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The purpose of this qualitative study will be to develop an understanding of the impact community school practices have on learners’ wellbeing. 
This research will be undertaken through the  lens of ‘Parental Engagement’. 
“Parental engagement most often refers to parents' active engagement in their child's learning at home, at school, and in the wider community”. (Education Scotland, 2022). 
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	The aspiration for schools to become Community Focused Schools in Wales was first encouraged by Welsh Government in 2008. However, due to a lack of funding and budget cuts, the investment to support this infrastructure was soon inconsequential, resulting in many organisations and schools resorting back to their norm and becoming more inward facing. 

In November 2022, this once again became a strategic priority for Education in Wales, resulting in a twenty five million pound investment to tackle the impact of poverty on learner’s attainment (Welsh Government, 2022a). This funding focuses on developing all schools in Wales into Community Focused Schools with three core aims: 

· Building a strong partnership with families
· Responding to the needs of their community 
· Collaborating effectively with other services
 (Welsh Government, 2022a).
Collectively supporting our children in Wales to fulfil their dreams and aspirations (Welsh Government, 2022a). Within Welsh Government’s policy and strategy they highlight the extensive benefits of schools working with their communities,  in particular the correlation between being a community focused school and the development of high standards and aspirations for all (Estyn, 2020). This further supports research by ContinYou in 2010 who stated that Community Focused Schools can help learners to be “in a better position to fulfil their potential” (ContinYou, 2010). However, this needs to be a balanced approach and within the new Community Focused School guidance there is a strong emphasis on firstly supporting children’s health and wellbeing in order for them to flourish (Welsh Government, 2022a). 

	It is evident that there is a wide diversity of strategy and practice between schools. Some schools and practitioners continued to work with an outward facing lens and working in partnership with communities and families whilst some resorted to focusing purely on the teaching and learning in a classroom environment. Therefore the guidance published by Welsh Government equips schools with the knowledge and tools to embed this approach, supporting the sustainability and longevity where community becomes a culture within school settings (Welsh Government, 2022a). 

This research study will focus on developing an understanding of the impact of being a community school on learners wellbeing, with a particular focus on the impact of building strong partnerships with families (Welsh Government, 2022a). It will expand on previous research that has been conducted in other countries including the United States of America and Scotland. In addition, it will provide new research for Welsh Government following the launch of the Community Focused School guidance publication in 2022. The study will review research that has previously been completed but through the lens of new developments in the twenty first century.  

	The research will be carried out in primary school settings in the Vale of Glamorgan, where the researcher has taught for the last eight years. Currently the researcher is seconded from her teaching role and working as a Community Focused School Manager across a cluster of primary and secondary schools. Therefore this research will further enhance the researchers knowledge and understanding of community engagement and the impact it has upon learners wellbeing. It will allow the researcher to compare and contrast strategies and tools from other countries to that in Wales and support further development of her strategic development plan for Community Schools for the future. 
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	The key aim of this research study to explore and examine individual’s lived experiences of participating in community focused school practices and the impact on their child’s wellbeing.  The researcher aims to identify if there is a relationship between family engagement and the levels of their children’s wellbeing, either negative or positive with a particular focus on how it makes children feel when their family members are engaged with their learning journey.  

	The researcher will fulfil this aim by focusing on the following research objectives – 
1. To conduct literature review on the concepts of community focused school practices, parental engagement and wellbeing. 
2. To design and implement qualitative research methods to collect data from parents/guardians who have participated in community focused school practices.  
3. To analyse the data and identify key themes and relationships in parents/guardians’ lived experiences and perceptions of how community focused school practices influence their children’s wellbeing. 
4. To assess the impact of community focused school practices on child wellbeing. 
5. To provide recommendations and insights for schools, communities and policymakers based on the research findings to enhance community focused school practices and promote child wellbeing.

This study will complement and add to the current knowledge and research that already exists. The research will aim to build upon a study that was previously conducted in 2015 by Welsh Government (Welsh Government, 2015). Within this body of knowledge it states “at the age of seven, the degree to which families engage with their child’s learning has six times more influence over the child’s education” (Welsh Government, 2015). The researcher wants to further explore this statement and identify if there is a relationship between family engagement and children’s wellbeing. Within this study using the definition of wellbeing from the Mental Health Foundation (2015) as “wellbeing can be understood as how people feel and how they function” (Mental Health Foundation, 2015). The researcher will focus on developing an understanding of both parent/guardian’s and children’s thoughts, feelings and emotions after participating in community focused schools practices. 
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“At the age of 7, parental influence on learning is 6 times that of the school. At the age of 11, parental influence is 30 percent greater than that of the school” (Charles DesForges et al., 2003). It is evident that developing effective partnerships with parents and families can have a major influence and impact on both children’s wellbeing and attainment. This is further emphasised by the Education Endowment Foundation (2021) who highlight that ‘approaches where a parent works directly with their children one-to-one show greater impact (+5 months)’ (Education Endowment Foundation, 2021). 

Previous research highlights the important role that families can play on their child’s educational journey. However, much research is nearly a decade or more old, identifying a potential gap and exposing the need for new research. In addition, this study will complement and add to the current knowledge and research that already exists. 

Current policies and practices in schools tend to focus on the day to day routines of teaching and learning in the classroom, missing the opportunity and benefits of working in partnership with parents and the wider community (Constantino, 2021). Hatchett (2015) emphasises that “gains in pupil achievement stemming from parental engagement initiatives tend to be permanent” (Hatchett, 2015). This highlights the importance of community school practices to enable the best possible life experiences for our children to thrive.  However, this requires strong transformational and collaborative leadership in schools, where they are outward facing working in partnership towards a collective vision with families, multi-agency and communities (Welsh Government, 2022a). This is further advocated by Constantino (2021) who states that “to engage families means to look at our practices and procedures through a different lens – the lens of the families” (Constantino, 2021:8). This research study complements this as it explores personal experiences gaining an in-depth understanding of their thoughts and opinions to experience the phenomenon, therefore understanding the phenomenon through the lens of the parent and child. 

Most research linked to community and family engagement has been conducted in the United States of America and Scotland. Apart from a Family and Community Engagement Toolkit produced by Welsh Government in 2015 there is an absence of any other research (Welsh Government, 2015). However, following the publication of Welsh Government’s Community Focused School guidance in November 2022, more research linked to the Welsh Educational system is being published. For example, a series of case studies showcasing best practice to support the implantation of community school practices in schools settings (Welsh Government, 2022a). 

The Family and Community Engagement (FaCE) Toolkit (2015) highlights the importance of strong parental support. We know that “children spend only fourteen percent of their time in school” (Welsh Government, 2015). Therefore, the remaining eighty-six percent is spent in their family homes or communities that they live in. This reinforces the importance of working with families and communities. Key findings from a report from the Childhood Wellbeing Research Centre indicate that;
Children with higher levels of emotional, behavioural, social, and school wellbeing, on average, have higher levels of academic achievement and are more engaged in school, both concurrently and in later years. 
(Department for Education, 2012)
Thus, showing a relationship between children’s wellbeing and educational successes. For example, children who have good levels of wellbeing are able to access more learning, resulting in better outcomes (Department for Education, 2012). This report also emphasises that the impact might be more prominent dependant on the children’s demographic. This can be challenging for schools, as the parents that engage are always engaged. However, the ones that need to engage are disengaged. Disengagement can be part of changing an intergenerational cycle (Hatchett, 2015). Constantino states that “understanding the roots of disengagement helps to reverse the trend” (Constantino, 2021:31). Further highlighting the need to understand through the lens of the family the reasons for disengagement and working in partnership with them to develop their engagement. Research indicates that many factors can contribute to disengagement including; preconceived opinions, pre-lived negative personal experiences, communication, teacher judgement and life circumstances (Constantino, 2021:33).   
	
Harris and. Goodall (2007) state that effective parental engagement is “the most powerful school improvement lever we have” (Harris & Goodall, 2007:70). Thus emphasising the positive impact when schools and parents become partners in their child’s educational journey. This is further advocated by Estyn (2020) who echo that “parental engagement is recognised as one of the most important school improvement strategies” (Estyn, 2020). This is showcased by a case study by Estyn (2020) who highlight how a community comprehensive school in Wales has had a significant impact upon it’s learner wellbeing, through a strategy of establishing positive relationships with families and the community to raise ambition and resilience in their learners. Estyn comment on how “the wellbeing and engagement of pupils are outstanding” as a result of this vision (Estyn, 2020). 

	The Scottish Government have been committed to engaging families in all aspects of their children’s learning since 2006 when the Scottish Schools (Parental Involvement) Act was authorised (Education Scotland, 2017). This act particularly focuses on ensuring consistency for parental involvement opportunities across local authorities in three ways, “learning at home, home-school partnerships and parental representation” (Education Scotland, 2017). In 2017, this was further supported by the publication of a toolkit to support schools with strategies to develop partnerships with parents, carers and families, similarly that of the ‘FaCE toolkit’ in Wales (Welsh Government, 2015). Within a review conducted by the National Parent Forum for Scotland, they highlight the relationship between parental engagement and raising school attainment, however, there is no link to the impact of parental engagement on children’s wellbeing (The National Parent Forum for Scotland, 2017:4). 

Furthermore, recent Welsh Government policies echo that of Scotland’s, focusing on a whole-system approach where schools work with family, community and multi-agency through an interconnected vision to ensure the greatest impact for all our children in our schools across Wales (Welsh Government, 2022a). Within the guidance there are few supporting case studies exemplifying the impact of policy in practice. However, once again this particularly focuses on the impact of community schools practices on learner attainment and aspirations (Welsh Government, 2022a., Etsyn, 2020). 

Whilst there is numerous research and literature linking parental engagement to better learning outcomes for children, the researcher concludes that there is gap in literature exploring the impact of parental engagement on children’s wellbeing. Research investigating this will provide evidence to support a recommendation by Estyn (2020) to “build strong partnerships with families as an integral part of improving the wellbeing and achievement of all pupils” (Estyn, 2020). 
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The methodological approach adopted for this research study will be a qualitative study as it involves the use of observations, focus groups and interviews. Using this methodology in this study is most appropriate because it will allow the researcher to ask questions that will help to understand a human experience with links to wellbeing. The anticipated responses from the questions will be that of thoughts, feelings, and experiences (Silverman, 2010). 
	Consequently, the researcher will use a phenomenological approach to explore personal experiences and provide an in depth understanding of the thoughts and opinions of the participants (Creswell, 2012). In this research study the human experience will be a phenomenon focused on family engagement initiatives. For example, ready steady cook workshops, parent learning with external organisations and improvement in writing workshops, all of which include participation and interaction between a parent/guardian and their child. The researcher aims to gather data from groups of individuals who have experienced this phenomenon and engage in discussion about their lived experiences. The qualitative research gathered will be subjective due to the nature of this study and the emphasis on personal experience in understanding personal perspectives and interpretations. Using a subjective approach will allow the researcher to “openly use her own experiences and reflections in order to uncover valuable meaning” (Schutz, S., 1994).
The researcher believes that this is the most suitable method for this study as she already has some previous knowledge and understanding of the broader philosophical assumptions. However, she will be mindful when interpreting the data, not to incorporate previous personal assumptions and avoiding bias (Cresewell, 2012:83).  
Outlined below are the methods that the researcher aims to use to gather data for this research study. 
Interviews with parents/guardians – 10 parents 
The researcher will use purposeful and convenience sampling within their study. Their sampling will be selective as they seek to gather in-depth data about the phenomenon from participants who are parents/guardians of children in a primary school (Suri, 2011). 
Maccoby and Maccoby (cited in Brinkmann (2022)) define a qualitative interview as “a face-to-face verbal exchange, in which one person, the interviewer, attempts to elicit information or expressions of opinion or belief from another person or persons” (Maccoby & Maccoby, cited in Brinkmann, 2022,. P135). This will support this research study as the purpose of the interviews is to engage in conversational dialogue with the parents/guardians to understand their views and opinions about the impact of family engagement on their child’s wellbeing. 

Questions asked within the interview will be semi-structured as the researcher will have a set of questions that have been prepared in advance and will encourage the participant to share their experiences first hand (Brickmann, 2022:64). 

Focus Groups – 2 focus groups of 5 children
Hennik (2014) highlights the essential purpose of focus group research is to “identify a range of perspectives…and to gain an understanding of the issues from the perspective of the participants themselves” (Hennik, 2014:2). This study will exhibit this, as the focus groups aim to capture perspectives using an innovative approach to understand children’s experiences from a developmental perspective. Focus group research provides an environment where participants can feel comfortable and safe to engage in conversational dialogue (Hennik, 2014).  Creswell (2007) further supports this as he states that “focus groups are advantageous when the interaction among the interviews will likely yield the best information” (Creswell, 2007). 

Non-Participant Observations – Behavioural Analysis 
	Non-Participant observations are commonly used in educational settings, for example, lesson study research. Therefore, such observations will appear natural to the participants. The researcher believes this method will strengthen the research as they gain further insight into the phenomenon and the associated behaviours. Thompson (2016) highlights that non-participant observation “should have better reliability than with participant observation because the researcher is less involved” (Thompson, 2016). 
The Leuven scale of wellbeing will be used to gather a baseline of the children’s wellbeing and then repeated at interim points throughout the research study to identify any changes or patterns. Emotionally Healthy Schools (2019) highlight the relationship between good wellbeing and child development. They emphasise that “when there are high levels of wellbeing and involvement, we know that deep level learning is taking place” (Emotionally Healthy Schools, 2019). The Leuven scale explores 3 main areas linked to wellbeing: self-confidence, self-esteem and resilience. Throughout this research study the researcher will use this to support the measure of wellbeing during non-participant observations.  
Furthermore, the researcher will code and triangulate the data to identify key themes into the impact of engaging in community school practices on children’s wellbeing. The researcher aims to share this research study with partner schools to support the implementation of their community focused schools journey.  
Prior to choosing a phenomenological approach, the researcher explored a variety of different qualitive research methods for this study in order to identify what approach would best suit her research aims, objectives and involvement from participants. Though ethnography has many benefits for research, such as its open and flexible approach to understanding social actions, she was concerned for the reliability of her data. The researcher dismissed an ethnographical approach due to the emphasis on trusting the participants to behave naturally during direct observations (Harrison, 2018). The researcher concluded that within her particular field of work, her participants might have felt pressured by this and therefore behaved in an unnatural manner, therefore hindering the reliability of the data and potentially skewing the research (Silverman, 2010 & Harrison, 2018).
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	The researcher will ensure that she adheres to all ethical core guidance by University of Wales Trinity Saint David and that of the primary school that the participants belong to. This will ensure that participants are safeguarded and that their rights are protected. Resnik (2020) emphasises that ethical norms “promote the aims of the research, such as knowledge, truth and avoidance of error” (Resnik, 2020). The researcher will ensure that she identifies any potential risks with her research study and mitigates these where possible. 
	
	There are many ethical considerations that the researcher must address for this particular research including codes and consent, confidentiality and trust (Silverman, 2010:418). The researcher has worked at the primary school for eight years, therefore already has a relationship built on trust with families involved in this study. Due to the nature of this study and the use of purposeful sampling to recruit participants, the continuity of the previous formed relationships may be seen as a benefit, as participants will know who the researcher is (Health Research Authority, 2020). 

Informed consent is crucial within research (Sandu et al., 2019). This is further supported by Gupta (2013) who highlights that “informed consent is one of the most important areas of research ethics” (Gupta, 2013). Consent ensures that participants are fully aware of what is involved, ensuring that they are properly informed and have the capacity to decide if they want to participate or not (Silverman, 2010). This research study involves children that are under the age of 18,  therefore the researcher will ensure that written consent is obtained from parents/guardians prior to their child participating. It will be assumed that if the parent/guardian does not respond with the consent slip that they do not wish to participate. All participants will be made aware that they are able to withdraw from the study at any time and this will not have a detrimental effect on them. 

Prior to data collection, the researcher will revisit the letter of consent by reading it to all participants. This will ensure that all participating parties are fully aware of their rights and an inclusive involvement and understanding from participants that might find challenges with reading and writing. 

To mitigate risk, the researcher will ensure participants identity is protected and information given will be held confidentially. The researcher will ensure that participants cannot be identified and their anonymity is safeguarded. This will further encourage the reliability of the data, as participants will share more openly and honestly. The researcher will ensure that all data is kept securely on the universities email system, which has a dual password protection. This will prevent a data storage leak and ensure maximum protection of the data collected. 

During interviews and focus groups the researcher will use a quiet and private room where the conversational discussion between both parties remain confidential, to mitigate the risk of being overheard. Additionally, the researcher will record interviews using a dictaphone and capture focus groups using video footage. All data findings will be referenced directly using the exact language from the participants, this will be identified in the study by the use of quotation marks. 

Data obtained in this research study will be representative of the wider proportion of the social and demographic population. Participants will be selected to take part based on their involvement in family engagement initiatives. The participants will have different job roles, gender, age and social class. Allowing a spectrum of views, with those potentially participating possessing some knowledge about the discussion, balancing this with potential pre-conceived ideas that can stifle the validity of the results (Hennink, 2007).
To conclude, this research study will provide an opportunity to build on a body of knowledge that already exists from the United States of America and Scotland and create new knowledge that enhances Welsh Government’s Community Focused School policy and provides support to schools on their Community Focused School journey. 
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[bookmark: _Toc147428949]Appendix 1 – Interview Questions  
Questions for Parents / Guardians 
· What is your favourite type of family engagement at school? 
· Why do you choose to participate?
· How do you think it makes your child feel when you come to school to join in learning? 
· What does the term ‘wellbeing’ mean to you? 
· What impact do you think it has on your child’s wellbeing when you are engaged in their learning experiences?
· Tell me about your experiences…


[bookmark: _Toc147428950]Appendix 2 – Focus Group Questions  
Questions for Children 
· What type of experiences do you enjoy the most with your grown up? (favourite memory)
· How does it make you feel when your grown up comes to school to join in learning?
· What does the term ‘wellbeing’ mean to you? 
· How do you make sure you have ‘good’ wellbeing? What impacts this? 
· Tell me about your….
· Describe what….
· How were you feeling when….?
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1. Extremely Low - The child clearly shows signs of discomfort such as crying or screaming. They may look dejected, sad, frightened or angry. The child does not respond to the environment, avoids contact and is withdrawn. 
2. Low - The posture, facial expression and actions indicate that the child does not feel at ease. However, the signals are less explicit than under level 1 or the sense of discomfort is not expressed the whole time.
3. Moderate - The child has a neutral posture. Facial expression and posture show little or no emotion. There are no signs indicating sadness or pleasure, comfort or discomfort.
4. High - The child shows obvious signs of satisfaction (as listed under level 5). However, these signals are not constantly present with the same intensity. 
5. Extremely High - The child looks happy and cheerful, smiles, cries out with pleasure. They may be lively and full of energy. Actions can be spontaneous and expressive. The child may talk to him/herself, play with sounds, hum, sing. The child appears relaxed and does not show any signs of stress or tension. He / she is open and accessible to the environment. The child expresses self-confidence and self-assurance.
(Emotionally Healthy Schools, 2019)
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Participant Agreement Form – Interview 
Participant Name - __________________________________
Child’s Name - __________________________________
Interviewer Name – Hannah Cogbill 
Interviewer Programme of Study – Doctorate in Professional Practice 
Research Learning Tutor - Dr Alex Bell, UWTSD

Participation Agreement to be interviewed:
I agree to participate in the qualitative research study by Hannah Cogbill to develop an understanding of the impact of community school practices on learners’ wellbeing. I understand that the purpose of this study is to examine my experiences/understanding of the impact of family engagement on my child’s wellbeing.  I understand that this will involve me in a short 30 minute interview. 

I understand that this interview will be recorded and transcribed for use only by Hannah Cogbill in her Research Article for the DProf programme at the University of Wales Trinity Saint David.

I understand that my name or any reference to my identity will be kept anonymous in this study and for any subsequent publications I will be asked again for my consent.  I understand that use storage of the recordings and transcriptions relating to this interview will be anonymous; not be used for any other purpose than this study and will be subsequently destroyed after the use intended here.

I understand that I may withdraw from the study at any point with all records of my contribution removed without having to provide a reason. 

Interviewee Signature - __________________________________

Interviewer Signature - HRMCogbill 

Date of Interview - 


A copy of this agreement should be retained by both interviewer and interviewee.
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Participant Agreement Form – Focus Group  
Participant Name - __________________________________
Child’s Name - __________________________________
Interviewer Name – Hannah Cogbill 
Interviewer Programme of Study – Doctorate in Professional Practice 
Research Learning Tutor - Dr Alex Bell, UWTSD

Participation Agreement to be participate in a focus group with peers: Signed on behalf of your child who is under 16 years old. 

I agree for ______________________ to participate in the qualitative research study by Hannah Cogbill to develop an understanding of the impact community school practices on learners’ wellbeing. I understand that the purpose of this study is to examine my child’s experiences/understanding of the impact of family engagement on their wellbeing.  I understand that this will involve my child participating in a short 30-minute focus group with their peers. 

I understand that this focus group will be filmed for use only by Hannah Cogbill in her Research Article for the DProf programme at the University of Wales Trinity Saint David.

I understand that my child’s name or any reference to their identity will be kept anonymous in this study and for any subsequent publications I will be asked again for consent.  I understand that use storage of the recordings relating to this focus group will be anonymous; not be used for any other purpose than this study and will be subsequently destroyed after the use intended here.

I understand that my child may withdraw from the study at any point with all records of their contribution removed without having to provide a reason. 


Parent/Guardian Signature - __________________________________

Signed for and on behalf of _______________________

Relationship to child - __________________________________

Interviewer Signature - HRMCogbill 

Date of Interview - 

A copy of this agreement should be retained by both interviewer and interviewee.
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