	Target 1
	Ensure that you investigate the topic under investigation in its widest sense with varying viewpoints considered.

	Target 2
	Proof-read your work to remove minor errors.



A critical analysis and evaluation of the observation research tool, ‘Leuven Scale’
Professional and Pedagogic Studies: Researching the Learning: what, how and why am I teaching?
I performed an observation on the focus group and recorded data anonymously using an observation schedule (Appendix 1). I used the Leuven scale and observation as a research tool to collect relevant data to investigate the research question; ‘To what extent does a focus group provide opportunities for pupil involvement and learning?’. 
The learners in the video are in reception, they are between four and five-years-old. In the focus group, they are learning about 2D and 3D shapes, and are given the task to sort the shapes. The observation setting was situated in their classroom. There was a kitchen in the background suggesting it is play-based through continuous and enhanced provision. 
The Foundation Phase (FP) is the curriculum for three to seven-year-olds in Wales (Welsh Government, 2015). FP pedagogy refers to the methods a practitioner uses to improve teaching and learning. The FP involves a variety of teaching and learning techniques, including whole-class, structured group work and individual learning through continuous and enhanced provision (Welsh Assembly Government, 2008). The FP is child-led as play is an essential aspect for children to learn (Welsh Assembly Government, 2008). According to Reeve (2006), a blend of adult-led and child-initiated learning will improve the levels of involvement (Wainwright, et al., 2019).
The FP learning environment must be safe to enable learning. Displays and resources should be appealing to children. The learning environment includes the indoors and outdoors to support learning. Differentiated resources should be provided so individual needs are met. Children should have opportunities to choose what interests them.
Structured group work enables the practitioner to teach a specific skill through a focus activity, which they can practise during continuous and enhanced provision (Estyn, 2017). Focus groups create opportunities for teachers to ask questions to specific children. Small groups allow children to have better interactions with their teacher and peers, which helps develop a better understanding. Vygotsky (1962) believes social interactions improve the learning process (Pound, 2006). By listening and sharing ideas, children of different abilities can help each other to progress their learning. 
Focus groups enable children to pair up providing them with opportunities to support each other. According, to Vygotsky (1962) children learn best when they have support from someone more skilled, a More Knowledgeable Other (MKO) (Pound, 2006). According to the Education Endowment Foundation (EEF) (2018) collaborative learning is beneficial to support children’s learning. The Social Pedagogic Research into Group-work (SPRinG) suggests that effective group-work enhances learning, this implies that collaboration between children within a focus group is valuable (Baines, et al., 2009).
Focus groups ensure there are fewer distractions from other children. The EEF (2018) suggests that small groups provide opportunities for sustained engagement which supports learning. The teacher can work closely with children and provide them with immediate individual feedback (Education Endowment Foundation, 2018) (Kingston & Siraj, 2017). 
The teacher can differentiate lessons when using a focus group. The EEF (2018) suggests small groups are effective as they allow teachers to plan activities which meet learners needs. The new curriculum supports a blend of approaches, including direct teaching and encourages the use of collaboration, thus supporting focus groups (Welsh Government, 2020). Effective teaching involves a mixture of teacher-led group work and child-initiated learning through interactions and free chosen play (Kingston & Siraj, 2017). 
The limitations of group work are some children are reluctant to contribute due to expectations and saying the wrong answer. Having focus groups means the other children are individually learning which could result in them being noisy and disruptive. Structured group work is not suitable for all pupils. Children with special educational needs (SEN) may find it difficult to work with others (Baines, et al., 2015). To have a positive impact on learning, children need to develop skills to work in a group (Kyriacou, 2009). 
Observation was used as a research tool to collect data to identify whether focus groups provide opportunities for children’s involvement. Observation in the FP is important to identify development. Observing children’s progress, involvement, well-being and outcomes enable the teacher to plan to support individual needs. It allows the teacher to develop and change their practice to support children (Welsh Assembly Government, 2008). 
Observations provide opportunities to collect data from a live situation making the data valid. Observations are a quick method of collecting data, other methods such as questionnaires are time-consuming (Cohen, et al., 2007). Observing children provides an opportunity to inform children, parents and staff of their achievements and steps for progression (Welsh Assembly Government, 2008). Observations are a flexible approach producing qualitative and quantitative data (NSW Government, 2019).
More than one observation is needed if individuals have a bad day or change as they develop. If there is more than one observer, they may have different interpretations therefore, they must agree on what they are looking for to give accurate results (Cohen, et al., 2007). Any disruption caused by the observer could provide inaccurate results (Denscombe, 2014). 
I planned my observation using an observation schedule and the Leuven scale (Appendix 1). After reading about observation schedules, I decided to include a time-scale, the Leuven scale descriptions, a small number of children, an overall score and room for additional comments (Cohen, et al., 2007). I chose to use these to obtain results that were relevant to the research question. An observation schedule states what is being observed and is an easy way to record data (Denscombe, 2014). The Leuven scale was developed by Professor Ferre Laevers (1994) and Leuven University. It is a five-level scale measuring the well-being and involvement of children, which should be considered when preparing the learning environment (Early Learning HQ, 2010). High levels of well-being and involvement allow children to experience deep learning. I used the Leuven scale to determine the levels of involvement of the children in the focus group activity (Laevers, 2011). 
When undertaking an observation, a schedule allows for easier data collection. It ensures recordings are accurate and enables continuous observation (Cohen, et al., 2007). Observation schedules ensure that data recorded is consistent as each observer will use the same schedule (Denscombe, 2014). They allow you to gain numerical data, which enables you to notice patterns from the results (Cohen, et al., 2007).
Observation schedules may be considered to be biased. You need a good observation schedule to ensure you gain the results you need. Classrooms can be unpredictable, which may not give accurate recordings. It is possible to miss things when observing children so you would need more than one person undertaking observations (NSW Government, 2019). 
The Leuven scale is easily accessible for practitioners to use. It allows teachers to identify children who may have low levels of involvement or well-being. Teachers can identify whether children are comfortable within their setting and gives them a better understanding of the children in their class (Laevers, 2011). This enables the teacher to change or plan their teaching and learning environment to engage and support those pupils. The results encourage you to adapt the learning environment to improve the outcomes of learners (Laevers, 2011). The Leuven scale enabled me to produce reliable and trustworthy results. Frequent timings allowed me to gain a wider range of results to ensure they were accurate. It allowed me to gain quantitative and qualitative data ensuring that my results were reliable (Denscombe, 2014). 
However, there is a possibility of the Leuven scale becoming a checklist. Observations can be difficult when observing more than one child whilst recording the data. This could result in the observer missing important aspects of the activity (Denscombe, 2014). It may have been more difficult if the observation had taken place in school. Having a recording of the activity was very useful as I was able to watch the video several times and picked up on aspects that I missed. Even though there are descriptions for each level, some may still interpret them differently, providing inaccurate results (Laevers, 2011). For a thorough response to the research question, I would need to calculate the sample size and conduct several observations (NSW Government, 2015). 
All research must consider ethics and I ensured my observation was ethical by following the BERA (2018) guidelines. I made this research ethical by adhering to the Education Workforce Council (EWC, 2020) ‘Research ethics’ and the ‘Research Ethics & Integrity Code of Practice’ (University of Wales Trinity Saint David, 2017 - 2020). Due to observing a video, I was unable to gain consent/ assent however if I had completed the observation in school I would ensure that I gained consent/ assent for the children to participate. I would ensure their data is secure so nobody can access it. I would make the children aware that they have the right to withdraw at any time. Whilst completing the observation schedule I maintained confidentiality/ anonymity of the children. These are ways of being ethical when conducting research (BERA, 2018). Children have the right to protection of privacy and identity; and it is important to ensure they are followed during the research (Unicef, 1989). It is important that practitioners follow the code of professional conduct and practice to ensure expected standards and behaviours are met (Education Workforce Council, 2018). 
After using the Leuven Scale to carry out an observation on a focus group of children, I now have some results to consider. The results from my observation (Appendix 2) show that Child A and Child D both had ‘high’ levels of involvement at the beginning of the activity. When Child A and Child D were working together to sort the shapes, their levels of involvement increased to ‘extremely high’. However, Child B and Child C had ‘low’ levels of involvement initially, but once they paired up, their level of involvement increased significantly (Eduwells, 2019). This suggests that focus groups provide opportunities for involvement and learning.
The focus group provided opportunities for the children to discuss with a partner, this allowed those who were possibly less confident to interact with a smaller group which gave them support to get involved in the activity. This increased the level of involvement for Child B and C who were perhaps less confident or less engaged in the activity. Vygotsky suggests that children learn more when they have an MKO to support them, this is shown in the video, where the children have peers and the teacher as their MKO (Pound, 2006). The focus group created opportunities for the teacher to ask questions to Child B, who was showing low levels of involvement. This is another example of children learning from an MKO (Pound, 2006). Allowing the children to play a game of sorting the 2D and 3D shapes enabled them to gain a better understanding. Froebel (1837) believes that children learn by doing and through play, they can experiment (Pound, 2006). 
Children’s performance may be affected by others’ expectations therefore the results gathered may not be a true reflection. This is known as the Pygmalion Effect, which states that high expectations lead to improved performance whereas, low expectations lead to poorer performance, leading to the self-fulfilling prophecy (TeacherToolkit, 2017). 
In conclusion, after conducting an observation and collecting data, I have identified that a focus group does have the potential to provide children with opportunities for involvement and learning. From research, it is evident that a blend of teaching approaches is most effective for teaching and learning. 
Overall my findings from the observation and literature suggest that focus groups provide children with opportunities for involvement. Focus groups allow the teacher to observe each child closely and get a better indication of their development so they can plan for progression. We need to be sceptical that more evidence and observations are needed to provide an in-depth answer. 
There have been strengths and limitations throughout this research. The strength of this research is that I have developed my knowledge and understanding of focus groups which will improve my professional learning and practice. My Professional Learning Passport will allow me to reflect upon my learning so I can improve my practice (EWC, 2020). A challenge of the research is that I cannot gain a definite answer to the research question. Research with children has limitations in gaining their consent to participate, it is difficult to determine whether a child is old enough to give consent (Blackburn, 2015). 
The recommendation would be to have more observers to prevent anything being missed. I would conduct more observations to provide accurate and reliable results (NSW Government, 2019). 
This research had a positive impact on my professional development. It has developed my understanding of effective practice within education and has given me an insight into research. Using the Leuven scale and observation as a research tool, provided me with the experience needed to investigate my research question in the future. I have used the ‘Success with your Early Years Research Project’ to help me construct a suitable question (Walker & Solvason, 2014). The research question I would like to consider is ‘How can outdoor learning be used to support the development of numeracy skills within Foundation Phase?’ I chose this research question because I have an interest in outdoor learning, and would like to develop my knowledge and understanding of this topic to improve my professional learning. 
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Appendix 1		Observation Schedule 

	Focus Question: 

Name of observer: 
Date: 
Time: 

	Year Group: 
Classroom Environment: 
Lesson: 
Objectives: 
Success Criteria: 



	Involvement in Learning

	
	Child A
	Child B
	Child C
	Child D

	Time-scale (every 50 seconds)
	0.50
	1:00
	1:50
	2:00
	2:50
	0.50
	1:00
	1:50
	2:00
	2:50
	0:50
	1:00
	1:50
	2:00
	2:50
	0:50
	1:00
	1:50

	2:00
	2:50

	1. Extremely Low – Activity is simple, repetitive and passive              
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	2. Low - Frequently interrupted activity 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	3. Moderate - Mainly continuous activity 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	4. High - Continuous activity with intense moments 
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	5. Extremely High – Continuous and intense activity 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	

	Overall Score  
	5 - Extremely High 
	4 - High
	5 - Extremely High 
	5 - Extremely High 

	Additional Comments
	





	
	
	




Appendix 2		Observation Schedule   

	Focus Question: To what extent does a focus group provide opportunities for pupil involvement?
Name of observer: Caitlin Llewelyn 
Date: 02/05/2020
Time: 10:30am

	Year Group: Reception
Classroom Environment: Focus group, Inclusive, Indoors
Lesson: Mathematics - 2D and 3D Shapes 
Objectives: To sort 2D and 3D shapes 
Success Criteria: All children involved in activity and can accurately sort the shapes. 


 
	Involvement in Learning

	
	Child A
	Child B
	Child C
	Child D

	Time-scale (every 50 seconds)
	0.50
	1:00
	1:50
	2:00
	2:50
	0.50
	1:00
	1:50
	2:00
	2:50
	0:50
	1:00
	1:50
	2:00
	2:50
	0:50
	1:00
	1:50

	2:00
	2:50

	6. Extremely Low – Activity is simple, repetitive and passive              
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	7. Low - Frequently interrupted activity 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	8. Moderate - Mainly continuous activity 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	9. High - Continuous activity with intense moments 
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	10. Extremely High – Continuous and intense activity 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	

	Overall Score  
	5 - Extremely High 
	4 - High
	5 - Extremely High 
	5 - Extremely High 

	Additional Comments
	Throughout this activity Child A was involved. They were listening, giving their ideas and participating in the activity.
	At the beginning child B was fidgeting with the shapes and seemed quite reserved however as they moved on to pair work they were more involved in the activity.
	Child C was reserved to begin with however as the activity went on they became more involved and started to give their ideas. 
	Throughout the activity this individual was listening to the teacher and peers, giving their ideas and getting involved in the activity. 



