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Chapter one: Introduction
The aim of this research project is to gain an understanding of the opportunities children are offered in primary school to take part in physical activities; then consider how the opportunities may impact their motivation and attitudes to take part in physical activities in later life. Additionally, the research will provide an understanding about how physical education (PE) lessons are taught within primary school and how children feel their PE lessons may effect their attitudes to physical activity. Moreover, the research will aim to gather a variety of first and second hand sources to improve knowledge and understanding of teaching, to develop the professional practice of teaching PE lessons in primary education. 
The author recognises that obesity in Wales is a leading public health concern as almost a quarter of adults and one in eight reception children are obese (Public Health Wales, 2019a). Furthermore, Public Health Wales (2019a) state that over a quarter of children in Wales are overweight or obese and since 2012 the number of children has increased. As physical activity is one means of trying to reduce obesity, the author aims to gain an understanding of the opportunities children have to take part in different physical activities, which could result in reducing childhood obesity in Wales. With only 16% of boys and 8% of girls taking part in sixty minutes of physical activity a day, there is an opportunity for schools to tackle this problem by ensuring children are given the appropriate opportunities to try and further enjoy different physical activities (Public Health Wales, 2019a). Moreover, Estyn (2008) suggest that schools should provide pupils with a wider range of physical activities. 
With such a high number of children being inactive, overweight or obese it is important to ensure that schools provide children with opportunities to be more active. Obesity can lead to serious health conditions such as diabetes, coronary heart disease or strokes (NHS, 2019). Furthermore, the NHS (2019) state that obesity can affect a person’s quality of life, and lead to psychological problems such as depression and low self-esteem. As the NHS (2019) suggests that one of the best ways to treat obesity is to exercise regularly, schools should undoubtedly be able to ensure that children are given the opportunities to try different activities to enable them to find an activity they enjoy; thus reducing the risk of childhood obesity. 
With pressures on teachers to ensure that their students are able to pass national tests in numeracy and literacy, physical education becomes less of a priority despite being a fundamental part of education. This is supported by Estyn (2008) as they found that only 38% of schools in Wales provided their pupils with the recommended minimum time for PE. As teacher workload increases with pressures from inspections and ensuring academic attainment, the author would suggest that teachers have less time to provide children with extra-curricular activities which could allow them to try out different physical activities. This is supported by Green (2005) who states that increased workloads and fewer willing staff to take clubs are the main reasons for likely decreases in the number of extra-curricular activities on offer to children. Furthermore, Williams (1989) suggests that opportunities within PE suffer as some schools major concern is with winning and collecting trophy’s to enhance the school’s reputation in competitive events.
PE is part of the education process which is concerned with lifelong physical, intellectual, social and emotional learning that accrues through experience physical activities in a variety of contexts (Doherty and Brennan, 2008, p. 6). Therefore, by allowing children adequate opportunities to take part in different physical activities, we are enabling them to look after their physical, intellectual, social and emotional state for the rest of their lives. However, in PE sport is a recurrent theme despite the fact PE and sport are two different things. Whilst most people mix PE and sport as one due to their experiences in school involving competitive team games and sports activities, the media further reinforce the view that sport and PE are the same as they are quick to blame any national sporting defeat on PE within schools (Capel, 2000). Sport is a term that is applied to range of activities where the emphasis is on participation and competition (Williams; 1989; Capel, 2000; Doherty and Brennan, 2008). 
The author of this research project has a passion for various types of physical activity and believes that PE within the education sector can have a significant impact on children’s motivation and attitudes to physical activity for the rest of their lives. Furthermore, observations made during teaching placements enabled the author to recognise that opportunities are limited for children to try different physical activities. However, it has also been noted that some children’s engagement in lessons can be improved after having taken part in physical activity; thus enabling enhanced learning in other areas of education. This is supported by Mahar et al (2006, cited in Harvey et al, 2018) as they suggest that physical activity can positively impact children’s behavioural engagement and academic achievement as time on task can be increased. 
In order to gain an increased understanding about PE in primary school, the research methods that will be used to explore the topic will include:
· A review of literature.
· Observations of children during PE lessons within a primary school setting. 
· Learning walk around the school to develop an awareness of how the school promotes and encourages physical activity. 
· Interviews with teachers.
· Group interviews with children. 
· Electronic questionnaire for the general public over the age of 18.











[bookmark: _GoBack]Chapter Two: Literature Review
PE has been part of the national curriculum for a long time as traditionally gives many children their only opportunity to develop their physical potential (Williams, 1989). However, the importance of mathematics, English and science has long been superior, as those subjects have been identified as ‘core subjects’ whilst PE has been a ‘foundation subject’ (Pickup and Price, 2007).
PE  in the 1900s
In the early 1900s PE was called ‘Physical Training’ in schools and was based on exercises that the British Armed Forces had been using (Board of Education, 1904 cited in Chedzoy, 2012, p.57). As PE was essentially just physical training, it was not meant to be enjoyed by children and neither were children expected to think for themselves. This disciplinary approach was thought to be beneficial for preparing children for the formal nature of work and the effect it would have their body’s physiological functioning (Chedozy, 2012). However, this approach is far from the reality of PE in education today and the new government in 1906 quickly wanted to change how PE was delivered. Children were suffering from poor nutrition, disease and ignorance about hygiene (Chedozy, 2012). Military influence was phased out as the government realised that PE could contribute to the development of body and mind; this realisation is evident in schools and PE today. 
Status within the curriculum
When the National Curriculum was introduced in 1988 PE became a foundation subject for all pupils; this meant that although it was compulsory it did not have the same high status of mathematics and English. However, research across the world shows that PE does not have a comparable status to ‘core’ subjects in any other country (Sport and Physical Activity Task and Finish Group (SPATFG, 2013). As the National Curriculum was introduced in Britain there were some schools that would remove children from PE lessons as a legitimate form of punishment (Williams, 1989). However, such a process meant that children would then miss out on a legitimate part of their education. Furthermore, as children were removed from PE lessons as a form of punishment, the status of PE was clearly less important to teachers as they would stop children from taking part in what should be a compulsory lesson. Additionally, Williams (1989) suggests that teachers actually saw a reduction in class size as an advantage to their own pedagogy. Despite teachers willing to overlook the importance of PE in schools, McChonachie-Smith (1993, cited in Katene, 2000, p.193) states that educators have continuously failed to recognise that manipulative skills and motor control are as much core skills as the literacy skills of reading, writing, speaking, listening, and numeracy. Even when PE is taught within schools, it is the teachers that still determine the nature and quality of the experiences that children will have during their PE lessons (Penny and Evans, 2000, p.17). Therefore, teachers have the ability to ensure that children can access and enjoy a wide range of PE experiences. However, Williams (1989) suggests that teachers who differentiate work in much of their classroom teaching, often teach PE with little or no task differentiation. 
Successful Futures 
The Welsh Government have been trying to improve the health and well-being of the nation for many years. These concerns were highlighted by the SPATFG (2013) who were to recommend hard solutions to the Welsh Government regarding the issue of children’s levels of physical activity in Wales. The SPATFG (2013) recommended that PE should become a core subject making physical literacy as important as the development skills of reading and writing. Furthermore, educational organisations and researchers around the world argue that physical literacy should be given the same status of literacy and numeracy. Therefore, the Welsh Government aims to ensure that physical literacy is as important as a development skill as reading and writing (Dauncey, 2015). However, with the introduction of the new curriculum for Wales ‘Successful Futures’ moving away from subject teaching and introducing areas of learning and experience, there are concerns that certain subjects that were explicitly taught in the past, may become undervalued or lost as they fall within areas of learning and experience. This is supported by Newton (2019) as he found that teachers were concerned that pupils may lose specific subject knowledge. PE within Successful Futures comes within the Health and Well-being area of learning and experience. Donaldson (2015) makes direct reference to PE in Successful Futures and states that children should engage in different types of activities; the health and well-being area of learning also encompasses mental and emotional well-being, sex and relationships, healthy eating and cooking, and substance misuse. Furthermore, the Welsh Government (2020) state that the area of learning and experience will support children to understand and appreciate how the different components of health and well-being are interconnected and recognise that good health and well-being is important to enable successful learning. Whilst the Welsh curriculum moves away from subjects, one of Successful Futures four purposes that underpin the whole curriculum is for children to be healthy, confident individuals who take part in physical activity (Donaldson, 2012).
Sport and physical activity
The Welsh Government (2020) state that health and well-being will include health-promoting behaviours such as physical activity but, not limited to sport. Not limiting physical activity to sport is an essential part of PE in schools today as not all children want to take part in a ‘sport’; children may like to try other types of physical activity that interest them. Opinions of PE have changed over time; despite the positive benefits that sport can have when promoting physical activity amongst young children, PE when amongst debate is closely associated with sport and unpleasant experiences due to its competitive nature (Ives and Kirk, 2013,  p.192). Whilst sport offers children an opportunity to be competitive, be part of a team and learn how to win and lose gracefully, other physical activities allow children to understand that there is more to life than winning and losing. This is supported by Williams (1989) as she suggests that sport as part of the PE curriculum does have its educational potential but, it is important that the teacher also recognises the limitations of sport in the context of the PE curriculum. Whilst sport within the PE curriculum can have a negative impact on children’s experiences, sport is likely to remain important and the influence of sport and sporting bodies on PE is likely to continue (Capel, 2000, p.215). 
It is important for children to have a wide range of opportunities to develop their physical health and allow them to find something that they can enjoy throughout their life. This is supported by Williams (1989) as she states that PE within the primary sector is of crucial importance as it provides an opportunity for children to find a lifelong interest in physical activity. Furthermore, Green (2009) states that since the 1970s teachers have become increasingly aware of developments in youth culture, allowing them to provide children with a wide sporting repertoire so that when they become adults they have experienced a variety of physical activities and are capable enough to continue taking part in that physical activity in throughout their lives. 
Within the new curriculum Successful Futures, there is an emphasis on the learning and development of skills when developing children’s physical health and well-being. The Welsh Government (2020) suggest that children are able to develop and apply a range of skills in familiar and unfamiliar situations and environments. Whilst such a statement comes across as vague, it enables teachers to promote the learning of key skills in a variety of different environments which can allow children to access different types of physical activities and sports. The Welsh Governments aim incorporates physical literacy, which endows pupils with confidence in their abilities in physical activity that enables them to continue to participate in physical activity once they have left school (Whitehead, 2000, p.16). Physical literacy nurtures children’s confidence, physical competence, knowledge, motivation and understanding that provides them with movement foundations for lifelong participation in physical activity (Sport England, 2013). By developing skills through physical literacy children will exhibit a joy of movement and have a positive attitude towards participation in physical activity (Whitehead, 2010).  Furthermore, establishing intrinsic reward within children creates a platform for lifelong participation in physical activity (Whitehead, 2010).
 Attitudes to PE
Enjoyment in PE and effective learning are partly reliant upon appropriate provisions of facilities and equipment (Hardman and Marshall, 2005). However, funding for some sports and physical activities may be difficult for some schools due to school budgets and funding being spent on other subject areas that have a perceived greater importance. This is supported by Estyn (2018) as they state that improving pupils’ literacy and numeracy skills has been a priority in Wales since 2010. Nevertheless, funding for PE and school sports has been improved with the introduction of the Dedicated Schools Grant (DSG) since 2013. Furthermore, since 2017 revenue from the soft drinks industry levy has been allocated to schools to pay for facilities that support PE (Foster and Roberts, 2019).  However, Public Health Wales (2019a) has recognised that over a quarter of children in Wales are overweight or obese. To tackle childhood inactivity the Government published a school sport action plan in 2019 that sets out an ambition for all children to have access to sixty minutes of physical activity everyday (Foster and Roberts, 2019). Whilst the Government has set out such a plan, they also realise the challenges that come with encouraging children to participate in physical activity. This is supported by the National Curriculum for PE (1999) as it makes explicit reference to the importance of schools being inclusive (Doherty and Brennan, 2008, p.45). The importance of inclusivity cannot be ignored; ensuring that all children are able to participate and experience different types of sport and physical activity during PE lessons is paramount to their motivation and attitudes to lifelong participation in physical activity. This is supported by Piotrowski (2000) as she suggests that an inclusive physical education can have short term benefits to children in primary school and it has the potential to develop positive attitudes to physical activity which could affect participation in later life. 
For some schools, a lack of facilities can inhibit the teaching of physical skills and also decrease teacher motivation and enthusiasm for teaching the subject. Hardman and Marshall (2005) support this as they suggest that if the quality of provisions or facilities are poor, the teaching of PE can become difficult and the quality of the lessons inadequate which consequently effects children’s  PE lessons.














Chapter Three: Methodology
To gain an understanding of what PE entails in primary schools, different research methods were used to gather information in relation to opportunities and opinions on PE. The research methods used within the school included: 
· Literature research
· Interviews with teachers and PE coordinators
· Group discussions with children
· Observations 
By using a range of different research methods to gather qualitative and quantitative data the researcher was able to form concurrent validity, particularly in the qualitative research (Campbell and Fiske, 1959, cited in Cohen, Manion and Morrison, 2007, p.141). Being able to triangulate between the different research methods enhances the credibility of the study by aligning multiple perspectives and leading to a more comprehensive understanding of the area in question (Salkind, 2010).
All research was conducted ethically following BERA ethical guidelines for educational research (2018), the Education workforce Council (EWC) research and ethics guidelines (2019) and the University of Wales Trinity St Davids (UWTSD) ethics and integrity code of practice (appendix 1). Participants that took part in the research were aware that all data that was collected would be confidential as the researcher followed the UWTSD research data management policy (appendix 1). All participants of the study were aware that they were able to withdraw from the study at anytime if they did not wish to participate.
Group interviews
Group interviews allowed for a more relaxed and less intimidating environment for the children when compared to interviews with children one at a time (Cohen, Manion and Morrison, 2007). Morrow (1999, cited in David, Edwards and Alldred, 2001) further supports group interviews as she noted during her research in a school that children preferred to be interviewed with their friends rather than individually. Although group interviews are more time consuming than questionnaires, they are often quicker than individual interviews and it allowed the researcher to ask controlled questions whilst also allowing for spontaneity where further questions could be asked to develop an answer further (Cohen, Manion and Morrison, 2007). The researcher was able to make notes of children’s answers throughout the interview in relation to the questions (appendix 2).
Allowing the children to answer questions in groups also encouraged interaction between the children rather than a simple response to an adult’s question (Cohen, Manion and Morrison, 2007). All children were able to answer the questions individually and discuss with their peers whether they agreed with differing opinions despite all children being offered the same opportunities. The National Foundation for Educational Research (NFER) (2013) state that group discussions enable children to express a variety of views and can bring any differences of opinion to light. 
Observations
Whilst observations of PE lessons and learning walks around the school provided the researcher with useful information, Cohen, Manion and Morrison (2007, p.393) state that it is important to understand the world through the eyes of children, rather than the eyes of an adult. Therefore, direct discussions with the children provided the researcher with the children’s own views which could then be compared to observations made and discussions with teachers. However, observations did allow for the researcher to gain an insight into the children’s behaviours during different PE lessons (NFER, 2013). Furthermore, observations provided the researcher with unpredictable outcomes which are less likely when using questionnaires or interviews (Cohen, Manion and Morrison, 2007). 
Interviews with teachers 
Interviews with teachers about PE and physical activities in the school allowed the researcher to compare responses from the teachers with the children. Discussions with teachers allowed the researcher to build on information gathered from learning walks and observations around the school.  This is supported by NFER (2013) as they state that interviews allow for attitudes and issues to be explored in-depth. Teachers were able to share information on what they do to ensure children have varying opportunities to take part in different physical activities. When conducting a group discussion with the PE coordinators it enabled the different teachers to build on what another teacher had said to ensure that information was shared with the researcher. However, when discussing PE lessons with other teachers it allowed the researcher to get opinions from the staff who are less involved in PE. When conducting interviews with teachers, the researcher was able to record answers by making brief notes throughout discussions (appendix 3). 
Questionnaires
The use of questionnaires in the research allowed the study to reach out to adults who are further along in their physical literacy journey and can reflect on the impact that PE and physical activity in school has had on their lives. Triangulation of data between the online questionnaires and the children’s group interviews allows the researcher to draw conclusions on how opportunities  may have changed over time. The questionnaire used open and closed questions and allowed for quantitative data to be collected which is straightforward to analyse (Wilson and McLean, 1996, cited in Cohen, Manion and Morrison, 2007). The use of closed questions ensured that the questionnaire was not tedious or time-consuming, whilst the use of some open questions ensured that respondents had an opportunity to give a full range of responses and share any relevant information (Ross, Smith and Morrow, 2015) (appendix 4). Furthermore, the use of an online questionnaire ensured it was accessible to many and the online survey software processes some analysis of the data for the researcher by creating tables and graphs (NFER, 2013).
The data was collected using an online questionnaire that people could access by choice and withdraw at anytime without the researcher knowing, ensuring anonymity at all times. Once a sufficient number of responses were received the researcher was able to close the questionnaire.
Limitations
Despite speaking to various staff from the school about their opinions on PE, there were a limited number of staff within the school who were suitable to discuss PE with. As the school has a designated member of staff who teaches the majority of the PE lessons, many of the staff within the school were distant from the PE curriculum and had not taught PE for a long period of time. Therefore, discussions with staff were limited to PE coordinators and the PE teacher as they are the staff responsible for the delivery of PE and physical activity opportunities within the school. Smaller primary schools where the majority of staff teach PE lessons and run extra-curricular activities could provide a greater variety of opinions on the opportunities children get in school. Furthermore, when conducting group interviews with children and staff, trying to scribe down notes from the interview can be complex whilst trying to ask relevant questions (NEFR, 2013). 

Chapter Four: Results and Discussion
Online questionnaires
[bookmark: _Hlk35869314]The questionnaire (appendix 4) allowed the researcher to gather quantitative and qualitative data which enabled a greater  understanding of how PE in primary schools may have progressed over time. Figure 1  shows the average percentage of the respondent’s enjoyment of PE when they were in primary school. Whilst the percentage shows a high number of the participants enjoyed their PE lessons during school, some participants tended to disagree with the statement (appendix 5). Furthermore, 22% of the participants either disagreed to different degrees or could neither agree or disagree with the statement. Understanding why these participants are unable to agree with such a statement could provide a useful insight into what can be done to ensure that children do enjoy PE lessons in the future. This is supported by Prochaska, Taylor and Hill (1999, cited in Anderson et al, 2008) who suggest that the enjoyment of PE lessons can be related to participation in physical activities outside of school.Strongly Agree
Strongly Disagree
Neither Agree or Disagree
(Figure 1)

The questionnaire also showed that 48% of the respondents take part in physical activity a few times a week whilst 39% of the respondents take part in physical activity everyday (Figure 2). Only 13% of the respondents declared that they rarely take part in physical activity during a week and no participants are completely inactive during an average week. As figure 2 shows 87% of the respondents take part in physical activity at least a few times a week, this is likely to be in line with the suggested 150 minutes of physical activity per week that Public Health Wales (2019a) suggest adults should do. Furthermore, as 87% of the respondents state that they undertake physical activity at least a few times a week, this is above the 54% average that Public Health Wales (2019a) found during their research. (Figure 2)

Although the statistics suggest a sufficient amount of physical activity for adults, it was important to understand what physical activities the adults took part in and whether children are able to take part in those activities in a school environment. Allowing them opportunities to potentially find an activity they can enjoy throughout their life. 
Question five allowed participants to share what physical activities they took part in, therefore allowing the researcher to compare their answers to the opportunities that were observed within the school setting. The majority of the answers from the questionnaire showed similarities to activities children are offered in schools (appendix 6). However, activities such as walking, kayaking, cycling, surfing and crossfit are not activities that were evident across the school. Such activities could be explored by schools to engage children in other types of physical activities that could enable them to become life-long participants of physical activity. Those activities may be seen as recreational, as they allow children to be non-competitive and motivation to take part may be related to enjoyment, health or relaxation (Whitehead, 2000).
The questionnaire asked respondents whether they thought their primary school experience offered them enough opportunities to experience a wide variety of physical activities (appendix 7). Half of the respondents felt that they were offered enough opportunities whilst the other 50% felt they were not offered enough variety of physical activities. Limited opportunities can account for negative attitudes towards physical activity as many activities offered in schools are not particularly enjoyed by all learners (Murdoch and Whitehead, 2013, p.59). Although, respondents may have come from different schools and have experienced primary education at different times, there is clearly a strong opinion that primary school physical activities were limited for half of the respondents. If children in school lack opportunities to try a variety of different physical activities then they may miss out on a physical activity that has the potential to engage them in lifelong participation. Furthermore, if opportunities are not adequate this can have an effect on children’s motivation to take part in physical activity and have a detrimental affect on their health. This is supported by the NHS (2018) as they state that exercise can reduce risk of major illnesses such as heart disease, stroke, diabetes and cancer by up to 50%. Moreover, the risk of depression can be reduced by up to 30% with regular physical activity ensuring that physical activity has a positive effect on physical and mental well-being (NHS, 2018). 
[image: ]Teachers play an influential role in the lives of children as role models for behaviour, health and morale virtues (Lumpkin, 2008). However, on average 55% of the respondents felt that their primary school teachers were positive role models for physical activity (Figure 3). As nearly half of the participants do not agree that their teachers were positive role models for physical activity it could have a negative effect on attitudes to physical activity. This is supported by Cheung (2019) who suggests that children who are taught by active teachers tend to have higher physical activity levels than those taught by less active teachers. Furthermore, the results in figure 4 show that 46% of the participants do not recall a teacher who had a significant impact on their PE experience, whilst 13% of the respondents state that a primary teacher had a negative impact on their PE experience. As 59% of the participants do not recall a PE teacher having a positive influence on their PE experience this may have impacted on their enjoyment or participation of physical activity. A participant who stated a teacher had a negative impact on her PE experience went on to state that, ‘variety and a focus on health is important without PE being solely focused on team sports and competition’ (appendix 8). Furthermore, an emphasis on sport and competition over physical activity in PE raises serious questions to whether all pupils are being fully included in the PE curriculum (Capel, 2000; Smith and Thomas, 2005).
Strongly Agree
Neither Agree or Disagree

Interviews with children
Appendix 2 shows that the majority of the children enjoy their PE lessons in school but, there were some children who did not enjoy their PE lessons. Furthermore, when the children were asked about what they interpret PE as, some of the children mentioned ‘sports’. This is supported by Capel (2000) who suggests the PE profession does not provide a clear message about what PE is and therefore, the general public may take the opinion that PE and sport are the same thing. However, the underlying issue here is that some children within the school identified sports day as something they did not enjoy due to its competitive nature (appendix 2). The relevance and appeal of competition has long been questioned in the UK and there is concern that this type of PE approach can deter young people from taking part in physical activity (Fox and Harris, 2003; Harris and Cale, 1998; Roberts, 1996, cited in Harris, 2003, p.85). 
Furthermore, the group interviews with the children allowed the researcher to ask the children whether there were any sports or other physical activities that they would like to try in school. As appendix 2 shows that there were a number of different activities that the children would like to try in school that they have not yet been given an opportunity to try. The activities in appendix 2 are not unrealistic and resemble activities that are fairly common in modern day society. The children also suggested that different teachers could teach them different sports or activities as they understood that teachers in their school took part in different activities in their own time which could benefit the children (appendix 2). This is supported by Blair and Capel (2013) who suggest that different teachers might be best placed to deliver in different contexts and at different times. 
The school in which the research took place had a designated member of staff that would teach all of key stage 2 and some of the foundation phase children their PE lessons. Despite the children in year 6 having had PE delivered to them by the same member of staff for years, the children did not recognise that member of staff as role model; they instead chose their own class teacher (appendix 2). Furthermore, the children’s class teachers often talk about how they stay active themselves and celebrate the children’s participation in physical activity (appendix 3). This is supported by Bandura’s (1997, cited in Cheung, 2019) social cognitive theory which states that children are influenced by their teachers and if their teachers are physically active then students are likely to be more active themselves. The children went on further to state how their class teacher was supportive of all their active interests and is willing to try out different sports or activities herself (appendix 2). 
The children went on to say that they thought they were likely to do more or different physical activities as they got older but, some were unsure of what activities they could be; whilst other children suggested they could play tennis, take part in group exercise classes and go swimming (appendix 2). The answers given by the children can all be recognised as recreational activities or sports in some circumstances. However, an aim of PE should be for children to be able to integrate physical activity into their lifestyle and whilst some children may choose to integrate sport into their lifestyle, others may choose recreational physical activities (Capel, 2000). 
Interviews with teachers 
The school tries to ensure that the children are active daily by getting the children to complete a daily 1km run or walk and regularly taking part in yoga sessions (appendix 3). Additionally, the year 5 and 6 children all have activity trackers which enables them to track their activity levels throughout the week. However, the ‘my move’ tracking was not mentioned by the children during their group interviews or seen in action during observations. 
The majority of the teachers in the school do not teach PE as they have a designated member of staff who teaches PE to the children during the class teachers planning time. During discussions with teachers they felt that having a designated member of staff who taught PE provided the children with a teacher who has a love and passion for PE (appendix 3). However, some teachers went on to suggest that if class teachers were able to teach their children PE then it would enable them to have a better vision of the whole child and be able to incorporate physical tasks easier into the rest of their curriculum (appendix 3). Furthermore, qualified teachers have considerable specialist knowledge, skill and understanding across a range of areas to support pupils’ learning, whilst a coach may not (Blair and Capel, 2013).
The designated member of staff for teaching PE stated that he felt confident teaching certain aspects of PE however, he would like more support or training to ensure that he was able to deliver the full PE curriculum with more confidence (appendix 3). This would help ensure children are not limited to just elements of PE that a teacher is confident in teaching. However, after discussions with the headteacher it was made clear that continued professional development (CPD) for teachers was based on performance outcomes and school development plans (appendix 3). Thus limiting the opportunities for CPD in PE. This is supported by a headteacher who suggests that members of staff would not see any progression in their teaching of PE in terms of continued professional development (Kirk, 2012).
Within the school, the majority of teachers do not take extra-curricular activities as it is not expected from them but, the teaching assistants are able to provide extra-curricular clubs if they wish to. This limits the children’s opportunities to take part in various activities as there were very few extra-curricular clubs taking place when conducting the research; extra-curricular activities are said to take place depending on upcoming events such as cross-country or county athletics competitions (appendix 3). However, some members of staff stated that they would like to use their own active hobbies to benefit the children in extra-curricular activities.
The school maintains strong links with secondary schools to ensure that transitions are smooth and opportunities within the primary and secondary school are linear (appendix 3). Links between the teaching of PE in primary and secondary schools are important as secondary teachers need to understand the foundations that have been developed in the primary school (Capel, 2000). However, whilst some children declared they dislike the competitiveness of sports day, secondary schools PE is almost exclusively orientated towards competitive team games (Daley, 2004, cited in Green, 2005). 
Observations
[bookmark: _Hlk36064667]During the observational activities, the author was able to identify a number of opportunities that the school offered children which other schools in the area did not. The children took part in group exercise classes on trampolines called ‘Rika Shake’ and ‘Free running’ which were both provided by external providers allowing the children to try new activities. Ofsted (2014) support this as they suggest schools should forge links with a wider range of external clubs to engage all pupils in physical activity and sport. During the observations of these activities the author noted children’s attitudes to these activities and their behaviour (appendix 9). During the group interviews children declared their enjoyment for free running and how it has even given them the confidence to try other sports and join clubs outside of school.  
Chapter Five: Conclusion
Drawing upon research undertaken from the questionnaires, children’s interviews, teacher’s interviews and observations it is evident that majority of children enjoy their PE lessons in school (appendix 2). However, there are children who do not enjoy PE lessons and more can be done to be inclusive of those children; some children recognised that there are other activities they would like to experience. This is supported by SPATGF (2013) who state a wide variety of opportunities across various sports and physical activities must be offered to improve the attitudes and motivation of children to be active.
Currently the need for high quality PE in schools is more evident than ever before. This is supported by Pickup (2012) as he suggests that the world we live in currently lacks understanding of the nature, aims and outcomes of the subject, perhaps due to peoples perceptions and memories of sport. Furthermore, children associate PE with sport. Whilst sport has its place within PE, for some children the competitive nature of sport can impact on their personal motivation and attitudes towards sport (appendix 2 & 8). Whilst competition in PE is considered by some to prepare children for their place in society, competition for others is demotivating and can damage their self-esteem (Leah and Capel, 2000). Despite this, PE continues to be dominated by sport and team games (Capel and Whitehead, 2013).  Whilst sport has its place within PE it is important that teachers understand the nature of PE and its relation to sport so that the subject can fulfil its potential as a medium for education (Williams, 1989, p.16). 
Observations of a free running session provided by the school provided the researcher with an opportunity to see the children in a non-competitive environment being physically active (appendix 9). Evidently the children thoroughly enjoyed the non-competitive nature of free running and spent time motivating and encouraging their peers to succeed whilst they would rest. Furthermore, a child’s declaration of how non-competitive free running had built up their confidence and motivation to be physically active and try competitive sports outside of school emphasises the importance of intrinsic motivation and confidence. Capel (2000) supports this as she suggests that PE contributes to sport by providing a foundation of basic motor skills for participating in sports when children are ready. 
Whilst schools may not be able to offer children opportunities to try out many different activities, PE can provide the foundation for sport or other physical activities. Therefore, physical literacy should be considered as an approach throughout the primary sector (appendix 10). The development of physical literacy is essential for children to develop the confidence and competencies to be active throughout their lives (SPATFG, 2013). Furthermore, PE should ensure that children develop positive attitudes to physical activity which can enhance their motivation and confidence to actively participate in physical activity during their lives (Murdoch and Whitehead, 2013). 
Finally, the author has gained valuable knowledge about how PE is delivered in schools and how PE and sport are able to complement one another with careful planning. The research has improved the authors awareness of the need to develop children’s intrinsic motivation and positive attitudes to being active to ensure lifelong participation. PE when understood by educators is able to play a significant part in the lives of children as the unique blend of learning to move and moving to learn provides a powerful conduit for the educative process (Pickup, 2012, p.14) . 
(Word Count: 6600)
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On average, how often do you take part in physical activity during a week?
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To what degree do you agree with the following: 'I enjoyed PE lessons when i was in primary school.'
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78	

To what extent do you agree with the following statement: 'My primary teachers were positive role models for physical activity.'

To what extent do you agree with the following statement: 'My primary teachers were positive role models for physical activity.'	55%
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