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In Depth analysis 
Introduction 
This is an in-Depth analysis of the placements that the writer has done for their level 5 fieldwork. It has been difficult for the writer to be able to do sessions of activities following the rights of the young people. As the placements had to change frequently and did not allow the writer to have much time to get a bond with the young people and plan activities that they could do with the young people to make them aware. However, the writer did manage to do a couple sessions which ended up going into the rights of the young people which will be explained in this in-depth analysis. 
What did the writer do?
The writer decided to do something practical with the young people around Anti-social behaviour as the Antisocial behaviour youth workers job was coming to an end and thought that by having worksheets and activities accessible for all youth workers to access would be beneficial. This way the young people can still be able to learn about anti-social behaviour with the help of worksheets and activities. The writer chose to use discussion-based and practical activities as they link closely to informal education and youth work theory. Informal education focuses on learning through conversation, participation and experience rather than formal teaching. By allowing the young people to openly discuss antisocial behaviour and reflect on their own actions, the writer encouraged critical thinking and self-awareness rather than simply telling the young people what is right or wrong. This approach also links to empowerment theory, as the young people were given opportunities to share their opinions, challenge one another and take part in decision making throughout the sessions.
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This is an example of the writers first activity that they have done with the young people. Where they got a picture of the community and had the young people write down different answers to questions on each of the pictures. The Writer chose to do what is good about the community, what antisocial behaviour is taking place in the community and what the young people and the community can do to help reduce antisocial behaviour. Some of the behaviours discussed raised safeguarding concerns due to the risks posed to both the young people and the wider community. The writer remained aware of professional boundaries and followed organisational procedures when discussing potentially harmful behaviours. The young people were very open and honest to the writer while doing this activity. The writer ensured that the young people knew it was voluntary throughout the activities. This reflects a rights-based approach to youth work according to Article twelve in the UNCRC (2022), where young people are given choice, voice and respect within the session. Allowing young people to decide whether to contribute helped create a safe and trusting environment.

A couple of the new points of anti-social behaviour that was brought up is door opening, smashing cars + doors + windows and playing/ pushing in the road. This new information came as a concern to the writer as they are putting themselves and others in danger. The writer used professional challenge rather than criticism when discussing antisocial behaviour. This encouraged discussion without making the young people feel judged. The writer recognised the importance of maintaining positive relationships while still addressing harmful behaviour this made the young people feel comfortable enough to say that antisocial behaviour is fun and that is why they do it. This made the writer think that maybe they don't understand the full risks of what they are doing and the amount it can affect others and themselves. 
This led the writer to challenge the young people even more and to shine light on the situation. The writer got some flipchart paper and drew four boxes with different questions in for the young people to think and talk about with the writer and amongst themselves.
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This activity had the young people talking to each other, debating and even challenging each other on what they were thinking and if it is right. The questions that the writer gave them where what are rights, how does anti-social behaviour impact you, how does anti-social behaviour impact others and what else can you do for fun. The writer chose to do open ended questions as the NYWC (2025) states that it allows the young people to think about the question and allows the conversation to flow rather than it just being a yes or no question it allows the answers to be more in depth. This helped the writer to see and to talk about why they have been causing anti-social behaviour and have they ever thought about these while doing it. 
The writer would have loved to be able to do more worksheets and activities with teh young people however had run out of time. The writer is going to carry on doing these activities so that the other youth workers will be able to use these activities if there is a rise in antisocial behaviour and they need some help to keep it under control. 
Conclusion 
In conclusion, the writer believes that these activities have opened young people into seeing what the dangers and possibilities are from doing anti-social behaviour and hope’s that they have managed to take away something from the conversations that they have had. These activities have brought a bigger idea of what the young people are doing in the community and how they are thinking while they are doing it. Following Paulo Freire theory with given the young people empowerment and encouraging honest discussion between the young people. By the writer using open-ended questions the young people had the chance to reflect on their actions and hear different viewpoints from their peers. However, due to limited placement time, the writer was unable to fully explore long-term behavioural change or evaluate the lasting impact of the sessions.
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