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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Make discussion more critical
	Provided counter arguments for almost every point in my critical discussion.

	Target 2
	Consistent referencing
	Use the Harvard referencing handbook to help.

	Target 3
	Ensure and academic tone through out.
	Use synonnyms to use a wider range of vocabulary.





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	We had a met as a whole network for a online teams meeting on the 12.11.20. We were told that we were focusing of assessment for learning and that we were going to be testing out multiple AFLs. we discussed the different types of assessment for learning strategies we could use, and the different types of ones that different schools use. We looked at what strategies to use in each situation and what works better for what age group of children. For example you could use red or green cards for foundation phase children to check their understand and then use strategies like learning pathways for the KS2 children to check their knowledge before starting a new topic and then return to the same pathway questions at the end of the topic to see what they had learnt. 	From this meet section I know what I am going to be doing for the test days and what different things I can test out. I also know where to find examples of the AFLs they use in Parkland which is my placement school. In Parkland they also already use a lot of assessment for learning strategies like whiteboards, pathways and activating prior knowledge mindmaps to name a few. I think it might be helpful to try a new one that the children have not seen before to see how they respond. I think I will also practice with a strategy that they are used to just so I fully understand the purpose of AFLs.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	In my class they already use lots of AFL strategies. I will be focussing on and researching the personal development pathways and write backs in more depth. The pathways are something that the whole school does before a new topic, but is such an effective way of assessing learning and prior knowledge of the children. They receive a sheet with some question on about the new topic, the teacher is not allowed to help them with the questions they have to do just do as much as they can. There is no expectation for the children to complete all the questions they just need to do as many as they can. Then at the end of the topic they go back to see if they can answer anymore after learning about it.  The write backs are something that my class do often but not as much as other AFL strategies. This is where the children write a little message at the end of their work to their teacher telling them if they were in their comfort, stretch or danger zone and how they felt the lesson went.  I want to test this out more often and see if it as effective as other methods that the class use.
	Focusing on these two was really helpful in meeting the focus of this . Having already used lots of AFL, it was helpful to research and look in more depth at just two of them. They were two really useful strategies to look at as they achieve different strains of feedback. The writebacks act as a chance for the child to leave a message for only the teacher to see about how they found that particular lesson. Whereas the pathways are there for assessment for learning on the whole topic. 


Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	We did a share day on the 25.11.2020 on teams, each individual or pair presented a Power Point on what strategies they had tested. Many people linked to literature to back up their research. I was paired with the other student who was in the other year 5 class and we both trialled pathways but I did the write backs and they did white boards. We did our presentation together and just dicussed literature to back up our findings and some background knowledge on the AFL strageties we used.
	I found this day really helpful. It was lovely to hear what everyone had tested in different schools and in different year groups. I learnt so much about what strategies to use when I swap phases into KS1 or foundation phase. I found that the pathways worked well to see how far the children had come, but not being able to help them was hard as many of them just gave up without really trying. The write backs were also helpful to gain feedback from the children on that particular lesson. It was difficult for the EAL children as they could not write down what they wanted to say nor could they say what they really felt.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? ☐
n/a 

Rhifedd / Numeracy
Evidenced by an asset? ☐
n/a 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
The loom video was my first attempt at making one and it was my practice on the app. It helped me to find my way around the screen recording and voice overs. I had never used Loom before so needed to practice before creating lesson materials for year 1 and 2. By the end of my PTE1 block 2 I had created multiple Loom videos that had really positive feedback from children, teachers and parents.
This micro-teach we to help practice and develop my knowledge of online lessons and how to work teams when presenting. In a group of 5 we had to think of a lesson to plan and teach our other fellow students as a trial run for online teaching. We were able to feedback on each others lessons and also had feedback from a lecturer who was in on the call too. This proved very very helpful as my whole PTE1 block 2 was online so having done this micro teach helped me to know how to conduct lessons on teams.


Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
I found some of the topics tricky to plan for as I was not fully sure on what I was teaching. This mainly occurred in my science lessons on plants, it also really showed while I was teaching that my knowledge behind the subject was lacking. This prompted my mentor to set my weekly target to researching the topic in depth. So, before planning or thinking about what I was going to do in the lesson I would go on BBC bitesize to look at what level of knowledge the children I was teaching should be receiving. I then revised the topic and then decided on what would work as a lesson plan and what activities we could do.

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? a
I have been doing duolingo to try and improve my welsh skills. I try to do 10/15 minutes a day whenever I get a chance. It has been really helpful to reinforce what I have been learning in my welsh lessons with university. It reinforces the sentence patters and structures that will come in handy for everyday life in the classroom. 


Safonau/ Standards

Professional Experience Template 1: Topic lesson – reduce, reuse, recycle 
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
This lesson was planned during the lockdown so the task was set with that in mind. This lesson was a pre- recording and the adobe video was about harms the the planet. We had already looked at reduce, reuse and recycle and the importance of it so this lesson was to look at how rubbish and pollution harms the environment. The task was for the children to go on a walk and try to spot things that harm the environment. Then come back and draw or write about what they found and what harm it causes. I was in school for emergency childcare for this lesson, so we went outside the classroom onto the yard and walkways around the school to see what litter and rubbish we could find that could harm the environment. We then came back in and as a class talked about what we had found and how it harms the environment and animals, we also discussed what we could do to stop these problems.
What have you learned?
It is so important to link learning to the outside world and real life. I think lessons like this are so impactful and something the children will take with them for life. It helps them to become ethical informed citizens and to help contribute to the sustainability of the planet. I also learnt that children really enjoy doing activities and lessons that they can relate to their everyday lives and are more practical. 
What next?
In the future I will be sure to include as much real life context as I can to help the children understand the topic. I think I will also include more activities where the children can go out and see things for themselves outside of the classroom. The children seemed to really understand the topic just from actively going outside to put what they had learnt in the classroom into practice. 


Professional Experience Template 2: Maths data interpretation.
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
The children were split into two groups, the first group were interpreting data on work sheets and the other group were playing interpreting data games on the laptops. After 30 minutes the children swapped and the ones on the laptops went onto worksheets and the ones on worksheets went onto laptops.
What have you learned?
This lesson was really productive and the children responded really well to it. They were much more focussed on the tasks they were doing. The class being split into two also meant that I could focused on the children who were doing the worksheets as the ones on the laptops were very good at just getting on with it independently. The level of work produced was a  much higher standard than previous lessons when they have all been doing worksheets all lesson.
What next?
When doing heavy lessons I will look to use blended learning a lot more to break up the topic. Especially lessons like maths that can become quite repetitive when trying to practice methods. It still reinforces the methods they are learning but in a different way to keep it interesting. 



Professional Experience Template 3:  1:1 with new EAL refugee child. 
Pedagogy Standard: Influencing: Learners Leading Learning
What did you do and why?
There was a new child joining my class who had very very little English. I spent her first two days in class doing 1:1 at the back of the room with her. The aim was to asses what she could and could not do. I let her decide what she wanted to do as I did not want to put pressure on her. She chose to do some maths and literacy on her mini whiteboard. This included me testing her on her 2 x tables and getting her to write her name and go over the alphabet. She also wanted me to read her a story, which he picked. I would read through each page and then ask her to find me things on the page to test her understanding. 
What have you learned?
I learned that it is much easier to let the child decide what they want to learn, especially if they do not speak much English. It allows them to learn things they feel like they need to practice and what they want to learn and enjoy. It also made me realise how much refugee children do really want to learn, they just need to be given the correct tools and skills to do so. It helped me to gauge where this child was and what level she would be in all the core subjects. 
What next?
This experience has provided me with the understand of how important it is to let children tell you what they want to develop on and what areas they would find beneficial to improve and spend more time on. It has also showed me how important it is to look at each child as an individual as they all have different needs and abilities and they respond to learning in different ways.


Part 2: Critical Reflection
Click or tap here to enter text.

Introduction
This assignment will critically reflect on the pedagogical principle ‘learners leading learning’. This principle has been identified for professional development and the main focus for next steps for improvement. During my PTE1 experience there had not been much focus on this principle, however it had become clear that pupil voice and children taking a leading role in their learning was a significant part of pedagogy. In my PTE school at the beginning of a new term they would explain to the children what the new topic was going to be, then ask what ideas the children had for each subject and how they could link it to the general term topic. This was an excellent idea to allow the children to feel included in what they were learning and to explore some of their interests, however the ideas were not always used and in some subjects were completely ignored so it seemed to be something that was done just so the children felt included but not really taken seriously. The ‘learners leading learning’ principle comes under the influencing section of pedagogy. This qualified teacher status (QTS) standard is met through the student teacher listening too and asking the views of the learner, to ensure that they are fully engaging in the lesson and encouraging them to take an active role in their learning (Professional Development, 2019).

Pupil voice has become a very important aspect of the twenty-first century and has also become essential to personalisation and inclusion. There have been multiple frameworks and initiatives, such as the revised OFSTED inspection and Personal, Social and Health Education (PSHE) supported by the National Healthy Schools Standard (NHSS), that have significantly contributed to shining light on the importance of pupil voice (Cheminais, 2003). 

The standard ‘learners leading learning’ was chosen as the aspect for this assignment to focus on, as I feel there is a need for greater awareness of pupil voice and the if there is any difference made to classroom environments if the children lead their own learning. Looking at every child individually is crucial, the January 2019 school census reported that there were 136,826 reports of different special educational needs (SEN), averaging out per pupil at 1.3 with SEN (Department of Education and Skills, 2019). Providing all children with the opportunity to feel included no matter what their ability, race or gender I believe is such an important part in creating a positive progression; I aim to develop my understanding of pupil voice and the effects it has on children and learning in order to better my future practice and give every child an equal chance at success.

Critical Discussion of Chosen Aspect
As mentioned in the introduction there have been many government initiatives that show the importance of pupil voice and children playing an active role in their learning. One of the main agendas in the United Kingdom is ‘Every Child Matters’ (2003) which aims to reduce the number of children who experience educational failure is what the policies of this Green Paper are set out to achieve (Department of Education and Skills, 2003) The Green Paper introduced a national Common Assessment Framework (CAF) that would act as an imperative part of the strategy to support all children and young people achieve the five main priorities (Manchester Community Care, 2005). Children were asked what positive outcomes mattered most to them and what they vision they wanted the Government to set out to achieve; the outcomes which mattered most were being healthy, staying safe, enjoying and achieving, making a positive contribution and economic-wellbeing. The Green Paper has aimed for inclusion of all pupils in education for example by establishing a network of ‘Sure Start’ centres in disadvantaged areas, improving school attendance, ensuring better early years support for disabled children and giving children with SEN a greater right to be included and placed in mainstream education (Department of Education and Skills, 2003).

Educationalists would agree with introduction of the Every Child Matters agenda and argue that it strengthens partnerships between schools and other child services and agencies (Ainslie et al, 2007). 

Despite Every Child Matters (2003) being a positive step in ensuring inclusion within education there had been challenges proposed against the Green Paper. Firstly, the role of the school is to raise educational standards and support the well-being of its pupils, some critics of the Every Child Matters paper argue that by obligating schools within legislation to be responsible for these points could result in further bureaucracy. This bureaucracy could hinder rather than help the schools, as they may not be able to accommodate the new framework. Many argue that a framework and agenda should be developed which is accessible and accepted by all stakeholders (Ainslie et al, 2007).
Allowing learners to lead their learning not only ensure inclusion but also can improve engagement in the lesson if the children want to learn and enjoy what they are learning. Engagement can be improved through good quality teacher-pupil relationships, allowing pupil voice is an effective way to create those essential relationships. Children will feel like the teacher cares about them and wants to hear what they have to say providing them with a sense of belonging within the classroom (Marsh, 2012). The research conducted by Marsh (2012) that focussed on engagement and pupil voice found that children felt their good quality teacher relationship included a teacher who was interested in what they had to say when they listened to them, seemed enthusiastic and interested and always look happy to teach them. Other children believed that they had a good teacher-pupil relationship because the teacher was interested in them as a person not just a student in their lesson and when they created a stress-free environment where both teacher and pupil wanted to be there (Marsh, 2012). This relationship driven approach can help to encourage pupil voice as it helps the children feel like the teachers will listen to them when they have something to say. This relationship is important to ensuring learners leading the learning is a successful and allows children to take an acitve role in their learning.

So will this student-teacher realtionship benfit the learners leading learning QTS standard or will it hinder the dynamic of the classroom. A critique of this student-teacher relationship approach is that of McCaslin and Good (1992, 1998), who warn that creating student-teacher relationships could make classroom management difficult as the teacher could loose some respect and disrupt the hierarchy between teachers and pupils. Also when trying to promote constructivist learning and a curriculum that urges critical thinking and problem solving but then a management system that encourages compliance and narrow obedience, this contrast in expectations creates an oxymoron, two expectations that contradict each other yet appear in conjunction (Garrett, 2008). 

A study conducted by Bragg (2007) into pupil voice found that a difference in teachers pedagogy towards pupil voice and learners leading learning caused friction amongst staff and pupils. The study found that one teacher was very flexible and welcomed pupil involvement in their lessons and day to day running of the classroom, which is respectable as it allows the children to feel respected and have control of their own individual learning. However, once the children moved up a year group they had become accustomed to the flexible teaching style of their previous teacher and therefore did not respond well to their new teachers pedagogy. This does not necessarily mean that their new teachers pedagogy and view on pupil voice are incorrect, but that they did not match what the children were used to. Giving a child more independence to lead their learning then putting them in a new environment and a new classroom where that freedom and involvement get taken away from them it is going to be difficult for them to readjust. Bragg (2007) found that it was demoralising for the children’s new teacher who felt like she was not good enough. The study goes on to explain the importantance for a hollistic pedagogy when it comes to  pupil voice and allowing children to play a role in leading their learning. 


Although this would allow consistency for the pupils and them leading their learning, it has also been discussed that pupils actually prefer teachers to express differences from other teachers and are clear on their own values and preferences (Veugelers and Vedder, 2003). So, there is a discussion around whether allowing teachers to hold their own pedagogy about pupil voice will fit into the smooth running of the whole school or whether it will contribute to an inconsistent environment for students. 
What does learners leading learning look like? Learners leading learning aims to help children recognise the value of taking control of their learning and how empowering it can be for them. In foundation phase children have play based learning. This is where learning is not wholey engineered by the national curriculum as this would have made it heavily outcome-led, and allowed little opportunity for play and superficial learning eperiences (Baxendale, 2019). Play based learning happens when skilled staff are able to identify a child’s fascination and allow the child’s fascination and inquisitions lead learning in a playful context (Baxendale, 2019). 

This idea of play led learning and allowing children in foundation phase to follow their own inquisition reflects that of a Vygotskian approach. Russian psychologist Lev Vygotsky was one of the first to recognize the importance of play based learning for child development. Vygotsky believed children are driven by instant gratification and that play is the first activity where this is not the case, play based learning acts as a way for children to supress their immediate impulses. Play based learning and allowing the children to explore their interests helps to promote intentional behaviour (Bodrova and Leong, 2007). So, not only does play based learning allow children in the foundation phase to follow their interests and lead their learning it is also beneficial to their development. 


Conclusion
Having critically reflected on the chosen aspect of learners leading learning I have built up significant knowledge surrounding how to correctly implement this into my future practice. Firstly, I will make sure that every child in my class feels included and that they are being treated as an individual. Balfe and Travers (2011) researched what makes students feel included, this research will help me to ensure this is an aspect of learner leading learning in my future practice. The research they conducted found that to ensure students feel included I will need to make sure they play games together, so I could perhaps do class bonding games. In physical education lessons I could make sure everyone is playing the sports with each other and it is not the same people on each team everytime. I will also need to make sure no children are left out in the playground and that they all have at least one friend they can be with, this hopefully will allow a positive school atmosphere for the students (Balfe and Travers, 2011). By enforcing these values outside the classroom, the students should feel more comfortable and included inside the classroom. I will be showing them I care about them as individuals not just in a learning envrionment. 

Another action I will take to include learners leading learning into my practice is to create good quality relationships while still maintaining the hierarchy and respect. This should not only help to make the pupils feel included and like they can offer their input on what we are learning but maintaining good quality pupil-tecaher relationships is a cruial bond for the student’s emotional and cognitive development (Quaglia et al, 2013).

Finally, I will also make sure to have a clear pedagogy where I can ensure consistency in my teaching and so other teachers who I will be working with understand my values  so there is clarity with what they can expect from me. This should hopefully minimise the risk of children  moving on from class expecting all teachers to be the same when it comes to learners leading their learning and pupil voice. 
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