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1. [bookmark: _Toc194050028]Introduction and Justification of Study Area
Work-Based Learning (WBL) has become a crucial element of higher education, particularly in enhancing the employability of students by integrating academic learning with practical experience. This is especially relevant for non-traditional students, those who enter higher education through unconventional routes, including mature learners, students with caring responsibilities, and those from underrepresented backgrounds. Unlike traditional students, this group often faces unique barriers, such as balancing education with work and family commitments, making employability-focused learning opportunities even more vital.
The aim of this action research project is to investigate the role of Work-Based Learning (WBL) in enhancing the employability of non-traditional students in post-compulsory education. The study will examine how employer-university collaborations shape WBL opportunities, how industry professionals influence curriculum development, and what key factors contribute to improved employment outcomes for non-traditional learners.
To achieve this, the research will address the following questions:
1. How does Work-Based Learning (WBL) contribute to the employability of non-traditional students in post-16 education?
2. What challenges and opportunities do non-traditional students experience in accessing and benefiting from WBL opportunities?
3. How do employer-university collaborations shape the effectiveness of WBL in preparing non-traditional students for the workforce?
The growing emphasis on degree apprenticeships and work-integrated learning in the UK highlights the increasing recognition of WBL as a strategy to bridge the gap between education and employment (Wall et al, 2021). However, while existing literature extensively explores WBL’s impact on employability, less attention has been given to its specific benefits and challenges for non-traditional students.
By examining the relationship between WBL and future employment outcomes, this study aims to identify key factors that contribute to better graduate employability and offer practical recommendations for universities to structure WBL opportunities more inclusively. The research will also explore how industry professionals influence curriculum development to ensure relevance to the job market.
The study is particularly relevant to the researcher’s own professional teaching experience, as they have observed the challenges non-traditional students face in accessing flexible and career-oriented learning pathways. The findings will provide insights into how universities can better design WBL programs to support the diverse needs of post-16 learners, making higher education more accessible and impactful.

[bookmark: _Toc194050029] 2. Literature Review 
[bookmark: _Toc194050030]2.1 Overview of Work-Based Learning (WBL)
Work-Based Learning (WBL) is a pedagogical approach that integrates structured work experience with academic learning, aiming to enhance students' employability by bridging the gap between theoretical knowledge and practical skills (Morley, 2021). It includes placements, apprenticeships, internships, and industry projects, all of which provide learners with real-world exposure to their chosen careers (Wall et al, 2021).
As highlighted in the 2023/2024 report from National Audit Office (NAO) for the Department for Education (DfE), WBL has been widely recognised as a key component of higher education policy in the UK, particularly in light of employer demands for graduates with practical experience (NAO, 2024). The Higher Education Statistics Agency (HESA) has reported that graduates who engaged in WBL programmes tend to have higher employment rates than those who followed purely academic routes (HESA, 2024). The 2024 National Student Survey (NSS) also indicates that students who participate in WBL report higher satisfaction with their course outcomes compared to those who do not (Office for Students, 2024).
Recognising the importance of WBL in improving workforce readiness, Wales has recently introduced new approval criteria for post-16 Hospitality and Catering qualifications to ensure a coherent and industry-relevant qualification landscape for Further Education (FE) colleges and WBL providers (Qualifications Wales, 2025). These new qualifications, set for implementation in September 2026, will offer FE colleges a choice between pathways that focus on developing foundational skills for workforce entry or achieving full occupational competence. Additionally, a full suite of occupational competence qualifications will be available for WBL, aligning with revised apprenticeship frameworks to ensure better synergy between industry needs and training provision (Qualifications Wales, 2025).
However, while these reforms aim to strengthen WBL, they appear to primarily target traditional students, particularly those progressing directly from secondary education into Further Education or apprenticeships. There is no specific mention of provisions for non-traditional learners, such as mature students, individuals with caring responsibilities, or those balancing education with employment. This lack of explicit consideration raises concerns about the inclusivity of WBL initiatives and whether current policies effectively address the flexibility and support structures needed by non-traditional students.
Despite the benefits of WBL, challenges remain. Research by Viona and Afrianti (2024) highlights concerns around the quality of learning in workplace settings, where students may not always receive structured guidance. Additionally, issues such as workplace exploitation, limited availability of placements, and varying employer engagement levels can impact the effectiveness of WBL (Jackson, 2024). Without targeted strategies for supporting non-traditional students, the expansion of WBL in Wales may risk reinforcing existing barriers to participation rather than creating accessible pathways for all learners.

[bookmark: _Toc194050031]2.2 Non-Traditional Students in Higher Education
[bookmark: _Toc194050032]Defining Traditional and Non-Traditional Students
Traditional students are those who follow a linear and conventional pathway into higher education, typically entering university immediately or shortly after completing secondary education, usually between the ages of 18 and 21. They are more likely to be full-time students, financially dependent on parents, and without significant professional or caregiving responsibilities outside of their studies (Carreira and Lopes, 2019).
They progress directly from school to university without significant gaps in formal education. Most engage in full-time study, without the necessity of balancing extensive work or caregiving duties (Merrill, 2018). Traditional students often rely on parental financial support or student loans rather than full-time employment (Belzer and Dashew, 2023). They are also more involved in campus-based activities, such as student societies, internships, and extracurricular programmes (Arum and Roksa, 2011). Since they are early in their career trajectory, traditional students often enter university with little or no professional work experience, making them more reliant on academic qualifications for future employment (Wilton, 2012).
Non-traditional students are those who do not follow the conventional trajectory of higher education, often entering university later in life, studying part-time, or managing additional responsibilities such as work and family care (Carreira and Lopes, 2019). This group includes mature students, individuals from lower socio-economic backgrounds, disabled students, and those with caring responsibilities (Merrill, 2018) 
Research suggests that non-traditional students encounter significant barriers to participation in higher education, including financial constraints, limited time availability due to work or family responsibilities, a lack of academic confidence due to previous educational experiences, and difficulties in accessing flexible learning opportunities (Belzer and Dashew, 2023).
[bookmark: _Toc194050033]WBL as a Solution for Non-Traditional Students
WBL offers a flexible and career-focused approach that can help non-traditional students overcome these barriers. Unlike traditional lecture-based learning, WBL allows students to gain practical experience while earning a qualification, making higher education more accessible and directly relevant to their career goals (Hedge and Carter, 2019).
A study by Morley (2021) found that non-traditional students who engaged in WBL reported higher career confidence and job readiness than their counterparts in traditional academic programmes. Additionally, WBL provides a pathway for career changers and those looking to re-enter the workforce, making it a vital tool for lifelong learning .
Despite these benefits, accessibility remains a challenge. Universities often lack sufficient WBL opportunities, and non-traditional students may struggle to secure placements due to age discrimination, lack of employer flexibility, or personal responsibilities (Grummell and Finnegan, 2020). Addressing these concerns requires stronger university-employer partnerships and the development of flexible WBL models tailored to non-traditional learners.

[bookmark: _Toc194050034]2.3 Employability and Graduate Outcomes
[bookmark: _Toc194050035]The Importance of Employability in Higher Education
Employability, defined as the ability of graduates to secure meaningful employment and contribute effectively in the workplace, is now a central focus of higher education policy (Asiri, 2021). Institutions are increasingly judged on graduate employment rates, with the Teaching Excellence Framework (TEF) in the UK incorporating employability as a key metric (Office for Students, 2023).
The role of Advance HE is crucial in shaping teaching and learning practices that enhance employability. Their 2030 Strategy highlights the need to develop educational excellence that aligns with employer expectations, ensuring that higher education remains responsive to evolving workforce demands (Advance HE, 2025). The UK Professional Standards Framework (UK PSF), maintained by Advance HE, promotes work-integrated learning, employer collaboration, and skills-based education as key components of teaching excellence (Advance HE, 2023). These initiatives reinforce the role of Work-Based Learning (WBL) as a strategic approach to improving graduate employability and preparing students for future workforce challenges. 
In Wales, Medr’s Strategic Plan (2025-2030) outlines a strong commitment to developing work-integrated pathways that enhance employability. The plan emphasises the need for a flexible and coherent tertiary education system, particularly through the alignment of skills development with labour market demands (Medr, 2025). Medr also supports employer-university partnerships and apprenticeship frameworks, which align with broader UK initiatives to integrate WBL into education policy. However, its primary focus is on traditional pathways, leaving a gap in targeted support for non-traditional students engaging in WBL.
[bookmark: _Toc194050036]Impact of WBL on Employability and Employer Perspectives
From an employer’s standpoint, WBL closes the gap between academic knowledge and practical workplace skills. A survey by CBI Economics (2024), commissioned by University Alliance, found that 42% of employers consider vocational experience gained during a degree as a key factor in hiring decisions, while 55% prioritise transferable skills such as communication, and 68% value a graduate’s enthusiasm for the role. However, some employers remain hesitant to engage in WBL programmes due to costs, administrative burdens, or lack of understanding about the benefits (McGurk and Ingold, 2023) 
For non-traditional students, WBL serves as an equaliser, helping them compete with younger graduates by demonstrating work experience and applied skills. However, concerns about unpaid placements, limited employer investment, and lack of structured mentoring continue to affect WBL’s effectiveness (James Relly and Laczik and 2021).
Several studies confirm that students who engage in WBL are more likely to secure employment post-graduation than those who follow purely academic routes (QAA, 2018). According to a longitudinal study by (Suyitno et al, 2025) graduates with WBL experience are not only more likely to be employed but also tend to secure higher salaries and better career progression opportunities.
While Medr’s (2025) commitment to developing strong employer engagement strategies aligns with UK-wide priorities, there is little mention of how these will be adapted to meet the needs of non-traditional learners, who may require alternative placement structures, industry recognition of prior experience, or more tailored career support services. As highlighted in Advance HE’s 2030 Strategy, higher education institutions must adapt to the needs of diverse learners by developing flexible, technology-enabled WBL models that support lifelong learning and career progression (Advance HE, 2025). Without such strategic adaptations, the employability benefits of WBL may remain inaccessible to students who do not fit the traditional education-to-employment pipeline.

[bookmark: _Toc194050037]2.4 Curriculum Design and Industry Collaboration
[bookmark: _Toc194050038]The Role of Employers in Curriculum Development
The integration of employer perspectives into curriculum design is crucial for aligning Work-Based Learning (WBL) with labour market demands, ensuring that graduates develop industry-relevant skills (Boud and Garrick, 2020). Employer collaboration can take various forms, including curriculum co-design, guest lecturing, mentoring, and offering work-integrated assessments that bridge academic learning with real-world applications (Boud and Garrick, 2020). Research suggests that when businesses contribute to curriculum development, graduates are better prepared for workforce entry, with higher employment rates and stronger career progression outcomes (Sung, Sirakaya-Turk and Sönmez, 2021).
In the UK, degree apprenticeships and structured industry partnerships have emerged as key mechanisms for embedding employer input into higher education and vocational training (Grummell and Finnegan, 2020). These models allow businesses to influence programme content, skill assessments, and professional competencies, ensuring that learning outcomes remain relevant to evolving industry expectations. Internationally, dual education systems, such as those in Germany and Switzerland, provide further evidence of the benefits of employer-led WBL, where structured partnerships between businesses and educational institutions lead to lower youth unemployment and stronger graduate employability (Deissinger, 2015).
However, not all WBL initiatives effectively incorporate employer perspectives, and concerns remain about the extent and sustainability of employer involvement. Challenges include time constraints, administrative burdens, and mismatched expectations between industry and academia (Grummell and Finnegan, 2020). Employers often prioritise job-specific training, whereas universities aim to develop broader transferable skills, requiring more structured collaboration frameworks to balance these objectives (Archer and Davison, 2008). Additionally, employer partnerships tend to focus on traditional learners, with fewer tailored WBL pathways for non-traditional students who may require part-time placements, remote WBL, or recognition of prior industry experience (Grummell and Finnegan, 2020). Expanding flexible WBL models and strengthening industry-university dialogue are therefore critical to ensuring inclusive and impactful work-integrated education (QAA, 2018).
[bookmark: _Toc194050039]Challenges in Employer-University Collaboration
Despite the advantages of employer engagement, several challenges hinder effective collaboration between academia and industry. Research highlights misaligned expectations, with employers often prioritising job-specific training while universities focus on broader skill development (Wilton, 2012). Additionally, concerns over time constraints, financial costs, and administrative burdens deter some businesses from participating in WBL initiatives (Archer and Davison, 2008).
Advance HE advocates for structured governance models to facilitate sustainable employer-university partnerships, yet Medr’s policy direction lacks specific provisions to address challenges in employer collaboration (Advance HE, 2025; Medr, 2025). To optimise WBL’s effectiveness, institutions must develop more flexible and scalable engagement models that cater to diverse student needs and industry expectations.

[bookmark: _Toc194050040]2.5 Conclusion
Despite the growing recognition of WBL’s role in enhancing employability, research gaps persist, particularly concerning its long-term impact on non-traditional students. While WBL participation has been linked to improved career outcomes, there is limited empirical evidence on how these benefits translate across different demographics and professional sectors (Suyitno et al., 2025).
A significant gap in current policy frameworks is the lack of targeted WBL strategies for non-traditional learners. Both Advance HE’s 2030 Strategy and Medr’s post-16 education reforms focus on traditional entry routes into employment (Advance HE, 2025; Medr, 2025). However, non-traditional students may require alternative WBL structures, such as part-time placements, virtual internships, or industry-recognised accreditation of prior experience.
Additionally, research on employer perceptions of non-traditional graduates remains limited. While the CBI Economics (2024) survey suggests that employers value transferable skills and vocational experience, further studies are needed to explore how these perceptions influence recruitment and career progression for non-traditional students.
This research aims to address these gaps by examining how WBL can be adapted to better serve non-traditional learners, ensuring that policy frameworks evolve to accommodate diverse learner needs. Without strategic interventions, the employability benefits of WBL may remain inaccessible to key demographics, undermining broader efforts to enhance workforce readiness.


[bookmark: _Toc194050041]3. Methodology
[bookmark: _Toc194050042]3.1 Research Approach and Action Research Framework
This study adopts a constructivist epistemological approach, recognising that knowledge is constructed through the interpretation of existing research rather than direct empirical observation (Creswell, 2022). The ontological stance aligns with interpretivism, as it seeks to explore the complexities of Work-Based Learning (WBL) for non-traditional students through secondary data rather than primary research (Saunders, Lewis and Thornhill, 2024).
The study follows an Action Research framework, which is cyclical, reflective, and practice-driven. Action Research is an iterative process used to explore practical challenges and inform continuous improvement (McNiff, 2017). It follows a spiral model, where research moves through planning, action, observation, and reflection, leading to further refinements (Kemmis, McTaggart and Nixon, 2014). This iterative approach ensures that findings contribute to professional practice by identifying gaps, refining strategies, and guiding future research.
Although this study does not involve primary data collection, it aligns with Action Research principles by critically evaluating existing research to inform WBL policy recommendations. Action Research supports both qualitative and quantitative data sources, making it a suitable framework for systematic secondary data analysis.

[bookmark: _Toc194050043]3.2 Justification for a Secondary Data Approach
This study relies entirely on secondary data, including academic literature, policy reports, and statistical sources such as the Higher Education Statistics Agency (HESA) and the National Student Survey (NSS). Secondary research is appropriate due to time and ethical constraints, as conducting interviews or surveys would require institutional ethical approval and participant recruitment (Bell, Waters and Johnson 2024).
A systematic literature review allows for a broader comparison of WBL models across various contexts, providing greater generalisability than a single institutional case study (Bell, Waters and Johnson 2024). This aligns with Action Research’s emphasis on inquiry-driven change, ensuring findings can inform future curriculum and policy adaptations
[bookmark: _Toc194050044]3.3 Data Analysis Approach
This study employs thematic synthesis to identify key patterns, gaps, and contradictions in WBL literature. Additionally, critical discourse analysis will examine how policy documents and institutional reports frame employability for non-traditional students (Thomas and Harden, 2008). These approaches align with the reflective and iterative nature of Action Research, allowing insights to be refined and built upon in future research cycles.

[bookmark: _Toc194050045]3.4 Ethical Considerations
Although this study does not involve primary data collection, all sources will be critically appraised for credibility, reliability, and potential bias (Booth, Sutton and Papaioannou, 2016). Ethical academic practice is maintained through proper citation, transparency in data selection, and avoidance of misrepresentation (Smith, 2020).
By employing secondary research within an Action Research framework, this study ensures that findings are rigorous, policy-relevant, and adaptable for future WBL developments (BERA,2018).


4. [bookmark: _Toc194050046]Results and Discussion
[bookmark: _Toc194050047]4.1 Presentation of Findings
The analysis of secondary data reveals that Work-Based Learning (WBL) plays a critical role in enhancing employability, particularly for non-traditional students. Graduates who participate in WBL consistently demonstrate higher employment rates, greater career progression opportunities, and improved workplace readiness compared to those who follow purely academic pathways. Reports from the Higher Education Statistics Agency (HESA, 2024) and the National Student Survey (NSS, 2024) confirm that students engaged in WBL feel more confident in their professional competencies and experience smoother transitions into employment. This aligns with findings by Jackson (2024), who asserts that structured workplace exposure provides graduates with industry-specific experience and transferable skills that are highly valued by employers.
Employers also acknowledge the value of WBL, recognising that graduates with practical, industry-relevant experience are more prepared for workforce demands. CBI Economics (2024) reports that 42% of employers prioritise vocational experience, while 55% highlight transferable skills such as communication, adaptability, and teamwork as key hiring factors. This suggests that employers prefer candidates who demonstrate workplace integration capabilities rather than solely possessing academic credentials. However, despite this demand for work-ready graduates, WBL opportunities remain more accessible to traditional students, while non-traditional learners face systemic barriers that limit their participation.
The main challenges experienced by non-traditional students include financial constraints, inflexible programme structures, and employer biases that favour younger graduates. Research by Grummell and Finnegan (2020) highlights that unpaid placements disproportionately disadvantage mature students, who often balance education with employment and caregiving responsibilities. Many non-traditional learners struggle to secure placements due to the lack of employer flexibility, as WBL programmes are typically designed for full-time students transitioning directly from education to employment. This issue is compounded by employer hesitancy to engage with non-traditional students due to perceived training costs, concerns over scheduling, and assumptions about their adaptability (Wilton, 2012).
While Medr’s Strategic Plan (2025) and Advance HE’s 2030 Strategy (2025) promote employer engagement in WBL, their initiatives largely target traditional students. Policies fail to address the unique needs of mature learners, part-time students, and those already in employment. As a result, WBL remains structured around full-time, early-career entrants, leaving gaps in support for diverse learning pathways. However, there are emerging opportunities for non-traditional students, particularly through flexible placement models, online apprenticeships, and recognition of prior work experience. Some universities have begun accrediting professional experience as a substitute for traditional WBL placements, allowing non-traditional learners to demonstrate competencies gained through previous employment (QAA, 2018).
Employer-university partnerships play a crucial role in shaping WBL effectiveness, as successful collaborations lead to curriculum enhancements that integrate industry needs with student learning outcomes. Nonetheless, employer involvement varies widely, with some businesses fully engaged in skills development, while others remain hesitant due to administrative burdens and operational concerns (Lester and Costley, 2010). Without structured engagement frameworks, WBL risks reinforcing employment disparities, with non-traditional students facing limited access to high-quality placements and career development opportunities.

[bookmark: _Toc194050048]4.2 Comparison with Literature
Findings from this research align with existing literature that WBL significantly enhances employability, yet they also highlight persistent issues of accessibility and equity. Studies by Jackson (2024) and QAA (2018) confirm that WBL fosters industry-relevant skills, practical expertise, and career readiness, making graduates more competitive in the job market. However, this research supports the concerns raised by Grummell and Finnegan (2020), who argue that WBL frameworks remain exclusionary for non-traditional students, primarily due to structural barriers within education and employment sectors.
Research by Wilton (2012) and Lester and Costley (2010) stresses that employer engagement is essential for successful WBL integration, as employer involvement ensures that WBL programmes align with real-world industry needs. However, CBI Economics (2024) reveals that while employers favour WBL graduates, many still prioritise younger, full-time students, creating inequities in access to professional training.
This study also contributes to Action Research in education, advocating for iterative policy improvements based on real-world applications. By evaluating WBL through a policy and practice lens, this research emphasises the need for continuous reform in WBL frameworks to accommodate diverse learner needs. Existing literature acknowledges the importance of employer-university collaboration, but this study underscores the necessity for structured, scalable, and inclusive WBL models that ensure equal participation.

[bookmark: _Toc194050049]4.3 Impact on Teaching Practice
The findings have significant implications for teaching practice, particularly in post-16 education settings. WBL should be integrated into curricula more extensively, ensuring that non-traditional students have access to work-integrated learning through part-time, evening, and remote placements. Educators must play an active role in guiding students through the WBL process, helping them identify appropriate placements and advocating for more inclusive employer partnerships.
There is also a need for enhanced mentorship structures, where educators support students' career development and workplace adaptation. By aligning coursework with industry expectations, institutions can increase student engagement and preparedness for employment. Teaching strategies should incorporate case-based learning, experiential projects, and simulated industry challenges, allowing students to develop practical competencies within an academic setting.
For non-traditional students, universities should provide greater access to personalised career support, offering skills workshops, employer networking events, and WBL orientation sessions tailored to mature learners and career changers.


[bookmark: _Toc194050050]4.4 Implications for Universities and Employers
The findings suggest that universities must adopt more inclusive WBL policies, ensuring that students from diverse backgrounds can access work-based opportunities without systemic limitations. Institutions should develop flexible WBL pathways, including part-time apprenticeships, hybrid placements, and remote industry collaborations. Furthermore, recognising prior professional experience as a valid substitute for traditional placements would provide greater accessibility to mature learners and career-transitioning students.
Employers must also take a proactive role in developing equitable WBL programmes. Offering paid placements would eliminate financial barriers, making WBL more inclusive for students with work or caregiving responsibilities. Employers should also implement inclusive hiring strategies, ensuring that WBL placements are available to students from varied educational and professional backgrounds. By working closely with universities, businesses can co-design WBL curricula that reflect workforce demands, ultimately creating a stronger, more diverse talent pipeline.
Improved employer-university partnerships could lead to greater alignment between academic training and industry requirements, benefiting both students and businesses. If WBL is to serve as an equalising force in education, its policies must shift from traditional frameworks to adaptive, learner-centred models that address the needs of all students, regardless of their entry point into higher education.

5. 
6. [bookmark: _Toc194050051]Conclusions and Recommendations
[bookmark: _Toc194050052]5.1 Summary of Key Findings
This research addresses three key questions related to WBL and non-traditional students. Firstly, it confirms that WBL significantly enhances employability by providing students with industry-relevant skills and real-world experience. However, non-traditional students face substantial barriers to accessing these opportunities, including financial constraints, limited employer flexibility, and biases favouring younger graduates. Secondly, while policy initiatives such as Medr’s Strategic Plan (2025) and Advance HE’s 2030 Strategy promote WBL, they primarily cater to traditional learners and fail to offer targeted support for mature students or those balancing multiple responsibilities. Finally, employer-university collaborations shape WBL’s effectiveness, but engagement remains inconsistent, with some businesses reluctant to fully invest in structured WBL initiatives. These findings highlight the need for greater inclusivity and adaptability within WBL frameworks to ensure equitable access for all learners.
[bookmark: _Toc194050053]5.2 Practical Recommendations
To improve WBL accessibility and effectiveness for non-traditional students, universities and employers must implement strategic, measurable, and achievable solutions that align with the SMART model.
The first recommendation is for universities to implement flexible WBL pathways, including part-time, evening, and hybrid placements, within the next two academic years. This would involve collaborating with employers to co-design work-integrated learning opportunities that accommodate students balancing education, employment, and caregiving responsibilities. Universities should aim to establish, by 2030, a system for recognising prior industry experience as an alternative to traditional placements, allowing non-traditional students to demonstrate competencies gained outside formal education. Progress should be measured through enrolment rates in flexible WBL options and student satisfaction surveys.
The second recommendation is for employers to expand equitable WBL opportunities by offering paid placements and remote WBL options by 2030. Many non-traditional students cannot afford unpaid internships, making financial compensation essential for ensuring equal access to WBL. Employers should also integrate inclusive recruitment strategies, such as removing age-related biases in hiring processes and providing structured mentorship programmes that support mature learners transitioning into new careers. Success can be measured through the number of non-traditional students participating in employer-sponsored WBL initiatives and feedback from employees and education providers.
By implementing these targeted and time-bound solutions, universities and employers can bridge the accessibility gap in WBL, ensuring that non-traditional students have the same opportunities to develop industry-relevant skills and enhance their employability as their traditional counterparts.
[bookmark: _Toc194050054]5.3 Future Research Directions
While this study provides a comprehensive analysis of WBL’s impact on non-traditional students, it is limited by its reliance on secondary data. Future research should incorporate primary data collection, such as interviews with students, educators, and employers, to gain first-hand insights into WBL challenges and opportunities. Comparative studies across different regions or education systems could further enhance understanding of best practices in employer-university collaboration. Additionally, longitudinal research tracking the career outcomes of WBL participants over time would provide deeper insights into the long-term benefits and limitations of work-integrated learning.
As WBL continues to evolve, ongoing Action Research will be essential in refining policies and practices to ensure that all learners, regardless of background, can fully benefit from work-integrated education.
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