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I confirm that I have not used any AI tools in the research of this assignment. I confirm that the voice-over used in the video presentation was generated by AI reading my own written script. I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.

Introduction and brief overview of ADHD
Hello, my name is Courtney and I’m here to help you guys understand a little bit about ADHD and the impact it may have on young people. Later on I will also talk you through some handy interventions that you can access that will hopefully help with some of the challenges ADHD presents.
So, to start, let’s ask a question- What is ADHD? Well, the official diagnosis is that:
“ADHD is a disorder that is defined through analysis of behaviour. People with ADHD show a persistent pattern of inattention and/or hyperactivity–impulsivity that interferes with day-to-day functioning and/or development.” (NHS, 2026a)
It’s interesting to note that there are actually 3 presentations of ADHD, and we’re going to watch a quick clip that helps explain this:
ADHD shows up in different ways. Some children struggle to focus or follow details, others act on impulse or move constantly, and some experience both. Symptoms may change as they grow. Understanding these types helps you support every child better. #ADHDAwareness #Neurodiversity #InclusiveEducation #ChildDevelopment #SupportNotStigma | Philippine Society for Developmental and Behavioral Pediatrics | Facebook (Philippine Society for Developmental and Behavioral Pediatrics, 2025).
· “Predominantly Inattentive Presentation (20%-30%): if enough symptoms of inattention, but not hyperactivity-impulsivity, were present for the past six months
· Predominantly Hyperactive-Impulsive Presentation (15%): if enough symptoms of hyperactivity-impulsivity, but not inattention, were present for the past six months.
· Combined Presentation (50-75%): if enough symptoms of both criteria inattention and hyperactivity-impulsivity were present for the past 6 months.”
(NHS, 2026a)

The impact of ADHD on the young person.
So, hopefully that helps you to understand what ADHD is. Next, we’ll have a look at the impact it can have on young people, in particular on their educational development.
One of the key challenges with ADHD is sleep disruption and the impact it has on everyday functioning. So, let’s look at this in more detail.
The following are some of the key reasons why sleep can be disturbed when you have ADHD.
Sleep can be disturbed due to “your brain refusing to quiet down; the body cannot settle”, this means that the brain seems to constantly be switched on, where thoughts and worries keep going around in their head, and keep them from having restful sleep (Harley Street Mental Health, 2026).
Young people aged 13-18 years old typically need around 8-10 hours’ sleep each night to fulfil their developmental needs, such as physical growth, hormones, and brain development (NHS, 2026a). Also, with ADHD the body can sometimes experience muscle twitching whilst asleep, which can sometimes cause the person to wake up, and disturb their sleep patterns (Wajszilber et al., 2018). All of this can result in a lack of concentration and focus, which can have a direct impact on a young person’s school performance by negatively affecting their working memory, slowing their decision-making ability, and making it harder for them to stay focussed on set tasks. All of this can affect their ability to engage in class activities, resulting in them potentially not being able to keep up with homework deadlines (Wajszilber et al., 2018; Glavan et al., 2026).
This is a significant issue as “Sleep problems are reported to be common in ADHD, with 50–70% of parents reporting that their children with ADHD experience sleep problems” (Bondopandhyay et al., 2024). Additionally, other studies report that sleep problems can affect between 25%-50% of those with ADHD, describing how the brain will not switch off (Wajszilber et al., 2018).  
This is what this might look like:
https://www.youtube.com/shorts/AaVgQRYmS84 (Nutshell Animations, 2023)
There are also biological influences on ADHD to be considered. For example, dopamine is a key brain chemical for focus, motivation and reward (Rosen, 2026). However in young people with ADHD this chemical is lower, and often irregular which makes it much harder for the brain to switch over rest mode (MacDonald et al., 2024). Also, fluctuations in other teenage hormones such as oestrogen, progesterone in girls and testosterone in boys can not only cause instabilities in mood, but also impact how well ADHD medication can work (Rosen, 2026). This can cause emotional dysregulation which may not only impact young people’s ability to get their schoolwork done due to a decline in cognitive function, but also impact their capacity to manage their emotions (Amiri et al., 2026). This can leave them feeling sensitive, where triggers may be heightened and coping mechanisms compromised, making it harder to maintain healthy relationships with friends, teachers and family members (Amiri et al., 2026).
For young people, constantly masking their ADHD can be, which can be another cause of sleep disturbance, where they end up ruminating over events that  have happened throughout the day because they cannot sleep, and this can turn into a vicious cycle of sleeplessness exhausting (Wurth et al., 2025; Murthy et al., 2026). This can have an impact on mental health, wellbeing and self-esteem because it can make a young person feel isolated, excluded from friendship groups, with heightened anxiety and stress making them feel like they want to withdraw because they do not feel a sense of belonging (Murthy et al., 2026). A further effect can be a reduction in quality of life, including a lack of self-care, where a young person can forget to prioritise themselves, for example, poor hygiene, forgetting to eat, being late to meet friends socially, missing important deadlines or appointments and just taking the time to switch off and relax (Wurth et al., 2025).
Educational initiatives
There are many educational initiatives to support young people with ADHD, for instance, ADHD Hub Wales (2026) and Neurodivergence Wales (2026). The main aspects that appear within these, and other initiatives include, providing a structured environment within schools and educational settings, such as providing visual cues for school rules and timetables, and also establishing clear and consistent classroom routines. For example, a regular seating plan helps provide regularity which is always helpful to neurodivergent young people. This is in order to accommodate their needs and help them to find their sense of place within the educational setting (Hertfordshire NHS Trust, 2019a; Welsh Government, 2025; Kates and LaFreniere, 2025). These routines should be regularly sustained by the teaching and support staff to ensure consistency in their approach, and so that the young person with ADHD has clear boundaries and expectations regarding behaviours and engagement. For this to happen, they will likely need to feel comfortable in their environment, therefore avoiding too much sensory stimulation, for example, noise, visual cues, and sense of feelings involving the physical body, would need to be actively considered (Harries, 2019; Welsh Government, 2025; Kates and LaFreniere, 2025).
The ADHD Child/Young Person’s Bill of Rights lists a number of comments young people with ADHD may make and what they actually mean they are asking for when they say them, for instance, “I’m stuck, I can’t do it!” means “Please offer me options for problem solving. I need to know the detours when the road is blocked” and “But why do I always get yelled at?” means “Please catch me doing something right and praise me for my specific positive behaviour. Remind me (and yourself) about good points, when I’m having a bad day” (Harries, 2019, p. 1).
Returning to the idea of providing structured environments, there are other important considerations that can make a big difference to young people in an educational environment. This means ensuring that reasonable adjustments are made to accommodate the needs of young people with ADHD, including plenty of notice of any changes to the daily routines, so that they are prepared and their emotional regulation is properly supported. Other adjustments can include things like modifying the pace of instruction so that they are able to process information at their own rate, also, to allow for differences in cognitive function repeating instructions in different ways can be helpful, as this helps account for any processing issues (Harries, 2019; Kates and LaFreniere, 2025).
Another key aspect in supporting young people with ADHD is ensuring they have the right practical support in place to enable them to get their school work done. This could mean providing them with appropriate tools such as specialist programmes for their laptop, and extra time to get their work done in the form of extensions to deadlines. Also, providing them with quiet supervised spaces to help them focus and concentrate, with human support at hand should they need it (Welsh Government, 2025; Kates and LaFreniere, 2025).  
Support could also include helping the young people to develop their self-management skills, through working through their thoughts, emotions, and behaviours, so as to equip them with the tools and knowledge of how to handle things better when they do not go as well as expected. Additionally, supporting young people with their planning and organisation skills can help them feel more in control of their lives giving them feelings of empowerment, which can help raise self-esteem and confidence (Welsh Government, 2025; Kates and LaFreniere, 2025). 
The Welsh Government (2025) encourage educational settings to use a consequences-based approach to behaviours associated with ADHD in young people. This means using a reward as an incentive to good behaviours, that is behaviours that reflect school rules, such as avoiding low level disruption in classrooms, for example shouting out answers, not waiting turns and talking when the teacher is talking. These types of behaviours would result in negative consequences, such as withdrawal of play time, losing a star on their star chart, or not getting the end of week treat (Kates and LaFreniere, 2025). 
Summary
Ok, so what have we learned? Well, ADHD is a neurodevelopmental condition that presents in 3 ways, a pattern of inattention, hyperactivity–impulsivity, or both elements together, and these interfere persistently with young people’s development and/or day-to-day functioning.
The impact of ADHD varies from person to person, but there are some common traits, which includes disturbed sleep and the negative impact of this on the young person’s educational development and engagement. The key causes of poor sleep are the brain not being able to switch off, the body twitching and restless leg syndrome, as well as hormonal fluctuations during adolescent and teen years which can cause emotional dysregulation. 
In order to properly support young people with ADHD, several educational initiatives were looked at. They included providing a structured environment in educational settings, with visual cues and consistent classroom routines to support positive outcomes. It was discovered that regular seating plans can help young people to find their sense of place within the classroom. Supportive staff who provide clear boundaries and expectations regarding behaviours and engagement with consideration of sensory stimulation, such as noise and visual stress can be particularly supportive to those with ADHD.
It was found that giving young people positive feedback, when appropriate, and ensuring that adjustments are made to accommodate their needs so that they feel included and prepared, can help them manage their emotional regulation. Also, the pace of teaching and learning as well as repeating instructions, can be helpful for young people who struggle with processing issues.
It was also noted that ensuring the right practical support is in place, along with appropriate tools and quiet work spaces, can help with focus and concentration.
Similarly, supporting young people with their planning and organisational skills can help them feel empowered, helping raise their self-esteem and confidence. Finally, a consequences-based style of behaviour management, using a reward or negative consequences system, has been shown to be mostly successful in helping young people to regulate their emotions and behaviours within educational environments.

Ok, so one final clip for you to watch. This one shows how a young person can be supported to manage their own strategies in order to help themselves.  
That’s it, thank you so much for listening.
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