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ABSTRACT
Currently in the UK 1 in 10 people suffer from dyslexia (NHS, 2020 A). Children as young as one to two years old can display symptoms of dyslexia (NHS, 2020 B). Very young children, prior to attending early years education, are not always assessed for dyslexia, due to a lack of government funding to carry out a sufficient number of assessments (Kohli, et al, 2018). This has become an issue due to the increasing number of individuals displaying symptoms of dyslexia (Kohli, et al, 2018). Once a child has been diagnosed with dyslexia, teaching professionals need to express the importance of accepting their condition (McWilliams, 2016). Through acceptance, the child’s anxiety about their condition and its consequences, should be reduced (Alderson, 2018). Through being assessed, some children may be diagnosed as being Neuro-diverse (Rosen, 2020). This condition highlights their brain is functioning in a unique manner (Daloiso, 2017). Some individuals throughout their life course trajectory are not diagnosed with dyslexia until they are adults (Aston, 2014). By providing essential resources, anxiety should be reduced for the dyslexic child during their cognitive development (Byrne and Kelly, 2017). However, this is not always apparent due to government funding being allocated for alternative resources or facilities (Brue and Wilmshurst, 2018).
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ACRONYM 
1. INTRODUCTION 
This Dissertation will critically explore if government funding is sufficient to support children’s individual needs, based on assessed and confirmed support identified within this formal process (Bryant and Parish, 2015). Langan and Miller (2015) claim that ‘People with learning disabilities, their families and carers have experienced the combined effects of multiple cuts, caps and changes in State benefits together with reductions in local services’.  Moreover, the number of additional needs children ‘increased for a third consecutive year to 1,318,300 in January 2019, representing 14.9% of the total pupil population’ (Department for Education, 2019). 
This Dissertation will critically explore whether children with dyslexia experience additional anxieties when they are tested for dyslexia and then diagnosed with dyslexia (Novita, 2016). This dissertation is located within the discourse prevalent around children with dyslexia and attempting to develop within the contemporary education system (Boyes, et al, 2017). Investigations will include whether there are stereotypes towards children with dyslexia and if they are treated with equity, equality or completely unfairly (Norwich and Ryder, 2019). Acknowledging the work of The Social Services and Wellbeing (Wales) Act 2014 and Special Educational Needs and Disability (SEND) Code of Practice: 0- 25 (Birch, 2018).
This research will develop a deeper understanding of the learning process and highlight adverse childhood experiences that may occur (Franklin, 2018). Additionally, it will critically explore claims that children with dyslexia are further disadvantaged within the process via any anxieties felt or developed (Abdulle et al, 2019). This Dissertation will investigate whether or not there is a reoccurring stereotype due to negative institutional labelling of children that have dyslexia (Boucher, et al, 2018). This critical exploration of existing peer review research will adopt a critical social-constructivist paradigm (Edwards, et al, 2019). There is potential for institutional bias and individual bias producing possible negative connotations that influence and establish norms of behaviour towards dyslexic individuals (Edwards, et al, 2019). 
Challenging this view Abraham, et al (2015) argues that ‘Providing opportunities for contact with people with disabilities, reducing anxiety and increasing empathy may improve children’s attitudes to disability’. Additionally, to advise other individuals’ guidance and knowledge about dyslexia and anxiety and how they correspond (Reid, 2016 A). An objective of this research is to provide a basis of critical reflection on the effects of adverse childhood experiences (Madigan, et al, 2018). Also, to find statistics and qualitative data on how many children with dyslexia develop anxiety due to the stigmatization they may receive (Applegate and Smith, 2018). Another objective is to use policy, theory and practice in order to research how many children are affected by dyslexia and anxiety (Daloiso, 2017). Finally, to determine whether children with dyslexia are treated as inferior to those without the condition and the repercussions of this (Espin, et al, 2019).
This research will focus on quantitative and qualitative data such as books, articles, research journals and websites (Harding, 2019). This Dissertation will use research policy, theory and practice using the resources that have been listed, in order to enhance learning around the topic of children with dyslexia experiencing anxiety (Kashyap and Kaur, 2017).  Furthermore, a literature review explores the information available and will determine whether those with dyslexia experience anxiety and stigmatisation because of this (Isaksen, 2018). The use of books within academic writing enables the writer to develop their knowledge and provides key information about any topic they are researching (Breen and Fallon, 2013). Additionally, to have a diverse range of research methods, through the use of articles would be effective as professionals read them and apply the information within their academic research (Miller-McLemore, 2016). However, articles may be a negative source of research, as the authors of some articles could be biased and this could affect the whole concept they are trying to portray throughout their work (Gasevic, et al, 2015).
Therefore, it is crucial to evaluate the reliability of sources, before using them to ensure the information within this research is accurate and valid (Bledsoe, et al, 2019). By using research journals, it enables the research to have clear and concise pieces of information available to a professional or specialist of a specific subject (Urrutia, 2007). Conversely, the use of research journals could be perceived as unreliable as the concise information may be considered too condensed and needing further research (Pfeffer, 2007). Websites could be considered an efficient source of research as they are simple to use and the majority of individuals have access to them (The Open University, 2019). Alternatively, websites can be seen as an invalid source due to any individual being able to write them or create their own website (The University of Edinburgh, 2019). Therefore, it is crucial when using websites to question the accountability of the site and analyse the author who has produced the contents (SQA, 2012).  
2. LITERATURE REVIEW
2.1 Introduction 

Snowling (2019) defines dyslexia as individuals having difficulty regarding their reading, spelling and overall literacy skills. Conversely, dyslexia may be defined as ‘a specific learning difference for any given level of ability, which can cause unexpected difficulties’ (MacKay, 2006). Therefore, this implies that over a period of thirteen years the definition of dyslexia has not been altered (Blomert, et al, 2016).  The occurrence of ‘difficulty’ in both definitions conveys that individuals with dyslexia are still seen as having an issue instead of embracing their differences (Godfrey, et al, 2018). Educational professionals and other agencies of socialisation express the importance of individuals with dyslexia accepting their diagnosis and embracing their differences (McWilliams, 2016). 
Moreover, organisations such as schools should aid an individual by giving them assistance in accepting their differences (Borich and Tombari, 2017). Furthermore, society needs to be educated on the topic of dyslexia and be shown that stereotyping dyslexic individuals, only highlights ignorance and lack of understanding (Cancelliere and Lindsay, 2018). However, there is a stereotype attached to individuals with dyslexia that they are ‘stupid’ (Daley and Rappolt-Schlichtmann, 2018). This is not the case, just because individuals with dyslexia learn and process things differently does not impede or negatively affect their intelligence (Livingston, et al, 2018). Furthermore, when an individual is diagnosed with dyslexia it is crucial that the individual has support from their family and main agencies of socialisation (Hodkinson, 2019). This is important, as it is the first step to accepting their condition and working out a way of supporting the individual and accessing the correct resources to aid their learning further (Reid, 2020). Additionally, the perception of dyslexic individuals within the media and on social media conveys the way in which dyslexic individuals have been stereotyped and individuals throughout society may be influenced by these views (Hayes, 2018). Educational specialists looking into dyslexia and other umbrella conditions that correlate with dyslexia, express that reoccurring conditions may occur due to individuals having dyslexia (Pavey, 2016). For example, individuals with dyslexia may experience forms of anxiety due to being stereotyped by society or their lack of understanding of the condition (Alexander-Passe, 2016). Additionally, if their agencies of socialisation such as their family do not accept the condition this may cause the individual to feel anxious (Hardy and McGoldrick, 2019). 
Conversely, individuals that are Neuro-diverse who have dyslexia can develop Attention Deficit Hyperactivity Disorder (ADHD) because they are not aware of the signs of dyslexia (Gabriel, et al, 2017). Therefore, educational professionals may perceive their behaviour as being disruptive, whereas they simply do not realise they are experiencing dyslexia (Fawcett and Nicolson, 2017). Therefore, The Welsh Assembly Government should be providing more services to be available to dyslexic individuals in order for them to have the same quality of life as individuals without dyslexia (Wearmouth, 2018). However, the lack of government funding results in difficulty distributing the correct resources to individuals rather than creating one resource for all dyslexic individuals (Gray, 2018). The Welsh Assembly Government needs to appreciate the importance of giving each individual the resources that enable them to learn due to their learning approach being individualistic and not all individuals learning in the same manner (Mitchell and Sutherland, 2020). Furthermore, Professor Rudolf Berlin created the term ‘dyslexia’ as he saw individuals struggle with reading, he expressed this view even though he did not experience dyslexia himself (University of Oxford, 2019). 
2.2 Affirmations of Condition
In Victorian times, the phrase ‘word blindness’ was used to label individuals with literacy and reading difficulties (Patoss, 2018). This conveys the ignorance towards dyslexic individuals and suggests that since the Victorian period, individuals with dyslexia have been labelled negatively (Davis, et al, 2016). In 1972, The British Dyslexia Association was formed mainly by the efforts of Marion Welchman, following the lack of resources available to assist her son (Patoss, 2018). This finally helped to dispel the belief that dyslexia was a ‘myth’ (Patoss, 2018). 
Individuals with dyslexia need to have support and encouragement from their primary agencies of socialisation and within the schooling system when they are diagnosed (Hannell, 2019). Therefore, educational professionals need to provide resources that are individualistic to each child in order to aid them with their learning and help the way they process information (Pritchard, 2017). Conversely, educational professionals may have to alter the curriculum in order to enable individuals to learn in a classroom setting (Byers, et al, 2018). Alternatively, individuals with dyslexia may be taken out of classes and be given a teaching assistant to help them with their learning (Kelly and Phillips, 2018). However, this could have a negative effect, being taken out of a mainstream class could cause individuals to feel self-conscious and could encourage bullying or individuals feeling excluded from socialising with peers (Tattum and Tattum, 2017). Cognitive Theories suggest some individuals with dyslexia may experience biological and cognitive factors, such as visual, speech development or motor issues (D’Mello, and Gabrieli, 2018). Moreover, this may be due to the dyslexic individual’s brain structure being different (Department for Education and Skills, 2004). The Cognitive Theory conveys the importance of teachers not assuming that all dyslexic children have literacy difficulties, as some individuals have issues with organising and motor difficulties (Department for Education and Skills, 2004). 

The initial process to diagnose dyslexia, starts with educational professionals noticing signs, issues or difficulties the child or young people is experiencing (Stallard, 2019). For example, having difficulties with literacy skills, sentence structure, organisation skills, experiencing anxiety when reading or having issues with sounds (Bublitz, 2018). Therefore, once a child or young person is suspected of having dyslexia and experiencing some of these signs, an educational professionals or dyslexia specialist will use a diverse range of activities and tests to determine a diagnosis (Godfrey, et al, 2018). These activities or tests include a questionnaire about their educational progression, a series of ‘vision, brain and hearing tests and testing of their academic skills, literacy and reading skills’ (Mayo Foundation for Medical Education and Research (MFMER), 2020). Therefore, once this lengthy process is completed a child or young person that is diagnosed with dyslexia needs a range of support networks in place and some children or young people may need reassurance about being diagnosed with dyslexia (Lightfoot, 2019). Conversely, once a child or young person has been informed they have dyslexia, an explanation of the resources and services available to them needs to be discussed (Ross, 2019). 
The Equality Act 2010 states that dyslexic individuals are recognised to be protected under the ‘disability’ section of the Act (Butler, 2016). This Act was introduced to prevent individuals throughout society experiencing discrimination (Davies, et al, 2016). However, once a child is diagnosed with dyslexia, it is essential they accept the condition in order to maintain or improve their mental health (Denston and Everatt, 2020). The child may feel very self-conscious about being dyslexic and if they experience discrimination this could cause them to start denying their condition and this will affect the acceptance process (Moon, 2013). Moreover, SEND Code of Practice: 0 to 25 years was introduced to provide a statutory guideline for organisations throughout society that provide services and guidance for children and young people with ALN (Department for Education and Health, 2015). This is useful for children or young people when accepting they have dyslexia because it provides a list of government agency and organisations that will help provide services for the child with ALN (Brue and Wilmshurst, 2018). Furthermore, this legislation emphasises the importance of the child or young person accepting their dyslexia in order to develop their educational attainment and use the guidance effectively (Gibby-Leversuch, et al, 2019). 
2.3 Access to Resources
Individuals with dyslexia may need alternative resources to aid their learning and understanding of subjects to develop their skill set (Ellis, 2016). Resources to aid dyslexic individuals that are available include, flash cards for individuals to practice their literacy skills in a relaxed manner (Westwood, 2018). Moreover, tinted or coloured reading windows are available, as some individuals with dyslexia are unable to read words on certain colours (Denton and Meindl, 2016). Therefore, this resource enables them to effectively read the information and not cause the child or young person to feel anxious due to a difficulty in seeing the words (Schwartz, 2017). Rulers or strips of card are also available, for dyslexic children to use when reading in order to follow the words in a straight line (Honeybourne, 2018). This is an effective aid as some individuals with dyslexia have issues with reading along a straight line and this could possibly cause confusion and may cause anxiety or stress due to losing their place when reading (Elliott and Nicolson, 2016). Conversely, individuals with dyslexia will only have access to resources when the government are able to fund the allocation of resources (Wan, 2017). Therefore, when there is a lack of government funding available, this will cause children and young people with dyslexia to not have a resource that will be individualistic to their learning process, this will ultimately affect their education negatively (Byrne and Kelly, 2017).
Social Constructionism enables a child with dyslexia to learn from interacting with others, to enhance their cognitive development and overall skill set (Hanne and Kaal, 2019). Therefore, this conveys that individuals with dyslexia should remain within mainstream classrooms to learn from peers that may also have dyslexia but also with individuals that do not, in order to learn from a diverse range of pupils (Connor and Valle, 2019). Moreover, Social Constructionism could be enabled through the interaction of most children’s primary agency of socialisation, which is the family unit (Keel, 2016). This will allow the dyslexic individual to enhance their learning from family members with a range of ages (Kalka and Lockiewicz, 2018). Some critics may argue this is essential as learning from a diverse range of people of all age groups develops an individual’s knowledge about a vast number of subjects (Muijs and Reynolds, 2018). 
2.4 Identity of Self
Individuals that are diagnosed with dyslexia should embrace their differences to others within society (Bray, et al, 2018). This is important for the individual with dyslexia to accept being dyslexic and their support network to encourage this acceptance (Pitt and Soni, 2018). Conversely, it is crucial for the individual with dyslexia to embrace having it as it enables acceptance and may stop them experiencing anxiety due to the condition (Rooke, 2018). Furthermore, by embracing their differences, the individual would be able to express how they learn in a different way which conveys creative thinking, which is a very positive personality trait to possess (Trenholm, 2017). Moreover, having a unique creative learning style enables the individual with dyslexia to overall accept the condition and become content with their own personality and way of processing information (Farrell, et al, 2016). However, individuals with dyslexia having their own learning style may cause issues especially in mainstream schools, as they will not have their own learning pattern embraced in all lessons (Mangal and Mangal, 2019). There are too many pupils within one classroom and the educational professional only teaches in one way, unless lessons are adapted to aid all individuals’ learning style (Good and Lavigne, 2018). However, this is unlikely as this would be very time-consuming and the educational professional’s workload would increase significantly (Richards and Richardson, 2020). 

Furthermore, a solution to this issue could be the educational professionals creating individualistic learning or lesson plans for individuals with dyslexia (Daloiso, 2017). This could be perceived as positive as the individual with dyslexia is able to process and learn within their unique way of learning (Andresen, et al, 2019). This is advantageous for the individual with dyslexia as they no longer have to adapt their way of learning to abide by the mainstream way of processing information (Berger and Gross, 2018). The individual would have found this difficult, as they could have an issue trying to adapt their way of thinking because their brain does not function in that way (Elbaz, 2018). However, this could have a negative aspect, as the individual with dyslexia could feel as if they are being singled out, this could cause them to feel self-conscious and they may experience anxiety due to this (Bradley, et al, 2017). 
A part of accepting and embracing having dyslexia can affect the person in a negative way and undermine their self-esteem (Gibson and Kendall, 2010). For example, battling the stereotypes and the negative attitudes of other individuals throughout society towards being dyslexic (Nadler and Voyles, 2020). This could cause individuals with dyslexia to become very self-conscious and they may try to hide their dyslexia (Falck, 2020). This would be very negative as they would not gain the resources they need to learn and would not give them the opportunity to gain an academic education (Badar, et al, 2018). Therefore, if a child or young person with dyslexia tries to hide the condition, this will cause them distress but also the educator may think the child or young person is being disruptive (Herrick and Redman-White, 2019). Conversely, in extreme cases, if the behaviour of the child or young person with dyslexia becomes increasingly negative, the educational professional may feel they have ADHD (Chronopoulou, et al, 2019). This would lead them to receiving testing and treatments for an ALN that they do not possess (Crewther, et al, 2019). Therefore, some critics may argue it is very difficult to determine a child with dyslexia, or realising they have ADHD, as the signs are very similar (O'Regan, 2019). 
Moreover, the ALN and Education Tribunal (Wales) Act 2018 was created to ensure children with ALN are treated within the code of practice and the individual and their family or support system have the right to give their opinion about the treatment of the child (The National Archives, 2018). Furthermore, this Act was created in order for Special Educational Needs (SEN) to be replace by ALN in order for children with ALN to not feel self-conscious about being labelled ‘special’ as this has a stigmatization attached to it (The National Archives, 2018). According to Schmitt (2003, cited in Colin Cameron, 2014) individuals with a disability alienate themselves from society rather than being perceived to be different from others, this allows them to conform to the norms and values that society considers to be ‘normal’. Proceeding from this (Swain and French, 2000, cited in Colin Cameron, 2014) created The Affirmation Model to emphasis the essential need for individuals being positive when identifying with their disability and accepting this difference. 
2.5 Networks of Support
It is important for individuals with dyslexia to have a stable network of support to help them and give guidance about dyslexia and giving advice on the resources available to ensure the individual receives a quality education (Riddick, 2010). Moreover, the primary agency of socialisation, which is their family, is crucial to be a support network for the individual with dyslexia (Wormer, 2017). This is due to the individual with dyslexia spending the majority of time with their family (Kirkpatrick, et al, 2019). However, if their relationship with their family is very distance, this may cause stress and anxiety due to not having a regular support system (Darling and Seligman, 2007). Conversely, the family of an individual who is not yet diagnosed with dyslexia, may be able to recognise the signs and inform the educational professionals to have their family member tested for dyslexia (Kelly and Phillips, 2018). This may occur due to the individual showing signs of being dyslexic spending the majority of their time with family and these people would know the child or young person the best (Sako, 2016).
Furthermore, a secondary agency of socialisation that is likely to recognise a child showing signs of dyslexia is the education system and the educational professionals that work there (Hannell, 2019). Additionally, the education system could be an agency of support to the individual with dyslexia as they have experience in diagnosing individuals and an extensive knowledge about the condition (Ross, 2017). Therefore, the education professional could not only help diagnose the individual but also provide support, educate the individual and provide resources adapting to the individual’s way of learning and processing academic work (Duchesne and McMaugh, 2019). The education system could be a significant support system and may aid the individual as they have full access to resources that enable the individual with dyslexia to feel at ease (Anderson, et al, 2019). Also, the educational professional spends the majority of time with the individual with dyslexia and can determine the way the individual learns and introduce resources to help and guide that individual (Hallahan, et al, 2017). 
Additionally, social media and media sources may have an impact on the self- esteem of individuals with dyslexia (Gurney, 2018). This can be shown through an individual with dyslexia reading something online or within the media that has very negative connotations with being dyslexic (Camilleri, et al, 2018). This can cause the individual to feel very self-conscious and may start believing the negative opinions of other individuals (Leite, 2018). However, a positive aspect of social media and the media on dyslexic individuals, is the positive articles that empower and embrace the differences of dyslexic individuals (Alexander-Passe, 2018). Therefore, this could be seen as the media and social media being a support network to individuals with dyslexia, as this information could be the only positive thing they have to read about having dyslexia and could boost their confidence (Fowler and Stacy, 2019). 
Social Interactive Theory states that the way society acts towards individuals with dyslexia is imperative on how they learn to accept their condition and use agencies to support and enhance their individualistic way of learning (Department for Education and Skills, 2004). Therefore, within the education system, the pupils that believe dyslexic individuals to be inferior, especially those with literacy difficulties, may influence how the dyslexic individual’s self-esteem may be affected in a negative way (Pennington and Peterson, 2015). This Theory highlights that not everyone within society is aware of the different types of dyslexia that exists and do not realise the brain structure of a dyslexic person can be different to those without dyslexia (Siegel, 2017). Therefore, this can cause difficulties with motor skills or literacy skills, which some other young people or children may perceive the individual to be unintelligent (Brewer, et al, 2017). Also, this conveys the importance a network of support would have to the child or young person with dyslexia, due to a lack of understanding from some individuals within society and the child potentially having to deal with being labelled unintelligent by peers (Reupert, 2020). 
2.6 Cause and Effect
Moreover, it is vital that the individual with dyslexia accepts the condition, however, some critics may argue there are benefits and consequences of accepting and receiving labels (Protopapas, 2019). This would depend on whether the label the individual with dyslexia receives is a positive or negative label (Karten, 2017). Such as, being called ‘stupid’ by another individual, this would convey the individual using this label would be uneducated about dyslexia (Treland, 2018). If individuals with dyslexia accept this label it would have a negative impact upon their self-esteem (Lithari, 2018). Moreover, this could cause them to become deviant, as they are not educated on the signs of being dyslexic and what it means (Henry and Howard, 2018). Therefore, a child or young person may find it easier to become deviant rather than accepting their condition (Bernburg, 2019).  The individual acting troublesome may then be labelled as deviant and be outcast by society as they are not behaving like the norm (Bernburg, 2019). Critics may perceive this process as the individual with dyslexia being othered by society, through acting deviant causes the child or young person to feel excluded (Glazzard, et al, 2019). Society may other this individual as they belong to a majority group, as they are classified as being disabled (Boeckmann, et al, 2019). Therefore, by the child or young person acting deviant and being diagnosed as dyslexic they belong to two othered groups that some individuals throughout society treat in a negative manner (Bernburg, 2019). 
Additionally, individuals with dyslexia may experience othering from members of society, which is excluding the individual with dyslexia, who may have different values and opinions to those who are not dyslexic (Reid, 2020). Moreover, if this were to occur the individual may feel socially detached and start to feel self-conscious about being dyslexic (Garner, 2020). Furthermore, the individual with dyslexia may feel oppressed in this situation as they are being misjudged due to having an ALN and this does not mean they have different norms and values or that they are unintelligent, these are just extreme stereotypes (Delaney and Farley, 2016). Furthermore, if the individual is treated unfairly, The Equality Act 2010 ensures that they should not experience discrimination, which othering and oppression are forms of discrimination (Citizens Advice, 2020). Therefore, this Act should give the dyslexic individual reassurance that they are protected from experiencing discrimination (Mind, 2020). 
2.7 Unseen Disability
Dyslexia is known as an ‘unseen disability’, this term conveys that individuals with dyslexia do not have a visible disability such as cerebral palsy (The University of Sheffield, 2020). Therefore, individuals with dyslexia may experience ignorance from other individuals who cannot see a physical disability and may not consider dyslexia to be a disability (Due, et al, 2018). Conversely, this expresses the importance of individuals noticing not only physical disabilities but also mental and learning disabilities (Due, et al, 2018). This can be very challenging for the individual with dyslexia, as some individuals may label them as ‘stupid’ rather than recognising that just because they learn in an alternative manner does not make them intellectually incapable (Langer, 2016). Some critics may argue that when individuals do not consider dyslexia as a disability, the opportunity to educate those that are unaware of the condition, will be lost (Conyers and Wilson, 2020). Moreover, this may cause the individual with dyslexia to develop mental health issues as they are not being considered and being labelled by other individuals which may cause them to experience stress and anxiety (Carawan, et al, 2015). 
Furthermore, the issue that as a society, large institutions such as the education system have socially conditioned pupils to feel the same and endorse that everyone is similar (Gammage, 2017). This may be perceived as positive because everyone is treated equally and has access to a fair education (DiAngelo and Sensoy, 2017). However, some critics may argue that dyslexic individuals need to be treated with equity as they have different needs to other individuals and they process and learn differently (Reid, 2020). Therefore, individuals with dyslexia would need alternative resources to enhance their chance of an education (Siochrú, 2018). The social conditioning of children and young people is a very old-fashioned way of teaching and not completely effective as children and young people with or without dyslexia all have an individualistic way of learning and have a diverse skill set (Watson, 2017). 
Professional theorists have debated whether the whole education system is known and used as purely an education system or whether children and young people are being indoctrinated to conform into the mainstream system (Hall, 2017). This argument may convey that the education system allows children and young people to create their own values and beliefs, from what they are taught within mainstream lessons (Mitchell and Sutherland, 2020). Moreover, Postmodernists would have this view, as they believe that the schooling system gives children and young people the opportunity to envisage their own values through the knowledge and lessons they are taught (Gollnick, et al, 2020). However, some critics may argue that this is not completely effective as individuals can only create their values and opinions on the concise curriculum they have been taught (Darling-Hammond, 2018). Therefore, the education system is unable to give children and young people teaching on all topics and consequently cannot generate a view on all subjects (Muijs and Reynolds, 2018). Conversely, the education system could be seen as a system of indoctrination, as the curriculum taught regulates the information children and young people can use to construct their opinions on the information within these lessons (Apple, 2019). Both systems are not completely effective for individuals with dyslexia (Apple, 2019). For example, the schooling system allowing individuals to express and create their own opinions, may overwhelm the individual with dyslexia and this could cause them to experience anxiety (Herrick and Redman-White, 2019). Moreover, the education system which indoctrinates, is an issue for children and young people with dyslexia, as the school is trying to influence their opinion and the way they are taught may not be the way in which an individual with dyslexia processes things, which would cause distress (Norton. 2019). 
Additionally, social conditioning is society creating institutions such as schools to train individuals how to act and respond to situations in an organised manner that society would approve of (Cowburn, 2017). This is ensuring that individuals within society conform to the norms and values that society consider important (Cieciuch, 2017). Furthermore, this approach is stronger than socialization, as it is a type of indoctrination that convinces individuals to act in a certain way on a global level (Habermas, 2018). Social conditioning can be used within large institutions and corporations such as the education system, employment agencies and religion (Blau, 2017). Therefore, if a dyslexic individual within a school does not conform to society’s organised manner, they could be perceived as ‘deviant’ which gives the dyslexic individual another label and negatively affects their self-esteem (Tomlinson, 2017). This type of indoctrination could be a reason for children and young people to ignore their dyslexia to ensure they have social approval rather than being able to be taught in an individualistic way that is suitable for their learning type (Wormer, 2017). 
2.8 Conclusion

To conclude, it is vital for educational professionals to constantly reassure the pupil with dyslexia that they will receive support because they learn in an alternative manner (Hurst, 2018). Also, it is crucial for the educational professional to express to the child or young person, the importance of accepting their dyslexia in order to determine the way that child learns and what kind of resources aid their educational attainment (Levine and Munsch, 2020). Furthermore, it is important for the child to have a supportive network whether that is family, friends or the educational system supporting and giving guidance on how to learn effectively with their dyslexia (Ross, 2019). Also, the child or young person must be made aware that they may experience forms of discrimination from other children (Biglan, et al, 2017). Moreover, it is important for the children and young people to be aware of The Equality Act 2010 as it protects the individuals with dyslexia experiencing discrimination, which should in time allow them to accept their condition and their self-esteem should improve (Byrne and Kelly, 2017). It is important that when the teacher witnesses any discrimination, the uneducated child is informed about dyslexia and the importance of embracing differences (Cousins and Cunnah, 2017). The SEND Code of Practice: 0 to 25 was developed to provide guidance to educational authorities about how to develop the skill set of the dyslexic child and to ensure the child and their family receive information and advice on how the government agencies are ensuring the child has effective statutory guidance (Sinson, 2020). Also, Social Constructionism is important to the dyslexic children to ensure they learn from interacting with a diverse range of children who have a range of skill sets and abilities (Pritchard, 2017). This will enhance the child’s learning through social interaction and learning from other children is essential for the child’s educational attainment and development (Barrett, et al, 2018).  The ALN and Education Tribunal (Wales) Act 2018 was created to ensure the child with dyslexia and their family has a range of support agencies available to them, to give guidance and advice about assistance available to help the child with ALN (Pavey, 2016). Moreover, Social Interactive Theory conveys the importance of the perception society has of individuals with dyslexia, accepting their condition and helps to influence the way dyslexic individuals perceive themselves (Dorfman, 2017).  Finally, the debate of whether the education system is used for children to create and generate their individual opinions or if the education system indoctrinates and controls the knowledge and opinions of the children (Taylor, 2016). 
3. RESULTS AND DISCUSSION 
3.1 Introduction

This section will discuss different types of life course trajectories that occur within a dyslexic individual’s life (Brady and Gilligan, 2019). Also, whether or not an individual during their lifetime experiences stereotypes or stigmas due to having dyslexia (Daley and Rappolt-Schlichtmann, 2018). Furthermore, this section will also explore whether there is enough government funding to fully aid dyslexic individuals with the way they learn (Ortiz-Ospina and Roser, 2020). It will also investigate what government agencies spend the funding allocated to a child with ALN and disabilities (Marsh, 2015). Moreover, the importance of a child accepting their dyslexia and/or Neurodiversity will be explored and what effects this has towards a child’s mental health (McWilliams, 2016).  Also, the resources available to a child with dyslexia and/or Neurodiversity will be analysed and whether they are completely effective (Reid, 2020). All of these factors will be explored and evaluated to establish whether children with dyslexia and/or Neuro-diversity experience anxiety (Sako, 2016).  
3.2 Life Course Trajectory and Stigma 
A life course trajectory can be defined as an individual being at different stages within their life and changes that occur that can alter an individual’s life negatively or positively (Hutchison, 2019). These are also known to be the different events that occur within an individual’s life for example, family, education, short-term changes and long-term changes (Hutchison, 2019). Therefore, an individual with dyslexia may believe their life course is meant to be negative due to the negative connotations or stigmas that is associated with having an ALN (Hodkinson, 2019). Additionally, a child with dyslexia may accept their condition and will not allow themselves to be affected by the stigma some members of society may hold (Adelson, et al, 2020). Critics such as Novita (2016) suggest that when an individual is diagnosed with dyslexia, a child can experience high levels of anxiety and issues with their self-esteem. This implies that when first diagnosed with dyslexia some children may feel self-conscious about other children knowing they are dyslexic and are afraid of receiving the stigmatization that runs throughout society (Connor, 2018). An example of this stigmatization is that all dyslexic individuals are ‘stupid’ and are unable to develop their cognitive skills like other children (Langer, 2016). However, critics would argue this is an extreme view, the child with dyslexia is able to develop their educational attainment through receiving learning resources that will aid their learning (Cowne, et al, 2018). Moreover, individuals with this extreme view need to be educated that the child needs alternative resources to learn due to their brain function being slightly different to other children (Bjorklund and Causey, 2018). 
Other critics may argue that it is crucial when the child is diagnosed with dyslexia, they have an efficient support network surrounding them such as, their family unit (Aytac and Cen, 2016). Also, the child has the opportunity to speak with teaching staff when in school about their concerns or queries about the condition and then at home the family are able to emotionally support the child (The Dyslexia Association, 2020 A). The school should provide an information pack for the family consisting of the details of multiple agencies that will support the child such as, The British Dyslexia Association, Dyslexia Services Foundation (DSF) and Helen Arkell Dyslexia Charity (Martinelli, 2020). The work of The British Dyslexia Association aims to influence government agencies to promote and become advocates for dyslexic individuals (The British Dyslexia Association, 2020 B). This agency aims to ensure all dyslexic individuals feel socially included through being treated fairly by members of society and being able to reach their full potential through having access to essential resources that ensure their development continues (The British Dyslexia Association, 2020 B). The British Dyslexia Association would have the support of The Equality Act 2010 in assisting children with dyslexia to feel socially included, not feel discrimination and be able to cognitively develop due to the work of the organisation (The British Dyslexia Association, 2020 C). The DSF provides dyslexia assessment to families that are on low incomes (DSF, 2019). The DSF has given funding towards providing resources for the child to expand their overall attainment (DSF, 2019). Some critics may argue that this is an effective scheme due to the families that do not have sufficient income to be able to have their child assessed for dyslexia (DSF, 2019). However, other critics may argue that this agency is not helping those who earn slightly more than a low income, ultimately this agency has to decide which families are eligible to receive this funding (DSF, 2019). Helen Arkell Dyslexia Charity provides support for the individual with dyslexia or the family of that individual, dyslexia assessment is available for children and adults and once diagnosed they provide specialist dyslexia training for teaching staff to ensure the child has access to develop their skill set (Helen Arkell Dyslexia Charity, 2020 A). 
There is evidence that children with dyslexia are more likely to experience anxiety, self-esteem issues and depression throughout childhood and entering adulthood (Dekker, 2020). This is why a full assessment is completed to determine what difficulties the child has and what areas of educational development they need guidance in (International Dyslexia Association, 2020 A). Maslow’s Hierarchy of Needs would agree with this, for an individual to reach the Self-actualization part of the pyramid they need their Physiological needs met (McLeod, 2016). Following this is the Safety needs, which an individual experiencing forms of anxiety is not meeting these needs (McLeod, 2016). This conveys the importance agencies such as The British Dyslexia Association, has on an individual’s overall health, both physical and mental (Mental Health Foundation, 2020). Moreover, some individuals are unaware that they are dyslexic until they are adults, this may be due to a lack of money to have a full assessment or the symptoms getting progressively worse over a long period of time (Aston, 2014). This implies the individual has been disadvantaged by government agencies’ lack of funding (Aston, 2014). Also, some critics would argue this is a form of discrimination and the individual is being treated unfairly as government agencies are not following The Equality Act 2010 (Henderson, et al, 2012). Another solution to this is the adult attending a full-time course which is sponsored by The British Dyslexia Association to give them advice on what provisions are available (Callan, et al, 2017). Therefore, this evidence conveys that there are many provisions put in place if an adult is not diagnosed until later life (Baumgartner and Merriam, 2020). Some critics may argue due to the large amount of services put in place conveys the reoccurrence of individuals not being diagnosed until adulthood and due to the lack of government funding this assistance is not always available to all adults (Baumgartner and Merriam, 2020). 
Social Interactionists believe society has a role in the way dyslexic individuals perceive themselves and can cause the individual to have both positive and negative issues with their self-esteem (Department for Education and Skills, 2004). Therefore, as an individual with dyslexia during their life course may experience stigmatization from individuals that believe being dyslexic means the individual cannot cognitively develop (Duong, et al, 2018). Moreover, the individual with dyslexia may meet individuals that encourage them and realise that their brain functions in a unique way and this should be embraced (Sousa, 2016). Also, if an adult is only just being diagnosed with dyslexia the resources and agencies previously discussed would help with their self-esteem (Dobson, 2018). However, some members of society may judge the adult for needing educational services and this could lead to the adult being ashamed to attend their classes (Walker, 2017). 
3.3 Funding the Education System 
Within the education system, government funding is crucial and is the main contribution towards schools and institutions being able to buy resources to effectively educate children and young people (Ball, et al, 2017). Moreover, ‘dyslexia is the most common specific learning difference, affecting between 6.6 and 9.9 million people in the UK and between 800,000 and 1.3 million young people in education’ (British Dyslexia Association, 2019). However, individuals should receive testing to diagnose dyslexia due to the work of The Equality Act 2010 and Children and Families Act 2014 but 80% of individuals leave education without being tested due to the lack of funding from government agencies or the individual is unable to privately pay for testing (British Dyslexia Association, 2019). Once an individual is diagnosed with dyslexia, resources need to be provided in order for the individual with dyslexia to obtain their educational style and individualistic way of learning (Mitchell and Sutherland, 2020). However, this will vary from child to child as there are several forms of dyslexia including motor issues and difficulties with literacy skills (Cain, et al, 2017). Also, within schools training to effectively support dyslexic children may be stopped due to lack of funding, which results in the dyslexic individual not gaining specialised support due to funding needed for other resources within the school’s budget (Kendall, 2018). 
Through the SEND Code of Practice, schools should ensure children with ALN are supported by the educational professionals (Surrey County Council, 2020). This can be provided through some of the school’s budget being used to purchase new resources, additional technology or a curriculum change to ensure the child with dyslexia is able to enhance their educational attainment within the classroom (Surrey County Council, 2020). Moreover, all mainstream schools gain government funding for learning resources to help aid children with ALN to learn in their individual way (Surrey County Council, 2020). A sum of £350 million was allocated towards ALN by the government, this provides resources and guidance to the educational professionals (Local Government Association, 2020). However, the £350 million was insufficient, funding needed a further ‘£806 million for 2019/20, £1.2 billion for 2020/21 and a potential £1.6 billion by 2021/22’ (Local Government Association, 2020). Therefore, insufficient funding may lead to councils being unable to follow the SEND Code of Practice: 0-25 and may result in some children unable to remain in mainstream education (Local Government Association, 2020). Furthermore, if this were to occur, these children would have to enter an additional needs schooling system (Galloway, 2018). This may be positive as the individual may receive specialised resources to aid their dyslexia, which will enhance their learning process (Peer and Reid, 2016). However, a child taken out of a mainstream school may feel self-conscious, as being dyslexic is an unseen disability and entering a school that may consist of children with physical disabilities may be daunting for the individual (Herrick and Redman-White, 2019).

Moreover, some critics may argue the child with dyslexia entering an additional needs school will not fully benefit from the resources within these institutions that are designed to help individuals with mainly physical disabilities (Kirby, 2017). Moreover, The Medical Model of Disability states that an individual is not recognised for their personality or attributes, society only sees the individual’s physical disability or impairment (Letšosa and Retief, 2018). If an individual were cured of their disability, society would accept this individual into society due to not having to alter or change to support the individual with a disability (Rothman, 2018).  However, this is an extreme viewpoint due to an individual’s disability or impairment being cured is highly unlikely and only a small amount of people throughout society would not want to help another individual (Connor and Valle, 2019). Comparatively, The Social Model of Disability conveys the theory that society creates barriers for individuals with a disability and society often does not adapt facilities to help these individuals (Inclusion London, 2015). A possible solution for this would be the individual with dyslexia to attend a specialised school (Mitchell and Sutherland, 2020). However, they do not have a visible disability which may cause some members of society to not want to adapt resources for them (Hebl, et al, 2016). Moreover, if the individual with dyslexia remained in a mainstream school and gained resources such as colour lined plastic to help with reading, the individual may feel more comfortable in this situation (International Dyslexia Association, 2020 B). However, recently due to lack of funding from the government or councils this is not always an option and an individual may have to attend an additional needs school to have access to the essential resources (Routley, 2019). 
Furthermore, a solution to avoid taking the dyslexic child out of a mainstream school and into an additional needs school, is giving staff within mainstream schools specialised training in order to quickly detect the possibility of a child being dyslexic (Hodgson, 2019). The training of teaching staff would also provide knowledge of resources to aid the individual with their specific type of dyslexia and to try to get the child assessed quickly to enhance their learning from a young age, which is crucial (International Dyslexia Association, 2018). However, this may not be possible due to lack of government and council funding to budget for this type of training but this could be a possible solution to ensure the child with dyslexia does not feel self-conscious (Garner, 2020).  Due to the work of The Equality Act 2010 and The Children and Families Act 2014, a dyslexic child should not experience discrimination and should receive support from their educational professionals (Peer and Reid, 2016). Therefore, if the child enters an additional needs school due to the lack of funding, this conveys the government agencies not fully supporting the individual or respecting their views (Winter, 2018). This may lead to the child feeling a sense of discrimination against them if they are treated unfairly by not remaining in the mainstream school and being able to learn in their own way due to teaching resources or specialised training for staff (Shaw, 2017). However, some critics may argue that this is the only option for some dyslexic individuals due to the lack of government funding that cannot be produced to pay for these expenses (Dragoo, 2019).
Government agencies and local councils are working to ensure that a larger budget is available to fund resources, facilities and specialised education for children with ALN and disabilities (Hooley, et al, 2018). The Education Secretary, Damian Hinds expressed ‘families will also benefit from more choice for their child’s education through an extra £100 million investment to create more specialist places in mainstream schools’ (Department for Education, 2018). This conveys that money is being generated to fund dyslexic children to remain in mainstream schools and provide a specialist programme to help the child learn and expand their knowledge and understanding (Westwood, 2018). 
Alternatively, a system has been created by the government known as ‘High Needs Funding’, this service provides advice and guidance for children and young people with SEND from 0- 25 (Education and Skills Funding Agency, 2019). This provision was created to ensure the statutory needs of ALN children, following The Children and Families Act 2014, to provide government agencies with some funding for high needs such as crucial resources, facilities and funding to place individuals with ALN into mainstream schools depending on the severity of the dyslexia and the effects the dyslexia may have (Davidge and Harris, 2019). The ‘High Needs Funding’ team have a twelve-step formula to calculate which needs require more funding, this can be seen in Appendix 1 (Education and Skills Funding Agency, 2019). This diagram conveys twelve factors that indicate the child or their school needs to have High Needs Funding (Education and Skills Funding Agency, 2019). As it is twelve factors it suggests the complexity that goes into making the funding decisions and conveys the depth government agencies go into to make these decisions (Education and Skills Funding Agency, 2019). However, some critics may argue that these government agencies having the responsibility of deciding which educational institutes needs more funding, may be unable to make an informed decision as they may lack experience in all areas that need this funding (Education Funding Agency, 2017). Therefore, in the future government agencies need to continue to generate money to ensure that funding is available for facilities and resources to aid and enhance the educational attainment of the ALN child (Flynn, 2018). 
3.4 Dyslexia and Neurodiversity
Neurodiversity is the differences that occur within the brain, these can affect an individual’s cognitive development both positively and negatively (Rosen, 2020). This involves the brain functioning differently to an individual without dyslexia or any other condition (Armstrong, 2020). Neurodiversity can involve a dyslexic child having other conditions such as dyspraxia, ADHD, dyscalculia, Asperger’s or Tourette’s syndrome (Morris, 2017). However, some individual may associate Neurodiversity as a deficit rather than accepting their differences and realise the benefits being able to think differently brings (Honeybourne, 2018). A benefit of this is being able to process information differently to other children which may allow the child to cognitively develop at an effective pace (Nisbet and Shucksmith, 2017). By the individual accepting their dyslexia and further conditions, others around them with the same circumstance may accept their condition and embrace it (Byrne and Kelly, 2017). This can be done through the child with the same condition mirroring the behaviour of the child who was diagnosed first (Bewley and George, 2016). In time this would become the norm within a society of individuals being proud to be different and the stigmatization surrounding having a learning difficulty will start to ease (Boyle and Lauchlan, 2020). This could be done through the child having a teaching assistant that gives them reassurance or the access to resources that allows them to use their different skills in a positive manner (Fox, 2017). Also, if the stigmatization were to decrease through the socialisation between Neuro-diverse individuals and agencies like counselling or clubs, which promote the importance of social inclusion and acceptance within the schooling system (Reid, 2016 B). 
Moreover, to benefit those children that are Neuro-diverse, The British Dyslexia Association and Helen Arkell created a project called ‘Teaching for Neurodiversity’ which allowed educational professionals to have specialised training about dyslexic individuals possibly having other cognitive conditions (Helen Arkell Dyslexia Charity, 2020 B). This programme gave the educators, the child and their family the opportunities to develop their knowledge about Neurodiversity (Helen Arkell Dyslexia Charity, 2020 B). Furthermore, this teaching can be perceived as positive as it emphasises the importance of the child accepting their dyslexia and possible other conditions and to embrace their differences (Denston and Everatt, 2020). However, in some cases an individual could be incorrectly diagnosed having ADHD due to the symptoms of dyslexia and ADHD being very similar (DuPaul, et al, 2017). Also, if the child is not yet diagnosed with dyslexia this may cause the child to be disruptive rather than show they are having difficulties with their work (Kelly and Phillips, 2018). Therefore, the term Neurodiversity may potentially misdiagnosis some children (DuPaul, et al, 2017).
Additionally, if a child initially does not accept their dyslexia, then a diagnosis of another condition may cause the child to feel anxious due to being unaware of what these conditions are and what services are available to help them (Carawan, et al, 2015). The Equality Act 2010 gives protection against discrimination to the child and should lead to acceptance (Cameron, et al, 2019). Once the child is diagnosed with dyslexia the teaching staff should explain to the child and their family what dyslexia is and what resources are available to help the individual learn in their own individualistic way (Fleer, 2018). A resource pack may give the child reassurance that if they begin to find work difficult there are connective cards, spelling cards and numeracy cards that can assist them (Hurst, 2018). A further resource available is a coloured card for a child with dyslexia that has difficulties reading words in certain coloured fonts, this aid will ensure the child is able to comprehend the words and should develop their cognitive skills and their confidence (Hurst, 2018). Moreover, in time this should give the child the encouragement to embrace their condition and understand that being different does not have to come with negative connotations (Boyes, et al, 2017). Furthermore, once the child is diagnosed as being Neuro-diverse it is crucial to explain to the child that their cognitive development and brain functions are slightly different to other children (Department for Education and Skills, 2004). This does not make them unintelligent; they just learn in an alternative manner (Department for Education and Skills, 2004). This reassurance can be given through a teaching assistant, learning resources and agencies such as The British Dyslexia Association, to give advice and guidance to both the child and their family (The British Dyslexia Association, 2020 B). In time this should ease their anxieties surrounding being Neuro-diverse and should encourage the child to accept and embrace their differences (The British Dyslexia Association, 2020 B). 

However, models such as The Medical Model of Disability would disagree with Neurodiversity being accepted by the child, due to the Model stating members of society only see the disability within a person rather than them as an individual (Letšosa and Retief, 2018). Neurodiversity is expressing the importance of embracing their differences and The Medical Model is encouraging the child to dwell on their disability and is only known for their disability (Letšosa and Retief, 2018). Therefore, The Medical Model may make a child feel self-conscious and this could increase their anxiety levels (Roush, 2017). However, The Social Model of Disability agrees with the concept of Neurodiversity as it conveys it is society’s responsibility to ensure the child with dyslexia and other conditions is given the resources needed to fully develop their educational attainment and have the same life chances as another child without an ALN (Hasche, et al, 2017). Alternatively, Postmodernists disagree with both The Social Model and The Medical Model of Disability as they would encourage an individualistic approach towards educating the child (Zhang, 2019). 
Cognitive Theories of dyslexia include the possibility of the child experiencing visual issues such as not having a fast reaction to a large amount of information being taught to them (Department for Education and Skills, 2004). Some children with dyslexia when reading experience the words moving around the page so they cannot read in a straight line due to visual difficulties and their cognitive development (Wong, 2020). However, some critics may argue that this may be a dyslexic trait but also could be a symptom of another condition (Wong, 2020). Therefore, this would make diagnosing an individual as being Neuro-diverse difficult due to the dyslexia symptoms being similar to conditions like ADHD, Asperger’s or Dyspraxia (Honeybourne, 2018). Alternatively, Social Interactive Theory expresses the crucial nature of society’s interpretation of someone with dyslexia, as it affects their self-confidence and the process of accepting their dyslexia (Department for Education and Skills, 2004). Social Interactive Theory would also influence the way a Neuro-diverse person begins to embrace their way of learning and the way their brain processes information (Department for Education and Skills, 2004). Furthermore, if society were to label a Neuro-diverse person as unintelligent this may have a negative effect on the individual due to the possibility of them accepting this label (Daly, et al, 2017). It is essential for members of society to become holistic thinkers in order to understand what Neurodiversity is and educating individuals that are unaware of the brain functioning differently and just assuming Neuro-diverse individuals are unintelligent (Ripamonti, 2016). Moreover, being a holistic thinker is crucial for the child with dyslexia to develop in order to fully benefit from the resources available to them as the first step is accepting their condition and thinking of the advantages of being different (Levine and Munsch, 2020). 
3.5 Conclusion

To conclude, within an individual’s life course they may face many trajectories especially if the individual has dyslexia (Hodkinson, 2019). This can include being stereotyped or stigmatized by some members of society that believe having dyslexia means an individual is unintelligent and cannot cognitively develop (Broido, et al, 2017). Moreover, due to lack of funding, there is a possibility that some individuals may reach adulthood unaware that they are dyslexic (Baumgartner and Merriam, 2020). Then they would need courses and teaching to give them advice on the resources available to them to develop their educational attainment to correspond with their type of dyslexia (Baumgartner and Merriam, 2020). Also, the life course trajectory highlights the importance of an individual having a reliable support system that will help the person accept their dyslexia and embrace the facilities available to them to develop mentally and intellectually (Glenn, et al, 2020). Furthermore, this demonstrates the importance of charities and agencies such as The British Dyslexia Association has towards the maintenance of an individual’s mental health (The British Dyslexia Association, 2020 B). Having a support system is crucial as individuals with dyslexia are prone to experience anxiety issues throughout their life course (Wormer, 2017). This is supported through the work of Maslow’s Hierarchy of Needs and Social Interactionists, as the individual cannot progress unless their anxiety and mental health is maintained or improved (Shibutani, 2017). Moreover, government funding is essential for dyslexic individuals to be able to develop as this funding provides the crucial resources that enable them to learn in their individualistic way (Byrne and Kelly, 2017). However, it is becoming an increasing issue that children are not being diagnosed with dyslexia as there is not enough funding to pay for a full assessment to be completed (Kohli, et al, 2018). All mainstream schools are given government funding to provide essential resources for children with ALN but there are insufficient funds to get children that are potentially dyslexic assessed (Brue and Wilmshurst, 2018). Therefore, there is the debate whether children with dyslexia should enter a specialised school and leave their original school (Galloway, 2018). However, critics have argued that the diverse range of resources available in specialised schools benefit the children with physical disabilities not dyslexic children (Martin, et al, 2020). To solve this issue teaching staff within mainstream schools should be given specialised dyslexia training to benefit the dyslexic children (Griffiths and Kelly, 2018). However, this would need the support of government funding and there is a lack of funding available (Griffiths and Kelly, 2018). Furthermore, children that are Neuro-diverse need to accept their conditions in order to make progress with their mental health and cognitive development (Reupert, 2020). By the child not accepting their conditions this increases the likelihood of the child experiencing anxieties and in time their mental health deteriorating (Barth, et al, 2018). Due to the work of charities such as Helen Arkell Dyslexia Charity and the children receiving educational resources to aid their learning this should encourage them to accept their conditions (Helen Arkell Dyslexia Charity, 2020 A). However, Cognitive Theories of dyslexia convey there is a chance the Neuro-diverse child may experience visual issues due to their brain function being different (Department for Education and Skills, 2004). This could include the child being unable to retain large amounts of information put in front on them at once (Moore, 2017). Finally, Social Interactive Theory implies that the way society perceives children that are dyslexic and Neuro-diverse by either accepting them or stigmatizing them can be crucial towards the way the child accepts themselves (Department for Education and Skills, 2004). This can cause the child to experience issues of anxiety towards being dyslexic or Neuro-diverse and being mis-judged by society (Gabriel, et al, 2017). 
 4. CONCLUSION AND RECOMMENDATIONS 
To summarize, dyslexic individuals cope with stereotyping from some individuals within society as they see having an ALN as being unintelligent and being unable to be successful within the education system (Nadler and Voyles, 2020). This is a misconception that some members of society may perpetuate, they are unaware that a dyslexic individual comprehends information differently and learns differently due to their brain functions in an alternative way (Daloiso, 2017). Therefore, if a stereotypical view is expressed, the dyslexic individual needs to have a reliable support network from their primary agency of socialisation to ensure if anxiety occurs it can be given assistance (Hannell, 2019). Moreover, dyslexic has been known to be an umbrella condition that can be similar to other conditions which may cause a misdiagnosis (DuPaul, et al, 2017). If this were the case, this may cause the child to feel self-conscious, as they are being perceived to have another condition and may fear being mis-judged (Herrick and Redman-White, 2019). Furthermore, government agencies have a vital role of providing resources, services and facilities for children with ALN (Bohl and Hoult, 2016). This is only possible through government funding and is implemented by agencies, providing support frameworks such as The SEND Code of Practice: 0-25 which ensures that children with ALN and their families are given guidance and advice (Goepel, et al, 2020).  Government funding also provides the essential resources for a dyslexic child to be able to develop their educational attainment, such as coloured cards, sheets of plastic and resources packs to enable the child to progress their learning in their individualistic way (Byrne and Kelly, 2017). Conversely, teaching staff may have to alter their delivery of the curriculum, to ensure all learners progress within their cognitive development, this would need funding from government agencies (Haslip and Gullo, 2018). To ensure that a child with dyslexia does not experience anxiety, it is essential for government agencies to provide funding to keep them in a mainstream school and fund specialised dyslexia training for mainstream teaching staff (Alderson, 2018). These factors express the importance government funding has towards dyslexic children being treated fairly (Haslip and Gullo, 2018). However, there is a lack of government funding of between £806 million and £1.2 billon that is needed by government agencies to ensure ALN children gain a fair education (Local Government Association, 2020). Moreover, some individuals may be unaware that dyslexic children can have issues with speech, memory or motor skills, dyslexia is not just having difficulties with literacy skills (Ellis, 2016).  Therefore, this may be a factor as to why some adults are unaware, they are dyslexic, another reason could be the lack of government funding available to assess every child with symptoms of dyslexia (Aston, 2014). This conveys how important a dyslexia assessment is and what negative effects not being assessed may have (Guise and Reid, 2017).  Once an individual is assessed, they can begin to accept their condition and their anxieties should ease (Reupert, 2020). However, some members of society may judge the individual for being dyslexic or Neuro-diverse which highlights the importance of Social Interactive Theory (Department for Education and Skills, 2004). In the future, it is importance for dyslexic children’s needs to be assessed early through teaching professionals recognising the symptoms by receiving specialised training (Peer and Reid, 2016). The teaching staff should ensure the child has a reliable support network after diagnosis, this can be family members, school staff or the staff could recommend local charities available to guide the child with their dyslexia needs (Peer and Reid, 2016). Moreover, to advise all dyslexic children to accept their condition through informing them about legislation such as, The Equality Act 2010 which ensures their welfare and works to avoid them experiencing discrimination (Mitchell and Sutherland, 2020). Children should have access to resources provided by government agencies, who should work closely with teaching practitioners to keep producing innovative resources in the future (Barth, et al, 2018). All of these factors should ensure that a child with dyslexia has the chance to develop their educational attainment fully and is able to maintain or improve their mental health in the future (Honeybourne, 2017).  
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6. APPENDICES 
6.1 Appendices 1 
(Education and Skills Funding Agency, 2019).
6.2 Appendices 2
APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  
Delete the Guidance Notes at the end of the form BEFORE submitting your application
SECTION A: About You (Principal Researcher)

	Full Name:
	Libby Catrin Jenkins

	Tick all boxes which apply:


	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student
	☒
	Taught Postgraduate Student
	☐
	Postgraduate Research Student
	☐


	Faculty/School/Centre:
	Yr Athrofa (SPYC)

	Campus:
	Carmarthen



	E-mail address:
	1700284@student.uwtsd.ac.uk



	Contact Telephone Number:
	07925799984



	For students:

	Student Number:
	1700284

	Programme of Study:
	BA: Social Studies- Additional Needs 

	Director of Studies/Supervisor:
	P. Morgan


SECTION B: Approval for Research Activity

	Has the research activity received approval in principle?

(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒
	NO
	☐

	
	Date

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐
	

	
	Faculty Research Committee
	☐
	

	
	Module Supervisor P. Morgan


	☒
	09.10.19


SECTION C:  Internal and External Ethical Guidance Materials

	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice

	☒

	UWTSD Research Data Management Policy
	☒

	BSA - 2015
	☒

	BERA - 2019
	☒


SECTION D: External Collaborative Research Activity

	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	Institution
	NA



	Contact person name
	NA



	Contact person e-mail address


	NA

	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☒

	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒

	Is your research externally funded
	YES
	☐
	NO
	☒

	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☒

	
	Employed
	YES
	☐
	NO
	☒

	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☒

	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)

If NO the application cannot continue
	YES
	☐
	NO
	☒


Where research activity is carried out in collaboration with an external organisation

	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	If Yes, please attach a copy of any final approval (or interim approval) from the organisation NA




SECTION E: Details of Research Activity

	Indicative title:
	Dyslexia: Adverse Childhood Experiences.

	Proposed start date:
	16th October 2019
	Proposed end date:
	1st May 2020

	Introduction to the Research (maximum 300 words)

Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity

· Proposed Research Question

· Aims of Research Activity

· Objectives of Research Activity

Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 

· How it addresses an area of importance. 

	Purpose of Research Activity

The purpose of this research activity is to critically analyse and reflect upon whether children with dyslexia within the education system are prone to having anxiety. Additionally, to investigate whether there is a stereotype towards those children with dyslexia and if they are treated with equity, equally or completely unfairly.  

Acknowledging the Social Services and Wellbeing (Wales) Act 2014 and Special Educational Needs and Disability Code of Practice: 0- 25.
 (this box should expand as you type)

	Research Question

· Are children with dyslexia prone to experience anxiety when compared to those who do not have it within the schooling system?

· Is there a stereotype towards children with dyslexia and how the schooling system treats them?

· What are the reasons some children with dyslexia develop anxiety after their diagnosis? 
(this box should expand as you type)

	Aims of Research Activity
The aim of this research is to create a deeper understanding of adverse childhood experiences. Conversely, to determine whether children with dyslexia are prone to having anxiety when diagnosed in school. To investigate whether or not there is a re-occurring stereotype towards children that have dyslexia. Additionally, to advance other individuals’ knowledge of dyslexia and anxiety and how they correspond.
(this box should expand as you type)

	Objectives of Research Activity
An objective of this research is to provide a basis of critical reflection on the effects of adverse childhood experiences. Also, to find statistics and qualitative data on how many children with dyslexia develop anxiety due to the stigmatization they may receive. Another objective is to use policy, theory and practice in order to research how many children are affected by dyslexia and anxiety when comparing Wales and England. Finally, to determine whether children with dyslexia are treated to be inferior to those without it and the repercussions of this. 
(this box should expand as you type)

	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	Within this research activity will use documents containing quantitative and qualitative data such as, books, articles, research journals and websites. It will use research policy, theory and practice using the previous resources that have been listed, in order to enhance my learning around the topic of children with dyslexia experiencing anxiety. Furthermore, a literature review is an essential part of any piece of research because this Research Activity will expand the information available and will determine whether those with dyslexia experience anxiety and stigmatisation because of this (Isaksen, 2018). The use of books within academic writing enables the writer to develop their knowledge but also provides key information about any topic they are researching (Breen and Fallon, 2013). Additionally, to have a diverse range of research methods throughout the research activity, the use of articles would be effective as professionals read them and apply the information within their academic research (Miller-McLemore, 2016). However, articles may be a negative source of research, as the authors of some articles could be biased and this could affect the whole concept they are trying to portray throughout their work (Gasevic, et al, 2015). Therefore, it is crucial to evaluate sources’ reliability before using them to ensure the information I have written within my research activity is accurate and valid (Bledsoe, et al, 2019). By using research journals, it enables the research activity to have clear and concise pieces of information available to a professional or specialist of a specific subject (Urrutia, 2007). Conversely, the use of research journals could be perceived as unreliable as the concise information may be considered too condensed and needing further research (Pfeffer, 2007). Websites could be considered an efficient source of research as they are simple to use and the majority of individuals have access to them (The Open University, 2019). Alternatively, websites can be seen as an invalid source due to any person being able to write upon them or create their own website (The University of Edinburgh, 2019). Therefore, it is crucial when using websites to question the accountability of the site and analyse the author who produced the contents (SQA. 2012). 
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(this box should expand as you type)

	Location of research activity

Identify all locations where research activity will take place.

	Desk and computer based. University, library and home.
(this box should expand as you type)

	Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	NA

(this box should expand as you type)


	Use of documentation not in the public domain: Are any documents NOT publicly available?   


	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.

NA

(this box should expand as you type)


SECTION F: Scope of Research Activity

	Will the research activity include:
	YES
	NO

	Use of a questionnaire or similar research instrument?
	☐
	☒

	Use of interviews?
	☐
	☒

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☐
	☒

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box

For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	Details of any other primary data collection method:

(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 
SECTION G: Intended Participants

	Who are the intended participants: NA
	YES
	NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☐
	☒

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.


	☐
	☒

	Other – please indicate here:

(this box should expand as you type)
	
	


	Participant numbers and source

Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?


	NA

(this box should expand as you type)

	Who will the participants be?


	NA

(this box should expand as you type)

	How will you identify the participants?
	NA

(this box should expand as you type)


	Information for participants:
	YES
	NO
	N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☐
	☐
	☒

	Will you tell participants that their participation is voluntary?
	☐
	☐
	☒

	Will you obtain written consent for participation?
	☐
	☐
	☒

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	☒

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	☒

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☒

	If NO to any of above questions, please give an explanation 

	NA

(this box should expand as you type)


	Information for participants:
	YES
	NO
	N/A

	Will participants be paid?
	☐
	☐
	☒

	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☒

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	☒

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☒

	If YES to any question, please provide full details 

	NA

(this box should expand as you type)


SECTION H: Anticipated Risks

	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them.
If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

NA 



	

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:

NA

(this box should expand as you type)
	How will you mitigate the Risk to Participant

NA

(this box should expand as you type)

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	(this box should expand as you type)

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:

The information I collect may emotionally distress me.

(this box should expand as you type)
	How will you mitigate the Risk to Investigator:

I will attend Student Services if I feel uncomfortable about any situation that occurs.

(this box should expand as you type)

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:

If I publish something that is deemed offensive, I will avoid this at all cost. 

(this box should expand as you type)
	How will you mitigate the Risk to University:

I will attend student Services if I feel distressed over a topic and listen to the advice, they give me to proceed. 

(this box should expand as you type)


	Yes
	        ☐

	No
	        ☒


	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐


SECTION I: Feedback, Consent and Confidentiality

	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	NA

(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	NA

(this box should expand as you type)

	Confidentiality / Anonymity

Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	NA

(this box should expand as you type)


SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	☐

	If YES, provide a description of the data and explain why this data needs to be collected:

	NA

(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☐

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	NA

(this box should expand as you type)


	Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:


	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	NA

(this box should expand as you type)

	All Data Storage NA

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	NA

(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	NA

(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	NA

(this box should expand as you type)

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	NA

(this box should expand as you type)

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	NA

(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)


	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding NA
	YES
	☐

	
	NO
	☐


SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	Libby Jenkins
	Date: 09/10/19




For STUDENT Submissions:

	Director of Studies/Supervisor:
	Philip Morgan 
	Date:
13.11.2019

	Signature:
	P Morgan
	


For STAFF Submissions:
	Head of School/Assistant Dean:
	Sue Ainsworth 
	Date:
05.05.2020

	Signature:
	PP. Phillip Morgan

	


	Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:

☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☐
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☐

	I have deleted the guidance notes before submitting the PG2 for consideration


	RESEARCH STUDENTS AND STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.


STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/
Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   
ADHD      Attention Deficit Hyperactivity Disorder


ALN         Additional Learning Needs


DSF          Dyslexia Services Foundation


MFMER   Mayo Foundation for Medical Education and Research


SEN          Special Educational Needs


SEND       Special Educational Needs and Disability 
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