.wamma
le! He Sewion. Ve-:)mhm Feudht mowmen .

© The bether dhey e Childen & Choice & 3o Hay Lound thode fram , Giwny B Sense.
““"““\bh& with We ludher opivinit-
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Model Beirniad Wedi Adfyfyrio (BWA) Assisted
Reflective Conclusions (ARC) Model

Dyddiad/Date: 26/09/2019
ncident (focus): [;'-"-h- Lamig
Profiad/ Experience
Teimladau/ T feir s uan oy, 60 e Kok G e aalos Py o oo & 578 o
;:”"gih o Sy T ek B wd o gk a, B SN 0k fren choicmy A M b o
¥ reimiodou ¥ : . ;
it aoﬂm:.ijwqrhpe,bm.uumnM,HbW"MCMM&
Swvthut in mA wel Wit b Cheze bub He oo [oimued He 35 diedo
“What are your feefings regarding | % 1L wayn} 'W‘Md\ G i F‘ 9
the experignce > Sl s en
Cofio a Deall/ At e Yot 4 . 3
i 4 ”"L ]l .‘-{uﬂw’ He Ch inbor ek {Aduk
Remember and Kisi i da mﬁ' . ' i ok u‘j
Understand | 3”3“ ’t‘l;‘jrfﬂ"‘m“% Now . cam Uhea, (o | o (ofkin h)
“Allwch chi restru effennaurachos | P9 o wytT Bl Remed iy ak B fated, oumin Caster 50me
yng nghyd-destun y dysgu?” ﬁf.u.rwj btlwetn, Wb M Shoyid (2 Chates w-F"'HL-f?H.na\fw, me
hagh . . :
“Can you list the aspects of the y- T Mtﬁ'"'f} e Chikhen pesdon ks o Gruow borthrad be bty

incident in the context of learning >*

Y]

3R M i eone Eppuprent and Mikekin

Gwerthuso a dadansoddi/f
Evaluate and analyse

“Beth y gellid ei gadw yr un fath |
sicrhau addysgu o dysgu effeithiol
yn y dyfodol?”

“What could be kept the same to
ensure effective teaching ond
learning in the future?”

The idea 1o e Chillta an Plotuaily to Calriake fo bhem aun lesan Aun

-531414;,. e lints Seemed bo g Wil L 'tm-'!‘.lm o We,

Clethu, Mok wie ;
hj wwd Cﬂ&lhﬁl {.ﬂ.b -3 an ,'ﬂ;n'-:] ':-"W-"'U\Mu‘- Mu_ {hll'br\"ln

W Connpre Can ESue Utedba Pm‘.ﬁw ch-b i~ Faive.

Casgliadau a chamau
gweithredu/
Conclusions and actions

“Beth yw eich atebion posibl I'r
mater a nodwyd?*
“Beth y gellid el wneud nesaf?”

*What are your possible solutions
to the issue identified >

“What could be done next?*

—ﬂnt i ] H
% i ] :
”IU we in By iactdent i3 He FHie O eyt (Ghith

tdued When fe Kither '
. Slm.. Ke Chillwn He ooy A Pohend. Sofutice
iy woud b e He huner 10 faiioit B o ’

Gl e He 1650 pojen, ne e o b
Fee wnzﬂ‘ Collaboradun fae)

Chillan dd N Aifcine

4 discasien a» iy did
b APNN Iy Hy Childea
ht&;ﬁ;mau\chiuamc K (hose, w8 Some
intre divven o~

Y profiad newydd / Transformed experience
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Figure 3.

OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)

Date: )6/ 'O/I‘f
Lesson details: Ly}u.rc and 1) Scows -

A hme und RAce o ahwhe GhikdteS miniy wnd et H‘SW\_‘)‘*‘L ¢ Keir ,\,u\-“)h(% o
Wi e edes . Cdvadery yw Akne b m@zli-(j unid m:muﬁ;b R Smee , Collabrub A
A K.D'llc,\(_o.

Classroom culture
(Are the students focused on learning?)

P e

Ch 'Adru\ e dHewq oehvikoy yinder wnd olbuad | itk IClude Ceative dLS(RA.‘v:. ),
[M‘/b' Woaku Gen lo & ol an olfdcle Coryn (P.F.) and Moe ko oyd,-‘:y.tuw-.. Stass

Qersee fass . Somekmes 0Dk eI jo Chldtn o What Hheqe diny oncl iy end i
fion d

WV o\ how M impet . 5iqéf Chcovapt VXS Jo be PesrYuw uny el i 1A e sy,
anrik wnuam-\ua ond PURAtR Wil bhei~ aSED

keer Lhem e’:f‘fP,'
-Teod‘er MOLment IS ConSpenk-
Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that

purpose?) .. fUrPode. iy ho gve the Childen umete OPAsuniiy ho fhi.)- Gllor, W ¥ and

ork Witk bhe B purtoes Povided Lgf)mm (202). The ackivites Aomae His b hovin an
ovkdos Jeu-n;'bm ? reodibum. urf Lore ond loomety aca Whith st monikad s.,,;.);

Direction )
(Are the students clear about what they are doing and how to do it well?)

Childen ae 32»;.-\ w""‘”‘s” Wral wuadec‘de fo do any (uny froe ce ge ko andkher-
Teothon vse ’keb Wods ' Such wy “ Team- tnrk " and " Pese~ce 't a0 i Chikden Oyin Hean.
“ el -done. f Cotabprobine) Wil Cth e

Den and Uese,] quedininy > Wed fo imtrne.heir Concembut onJeSnting. "D o sinic ot
e ?&) ""“@Mi&?hﬂ;n‘*_" ‘j
Teochen ako ﬂvj an) hel (wwblm) 1o het? model und ek tnJ Provive domonSmbony on hay
ko do it Zorreehly.
Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

All Fudents we abie Fo ename in He leo. on Hhere ot & Wide Vorichy & QNI O
Chodse from and Gn dw-r:’r. ORAVif by Whéheves Hheg oy . Childen Wﬁv ‘&bm\s'

Y Cumj» build me o hoin hod® 0 Cv:m-. heam furher. Some Shadens iy o
Feet dullquu commed 10 othen 4.8 a Child “‘;'b For bhe firy lime Comiacd fo o Thild
Hok doen v daik,, bk Childen we rcovosgd b %di'-‘ur\r WVS'SI‘: e them .
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\ssessment

How does the teacher assess student understanding before, during and after the
esson? How is this used in their teaching?

&uw. mJu‘:ka.:) S not mawsf-hecka) bewre i~ ALL ockuiyes, bt o Cumie
C‘”“»"B- &n.c Qe o on hesuohin we oked o Check u«mb AS ik 1y tenitd
W &P en il ‘“’N‘J and n-.s eiment luked Phce m.‘\l)w;b " Hae fum
L,‘ i 12 "Hau muk bt in e mx]" o My A G b:au.';.)m fey Jeher
1 Heir rume with aifhte) bloets.  Afker Hee 1080, Childen ove Ywn hne ko refleg), be
(Conabe 0 Hemde lvey ome OHes an Celehde Mheir
Teadhes ~0k quediny ko hep Uy paskinge

P moe e Jeun ”

Sucteren and M, Yl -

Specifics / Critical Incidents
Are there particular telling

\ : momentsandexmnpleswhid\itwuldbehelpfuto
° -T‘\(_ we d k{bwb f‘rankukua.

ko norsony ades Cildren. Maton bhe
N-CU\I\'.’b frade

Wth @) " Team- WL, renlien, Colaarthon ¥ Cle
&derience Jo o Wod ak an ecr
- bo Ry

o MiSuke fron hild Who drofted in & Peny on e Hoot | Heccine i
oke C«Imkj. i Wy Hhak, My
Cidpt it (la e

o WA drog o box & Ia&o\m Foor, Jewhnts en
o hetp clesn o7 bhe mes ) (hild A rmn of ond bhe Orher Chi

N beate thil) hak
Soked hfen and ot He thitd loumy fram  end how bo

huSmuey Lo sk
%A Swded o Creen i} oo
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date; 16/ ([ 14
iCigent (Jocus). (Mm;cwm (Tequ.'un.i f}m)
Profiad/ Experience
I:‘;‘?""““" When e incidenr ottumec nibatine T e o (ndClul dar ond 1k Way
H:ﬁ; y o See Childen helfia Ueon W untiher ThSmarts moke. The Lecne ]
o? - C;:.u:\. Whith ey ek axdbee At Em:l\y ik ik ULk, Her ©3 (he
FWhat are your feelings regording 1 ko made Pt miske  Jebh i o hen 1o (o e Which T Folt Wn nof haps.
the experience 7~
:Dﬁuag::::‘fnd I—’\ Hh) JESScn. ﬁ-g.;m_ c-'\r,c-uv:jl Colbed oy, ongs Humubar ko {:" an Sohe
Understand . Pbiens. Thid U an idenl OFurhunihy bk fer o Small- Period & hime . oy
[Allwch chi restru effennou’r s .
g nghyd-destun y dysgu?” in eon. T} hoked ke He tnildtn UnderSon Pk it'd begliky ¢ o Fuw Sthem
o youst the aspects e | ML Whih W) fascinding: Poblem, ottuect e Child B [65F cnd chiery remmcings)
incident in the context of learning?” C.Jc‘..-wb - The le¥on wimy wet @IS PediYence, wad rE> litnce and Ol A by Jed}
. Unigninde) -
;’m"‘:n:fnﬁ;;?‘w The fock He headher inibally e He mke and Soee. o He chik) Gy
Mook, ney MM:-gpaJr W WD te Jepthe Hun Wew lo i g ightn
mmdmwmf o Sroce Cq,lmg ond aleed -Flf-l»tnﬁm-m help Chid A Ueon urs Witk Hm_.) did-
m y dyfodol?” -Thij Bovided chitgen Wikl Cntthe ederience of hamvsh oo Cotlaburphipn
["What could be kept the same to
msure effective teaching and
rarning in the future ?”
Casgliadau a chamau
ituachs! Mosk & Hhe intiden o huded Wel ond Wikn He lexson b cken cad thuos
hnduszmundﬂns i He Stheo!. Twe frublem Wd He Itk & Sefbnisine in He Uean b wHemd}.
yw otehion r .
ancdend Ps He dw(wg‘m Child A lesh 9“’4‘5“”"" lemving cers o demn bt e,
[ Huing, an odulh | Sait g
u:‘m imr:?“} “ .i‘.icu{ Membe, Sulpv.se Ke Clepnu? ol -n&mtbghf;% how
Mm?’ HS ho ledee Pwiki ta' “.L',n Own mek.ﬂ}l M-d\!nqhs [Ty

Deratdsos (2012) ehicully, infomacy ¢kigens.

Y profiad newydd / Transformed experience
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: 46/10 /N

Lesson details: 3
. lenut) and Covmunitapion . Focel on names .

Rdc«nj\;h;\ & rume kb MIHEA\SW beot [5¢cer o naarcs focoaing on anier Sy nd

O Sounys in the neme . Wrie e fame N 30 Cial, Wi
Classroom culture =
(Are the students focused on learning?)

%(’,{\}—5 Puk e fumely o o hee Jo ST ber ahtendonce, vty duy bk
In [0 e the beches tmj\v Pe hee in 0n) Und he mmelas o b legso, TRaher
Wouid Siwk (5 ‘),SB’M Name. %“ with ... ond e Chiden waid Sand o io Ondwes . Thee
) f’ltdeS‘).q\ When all Childe~ puere Focuyed and e,wd i Me k. Al Childta Rekiioied

in (;.)HL':\OH(,:r nume o AY A gad dew o Pdure & Fswsisn;

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

Ackvires "Uoded Ml Hemsenen 10 Hhe S0 (Mhonics) & Hrie e and Wkomping
o Wrike Heir mme. Quonid wee eee bo Chede Underongi vy -

g)eo. e 18Hen wim wio b foes on Fhein names gnd lo Repise Hagic mmehsiss.

Direction ; )
(Are the students clear about what they are doing and how to do it well?)

H\e& weuld Sand v it bhesy u.oU., W Pen Thb Underde| H\ejwo«— Wrking
o [htir numed wy Hey Wee given pei nometols (f He hee iy fromor -

when '+ e o Writing « e Jednte did o demonshrapion sk iphe Weafe,]
bem Lo do ModClling lo [he Sudean wiuk We needed ko Sueiel).

The Chilktn 0nd& Sl Mk (nen Hhe Fewther  Wouio 503'*'#“05@ nume ““;]"‘3 Wikhe -

'

d challen
?ﬁ::s asllanstudents aligl: to engage in the lesson? Are all students challenged?)

All SWem Wee able o ¢ in He lesdon wy koau hed Hheir W«@
WiHa Cach Chil) wble ko anser ¥y o moe Hun one cctasion. Al Sydens
lwee Ouu&t;)w WD M YukeS Wee made &‘LM“:TJ fron kadher heifed Hrem anSwe

(,or(wb.
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Assessment

How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?
s Berore = Teother (graﬂq‘r in e hee with alk the RAK rumey gn it Tevther

Wkt e RPits ko Colieck heir oum rumeies - AS He L0 wuy i

Neeanide Hheir Fhid chegkad Meim unders o Hee
Pomelay b ; Sy &l Heic i

loo\S big . E

- Duril'j * Teudher obed Closed UKy and oren ooy B thede andeSoddy
OPen ~ “ ting’S nune g 2" o Ul - “Ts bk, nanbﬁ?‘
c At = Tewhe (i N0k GSEH nderSon | Y e bhe [esoon

‘ | fleriny WNSueee]
U Wee Soffitienr tnd the o had ron

sk f Fme.

Specifics / Critical Incidents

Are there particular telling moments and examples which it would be helpful to
discuss?

s A Mwmba-.w the b from bhe
With Y ialhen Mee Fegoher

Command ¢ ruis

Payoresr ankl Gy Py
ww hulkin, . The k;cd-:?]ﬂj‘w & Shoubing, o

M wice, SPoke K5 the Chid quie e dodd w ke
lo fur He ‘Tj Mni.]nau? Wwe Cun P'uﬁw-'h Pk wfhee 'r':aéc?ut]% MLJIZL_:,
u«amm'md&&cmw&bbwi-&ned o

own bebovigr Wtdraing fo thewe. prei
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Dyddiad/Date: 26/§9/2019
Digwyddiad critigol (Ffocws)/Critical incident (focus): Clutyonn munysgiment
o Profiad/ Experience
Teimladau/ (uhen He Ghild Suig ro Wil He oob, T Uy Wowitiog how He Feathes waxd
Feelings k. AS He Chik W no "5“5" With kamiy, T an Oeckny 1he uhen fo lake He
Dethyw eich teimlodaunghylchy | oy ounty o refrimand e g™ Felt e heuher did wen in be Scencio of Sevking
profiad? %:E}Bm He Grid ; ond Be (ge (- ‘v‘"““‘i‘g' 1o ulm‘NS-vde Fe Gl Jo Fhe Currecr
e | % Nk :
“What are your feelings regarding € T W Lol lo See hav G e us Rrained daivg e intidow | inhony
the experience?” He RWon & He Chld.
Cofio a Deall/ AS Hae Fecches W kuling dbat Wik, W needed fon He Chikken, Hve Thild
Z:’;:;n;:;and Skeky o Pty with o by Hertsoe Gy ng and Coud el hat Cagseq
o i n
“Allwch chi restru elfennau’r achos 2 LHW 0 Mo chy. tunes  The teche did how 1o Sigp SAining o Saik
yng nghyd-destun y dysgu?” ¢ Child, Ulh()n

“Can you list the aspects of the
incident in the context of learning?*

Whhen He ¢hi]d ojeed Wikh He deciyigy.

Fom Shhen, Gl G bty
€ult)a\, So did na- inveropr bt e ,wn“J'

He Sk, i s Jumped ¢

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid el gadw yr un fathi

sicrhau addysgu o dysgu effeithiol
yn y dyfodol?*

“What could be kept the same to
ensure effective teaching and
learning in the future?*

Casgliadau a chamau

The w-:)}h. Feotner Shoke to Hee Chily 'e')auj.bw Clmiy  With qua-o\;.\a
NVt & Comminding masy, s Ho Shostion Gy difued . To oamid he
m‘(J::A} cmub, Per Mmulce o atﬁsm.ﬂﬂuuo\ tb&P-'Ls, ”v( M:Puqc
NP be e in frerng o Uhen dieded wng pa demin, lesSony.

“The He kugaer &m’ded He Shdent fe mduv:) o gfod decidtan v wey
be Cobigey ek .

gweithredu/

Conclusions and actions
“Beth yw eich atebion posibl i'r

mater a nodwyd?”
“Beth y gellid e/ wneud nesaf?*

“What are your possible solutions
to the issue identified?”

“What could be done next?*

Could be o hocce /CaSSom i

of Pl.‘;)w.l-l, Fhe Ib; The  Juk & Solgmery-
D Ced (e u'es,w Wirerce, S9ap o

oy Cald eime ge INCOPotde) Wikl Me

be Dbl sgy) 1 ey L ""'“"6“5'"'

Y profiad newydd / Transformed experience
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