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	Target 
	Evidence 

	Target 1 
	Continue to synthesise research into your writing to aid the support of your key points.
	I have synthesised my research into my writing to support my key points. 

	Target 2 
	To provide counter arguments as well as supportive or progressive arguments. 
	I have provided counter arguments as well as supportive or progressive arguments. 


Good teaching and Learning:
· means employing a blend of approaches including direct teaching. 
· Set tasks and select resources that build on previous knowledge and experience and engage interest.
· ranges within and across Areas of Learning and Experience 
Introduction
As a result of the below average (OCED, 2009) Programme for International Student Assessment (PISA) academic outcomes, the Welsh Government (OCED, 2011) concluded that education in Wales needed to be improved. To aid the process of the ‘New Curriculum for Wales’ the Welsh Government decided to incorporate outside professionals to assist this new development. Professor Graham Donaldson, who produced ‘Successful Futures’ (2015) was one of the named contributors to the Curriculum for Wales. His approach was to observe the educational strategies in multiple schools in Wales to see, first hand, what changes needed to be made. He then went on to guide the Welsh Government into creating the Curriculum for Wales, embedding the ‘Successful Futures’ (2015) report within it. 
[bookmark: _Int_xPDNeVsM]The Curriculum for Wales (Welsh Government, 2023) now includes six Areas of Learning Experiences (AoLEs), each AoLE explains how it underpins the four purposes (Welsh Government, 2021). The curriculum is child centred, schools are encouraged to create their own curriculum where learning is based around the learners’ previous knowledge and current interest, to make it relevant. The curriculum supports Piaget's (1970) theory, instead of educators directly teaching the learners they should try to understand their way of thinking. From his findings, he believes that children acquire new knowledge from participating, allowing learners to discuss a topic provides a greater understanding than just listening. 
Rather than assessing pupils by stage or age, under the AoLEs, there are ‘progression steps’ within the ‘descriptions of learning’ (Welsh Government, 2023). These help educators determine where pupils are within their learning and where they need to go next. Schools should employ the twelve pedagogical principles (Welsh Government, 2023) within their curriculum, to support learners in developing an understanding of the four purposes and what they look like for them. Throughout this assignment, I will be focussing on three of the twelve pedagogical principles and discussing my understanding of what this looks like in a Foundation Learning environment and the challenges that they may face. 
Good teaching and learning means employing a blend of approaches including direct teaching.
The pedagogical principle outlined above is one of the three principles that I will be discussing for this part of the assignment. It suggests that good teaching should include a blend of approaches, where by learning takes place through different strategies. To ensure learners’ engagement throughout the whole topic, they will need a ‘hook’ at the beginning to capture their involvement.  From my experience within a school environment, I have observed many strategies of what this may look like. The whole school topic I participated in was ‘Cynefin’ and for this, we visited St. Fagan’s National Museum of History as part of our humanities AoLE (Welsh Government, 2023). Supported by Bronfenbrenner’s Ecological Systems Theory (1979, cited in Evans, 2024) the focus for our visit was the ‘tannery’ which was once part of our community and has an influence on the child’s development. During their visit, the pupils were able to explore and build on their knowledge, through enquiry-based learning and their enthusiasm for Welsh History (Hughes, S. 2013). The learners would develop their thinking and questioning skills through independent exploration. In addition to enquiry-based learning, Vygotsky (1934, cited in Collins et al, 2011) believed that educators or the More Knowledgeable Other (MKO) were the guide to learners developing their cognitive skills. By allowing learners to engage in exploration and challenging activities, this encourages them to problem solve, using the MKO as a guide. Vygotsky (1934, cited in Collins et al, 2011) described this type of learning as social constructivism, as learning is a combined process of the teacher and the child. 
Following the trip to St. Fagan's Museum, the learners reflected on their experience and presented questions within a class discussion to consolidate their learning. Dewey’s (1933, cited in Open University 2023) notion of reflection agrees, learners should have the opportunity to explore and reflect on their observations to gain a broader understanding of their purpose. Conjointly, Schön (1933, cited in Buwert 2012) claims that educators should take part in the two types of reflection, in action and on action, to build on their professional development. The child, as an active learner, has a constructive approach to teaching. Piaget (1952 cited in Collins et al, 2011) suggested allowing learners to reflect on experiences and interact with their environment, highlighting that the child is at the centre of their learning. During this session of teaching and learning, many approaches were used, after the class discussion and reflection the teacher used Vygotsky’s (193, cited in Collins et al, 2011) social constructivism approach. Where by teacher explained the variation of tasks that the learners would take part in and the focused learning would be based on the history of the  local ‘tannery’. One group had to research and gather information about the ‘tannery’ with support from the class teacher, whilst the other two groups either wrote a reflection on their trip with the class Learning Support Assistant (LSA) or they created their own ‘tannery’ independently using different materials. These activities were then put in a class rotation throughout the week allowing each child had the opportunity to complete each task. 
This approach to learning is supported by Assessment for Learning (AFL), as the children were provided with the correct support and guidance that they needed during the session. Dylan Wiliam (2006) believed in five strategies for implementing AFL, one of which was to provide feedback to help learners move forward in their learning. Throughout the session, educators within the classroom used a behaviourism (Thorndike, E 1910) approach to teaching and learning. Following Pavolv’s (1928, cited in Collins et al, 2011) and Skinner’s (1953) research theory of ‘Classical Conditioning’ the educators used praise and rewards for good work and behaviour, known as positive reinforcement.
Although there are many different approaches to teaching and learning as I have outlined above, they can all work collaboratively. Direct teaching is a teacher-centred approach and can limit learners’ critical thinking and problem-solving abilities (Klara, 2023). Using just one approach to teaching and learning does not work, as every child learns through different strategies and the educator should adapt their techniques to suit the child’s needs (Wiliam, D 2006). Within the classroom, a child with Additional Learning Needs (ALN) may require one-to-one support. However, if that child does not have an Individual Development Plan (IDP) they may not be entitled to the extra funded support, resulting in this child not benefiting from the multiple approaches to teaching and learning and where this is the case teaching should be adapted to suit their individual needs (Welsh Government, 2009). It is the responsibility of the educators within the classroom to ensure that the rights of the child are being fulfilled (UNCRC,2023) and they receive the correct education and support.
Good teaching and learning set tasks and select resources that build on previous knowledge and experience and engage interest.
The Pedagogical Principle outlined above is the second principle I have researched. It states that teaching and learning should build on previous knowledge and engage the pupils’ interest. Previous knowledge is a big influential factor to future learning, learners having the ability to make connections between this, and the new content helps them to gain new knowledge (Strickey, 2021). When teaching children new content they will try to make sense of it by referring to what they already know. Previous knowledge and relevant information go hand in hand to help learners understand the new knowledge. From my experience of being a class LSA and supply LSA, before explaining the topic to a focus group, I always begin the task with a group discussion to reflect on what they already know and have learnt about it. A class teacher may set out tasks that learners have to build on throughout the term, this allows the learners to build on their previous learning and experience to gain their full understanding. Teachers may also introduce games, worksheets, and problem-solving activities that support the task and pupils, this also helps pupils build on their previous knowledge. Another strategy that may be practiced, is to reintroduce resources that have been formerly used for a similar activity.  Dr Maria Montessori (Montessori Academy, 2024) stated “Repetition is the secret of perfection” Therefore learners will develop their confidence and retain the new knowledge through repeated learning. Within Foundation Learning, the whole class were learning about the ‘life cycle of a plant’ as part of their Science and Technology AoLE (Welsh Government, 2023). To begin the topic, the whole class went for a walk around their local area to see if they could identify any plants. From this, the class would learn about the different parts of the plants, and how they grow through observation. Towards the end of the topic, each child in the class planted their own seed and took part in an experiment to see where it grows best. Setting these tasks and relating them to the learner’s prior knowledge allows them to progress. 
In relation to Bloom’s Taxonomy (1956), those learners who can recall and remember what they have previously learnt then they will have a greater chance of moving up through the different levels of cognitive development. Therefore, setting tasks that build on learners’ previous knowledge will help them to remember and understand what they are learning and eventually apply their new knowledge to different situations. Having the intention to build on previous knowledge is supported by Piaget's (1952 cited in Collins et al, 2011) Schema theory, he believed that all children are born with a basic mental structure (Schema) and build on this by relating to what they already know. Over time children will be able to develop multiple schemas with new information that they can then develop throughout their lives. 
To build on learner’s knowledge and interests, it is essential for them to reflect on what they already know. Activating a learner’s prior knowledge through setting tasks and selecting resources, encourages them to apply their previous experience, increases their confidence and allows them to express a feeling of accomplishment (ESTYN, 2018). Not only does this aid learner’s wellbeing and success, but it also supports AFL, as educators can assess the learners in the moment of learning. Ferlazzo (2020) believes that previous knowledge is prerequisite and is essential to build new learning. However, researchers (Strickey,2021) argued some pupils may not have a full understanding of the previous content, making their previous knowledge weaker. In this case, it makes it difficult to build on that knowledge. Another researcher agreed (Madgwick, 2021) and expressed the importance of educators planning for misconceptions, as they are inevitable. This can be done by ensuring the content delivered is clear, guidance and support are offered to the learners and educators use AFL within the lesson to have a broader insight into the learner’s knowledge. Any misconceptions must be addressed during the lesson so that it doesn’t affect the learner’s understanding and application. 
Good teaching and learning ranges within and across Areas of Learning and Experience. 
The two Pedagogical Principles mentioned above also apply to teaching and learning across the AoLEs. This principle implies that cross-curricular teaching should take place in most lessons. Whilst teaching a particular AoLE, learners will often develop their skills across the six AoLEs. Within the Curriculum for Wales (Welsh Government, 2022) there are three mandatory cross-curricular skills that educators must ensure learners develop and progress in, these are Literacy, Numeracy and Digital competency. As mentioned in the Foundation Phase framework (Welsh Government,2015) learners should be able to apply literacy and numeracy skills across all AoLEs. A literacy example would be if a child is learning about castles in Wales as part of their Humanities AoLE they would also be developing their literacy skills through writing. Similarly, a numeracy example of this would be if a child is learning about timelines for different castles in Wales, they would also be developing their ordering and number skills. These two mandatory cross-curricular skills can be straightforward and fit into the lesson objective seamlessly. Children are constantly developing their Language, literacy and communication skills through discussion and writing, as well as their Mathematics and Numeracy skills through following sequences of their daily routines, counting and recognising numbers. However, Digital competency poses challenges for teachers to develop the skills cross-curricula, as they need to be digitally competent themselves. Therefore, teachers need to provide creative techniques to develop the skills themselves as well as the learners. In addition to these mandatory cross-curricular skills, it is important that teachers engage learners creatively, to encourage their critical thinking skills across the six AoLEs. 
A creative way of teaching across the AoLEs would be within forest schools, as children have the opportunity to learn through experiences, supported risk-taking and play. In line with the foundation phase framework (Welsh Government, 2015) forest schools allows learners to develop holistically. It is a child-centred approach to learning and supports pupil’s overall well-being. Learning through forest schools allows pupils to connect with the world around them, build positive relationships and develop confidence (Forest Schools Association, 2024). Teaching and learning using forest schools can be manipulated into any content that needs to be delivered, such as using natural objects for addition, observing different wildlife for science and cooking outdoors for a health and wellbeing session. An outdoor environment allows children to enhance their skills and consolidate their learning (Welsh Government, 2023). Barners (2018) believes that teaching and learning across AoLEs promotes children's creativity. In order to achieve creative outcomes, two subjects across the AoLEs need to be used, examples are, listening to music and describing how it makes you feel (Expressive Arts and Language, Literacy and Communication) and using directions of the local area to create a map (Mathematics and Numeracy & Humanities). 
A child-centred approach to learning is a strategy that the curriculum for Wales has employed. Allowing the curriculum and pedagogy to focus on the child’s interests encourages independence and increases creativity (ESTYN,2018). Connecting what the child would like to learn to the content being delivered and creating links across the AoLEs provides challenges for the children. Providing a real-life context for learners allows them to participate and evaluate their learning independently and apply their knowledge to different contexts (Welsh Government, 2022). However, Barnes (2018) considered that there may be disadvantages to a child-centred approach when an educator may persuade children to choose a topic that they want, favouritism may take place with the More Able and Talented (MAT) pupils and ignore observations that children all learn in different ways. Therefore, educators must provide fair and equal opportunities to all learners at all times, for example, a Microsoft forms survey to choose the topic. Assessment for learning allows the educator to observe and assess the pupils learning. They should allow for the pupil’s learning ability and be flexible to adapt to any misconceptions (Wiliam, 2008).
Conclusion 
The Pedagogical Principles that I have outlined above all work collectively and complement each other. Within a foundation learning environment, educators must adhere to the principles and use these effectively. The twelve principles underpin the four purposes and when used successfully they encourage learners to become healthy, confident individuals, ethically informed citizens, ambitious, capable learners and enterprising, creative contributors (Welsh Government, 2023). 
A constructive approach to incorporate these principles into the learning environment would be to encourage play and outdoor learning. As mentioned previously, outdoor learning helps learners develop holistically, consolidate their learning and support their well-being (Welsh Government, 2023). Additionally, outdoor learning establishes links across all AoLEs and aids learners in developing the four purposes. Having the opportunity to play also allows learners to develop these skills, particularly their social, collaboration and persistence. Play is a fundamental right (UNCRC, 2023) for learners, who should have constant opportunities to develop through play. Furthermore, outdoor learning is a crucial aspect of foundation learning and allows learners to explore, take measured risks and experiment with their environment. During these learning times, educators must make constant observations to gain a wider understanding of learners’ needs, skills and progression. An effective use of observation would be during lesson times, to provide instant feedback to learners, as well as their own opinion of their progression. Since all children learn at different rates, educators must be aware of the different levels of support and challenge required to encourage learners to move through the progression steps (Welsh Government, 2023).
While implementing the Pedagogical Principles, I would make considerations about the financial cost, pupil well-being and their needs. Where possible, I would attempt to reduce unnecessary costs such as travel, transport and trips and instead provide an enriched learning experience taking advantage of the school’s own environment that will engage all pupils. I would build positive relationships with the children to gain trust and understand their needs. I would create a respectful, nurturing environment to ensure that all pupils feel safe and that their voices will be heard. Overall, I believe the Pedagogical Principles highlight the importance of pedagogy and each teacher should execute these in everyday practice for the benefit of both teacher and pupil. 
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