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Section 1
[bookmark: _Hlk58139048]Sigmund Freud (Freud Museum London, 2017) discusses that children are more engrossed and occupied when playing. Play links pretend and real-life experiences and can be a therapeutic activity for children.  If children are given the opportunity to play at an early age, it will have a positive impact on the person they become as adults.  Many children are non-verbal, and play gives the opportunity for a child to express their feelings. Children have very little control over their emotions, they will identify with the conscious feelings unaware that the sub conscious ones exist and are the ones that need to be supported more.
Freuds daughter Anna Freud (Freud Museum London, 2017) says that play is important as it promotes the child’s Healthy Development.  Play also has a significant impact on a child and adults’ relationship development.  Play Therapy is a valuable tool that can support a child if they are upset or an had an emotional or traumatic experience. Adults will allow the child through play to express themselves at their own pace, without them feeling questioned and at risk. Children are given the opportunity to act out situations and supported in understanding their feelings around this. (Freud, n.d.)
Children use objects in play to portray scenarios from real life using the objects as people. This is beneficial for the children as children will use these as a way of externalising feelings and emotions that are too bad to accept. The importance of play for development and that play is vital for a child to discover who they are, Donald Winnicott (Freud Museum London, 2017) agrees with Anna Freud in that the use of transitional objects in play will support the child from an early age with attachment if they are upset or need to spend time away from their caregiver.
Vygotsky’s theories were developed because through his research he discovered that children of the same developmental age needed different amount of support to learn. Children are shaped by their families, social environment, culture and education. Children’s knowledge and understanding of the world will be influenced by the adults in their lives, therefore a child needs learn through a joint personal and social experience.  Children learn through play when engaging with both adults and peers, good communication between both will build on and support development and build on children’s prior knowledge.  By scaffolding teachers and peers who already have the skill can support a child in completing a task.  Many practitioners believe that play should not be interrupted however, this can be done to scaffold a child’s learning. (Mooney, 2013)
UNROC article 31 states that all children have the right to engage in play and explore freely. They should be free to explore and be given equal opportunities to explore different cultures, recreation, arts and leisure activities. (UNICEF, 1990) Role play is an area of play where the child’s symbolic or pretend play can be supported, and as language is an intrinsic part of a child’s development in all area’s role play will support this naturally, providing age-appropriate resources and items that are true to real life will enable the child to use these appropriately before moving onto the next stage. Having open ended resources and ensuring children have every opportunity to explore independently what is going on and not what an adult says is happening, will further develop a child’s cognitive development.  Loris Malaguzzi talks about ‘the hundred languages of children’ these are the way that children express themselves. (Mooney, 2013) These can include singing and dancing, talking, being creative through art or performance. The Reggio approach talks about providing open-ended resources where resources can be used as multipurpose objects and not only have one specific use. As discussed by Montessori, having practitioners who are able to sit back and observe rather than take over the play and observe, will enable open ended questions to be asked and allow children to think for themselves.  Therefore looking at each child individually and holistically by considering their emotional, cognitive, social, physical learning is catered for.   Using natural materials like cardboard, tubes, beads, wires, plastic bottles are termed as ‘intelligent materials’ as these encourage the development of children’s creativity. (Brunton and Thornton, 2014) Children will be creative if sheets of fabric for dressing up or making dens are provided and will encourage social interaction, keeping resources natural and open ended would provide equal opportunities for children who are non-verbal or have ALN. Encouraging creativity will support critical thinking and this is important throughout all areas in the revised EYFS framework 2012.
Section 2
Risk is a beneficial aspect of play as this supports children’s development. It is important to remember that we will experience an element of risk in almost everything that we do in life, giving children the opportunity to experience risk from a young age will give them ability to push themselves to do more and learn from that. It develops resilience and flexibility and helps when children are given opportunities to experience risk it will support their well-being and promotes creativity. It supports children in ways that will help them to deal with anxiety in stressful times.   Children need to be able to challenge themselves and their abilities and given the opportunities to do this.  Providing continuous outdoor play and an exciting challenging environment will help children overcome their fears and insecurities.  This will support children to use their bodies by climbing, balancing, and running in open spaces will help develop core muscles, balance and enables the child to know how their body works and what they are capable of doing. Children learn risk from trying something independently and if it works then building on it, if it does not then they will be cautious if attempting it again.   Children progress and flourish when they are outdoors in the natural environment, unfortunately children are playing outside less and less this can be because adults fear of Health & Safety. (Welsh Government, 2020). The National Minimum Standards states in The Physical Environment section 24.12 that the “risk management of individual activities and play opportunities balances risk of harm against the benefits for the child, for example, in extending their knowledge of the world, developing skills and physical or emotional well-being;” Therefore having relevant policies and procedures in place for identifying and eliminating harmful risk but enabling the child’s development to progress. (Welsh Government, 2016)
It is important to note that although risk is valuable for children to experience, it is does not put the child in a place where they can experience harm. Simon Bazley from Play Wales talks about the management of risk in play and the importance of providing environments that will challenge children to explore further.  By writing a risk assessment you can manage the level of risk to ensure there is no “unacceptable risk to death or serious injury.” (Bazley, 2018) When planning play opportunities for children the first thing to do, is to weigh up the benefit that the child will get from it and then look at the risk. Children having accidents like falling during play are inevitable and what practitioners fear from this is response from parents and the worry that there will be legal implications. Therefore, when planning and providing activities an appropriate Risk Assessment will need to be completed, following the play policy that was introduced in Wales 2002 which states that “all children have access to rich stimulating environments, free from inappropriate risk, and full of challenge, thereby offering them the opportunity to explore through freely chosen play both themselves and the world”. (Welsh Government, 2002) When satisfied that this is an acceptable risk that challenges children, it should be shared with parents and carers.  If parents feel this is unacceptable the importance and benefit of risk will need to be shared with them.  Managing the risk can be challenging for adults especially if their own fears are making it difficult to support the risk for children.  Having weekly team meetings to discuss if there is anything that may need to be changed or risk managed further is a good way of monitoring risk. All staff participate and a variety of views heard therefore eliminating the fear factor as it is generally the attitude of some adults that are the barriers to risk.  Allowing children to test themselves and find out what they are capable of doing independently, and risk assessing themselves and by setting aside our fears and enabling them to believe in themselves will give them the ability to become confident in decision making.
Section 3
There are many different methods of observing children, whatever method you choose to use should be organised and concise. Parental consent will need to be sought for all methods and the importance and benefits of these observations explained to parents if they refuse, reassuring confidentiality. Having regular team moderation meetings will ensure that all practitioners are observing at the same level. (Barber and Paul-Smith, 2010) Montessori believed that observation was crucial to the smooth running of the classroom, by giving children large blocks of uninterrupted playtime would help practitioners see what works and what does not work during sessions. Her method of “teach little and observe much” gives a deeper insight to what children like, how they respond to different things at different times of the day. This uninterrupted time can be used for observing how children play in large groups, solitary play, do they join in with other children, are they playing in a small group situation where more language and discussions can be heard. (Mooney, 2013) Providing time for these different types of play and observing what stage of play children are at, will support Mildred Parton’s theory that there are 6 stages of play and children need to move through each step consecutively. (Parten, 1933)
One method you can use is the Foundation Phase Profile, there are mixed reviews on using this as a method of observation.  There this a full profile and a compact profile that have been developed by Welsh Government, as an easy use method for completing baseline assessment within 6 weeks of entry into the setting.  This will take place whatever age the child starts within the first 6 weeks. It is based on observation rather than testing and will still give a score that parallels the Sats score needed at the end of KS2. (Welsh Government, 2017) The benefit of using this method is that the skills ladder can help to evidence development in specific areas. The skills ladder focuses on a specific set of skills that provides valuable information to support early identification of an additional need or delay. (Welsh Government, 2018) Using this as a working document will also enable practitioners to monitor progress throughout the child’s time at the setting. It is beneficial as it will identify patterns of behaviour, it shows what areas the child prefers to play and which ones they avoid. The observations are clearly dated and signed by the member of staff that observed and has written it, so the person to speak to for more information, is highlighted on the observation.  It is a very comprehensive document that has 4 main areas and 4 sub sections in each one, with several outcome levels within these. As it covers Personal & Social, Wellbeing & Cultural Diversity, Language, Literacy & Communication, Mathematical & Physical development, it looks at the child’s development holistically. It shows clear progression within each area as the outcomes advance in small steps indicating smaller progressions.  It allows a comparison of all children within the age range for the purpose of statistics. As each local authority uses the same method then will easily transition with the child if they transfer to another place of education.  The FPP will help to identify particular patterns of behaviour and areas that a child may feel more confident in playing. This will give practitioners the opportunity to plan for each child’s individual needs. 
Many practitioners feel that this document is very time consuming with Headteachers stating “It's taking the teachers away from supporting the children in those crucial early days in school, when they need emotional support as they settle into full-time education” and also it will have "a negative effect on children's learning and well-being". (BBC News, 2011) It is felt that the document and the stages of development within it, puts great pressure on the staff to push children to achieve the appropriate outcome for their age.  There is a possibility that staff will plan to the outcome that the child needs to achieve rather than the interests of the child, therefore planning to assess. If is difficult for this to be consistent unless all staff discuss and moderate this document regularly, as this relies on the judgement of the practitioner there could be large differences in what is seen as achieved.  You can lose the personality of the child in this method of observation as it does not tell the full story.  It does not show you the time of the observation, or how the child was that day. Had they had a bad start to the morning, is there something underlying happening at home. The outcomes show progress for a typically developing child but not for a child with an additional learning need.  Through close monitoring it has been evident that although a child with ALN has personally made huge progress, it I not clearly shown on the FFP. With the new ALN system already started to be implemented. It is hoped that this will be embedded within 3 years. This will ensure that children with an ALN will have relevant and accurate assessments to ensure that statements and IDP’s meet individual children’s needs. (Welsh Government, 2018)


Section 4
Planning play allows each individual child to develop at their own pace, by providing continuous, enhanced provision and ensuring to provide open ended resources.  The Leuvens Scale is made up of two parts, The Emotional and Involvement Scales, these studies have shown that children’s involvement and wellbeing during self-directed play is more beneficial to the child holistically. There are 10 signals in the first section that measure, language, facial expression, posture, precision, persistence, creativity, reactions, concentration, energy and how satisfied children were. The second measure the child’s level of involvement using a 5-part scale, measuring from lack of engagement to intense involvement. (Laevers et al., 2005) The observations need to be done over several sessions, as children have complicating outside factors that affect their play. This helps the practitioner observing to more aware of the child’s involvement and allows the children to observed achieving more than once.  Children display better signs of emotional wellbeing when they see something as play rather than not. It also showed that where adults are positioned during play would influence the child’s idea on whether this was play or work. When creating play environments for children, where adults are stand or sit has an impact of the engagement from the child. It is important that the activity is seen as playful and inviting to the child. Children also demonstrate that the area or location of an activity will determine whether they see it as play or not, if an adult is sat at a table with an activity the child would tend to avoid this, if an adult was positioned on the floor with an activity the child is more likely to gravitate toward it (Howard and McInnes, 2012).  A study by (McInnes et al. 2009) showed a four-stage testing procedure and highlighted that children who were presented with the same task, showed a significantly higher performance in accuracy and time, it took to complete. Children were more likely to join the play and accept it as play when the adult was close by but not present.  It is not being suggested that adults do not engage with a child’s play, but learn the cues that children present when they wish for and need an adults engagement.  Adults are an essential part of children’s development and consequently can be central to this.  Communicating with the children during play by using open ended questions to encourage cognition. (McInnes et al. 2013)
Play is fundamental when assessing and observing children as it is what children do naturally.   When playing independently a child will become creative and learn to take risks, they will play alongside and gradually with their peers. This will enable them to learn from their peers who know more than them.  Allowing children to engage in real play rather than initiated by adults will support “risk, collaboration, interpretation and reinterpretation”. (Bottrill, 2018) Play encourages social interaction, Speech & Language and encourages children to decision make independently. Therefore, seeing what the child thinks rather than what we want or expect them to think and do. Children are able to link pretend and real-life experiences through play and will become more engrossed and interested when self-directed.
Vygotsky states that assessment is the starting point of a child’s development as children cannot learn what they already know. By starting with what the child already knows and planning the play from the assessments will enable children to learn socially with adults and peers that know more than them (Smidt, 2005).  Once an assessment of the child’s level of development has taken place you will be able to plan according to the developmental age of the child.  Planning for children’s play is difficult as play should occur naturally and be owned by the child. 
Practitioners will need to be keen observers of children and have a good understanding of observation, an interest in child development and the knowledge embedded into observation and planning of daily practice. Vygotsky believed that to optimize a child’s learning, you need to have knowledge of the child’s individual development and that learning and development are similar, but not quite the same. (Mooney, 2013). 
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