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Part one. 
Education can be defined as the process which children develop knowledge, skills and understanding that help them grow and take part in society. The curriculum is important because it provides guidance about what children should experience learn and develop while also influencing how practitioners organise learning environments and interactions. Early childhood curriculum should be responsive to children’s developmental needs and interests rather than treated as a fixed set of knowledge that all children must learn in the same way (McLachlan, Fleer and Edwards, 2018). A play based curriculum builds upon this understanding by using play as an important role throughout which enables children to explore and gain knowledge. Play based learning can involve child led experiences and exploration, creativity and problem solving while practitioners are actively involved through observations and interactions and those intentional teaching moments (Else, 2014). Play based learning should not be viewed as children just left to play without adult interactions as effective practice requires practitioners to make professional judgements about when to simply observe and when to intervene. Effective practice also requires practitioners to know when and how to extend on the children’s learning. Walsh, Sproule and McGuinness (2019) also emphasise the importance of a balanced early years pedagogy in which children’s knowledge is developed with the practitioner’s input and involvement. 
Play based curricula has significance within Wales. The foundation phase represented a major shift towards a developmental, experiential and play based approach. This approach provided children with the opportunity to learn through practical experiences and active involvement (Thomas, Lewis, 2016). However, implementing this approach came with challenges. Taylor; Rhys and Waldron (2016) demonstrated that implementing curriculum reform involves translating policy expectations into everyday pedagogical practice, while Waters (2016) raises wider questions about the extent to which the Foundation Phase achieved its intended transformation of early years practice. These issues remain relevant as Wales continues to develop its approach to early childhood education through the Curriculum for Wales. The current curriculum for funded non-maintained nursery settings continues to view play and play-based learning as central to children's experiences and paired with authentic and purposeful learning and responsive pedagogy (Welsh Government, 2022). This approach is also consistent within the wider Early Childhood Play, Learning and Care agenda in Wales which seeks to promote high quality experiences for young children. However, implementing a play-based curriculum presents challenges when considering children with Additional Learning Needs (ALN). Although play has considerable potential to promote inclusion some children may experience barriers to participation because of differences in communication, sensory processing, physical development and social interaction.
The Additional Learning Needs and Education Tribunal (Wales) Act 2018 and the Additional Learning Needs Code for Wales place significant emphasis on child centred practice, early intervention and appropriate additional learning provision (Welsh Government, 2021). This creates an important expectation that early year’s settings should adapt provision to meet individual children's needs. Consequently, a play based curriculum cannot be considered genuinely inclusive simply because children are provided with opportunities to play. Practitioners must consider whether the environment, resources, interactions and expectations enable every child to participate meaningfully.
Thomas and Lewis (2016) explain how the Foundation Phase represented a distinctive approach to early years education in Wales, emphasising children's development, experiential learning and play. This represented a move away from more formal approaches towards a curriculum that recognised children as active participants in their learning alongside practitioner knowledge and professional development. 
One of the most significant challenges is practitioner expertise. Play based learning can sometimes be misunderstood as an approach in where adults simply provide resources and allow children to choose what they want to do. However, effective play-based pedagogy involves the practitioner’s to be undertaking observations, planning, interactions, scaffolding using their professional judgement. Else (2014) highlights the complexity of understanding children's play and supporting children appropriately and demonstrating that the adult role cannot be reduced to either directing or withdrawing from children's experiences.
Kingston and Siraj (2017) emphasise the importance of professional development in supporting the implementation of the Foundation Phase in Wales. This suggests that curriculum reform cannot be separated from the development of practitioner’s knowledge and skills. If practitioners are expected to implement child centred and play based approaches effectively, they need opportunities to develop their understanding of pedagogy and reflect upon their practice. However, professional development alone cannot resolve all difficulties. Estyn (2024) found that many funded non maintained settings were providing effective learning experiences for children with ALN and tailoring experiences to individual requirements. At the same time, the report identified continuing challenges involving professional learning, Welsh medium ALN provision, recruitment and access to appropriate resources. This demonstrates that there can be a difference between practitioners understanding the principles of inclusive practice and having the ability and resources to implement them consistently. Therefore, practitioner expertise should be viewed as necessary but not sufficient. Effective play based provision for children with ALN also requires adequate staffing levels, specialist advice, resources and time.
Another challenge is whether play-based curricula are genuinely accessible to all children. The Additional Learning Needs and Education Tribunal (Wales) Act 2018 introduced a unified system for supporting children and young people with ALN, based upon principles including early intervention, person centred planning and appropriate additional learning provision. The ALN Code places emphasis on understanding the individual learner and involving children and parents in decisions about support (Welsh Government, 2021). Play can support these principles because it gives practitioners opportunities to observe children in natural and meaningful environments, instead of them relying on formal activities, practitioners can observe how children communicate, interact with others, solve problems and respond to different environments. This can provide valuable information when identifying strengths, interests and barriers to learning. Despite this it should not be assumed that play is automatically inclusive. A child with ALN may be physically present within a play environment but still experience barriers to participation. For example, a child may struggle with a noisy environment, find social play difficult or require additional communication support. Therefore, simply providing the same play opportunities to every child does not necessarily constitute equality. Hodgman (2011) is particularly useful here because the quality and design of the learning environment can influence children's opportunities to engage and learn. From an ALN perspective, this means that practitioners need to consider whether spaces and resources are accessible and flexible enough to accommodate individual differences. Instead of locating difficulties exclusively within the child, practitioners should consider whether aspects of the environment or curriculum create unnecessary barriers. An inclusive play-based curriculum therefore requires adaptation of the environment rather than expecting the child to conform to one way of playing.
Estyn's (2024) findings provide evidence that this individualised approach is possible in Welsh early years settings. The review found that many funded non maintained settings planned carefully to tailor learning experiences to individual children with ALN and that Early Years Additional Learning Needs Officers (EYALNLOs) were generally well established in supporting settings and families. Estyn also identified inequalities in Welsh medium ALN provision, including difficulties associated with recruitment, retention and Welsh-medium resources. While the policy goal is inclusive provision implementation remains affected by wider structural inequalities.
Assessment presents another challenge. Play is often spontaneous and led by children's interests, whereas assessment can encourage practitioners to focus on the learning outcomes. McLachlan, Fleer and Edwards (2018) emphasise the relationship between curriculum planning, assessment and implementation in early childhood education. Their work supports the view that assessment should not be completely separated from children's learning experiences. Within a play-based curriculum, observation can provide an effective method of assessment. Practitioners can observe children's language, social interaction, physical development and approaches to learning while children are engaged in meaningful activities. This can be particularly beneficial for children with ALN because assessment can focus upon individual progress and children's strengths rather than relying solely on comparison with other children. However, there is a potential problem between assessment and play. If practitioners become overly focused on collecting evidence, recording observations or demonstrating progress, children's play may become interrupted or overly directed. The challenge is therefore to ensure that assessment supports learning rather than becoming an additional activity that competes with children's opportunities for sustained play.
The Welsh curriculum provides scope for this approach because it emphasises observation and understanding children's development rather than relying exclusively upon formal assessment. Welsh Government (2022) identifies observation and play based learning within funded non-maintained nursery settings.
For children with ALN, this is particularly important because progress may not always be obvious and demonstrated through conventional methods. Effective assessment should therefore recognise individual starting points and consider the impact of appropriate support. 
The physical and setting environments represent another challenge. Bonetti and Brown (2018) identify structural elements as important to the quality of early years provision. This is significant because high quality play based learning requires more than providing toys. Settings need safe engaging environments with accessible resources, sufficient qualified staff and opportunities for children to engage in sustained play.
Bonetti and Brown's (2018) focus on structural quality it suggests that the responsibility for implementing high quality play based learning cannot be placed solely upon individual practitioners. As even highly skilled practitioners may be constrained by staffing, funding, space and access to specialist resources.
Else (2014) demonstrates that adults have an important role in supporting children's play. Practitioners can extend children's thinking through questioning, modelling, introducing new resources or joining children's play when appropriate. However, excessive adult intervention can transform play into an adult-directed learning task.
The Welsh curriculum's emphasis on finding a balance on when to allow the child to free play and when to intervene (Welsh Government, 2022). The practitioner should use professional judgement to create environments and interactions that respond to individual children.
The implementation of a play based curriculum is not straightforward. Waters (2016) raised questions about the extent to which its underlying philosophy was fully realised in practice. This is significant because a curriculum may promote play based and child centred learning at policy level while practitioners experience pressures that make these principles difficult to implement consistently. Meaning, policy committed to play does not necessarily result in consistent play based practice.
This is significant because a curriculum may promote play-based and child-centred learning at policy level while practitioners continue to experience pressures that encourage more structured or adult-directed approaches. Similarly, Taylor, Rhys and Waldron (2016) demonstrate that implementing curriculum reform involves more than changing policy, it requires practitioners to interpret and translate new expectations into everyday practice
The Foundation Phase represented a significant change in the organisation of early years education in Wales. Rather than following formal and subject based approach, it promoted developmental, experiential and play-based learning for children aged three to seven (Taylor, Rhys and Waldron, 2016). Thomas and Lewis (2016) similarly explain the Foundation Phase as a curriculum designed around children's development and learning, with play and practical experiences forming important aspects of children's learning. This represented an important shift in Welsh early years education towards recognising children as active participants in their learning rather than passive recipients of knowledge.
Taylor, Rhys and Waldron (2016) provide further evidence of this implementation challenge by examining how curriculum reform was introduced within Welsh educational settings. Their research demonstrates that curriculum reform involves more than introducing new policy expectations, as practitioners must interpret and translate these expectations into everyday practice. This suggests that the success of a play based curriculum is dependent not only upon the curriculum framework itself but also upon practitioners' understanding, confidence and ability to implement its principles within their setting.
Thomas and Lewis (2016) are also useful in demonstrating that play-based learning should be understood as part of a wider pedagogical approach rather than simply a collection of activities. Practitioners need to understand why particular play experiences are valuable and how children's learning can be extended through appropriate interactions and environments. This becomes particularly important when considering children with ALN, as practitioners may need to adapt play opportunities, resources and interactions according to individual strengths and barriers to participation.
The current Welsh curriculum continues this emphasis. Welsh Government (2022) identifies play and play-based learning as fundamental to children's experiences and emphasises child centred and responsive pedagogy This creates an important implementation challenge, the greater the expectation for practitioners to respond to individual children's interests, development and needs, the greater the level of professional knowledge and professional judgement required. For children with ALN, this professional judgement is particularly important because providing the same play opportunities to every child does not necessarily result in participation 
Taylor, Rhys and Waldron's (2016) analysis of the Foundation Phase is relevant because it demonstrates that implementing a curriculum based upon different pedagogical principles requires significant changes in professional practice. Therefore, the challenge is not simply introducing more play into the curriculum but developing a shared understanding among practitioners of what high quality play based pedagogy involves.
Conclusion
In conclusion, play-based curricula have an important role within early years education in Wales, providing children with opportunities to explore, communicate, develop relationships and construct knowledge through meaningful experiences. The development of the Foundation Phase represented a significant shift towards developmental and experiential approaches to learning, although Waters (2016) and Taylor, Rhys and Waldron (2016) demonstrate that translating the principles of curriculum reform into everyday practice presents considerable challenges. This highlights that policy aspirations alone cannot guarantee consistent play-based pedagogy.
The research has demonstrated that these challenges are particularly significant when considering children with ALN. Although play can provide valuable opportunities for observation, communication, social interaction and individualised learning, it should not be assumed that play is automatically inclusive. Practitioners need to adapt environments, resources and interactions to remove barriers to participation and recognise children's individual strengths and needs. This requires professional knowledge and development, as highlighted by Kingston and Siraj (2017), as well as appropriate structural conditions, including staffing, resources and access to specialist support.
Overall, the evidence suggests that the key challenge is not whether play-based curricula are appropriate for early years education, but how effectively they are implemented. Welsh policy provides a strong commitment to child-centred, responsive and inclusive practice, but this must be supported by knowledgeable practitioners, enabling environments, appropriate assessment and sufficient resources. For children with ALN, successful implementation ultimately depends upon moving beyond simply providing equal opportunities to play and instead creating equitable opportunities in which each child is supported to participate, develop and learn. Play-based curricula can therefore contribute significantly to inclusive early years education in Wales, but their success depends upon the quality of pedagogy and the wider conditions in which that pedagogy takes place.
Part 2.
The concept of the Unique Child recognises that every child has individual characteristics, interests, abilities, experiences and developmental needs which influence how they learn and develop. In early childhood education, this idea challenges approaches that expect all children to develop in the same way or at the same pace. The Curriculum for Wales reflects this principle by recognising that children have different identities, abilities and come from different backgrounds (Welsh Government, 2022).
Assessment can be understood as an ongoing process of gathering and interpreting information about children's learning and development in order to inform planning, teaching and support. Within play based curricula, assessments mainly takes place through observation rather than through formal tests. This allows practitioners to consider children's learning within authentic experiences and recognise individual progress. However, assessment can also create challenges if children's development is reduced to determine expectations or age related outcomes.
This essay critically evaluates two assessment approaches within play-based curricula observation and ongoing assessments within the Welsh Curriculum for Wales, and pedagogical documentation within the Reggio Emilia approach. It considers how far these approaches support the concept of the Unique Child, with consideration of ALN and neurodiversity. It argues that both approaches have the potential to recognise children's individual needs, but their effectiveness depends on how practitioners interpret assessment information and whether assessment is used to understand children's strengths and learning processes rather than simply measure children against developmental expectations.
The Unique Child and assessment
The concept of the Unique Child is closely connected to child centred approaches to early childhood education. Rather than viewing children as recipients of knowledge, children can be understood as active participants who construct meaning through relationships, experiences and interactions. This is consistent with constructivist perspectives associated with theorists such as Piaget and Vygotsky, where children's learning develops through active engagement and social interaction.
McLachlan, Fleer and Edwards (2018) emphasise the importance of considering curriculum, assessment and implementation together within early childhood education. This suggests that assessment should not be separated from children's everyday learning experiences. Similarly, Else (2014) highlights the complexity of children's play and the importance of understanding what children are communicating through their play.
Considering the Unique Child is particularly important when assessing children with ALN. If assessment is based too heavily on fixed developmental expectations, children whose development does not follow a typical pattern may be viewed primarily in terms of what they cannot yet do. A more individualised approach can instead identify strengths, interests and the support that enables children to participate. This is consistent with the Welsh approach, which states that assessment should take account of individual needs and that learners should be supported to progress according to their own abilities and circumstances (Welsh Government, 2022).
Observations are central to assessment within the curriculum for funded non maintained nursery settings in Wales. Welsh Government (2022) states that assessment should be an ongoing process rather than a checklist or one off event. Practitioners are encouraged to observe, analyse and respond to children's learning, using observations to understand emotional, social, cognitive and physical development.
A significant strength of observation is that it can take place within children's natural play. Practitioners can observe how children communicate, solve problems, interact with peers and respond to different experiences without removing them from meaningful learning. This can support the concept of the Unique Child because assessment can be based upon what an individual child demonstrates rather than solely on standardised measures.

The approach in Wales is particularly significant because current assessment guidance states that progression is not linear and that children may experience different rates of progress (Welsh Government, 2022). This challenges traditional age and-stage models in which children may be judged against expectations associated with a particular age.
Observation can also support the identification of children who may require additional support. Welsh guidance states that effective assessment should help practitioners identify children who may need additional support or challenge. For children with ALN, this can enable practitioners to identify barriers to participation and adapt provision accordingly.
However, observation is not completely objective. Practitioners decide what to observe, what they consider significant and how they interpret children's behaviour. Consequently, unconscious assumptions about what typical development should look like may influence assessment. For neurodivergent children, behaviours or communication styles that differ from expectations could potentially be interpreted as deficits rather than differences. Therefore, although observation has the potential to support the Unique Child, its effectiveness depends upon practitioners having sufficient knowledge of child development, ALN and neurodiversity.

A contrasting approach can be found within the Reggio Emilia philosophy, where documentation is used to make children's learning, thinking and experiences visible. Rather than simply recording whether a child has achieved a developmental outcome, practitioners document children's conversations, actions, creations and interactions over time. Documentation can include written observations, photographs, children's work and records of children's ideas.
The Reggio Emilia approach views children as capable and active participants in their learning. This provides a strong connection with the Unique Child because children's individual interests and theories are considered important sources of curriculum development. McNally and Slutsky (2017) identify children's relationships, environment and the role of the practitioner as interconnected elements within the Reggio Emilia approach.
Pedagogical documentation can therefore provide a more indepth picture of children's learning than a single observation. For example, a practitioner may document how a child develops an interest in building over several weeks. This allows assessment to focus on the learning process rather than the final outcome.

However, documentation also has limitations. It can be time consuming, and practitioners remain responsible for deciding which aspects of children's experiences are recorded and observed. The documentation may therefore reflect the practitioner's interpretation of the child rather than providing a completely objective representation of the child's experience.
There is also a question about whether all children's voices can be represented equally. Children who communicate through speech may have their ideas documented more easily than children who use alternative forms of communication. For children with ALN or neurodivergent children, practitioners may therefore need to consider a wider range of evidence, including gesture, movement, facial expression, sensory engagement and forms of communication that may not be immediately obvious. Both approaches have important strengths in supporting the concept of the Unique Child. Welsh observation-based assessment explicitly recognises individual progression and requires practitioners to consider children's different needs, abilities and rates of development. Reggio Emilia documentation similarly values children's individual interests, perspectives and learning processes. However, the approaches differ. Welsh assessment has a clear responsibility to understand progression and identify appropriate support, whereas Reggio Emilio places greater emphasis on making children's thinking and learning visible. The approach in Wales may therefore provide stronger structures for identifying ALN and planning support, while Reggio Emilia potentially offers a richer representation of children's interests and individual learning journeys.
The approach in Wales is particularly significant because current guidance states that assessment should be intrinsic to learning and teaching and should not involve specific assessment activities designed to judge overall progression at a particular age. This represents a movement away from rigid age-and-stage assessment and towards a more individualised understanding of progression.
This is particularly relevant to neurodiversity. A neurodiversity informed approach recognises that children can have different ways of communicating, interacting and learning. Consequently, assessment should not assume that one developmental pathway represents the only appropriate form of progress. Welsh guidance provides support for this principle by recognising that children can progress in different ways and at different rates.
For children with ALN, therefore, assessment should identify both strengths and barriers. Observation can show what a child is able to achieve within supportive environments, while pedagogical documentation can demonstrate the child's interests, preferences and ways of expressing ideas. Combining these perspectives may provide a more holistic understanding of the child than relying upon a single developmental measure. Neither approach is automatically supportive of the Unique Child. Observation can become subjective or overly focused on developmental outcomes, while documentation can be selective and dependent upon practitioner interpretation. The quality of assessment therefore depends on the professional knowledge, reflective practice and understanding of the practitioner. 
Conclusion
In conclusion, the concept of the Unique Child requires assessment approaches that recognise children's individual strengths, interests, experiences, development and ways of learning. Observation within the Welsh Curriculum for Wales and pedagogical documentation within Reggio Emilia both provide opportunities to achieve this within play-based curricula. Welsh assessment guidance is particularly supportive because it recognises that progression looks different for individuals and that children develop at different rates. Reggio Emilia documentation offers a complementary approach by making children's thinking, interests and learning processes visible. However, both approaches are influenced by practitioner interpretation and can become problematic if assessment is used to compare children against expectations.

For children with ALN and neurodivergent children, the most important consideration is whether assessment recognises difference as part of the individual child rather than automatically interpreting difference as developmental deficit. Therefore, assessment best supports the Unique Child when it is ongoing, flexible, strengths-based and used to inform responsive provision. The purpose of assessment within a play-based curriculum should ultimately be to understand the individual child more deeply and use this understanding to support their learning, participation and wellbeing.
Part 3. Blog.
Making Play Work for Every Child: Implementing a Play Based Curriculum with ALN in Mind.
Why successful curriculum change requires more than simply providing opportunities to play.
Play is often described as the heart of early childhood education, and rightly so. Through play, young children can explore ideas, develop relationships, communicate, solve problems and make sense of their experiences. In Wales, play based learning is strongly embedded within the early year’s curriculum. However, when settings introduce or strengthen a play-based curriculum, an important question needs to be asked, is the play environment genuinely accessible to every child?
For children with Additional Learning Needs (ALN), simply providing opportunities to play does not necessarily mean that children can participate equally. Effective curricula change therefore requires practitioners to consider how play, environments, interactions and assessment can be adapted to meet individual needs.

Start with the child, not the curriculum.
One of the most important considerations when implementing curriculum change is remembering that a curriculum is designed to support children, rather than children being expected to fit into a curriculum.
The Welsh approach to early childhood education places considerable emphasis on children's development, interests and experiences. The Curriculum for Wales recognises that progression is not linear and that learners can progress in different ways and at different rates (Welsh Government, 2022). This is particularly important for children with ALN, whose development may not follow conventional developmental expectations.
Thomas and Lewis (2016) identify the Foundation Phase as a distinctive approach to early years education in Wales, emphasising children's development and experiential learning. However, curriculum change involves more than introducing new activities. Taylor, Rhys and Waldron (2016) demonstrate that implementing curriculum reform requires practitioners to interpret and translate policy into everyday practice.
For practitioners, this means asking: What does this curriculum look like for this particular child?
A child who finds busy environments overwhelming may need access to a quieter space. A child with communication difficulties may need visual supports or alternative ways of expressing choices. Another child may require additional adult support to play with peers. These adaptations should not be viewed as separate from play based learning, they are part of making play genuinely inclusive.
Play does not mean ‘leave them to play’
One potential misconception when implementing a play based curriculum is that practitioners should simply stand back and allow children to direct their own learning. This can be particularly problematic for children with ALN.
Effective play based pedagogy requires skilled practitioners who know when to observe, when to join children's play and when to provide support or extend learning. Else (2014) highlights the complexity of children's play and the importance of practitioners understanding what children are communicating through their play.
For some children, entering play independently may be difficult. A practitioner might therefore model language, introduce a visual prompt, demonstrate how a resource can be used or support turn taking between children. The intention is not to take control of the play but to provide the scaffolding necessary for participation.

This creates an important balance. Too much adult direction can reduce children's autonomy, while too little support can leave some children excluded from experiences that other children access independently.
Therefore, curriculum change should include professional discussion about what effective adult involvement looks like.
Is the environment enabling participation?
Curriculum change also requires practitioners to think carefully about the environment. An enabling environment is not simply one that contains attractive and interesting resources. It needs to provide opportunities for children with different sensory, physical, communication and developmental needs to participate. Hodgman (2011) emphasises the importance of environments that provide high-quality and challenging learning experiences. When considering ALN, this principle can be extended by asking whether the environment presents opportunities or barriers. Rather than expecting the child to adapt to the environment, practitioners should consider how the environment can be adapted around the child.
Don't let assessment undermine play.
Assessment is another important consideration when implementing a play based curriculum. Observation can provide valuable information about children's interests, strengths, relationships and learning. The Welsh approach emphasises ongoing assessment and recognises that children's progression is not necessarily predictable (Welsh Government, 2022). However, there is a danger that assessment can become focused on whether children are achieving expected developmental outcomes rather than understanding the individual child. This is particularly significant for ALN. If practitioners only record what a child cannot yet do, assessment can unintentionally reinforce a negative view of the child.
Instead, practitioners should ask:
· What can this child do?
· What interests them?
· What helps them participate?
· What barriers are affecting their learning?
· What support or adaptation could make a difference?
This represents a shift from simply measuring children's development towards using assessment to understand how children learn. McLachlan, Fleer and Edwards (2018) emphasise the relationship between curriculum, assessment and implementation. This is important because assessment should inform curriculum decisions rather than becoming an additional activity imposed upon children's play.

Curriculum change starts with practitioners.
Perhaps one of the greatest challenges of implementing curriculum change is ensuring that practitioners feel confident with the changes being introduced. A new curriculum document does not automatically produce new practice. Kingston and Siraj (2017) highlight the importance of effective professional development when implementing the Foundation Phase. This is particularly relevant to ALN because practitioners need opportunities to develop their understanding of different communication styles, sensory needs, neurodiversity and inclusive pedagogy. Professional development should therefore go beyond simply explaining what has changed. Practitioners need opportunities to consider why it has changed and what this means for individual children.
Reflective discussions, peer observation, professional learning and collaboration with families and relevant professionals can all help practitioners develop a shared understanding of inclusive play.
Listen to families and children, curriculum change should not happen in isolation from families. Parents and carers often have valuable knowledge about their child's interests, communication, sensory preferences and successful strategies. Listening to families can therefore help practitioners understand the child beyond what they observe within the setting. Children's voices are equally important. Even young children can communicate preferences and choices through words, gestures, actions, facial expressions and behaviour. For children with ALN, practitioners may need to use alternative methods to ensure children's views are recognised. This supports a more person centred approach and reinforces the idea that children are active participants in their learning.
So, what does successful change look like?
Implementing a play-based curriculum successfully is not simply about purchasing new resources, changing the timetable or increasing the amount of free play. It requires a change in professional thinking. For children with ALN, successful implementation means creating play experiences where children can participate in ways that are meaningful to them. It means recognising that fairness does not necessarily mean every child receiving the same experience. Sometimes, equity requires different levels or types of support. The Welsh curriculum provides a strong foundation for this approach by recognising individual progression and the importance of responsive practice. However, as Waters (2016) and Taylor, Rhys and Waldron (2016) demonstrate through their consideration of the Foundation Phase, there can be a gap between curriculum intentions and everyday implementation.

The challenge for practitioners is therefore to bridge that gap. 
Play should not simply be available to every child. It should be accessible, meaningful and inclusive for every child. When curriculum change starts with the question, what does this child need to participate and thrive? Play based learning has the potential to become much more than a curriculum approach. It becomes a way of ensuring that every child is recognised, valued and given genuine opportunities to learn.
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