Student Number: 2216694	     Module Number: ECEY4004      Word Count: 1271
Multilingualism

Good afternoon, and welcome to my presentation, my name is Lindsey Edwards and today I will be discussing the benefits of bilingualism, and the advantages and disadvantages of learning additional languages. I will also be exploring literature on how the brain develops, and divergent thinking in bilingualism. Finally, I will explain how multilingualism links within early years frameworks.
Multilingualism is having the capacity to communicate in more than one language. More than 50% of the global population are bilingual, which is considered to be as a result of the increasing need of multicultural communications (Marian and Shook, 2012).
According to Guildford (1967), to be a divergent thinker, one must have the ability to find a number of explanations and conclusions to a problem. There are numerous examples that link divergent thinking with bilingualism in children. Earlier studies that have been conducted, including Carringer, 1974 and Okoh, 1980, and more recently Meisel (2019) that have analysed the link between multilingualism and divergence, have concluded that there is a greater level of divergent performance in bilingual children. Meisel believes that exposure of two or more languages during the early years does not affect intellectual development but instead accelerates reading and writing skills, enhances cultural ability, and creates a greater capacity to adapt to social situations and perspectives. 
Not all studies conclude so positively, and in Sophie A Booton et al’s recent article ‘Thinking skills and creativity (2021), the suggestion is that there are strong inconsistencies with divergent thinking between bilingual and monolingual people. The findings within the Booton et al., 2021 report record that there is no disadvantage for monolingual children and their divergent thinking skills. Similarly, Gollan et al., (2002) recorded those bilinguals underperformed in oral fluency tests in comparison with a single language speaker. 
The Welsh Language, Wales: Census 2021 records that an estimated 17.8% of its population can speak the native language, this has fallen by 1.2% since the last census in 2011. The Welsh government Cymraeg publication has set a goal to have a million Welsh speakers by 2050. There has been significant investment in the acquisition of second language education since the Welsh devolution act in 1997, which promotes and supports the advantages and values of learning additional languages. 
The Welsh curriculum (2003) has been carefully developed to demonstrate the importance of a diverse approach to multi language development being central to the learning experience. This linguistic approach identifies that there should be access to Welsh for all learners, and it recognises that there is a range of performance in oral skills. 

The Welsh Language (Wales) measure 2011, was an important milestone for the native language as it officially recorded the Welsh language status, created a commissioner, and set up rights for Welsh speakers. There is a clear emphasis on the promotion of bilingualism in Wales which plays a critical element in children’s developmental pathways within the curriculum. 
According to TEANGA Special Issue 10 – Early Years provision for young children in Wales, it reports that there has been marked evidence in providing a high standard of care and education in addition to efficient practitioners and appropriate levels of bilingualism at early years levels.
Bilingualism occurs either simultaneously or sequentially. When a child is born and raised in two languages before the age of three, this is regarded as being simultaneous. Tiny Happy People, BBC claims that there is evidence to suggest an advantage of speaking all available languages within the home simultaneously to improve the development of multilingualism in children. It reports that bilingualism encompasses approximately 50% of the world’s population and it should be seen as a positive skill not a barrier in a child’s development. 
An example of sequential bilingualism would be if a child has been raised from birth to the age of three by monolingual parents, and then enters education that is taught in a different language. According to Bialystok and Werker (2017), children who have developed sequential bilingualism vary in ability of their native language, particularly if there are different writing techniques between the two languages; they would require additional literacy support at home, which is not always possible, and this can result in the progression of bilingual skills but an inability of being biliterate.    
Receptive bilingualism can occur from either of these, this is when the child can understand both languages however responds verbally in one language only. A reason for this might be due to a lack in confidence of oral communication skills (Kotkov, 2021).
When children achieve balanced bilingualism evidence suggests that there is greater intellectual development in comparison to monolinguals, (Baker 2011). The Thresholds Theory (Cummings, 2001) demonstrates the progression of bilingualism taking the learner through three stages – threshold 1, threshold 2 and threshold three achieving balanced bilingualism.  Interestingly, the cognitive affect alters within each stage of progression. At step one, where there is a low level of competency in both languages, this increases the likelihood of a less favourable cognitive level. Children sitting at the second tier however are unlikely to have neither positive nor negative cognitive development. If a child has reached the third stage, this will mean that there is competence in both languages, which suggest that there will be cognitive advantages.


Jean Piaget (2013) explains within the sensorimotor stage, development of the senses link together with motor skills. A child’s sensory curiosity grows to explore new smells, sounds, and tastes, whilst basic language develops (Hernandez, 2013). This stage of brain development is a critical point to stimulate senses to promote cognition. The National Literacy Trust (2020) report that less than half of children under the age of two   have books read to them.  Providing time to read a book will encourage curiosity, build the relationship, and allow their imagination to unfold as their vocabulary expands. For example, when reading a favourite book during story time ensure that the listener has a fun experience which will develop their listening skills. Inviting the child to interact by encouraging questions, turning the story into reality with characters and reading key points for example numbers or colours in both languages to aid and guide the progression of bilingualism.
According to Tierney and Nelson (2009), the influences and experiences gained during early years bears an impact upon the development of the perceptual and sensory systems. These systems play a vital role for language and emotional progression. The human brain reacts to experiences and develops differently in early years compared to later in life. From as early as birth, a newborn baby’s brain holds the capacity for certain experiences, for example they are receptive to sounds of various different languages but will quickly adjust to their parent’s spoken language.
According to the sociocultural theory by Vygotsky (2022), it states that when children interact socially, cognition is stimulated and will aid a child’s ability to use language. He believed that not only was language critical for communicating but played a vital aspect of intellectual growth.
In conclusion, this presentation has explored the benefits of bilingualism in terms of its cultural and cognitive impacts taken from a variety of recent educational studies and the apparently more varied benefits when considering its influence on divergent thinking in early years children. It has also considered the unique advantages of bilingualism in Wales and the long-term political goal of having a million Welsh speakers by 2050. It has then unpacked a more detailed account of the sequential, receptive, and simultaneous types of bilingualism. Finally giving a brief overview of the cognitive benefits and brain development set out in various studies.
May I take this opportunity to thank you for listening to my presentation on multilingualism.
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