Assignment 2 For HPEN 7006
Differences between the Native and Non-native Speaker of English

Introduction
The first part of this essay tries to portrait the native speaker of English. The image of non-native speaker of English should also be clear by the definition of the alternative counterpart. Then, this essay would address the problems of this native-nonnative dichotomy and explain the  paradoxical need to continue its usage in practice. Based on the understanding of native and non-native speakers, the second part of the essay analyzed the differences between native speaker English teachers and non-native speaker English teachers that influence on students’ learning. 

If we take a quick look at the history of English, it is obvious that English keeps borrowing words from other languages. It has dim sum from Chinese, pajama from Indian, parliament from French and etc. What coincides with the language’s taking-in of new words is the increase of people who are not English origin yet speaks English. A joke prevailed on the Internet mimicking the Queen’s tone goes that there is no American English or Australian English, there is only English and mistakes. It left the reader not only an explicit humour but also an implicit question.  Is English a property that belongs to a particular group of people? Who are entitled to prescribe the norm the language? Native speakers or non-native speakers? If only native speakers could set the norm, then is there any room for the non-native speaker to teach the language? 

1. Defining the Native Speakers of English
Before we go on to explore the above questions, we need first to define native speakers and the native speakers of English. Once the native speakers is defined, the non-native speakers are those who do not fit in the definition. When we are discussing the native speakers of certain language, the first intuitive applied to the notion of native speaker is a linguistic one. Native speakers of a language X are the one whose first language is the language X. But also, if we think in another way about what decides a person’s L1 is actually a bio-development factor. A person is born in certain L1 environment and becomes a native speakers of that language. Since there is no possibility to be born again, being a native speaker is unalterable historic fact(Cook, 1999). Besides this fact, there are some negotiable facts about native speaker. For example, native speakers use their L1 in a subconscious manner(Stern et al., 1983). When native speakers are talking, their procedural knowledge of the L1 is working so speaking their mother tongue is like riding a bicycle. Their acquisition of the language starts from the beginning of childhood and the life-long learning ends up with a supposed supreme proficiency of the L1 language. They master a  variety of language skills and are creative in language use, and both characters might not be conspicuous in non-native speakers(Stern et al., 1983). A language and its native speakers are closely interacted. The common sense idea is that native speakers are shareholder of their language, and that only when certain group of people claim themselves as native speaker a language that can the language been seen as a living one(Davies, 2003). The second idea popped up about the identification of native speaker is based on geography. For example the native speakers of Chinese would be someone born and live in China, and the native speakers of Inuit languages are impossible to be someone who spend most of the life in Africa. 

According to the above stereotypical philosophy, native speakers of English are those who are born in families which take English as an inherent language and at the same time live in English-speaking country. If we take this criteria, then the native English speakers that we are looking for are people born in traditional English speaking countries like the United Kingdom, the United State and raised by English speaking parents. However, as history rolling on, the linguistic standard and the geographic standard might not be the test stone anymore. The concept of native speaker seemed quite obvious at first, but the more you reckon on it, the more uncertain you feel about it. 

2. Difficulties of the Native-Nonnative Dichotomy
The problem of the definition of native speaks, or rather the dichotomy of native speakers and non-native speakers, will be analysized from three aspects: linguistic, sociological, and political.

Native speakers are the model that other learners of the language look for(Davies, 2003). The assumption behind this admiration is that the language proficiency of native speakers is higher than that of the rest language users. We know it is not always true, considering differences in education provision distributed to the individual person. Not every native speaker could outperform every non-native speaker on every aspect of language performance. What is related to the assumption of native speakers’ language proficiency is the qualification of setting rules to the language. For example, traditionally labelled native English speakers are more at a position than French people to point out “You can/cannot say...” However, the standard of a language is on a constant change synchronically and diachronically. Given that a shared rule to English from all angles does not exist, then, how can native speakers, as a group, be rulers? Nayar (1994) humorously compares the relationship between a native speaker and the reality to a unicorn theory which depicts an imaginable figure that could never be found in real life, though everybody seems to know what a unicorn looks like. He also includes a list of defining features of native speakers, and one of which is monolinguality. Paradoxically, while guarantees one’s nativeness, this feature signifies a state of linguistic deprivation. Not to mention that monolingual people is the minority of today’s world(Nayar, 1994). Thus, from a linguistic perspective, the expectation of native speaker as language models is not met in reality. 

A more rational approach is to describe native and non-native speakers as users of the language. Language is a tool. No matter how people achieve the tool, by first language acquisition, second language acquisition, or as EFL, the ultimate purpose is to use it. Therefore, every speaker of English holds a common identify as a language user, and the language competence of all users of English forms a continuum stretching from zero competence to moderate and to the ideal native competence(Medgyes, 1992). Since both use the same language and contribute to the modification of the language, it would not need to separate one user group from others.  

From the sociological aspect, it is also not appropriate to extend the old distinction onto the new generations of language users. To label some people as native speakers and the rest as non-native is to separate people in an arbitrary way. It might have survival value in the past when human tended to settle in place where their ancestors lived and communication across different races and ethnic groups were relatively rare. However, the society of today’s UK or USA is made up with not only people whose ancestors lived here but also people whose ancestors had never stepped on this land. Take the USA for instance, according to a 2013 survey conducted by the United States Census Bureau on language data, the most populated minority language is Spanish and the second one is Chinese, with number of speakers 34,183,747 and 2,455,583 respectively(Schmitz, 2014). Immigrants’ identity is closely related to the language they speak. Thu, in multilingual society, considered to cultivate a more encompass national-identity, it is better to accept the multifaceted linguistic diversity rather than to impose an native-or-not dichotomy.

 Judging from a political standpoint, to emphasize the dichotomy might be a manifestation of linguistic imperialism, especially when English has already achieved and maintain such great influence in the world. Although languages were created by their ancient speakers, I doubt the necessity of distributing ownership of certain language to the descendants of its creators. Let’s think about literature work. Once the writer finishes and publishes it, it does not belong to the writer. It belongs to everyone, the reader and the writer. So does language. Once English becomes a language not only spoken by its creator, it belongs to every speaker. To emphasize the native-nonnative dichotomy implies the claiming of the ownership. The connotation of native speaker has changed, and the old one does not fit in today’s new context. Thus, the natural ownership of native speaker could no longer maintain. The ownership of English has shifted from a geographical and political entity to an emerging entity that is defined by speakers’ identity and their use of English(Hansen Edwards, 2017). A pursuit for standard English is an imaginable result of an acclaim of English native speaker, while at the same time, it ignores the other Englishes used in the periphery-English countries. We can see a hierarchy building around this man-made dichotomy, and money and educational resource are pouring in to maintain the core-English countries advantages. There were 400 million people using English in periphery-English countries, for whom English stands for resource and power(Phillipson, 2012). To some extent, to insist on the outdated dichotomy is not to let go the past ownership in English, which is a language now in a dominance position on the global arena. As Nayar (1994) points out:

...the native-nonnative paradigm and its implicational exclusivity of ownership is not only linguistically unsound and pedagogically irrelevant but also politically pernicious, as at best it is linguistic elitism and at worst it is an instrument of linguistic imperialism.
(Nayar, 1994, https://tesl-ej.org/~teslejor/ej01wp/f.1.html )

To sum up, to distinguish native speakers of a language is not an easy task and considering the current position of the English language, to distinguish native English speakers is even unnecessary. The world today has evolved to become a more flatten globe to break the idealized myth of native speaker. The native speakers are not necessarily more ‘native’ than the non-native speaker in term of language proficiency. In an immigration society, to proclaim the native-nonnative dichotomy is not a wise policy for the social entity. And in the global context where English plays as an important lingua franca, the insistence on native English is to continue and strengthen a linguistic hierarchy that imposes on people who did not have a choice but to conform.

3.The Paradox between Theories and Practice
Given what has been analyzed above, it is not difficult to elicit an idea that maybe it is the right time to stop using the NS-NNS dichotomy. However, the tricky part of the story is that we are criticizing the legitimacy of this dichotomy while keep using this structure. The correcting process has not yet developed to a point that it is possible for us to jump outside this dichotomy trap and reconstruct a new phrase for discussion. 

In real life, people who are not interest in the academic discussion also need to cope with language matters. For convenience, most of them accept and adopt intuitively this distinction between native speakers and non-native speakers. Take my experience for instance. Years ago, I was a college student in China, major in English. My classmates and I luckily had chances to be taught by two foreign teachers for English speaking. The first one was a white Canadian and the second was a Philippine with Asian appearance. It was quite sure that none of the students can speak English as good as the Philippine teacher, even before he started talking. However, there were indeed discussions about why the department switched a native speaker to a non-native. I believe that the language level of any one of us was not high enough to judge whether that level of a stranger is high enough to teach us. But, there was indeed a need for us to predict what the language class would be like under a new teacher. Thus, the only achievable and most efficient way of judgement for us is made depending on the NS-NNS dichotomy.

4.NS and NNS English Teacher
As mentioned above, English is a widely used international lingua franca. There is no doubt that English is by far a world language. It has evolved from a language originated on the British Isles to a language that one out of forth of its users are not native speakers, which means most English communications happen between non-native speakers(Groom, 2012). The need for English teacher is so huge that most English teaching could only done by non-native speakers. 80% of the world’s English teachers are non-native speakers(Canagarajah, 2005). Meanwhile, I realized from commercial advertisements and my personal experiences(as a past English major and as a present English teacher) that the preference to hire a native speaker as English teacher has always overwhelmed the preference for a non-native speaker. Even non-native English teachers might feel less confident compared to a native one. Questions like “Am I competent enough to do this job?” or “Am I more competent than the native speaker to this job” often haunt the non-NESTs. Those phenomena have caught the eyes of researchers In the field of language education study. Consequently, the debates on native speaker as an English teacher and nonnative as English teacher become fierce. The differences between native-speaking English teachers(NSETs) and non-native speaking English teachers(non-NESTs) need to be figured out. Because there are indeed some differences between these two groups, preferences will not disappear. But if we can illuminate the differences, there is a greater chance for all parties to make choice based on thorough consideration of the practical needs rather than an arbitrary Yes-NO preference. But, of course, those discussions were not able to go beyond the NS-NNS dichotomy, so the following part of this article would also continue with this structure.
 
Since we are going to figure out the differences between two groups of professional people, the comparison should base on a structure that reflects the demand for a teacher’s profession performance. The analysis of differences is about who can do what better and why. When discussing whether one group of teacher is better at teaching of a certain subject, we should consider not only the linguistic facts of this kind of teachers, but also the state of students, the goals of teaching and learning. 

4.1 Linguistic Facts of Teachers
The first and most important fact of NESTs and non-NESTs is that in general, there is only a minute chance for the latter one to achieve the language competence of the former one. According to the continuum figure raised by Medgyes (1992), we know that the in most case, a native speaker teacher’s linguistic proficiency is better than that of a non-native teacher, though there is still possible that, when it comes to individual people, a non-native teacher might perform closely as a native teacher. 
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(the modified version of the interlanguage competence continuum by Medgyes)

Second, how NESTs and non-NESTs achieve English proficiency is different. The NESTs are born to speak English as their first language, but non-NESTs are English learners, either by ESL or EFL. That means their learning experiences are not the same. The main blocks they faced in language learning were different and the solutions and efforts they made were different.

These two facts have important implications on the differences of NESTs and non-NESTs in teaching. The first implication is about the efficacy of teachers being language model. Traditionally, native speakers are seen as the ideal language model. So most non-native learners of English are looking forward to achieve a native-like proficiency. But isn’t it too hard to be achievable for most people except a few who are gifted with language aptitudes? For a non-native language learner, a high language proficiency need not to be defined by the level of native speakers. Instead, the proficiency of a non-native speaker should be defined by how much it comes up with practical use, with we will discuss in section 4.2. Although non-native English teachers probably not yet arrived the competence of a native speaker, they are very close and good enough for their students to learn from. They could be perfect language learning models for those EFL students, demonstrating the potential of a non-native in a way the NESTs couldn’t. Second, non-NESTs as success learners have more learning experiences and better predictions on the possible difficulties students might encounter. Their learning experiences are more convincing because these experiences are proofed valid by their success. Based on their past learning experiences and the knowledge of students’ mistakes that accumulate in teaching, non-NESTs could help students to overcome pitfalls(Medgyes, 1992).
 
4.2 Portrait of Students
Who is learning English? According to the NS-NNS dichotomy that we discussed before, English learners are two kinds of people: native speakers and non-native speaker. The problem with this dichotomy is that, although it seems easy to picture who is the native and where is the native speaker of English, it is difficult to outline the non-native English learners and point out where those students are and makes it difficult as well to pin down the learners’ needs and necessary skills of teachers.

Besides the NS-NNS dichotomy, there is a Three Concentric Circles model raised by Kachru in the early 1980s. In this model, the growth and expansion of English divide the English-speaking countries and areas into three concentric cycles: the inner circle refers to countries in which English is native language and L1; in the outer circle are countries where diversities and characteristic are more conspicuous; the expanding circle includes countries that use English as an international language(Schmitz, 2014). This circles model makes further differentiation among countries where English is not the traditional L1, specifying more details than the NS-NNS dichotomy on the end of non-native, thus becomes one significant analysis tool in linguistic study.

If we combine the above two categories, we will find the native speaker group of the dichotomy not only includes the inner circle but also some of the outer circle countries. The common feature among the native speaker students is that they, in general, have an L1 English proficiency. The difference between them is that their English is not the same as each other. English people speak English in a different way of the Singapore people do, but it does not mean that Singapore people are wrong. They have their variety of English just as American English or Australian English. The non-native speaker students include the expanding circle countries and some outer circle countries. For those students, English is a foreign language or is a second language. Their English development before school is weaker than their L1 learner counterparts. 

Thus, English learners are from every corner of the world. Some of them study this language as L1 in a native environment, some of them study English as L2 in a bilingual environment where another dominant language exists, and some of them study English as a foreign language in a monolingual environment which under the pressure of globalization the society has no choice but to prepare the younger generation this language tool. 

[bookmark: _GoBack]Could native-speaking English teacher cater the needs of all students from different backgrounds? The answer is no. There is a stark language barrier between NESTs and students from the expanding circle, especially for those who are at the initial stage of learning. The advantage of a non-NEST in this case is that this teacher could communicate with this beginner student in their common mother tongue. For students learning foreign language or second language, their own L1 could be a helpful language scaffold. The use of L1 could facilitate the target language learning rather than hinder the process(Bhooth et al., 2014). The only remedy to this loss for the NESTs is that they happen to master the students’ L1 to a degree that there could be a fluent teacher-student communication. Medgyes (1992) commented the NESTs as “the more proficient in the learners' mother tongue, the more efficient in the classroom”. 

The conclusion is that one of the differences between NESTs and non-NESTs is the potential variation in ability to communicate with students and satisfy the students’ need. Since a efficient teacher-student communication is important for enhancement of teaching efficiency and a necessary condition for a good learning result, the teacher must be able to communicate with the student. If the student is learning English as a foreign language, a teacher who can use the student’s native language to scaffold teaching is expected to perform better than who can not. If the student who is learning English is a native, the non-NEST must prove himself/herself proficient enough in English. 

4.3 Goals of English Learning
In addition to the student’s language background, the student’s goal of English learning is another factor that determines the differences between NESTs and non-NESTs. Being native or non-native, in the inner circle or in the other two circles, English learners is a generalized concept that could be subdivided by learners’ various aims for English learning. The differences between teachers of different linguistic background and hence different social-cultural background are manifested by how much they could realize the learners’ goals. The following section will categorize the goals of learners in the three circles, and see to what degree NESTs and non-NESTs could help learners.

For students in the inner circle, learning L1 has cognitive benefits and contributes to the forming of the native cultural identity. Due to their family language environment, English native learners have achieved certain degrees of language proficiency before they receive school education. However, being native speaker does not mean that they don’t need further L1 learning. First, learning English through school system helps the students to sharpen their mind, and is beneficial to cognitive development. The reason English native speakers learn English is the same as why the Chinese learn Chinese. English as a subject is still taught at school. Take the GCE A-levels certification for example. The subjects English Language and English Language and Literature are listed with many other subjects like Economy and Chemistry. Students are expected to learn and communicate in this language, and “to make critical and informed responses to texts which are wide-ranging in their form, style and context”(Cambridge Assessment, 2019). That means students will develop their critical thinking ability in the process of English learning. A language is a tool for communication, and more importantly, a tool for reasoning and thinking. Second, learning one's native language well has a significant influence on fostering his/her cultural identity and even contribute to the national identity. A language is a carrier of the relevant culture and one's identity is also bound with the culture, so language learning is also the process of culture learning and identity formation(Barker et al., 2001).
  
To better fulfil the L1 student’s English learning goal, it is better to hire a native English speaker teacher. Although non-native teachers might also be good at the language, their usage and understanding of the language are still different from that of a native speaker. Native students learn English in the hope of being more adept, or more native, in this language. But non-native teacher might speak with a foreign accent; they might be unaware of the limited/excess usage of colloquialisms; they tend to talk in a businesslike way and are avoid of small talk(Medgyes, 1994). Those tendencies of the non-NESTs might hinder the native student develop a more native-like English, and help little in bridging the gap between teacher and student. 

For students in the expanding circle, they are generally doing EFL learning. That is, to learn English as a foreign language. What’s more noticeable is the emerging of ESP(English for specific purposes) in the 1960s. It marks an new era that some learners are clear about why they are learning a language, which is totally different from the L1 learners(Hutchinson and Waters, 1987). The knowledge they learn from a teacher should be of practical values. Achieving English proficiency serves as a qualification on the competence in future job market. In the book The Alchemy of English, Kachru (1986) vividly compares the power of English language to the charming and powerful magic of alchemy, in a sense that both of each could satisfy it user with secular desire. Competence in English means an access to “social and material gain and advantage”(Kachru, 1986). Globalization has processed for decades, bonding countries more tightly with each other. In the aspect of economy, cross-country business booms and requires people who get involved with international trade be able to communicate in English. Counties in expanding circle need to encourage its people to learn English so as to keep up with the irreversible globalization. It is estimated by British Council that 750 millions people are using English as a foreign language and in China, for example, English is made a compulsory subject from grade three(Braine, 2012). In the aspect of politics, negotiations and discussion on the world arena also demand countries to cultivate their own language talents.

In this background, the difference between NESTs and non-NESTs is how much they can realize EFL students’ goals of (a) involving in international communication and (b) mastering English usage in certain specific field. 

It would be too hasty to think that native speaker of English would not come across misunderstandings when they talk through different varieties of English. In the context of international communication, British English, American English and Indian English are all equal in that each of them is merely a variety of the language. Since being a native English speaker does not guarantee a efficient international communication, NESTs could not guarantee their teaching by the fact that they are native speakers of English. It is possible that non-native speakers can have higher communication efficiency in the context of world English(Moussu and Llurda, 2008).

It is also careless to suggest that language advantage of native speakers is a determining factor in teaching ESP. For example, in China there is a popular college-level course called Business English. This course is designed to cultivate students’ ability of using English in business environment. Only those who are equipped with English language proficiency and sufficient business expertise are qualified for teaching this course. The suitable candidate for is job should not be selected simply by whether the teacher is English native or not. A native English teacher with no business knowledge is doom to fail, and so does a non-native teacher with abundant business knowledge.  

  To sum up, native English speaker teachers have a greater chance to outperform non-NESTs in the respect of teaching English native student. Non-NESTs could do more in construct non-native students’ English proficiency in international communication. But for ESP teaching, being a native speaker or not could not decide one’s competence.

5. Conclusion
Now we can answer the questions in the beginning of this essay. After decades of globalization, speaking English all over the world has been a unprecedented phenomenon. It is a world language that belongs to every users of it. Non-native people do not and need not learn to be a native speaker. Besides, although we still use the dichotomy, the concepts of native speaker and non-native speaker are not tenable in many aspects. 

The trend that more and more non-native speakers join the march of English teaching will not stop. Non-NESTs and NESTs have different in English language competence, and different native language. The language backgrounds provide the two groups of teacher different strengths in teaching student English as L1 and as foreign or second language. 

For non-native student, the non-NESTs could be their attainable language models, provide more practical suggestions to them for EFL, and have better teacher-student communication using shared mother tongue as a language scaffolding. These are what NESTs could not do for the non-native students, except when the NESTs are also competent in the non-native students’ native language. For native students, the language disadvantages of the non-NESTs compared to the NESTs hinder the non-native teacher to thoroughly fulfil student’s learning expectation, and their tendency in language use that distinguishes them and the native might bring communication problems withing the teaching setting. 
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