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Discuss the advantages of children learning outdoors.
This essay will discuss the advantages of children learning outdoors. According to Dahlgren and Szczepanski (1998, p26) outdoor learning includes “hands-on methods and processes to make curricula and formulated aims to come alive”. The essay will explain the value of children being outdoors and exploring nature. The essay will also go on to discuss how practitioners can have an impact on children learning outdoors. There are many advantages of children learning outdoors; these can include: Knowledge and Understanding of the World, health benefits, appropriate risk taking, personal skills and social skills. However, these advantages are only possible if the practitioner understands the importance of taking time to learn outdoors. This essay will look at the advantages and conclude the need for children to learn outdoors.
Firstly, an advantage of taking children outside to learn and discover is, we can learn what they are truly capable of. This can be supported by the Reggio Emilia approach, children have a right to learn outside every day and is capable and competent (Sission, 2017). In research, Sission (2017) discovered that a child who didn’t spend extended periods of time outdoors would withhold themselves from learning and playing outdoors as it seemed too risky. The more time they spend outdoors the more self-confident they became and started to get the full experience of learning outdoors. White and Stoecklin (1997) reinforce the importance of outdoor learning by implying that children gain valuable skills such as self-confidence and independence when outdoors, as it is perceived to be less adult led and more child initiated. 
Secondly, practitioners can have an impact of whether children get the full experience and advantages of learning outdoors.  In an observation carried out by Humberstone and Stan (2011) in 490 Primary Schools several practitioners didn’t take children outside to learn because the children would get distracted by the outdoors. As well as this only a handful of the practitioners recognized that the outdoors would support and bring out personal and social skills in the children (Lehte 2019). However, the practitioner perspectives are contradicted by White’s (2014) work where she mentions the importance of children spending an equal amount of time indoors and outdoors for their well-being. White (2014) also acknowledged how outdoors can help children in their physical, cognitive and emotional growth. In Humberstone’s and Stan’s (2011) observation the practitioners wouldn’t allow the children to participate in outdoor activities if they had misbehaved, despite seeing the potential benefits first-hand within the children. When practitioners have this view of the outdoors it may result in the children not getting the full value of the outdoors as the practitioners don’t fully understand the primary aim (Szczepanski and Nicol, 2005).
Thirdly, it is vital Schools and practitioners cover the 2008 Foundation Phase Framework (2015). In the Foundation Phase Framework (2015) are seven areas of learning including Knowledge and Understanding of the World and Physical Development. Schools aim to cover multiple areas of learning in one activity (Foundation Phase Framework, 2015), this is known as cross-curricula activities. When children explore the outdoors, they learn a variety of skills that can cover all areas of learning in the Foundation Phase Framework (2015). By learning outdoors children develop a sense of belonging, experience real world scenarios by learning, by doing and they start to understand that we have a responsibility for things living in our environment (White 2014), which is a skill children should have by the age of seven, according to the Foundation Phase Framework (2015).  Although White (2014) mentions that settings, such as Schools, don't have the appropriate outdoor environment which can make it difficult for practitioners to take lessons outdoors as they don’t have the correct resources. Settings need to have the appropriate outdoor environments to allow the children to explore all the areas of learning and to develop lifelong skills.
Following on from this, the outdoors is a great way for children to learn how the World works and for them to see where they fit in (White, 2014). Many settings will have role play corners outside such as the construction area and the mud kitchen, where children can pretend and put themselves in real life scenarios (White, 2014). Having these areas outdoors will develop the full capability of the child, enhance the thoughts of the child and allow the child to explore what they deem right and wrong (Gulbenkian, 1982). All children have the right to investigate, portray ideas and actions in whatever way they want (Wright, 2010). Often, children will decide to showcase their imaginative ideas and actions in areas such as construction and mud kitchen. However, using this type of learning can be difficult if a child has morals that a practitioner or other children do not agree with, an adult may need to intervene with the learning because of something that has happened (Duffy, 1998). Although, this could result in the child not feeling free outdoors anymore (Louv, 2005). 
Outdoor learning can also have its advantages on children with additional needs. Louv’s (2005) work promotes the importance of the outdoors helping people with additional needs such as ADHD, Attention Deficit Hyperactivity Disorder, and discusses whether being outdoors and in nature can have a greater effect on their concentration rather than medication and behavioral therapies. Within this discussion Louv (2005) states that the number of preschoolers with ADHD increased by 369 percent from 2000 to 2003. Louv (2005) also suggests that if children with ADHD spend more time outdoors their symptoms can be reduced. This theory is backed up by Kuo and Andrea’s (2004) study where children aged between 7-12 years with ADHD spend time outdoors, specifically is green areas of the environment and their symptoms of ADHD reduced. Kuo and Andrea (2009) went on to further this study and took three groups of children for a walk; one in a park, one in the neighborhood and one downtown. The children agreed that the walk in the park, the greenest of the three walks, was both the most fun and relaxing.
Outdoor learning also has many health benefits, including mental and physical health. When children learn and move outdoors, they experience the exhilaration of movement and their mental well-being develops (White, 2014). Outdoor learning activities can develop sensory pathways in the child’s brain which helps to coordinate skills needed in life (White, 2014). This corresponds with McCurdy et al. (2010) work where it was found that the increase of inactive indoor lifestyle influenced people’s physical and mental health. Learning outdoors can reduce risk of obesity and brittle, weak, bones which can have a major impact on the quality of life a young person has (Dahlgren & Szczepanski 1998). Although, this finding contradicts the NHS (2019) treatment of obesity which doesn’t directly suggest that outdoors can reduce obesity.
Another advantage of learning outdoors is being able to take risks. Within the personal development area of learning, the Foundation Phase Framework (2015) declares that we should give every child an opportunity to take risks. Appropriate risk taking is crucially important to encourage children to push themselves, this may lead to failure but will result in children becoming more resilient long term (White, 2014). When we allow children to take appropriate risks, they start to learn to identify risks and how to react to these risks (White, 2014). Feeney et al. (2018) also concluded that letting children take risks can lead them to see their actions have consequences. An example of this would be a child climbing up a tree and falling off. From this, children will start to learn other physical skills such as being able to fall correctly and what they could do in order to not fall next time.
When children use all their senses and explore nature through learning outdoors their inner creativity will be inspired (Louv, 2005). Children see the outdoor world remote of the adult world which in turn will allow them to be free to explore and to develop imagination (Louv, 2005). An example of outdoor learning that helps inspire the minds of children is sand (White, 2014). When child use sand they discover new textures, experiment with ways to mold and build creations which are new to them (White, 2014). White (2014) justifies that bringing outside materials indoors won’t give children full experience of the material because of the restraints inside such as making a mess and limited space. When outside children can be more creative and experience things in its natural environment. Frequently children want to learn outdoors (White, 2014) because they love being outdoors and being creative. By listening to the children and taking them outside to learn, we not only promote creativity outdoors we also maintain a pure, natural leaning environment (Sisson, 2017).
To conclude, outdoor learning is proven to have many advantages for children, which should be the main priority for the practitioner. The creativity within a child can flourish when time is taken to learn and explore outdoors (White, 2014). Learning outdoors can have a positive impact on the mental and physical health of a child (McCurdy et al., 2010). Within outdoor learning children can take risks (White, 2014) which allows themselves and practitioners to see what they are truly capable of. Practitioners have a part in how much children get out of learning outdoors and although this can be a positive, if the practitioner doesn’t see the importance of this children's learning can be hindered as a result of lack of time outdoors (White, 2014). With all the evidence supporting the advantages of children learning outdoors, practitioners and Schools have a duty to take children outdoors more for learning.
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