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	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
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	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  












	Module Learning Outcomes 
(from module syllabus)

	· Compare professional standards requirements within the police service to similar professional organisations and analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community. 
· Analyse the role that independent bodies such as the IPCC or HMICFRS play in holding the police accountable to the public.
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offence.
· Review how previous instances of misconduct/malpractice can influence future professional policing and review the progress being made within the police service to improve professional standards.
· Evaluate partnership collaboration in respect of offender rehabilitation and consider how the diversity of individuals and society impact on the criminal justice system.
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and analyse theories and concepts linked to ethics. 
· Examine instances where law enforcement personnel have misused their position of authority and police powers to commit sexual offences. 
· Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA and the use of community intelligence in managing offenders. 
· Explain how personal attitudes, values and biases can impact on a public protection investigation and the psychological impact of abuse on victims. 
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy. 
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm and the theories of how a person becomes a victim. 
· Understand the impact upon the offending curve of early intervention and theories about the onset of offending. 
· Evaluate and apply a range of theories and practices associated with communication.




































	
TASK DESCRIPTION



Students are required to complete a 1000-word essay under each of the following titles: 

Policing responsibilities in the 21st Century are shared amongst several agencies. Multi agency Public Protection Arrangements (MAPPA) are key to the successful management of serious offenders and their reintegration into society following their prison sentences. 


Title 1: Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA. Consider the use of community intelligence in managing offenders and evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy.



Organised crime has always been present in society, however in the digital age it has become much less visible to society and much more far reaching than it has ever been before. 
 The offences most seen in organised crime groups can be categorised primarily into one of those listed below. 

“We define serious and organised crime as individuals planning, co-ordinating and committing serious offences, whether individually, in groups and/or as part of transnational networks.
The main categories of serious offences covered are:
· child sexual exploitation and abuse 
· illegal drugs 
· illegal firearms 
· fraud 
· money laundering and other economic crime 
· bribery and corruption 
· organised immigration crime 
· modern slavery and human trafficking 
· cyber crime”
 
(GOV.UK, 2014)

Due to the nature of these offences carried out by organised crime groups they will almost always directly crossover with public protection issues, for example child sexual exploitation, modern slavery and human trafficking all target vulnerable individuals. 
The scales of these operations may vary but they have the capacity to be run by large scale transnational organisations as shown most recently by the results of Operation Venetic whereby organised crime groups were targeted across Europe resulting in the below seizures as well as 746 arrests in the UK alone

· Over £54million in criminal cash
· 77 firearms, including an AK47 assault rifle, sub machine guns, handguns, four grenades, and over 1,800 rounds of ammunition
· More than two tonnes of Class A and B drugs
· Over 28 million Etizolam pills (street Valium) from an illicit laboratory
· 55 high value cars, and 73 luxury watches
(NCA, 2020)

These groups and individuals have a fundamental negative effect on society and therefore an equally planned and co-ordinated response has become necessary, hence the creation of MAPPA (Multi Agency Public Protection Arrangements) in 2001. 
MAPPA since their creation has targeted all serious offences and developed strategies to protect the public from offenders both before and after they are identified. 
In the community MAPPA identify and categorise offenders categorically identifying those who pose the greatest risk and those who are of minimal risk before deciding on a level of supervision or interaction. 
For example some registered sex offenders in the community are required to comply with notification requirements as part of the Sexual Offences Act 2003 part 2. 
These requirements are varied based on offence type, age of offender and other factors however are the model on which RSO’s (registered sex offenders) are managed and tells agencies how much interaction they are to have with an offender.
RSO’s can be subject to notify relevant agencies as to lifestyle changes, whether that be a new employment, new partner or change of address and the length of these notification requirements can be vary from short periods to indefinite periods. 
(legistlation.gov, 2003)

What these restrictions aim to do is prevent offenders from becoming re-offenders and to further protect those members of the public that may interact with them following their initial offences. 
Registered sexual offenders are not the only ones managed this way violent offenders may also face these notifications. These individuals may have local markers placed on their person/address to notify agencies and local police officers to those who may pose a risk in their area. 
For example should local police officers become aware that a currently managed violent offender has conducted a notifiable change e.g new partner, then they are able to alert and inform relevant agencies (E.G National Probation Service).
This local intelligence is vital to the management of offenders and the protection of the public and allows relevant agencies to conduct further risk assessments and in the case of a new partner potentially inform them of any offending history under the domestic violence disclosure scheme.
(College of Policing, 2017)

Whilst there are multiple layers of protection in place it is inevitable that not all offenders will be managed successfully. Leroy CAMPBELL was a violent sexual offender responsible for numerous rapes, imprisoned and then managed by the National Probation Service and MAPPA once released into the community before re-offending.
A report by Her Majesties Inspectorate of Probation found several failings that fundamentally led to this re-offending that are highlighted in the summary of the report. 
They show a breakdown in communication between services leading to a MAPPA screening not being conducted, as well as inaction of employees to act on expressions made by the offender who pointed out triggers he had felt which led to previous offending. The offender even expressed thoughts of carrying out sexual offences however no action to prevent this took place. Showing that regardless of how robust and effective the framework of MAPPA and NPS are both communication and human errors failed the public and led to further individuals being exposed to crime and public confidence left at rock bottom. 
(Justice Inspectorates, 2018)

The public also are informed by the UK’s  media who are ever present when it comes to reporting on high profile offences, particularly in relation to sexual offenders. However this interest can be unfounded and lead to public disorder if not managed carefully with effective strategies. 
Therefore MAPPA have outlined some key principles for communications strategies on managing MOSOVO offender or PDP’s (Potentially Dangerous Persons) which are:
·  “ the information provided should be accurate, honest and fair
· individuals (both victims and offenders) have a right to expect the police service to treat personal information about them as confidential, except where public protection takes precedence
· in any case concerning a sexual offender or violent offender, there should be close liaison between the police, probation and prison services and communication with victims, where necessary
· where there are differences of opinion between organisations, these should not be commented on publicly without prior discussion
· unauthorised sharing of information, for whatever reason, should be treated by each of the organisations as a serious matter, possibly resulting in disciplinary action or other appropriate sanction.”

These strategies are applied to all cases where media interest is piqued, and ensure that public tension is eased with a fair and controlled release of information with public protection in mind. This ensures that the individual in question is protected except where it would pose a risk to members of the public. 
In summary, MAPPA have developed an effective response to dealing with OCG’s and similar offenders with local intelligence at the core, only let down by human error and failure to communicate. However following public interest in many of their cases strategies have been developed to protect not only the public but those that are identified as an offender to give them a chance at reintegration into society. 

(1090 words)










The actions of police officers are governed by the 10 standards of professional behaviour and the general attitudes and approaches to police work are underpinned by the policing principles of accountability, fairness, honesty, integrity, leadership, objectivity, openness, respect and selflessness. 

Title 2: Analyse the role of professional standards and independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public and the impact of malpractice and corruption on policing using examples to support your argument.


All UK police officers are held to a standard, that standard being the code of ethics. 
Amongst the code of ethics are the defining 9 principles and the 10 standards of professional behaviour, there is admittedly crossover between the two however they define the characteristics of British policing. 
As officers we are accountable for our decisions, actions and omissions. We are expected to always do the right thing and be open and transparent in our actions and decisions. We are told to be impartial and treat all people fairly and with respect. We are told we must lead by good example, display honesty, objectivity and selflessness. The primary theme throughout being honesty and integrity. 
We as police officers are permitted to police by the public as per Sir Robert Peels statement, “The police are the public, the public are the police”. 
This is why it is important for us as an organisation to be held highly accountable for our actions, to show the public that we are transparent. We need their permission to police them, and we need their trust in our work for us to carry out our fundamental roles.  
Therefore we cannot inspect ourselves, hence the necessity for those independent bodies such as the IOPC and the internal workings of PSD. 
This is the role of professional standards within south wales police as defined on their website “Our Professional Standards Department is responsible for dealing with complaints about police officers (below the rank of Chief Constable) and police staff from the public and colleagues, and investigating misconduct within the force.”
(South Wales Police, 2020)
Whilst professional standards conduct this role there is also for more serious complaints referrals made to the IOPC Independent Offices for Police Conduct. 
Their role is exactly the same however they work on a national level and are an independent office, as per their name. 
The IOPC publish all of their investigations onto their website, with pure transparency highlighting their actions taken and the outcome of the results. Not all of their investigations highlight police failings however quite the contrary they display them to the public as factual reports. However it is important that when they amount to a finding of gross misconduct or general misconduct then it should also be plainly displayed to reinforce that ethic of honesty and integrity. 
Viewing the website shows a matter as recent as the month of July 2020 highlighting a serving PC as providing a dishonest statement. The summary of which stated
“ Director for Wales Catrin Evans said: “It is vital for public confidence in policing that officers are truthful about their involvement in adverse incidents. In this case, PC Thomas did not display the high standards of professional behaviour expected of police officers by making a false account during her interview with our investigators.”” 
(IOPC, 2020)
It is paramount that the public see action taken against those officers failing to uphold their commitments that they gave when attested as constables. Failing to take action is the first step in a breakdown of Peelian principles, leading to a police force that is no longer able to police by consent. 

HMICFRS are another independent inspectorate holding several emergency services to account, they state on their website,
 “Her Majesty’s Inspectorate of Constabulary and Fire & Rescue Services (HMICFRS) independently assesses the effectiveness and efficiency of police forces and fire & rescue services – in the public interest.”
(HMICFRS, 2020)
HMICFRS look at a broader spectrum of effectiveness, analysing each individual force and presenting them with opportunities to improve in areas that they may be lacking. This is a fundamental factor in developing a police force that works for all members of public within its force area. 
HMICFRS reach out to the citizens and develop questions based on what they believe would benefit those served by the police in that area. These reports developed by HMICFRS are shareable and published online in their entirety, allowing other forces to compare and see where they could improve. 
The benefits of this are countless and are seen to work across a range of services including HM Courts and Probation and HM prisons who have their own inspectorate of the same type. 
These three bodies combined, HMICFRS, PSD and IOPC present the public with the message that police forces across the nation are held to account and are liable for their actions. 
We only have to look at the case of Jean Charles De Menezes, an innocent man shot dead in the belief that he was a suspect of the 7/11 bombings in London. While not highlighted as misconduct it effected the nation that on British soil an innocent man could be killed by police. 
A full inquest was launched by the IPCC and the coroner’s office highlighting the failings of the metropolitan police following which the Metropolitan Police Commissioners has issued a response to the rule 43 report received by the coroner. The summary of which states, 

“108. The inquest into the death of Jean Charles de Menezes provided the opportunity publicly to examine, in detail, all facets of the police response to a complex, fast moving and high-risk operation, set against the background of recent suicide attacks. 
109. In his Report the Coroner acknowledges the work already undertaken within the MPS to resolve some of the issues that were identified before and during the inquest, however, he also states that some matters remain unresolved. 
 110. It is right that the public must feel assured that the processes and procedures adopted by the police are fit for purpose, particularly when firearms are used. To this end it is important that critical reviews continue, taking into account all surrounding circumstances. 
111. The preceding paragraphs give the current MPS response on the vital areas identified by the Coroner, however, the work undertaken following the tragic events of 22nd July 2005 has left a legacy, whereby operational options are continually reviewed in the light of current threat, intelligence and available technology. We hope to have identified in this response where this continual reviewing is currently occurring. 
112. The MPS is committed to ensuring that, as far as possible, no other family has to suffer the anguish experienced by the relatives of Jean Charles de Menezes.” 
(Stewart, 2009)
Without these actions the family would be left without answers, whilst still suffering with anguish it is now acknowledged that the police have been transparent in their actions and have admitted fault. Without these processes I argue it would be impossible to conduct ourselves the way that we do. 
(1090 words) 











In recent years there has been a developing trend of criminality through organised crime groups including youth gangs.  

Title 3: Analyse the developing issues of youth gangs, and why people are drawn into becoming part of a gang culture. 
Consider how gangs target vulnerable people, people at risk of harm and the theories of victimology.

Gangs and gang culture is an ever present concern in society. The current climate has seen gang culture affect those in our society who are considered most vulnerable due to their age, disability and societal placements. 
On the subject of youths I believe you have to look at youth culture and the influences they face. The transition that takes place in your teenage years is confusing, leaves you with questions and places you in a vulnerable position. 
Now with this in mind factor in potential ACES or adverse childhood experiences such as, parental separation or incarceration, violence in the home or community and what you get is a confused teenager looking for somewhere to belong, somewhere to be accepted. 
(CDC.GOV, 2020)
Now if you place a child who has witnessed violence or abuse in the home address into a community where gang culture is prevalent then is that child more likely to be indoctrinated by gang culture? My argument is that fundamentally yes they will. It is a basic human instinct to want to belong to a group, a survival trait from when the bonds you created were the difference between life and death. 
If your family unit does not have those bonds then it only falls to reason that you would seek them elsewhere. 
Now repeat these ACES over many previous generations and what you have is a community of people who are more likely to develop criminal tendencies, mental health conditions and other similar patterns of behaviour leaving us where we are today. 
In England and Wales London is an area of great concern for youth gangs and knife crime specifically with London seeing a 7% increase in the most recent year of offences specifically involving knives or sharp instruments. Whereas in England and Wales as a whole there was an increase of 6% for the same type of offence.
Looking at all crimes detailed as “assault with injury and assault with intent to cause serious harm” 44% of these involved a knife or sharp instrument totalling to 20,333 and 20,159 offences respectively. Furthermore 39% of all homicides in the same year involved a knife or sharp instrument.
(Office for National Statistics, 2020)
This tells me that the rise in youth gangs and knife crime must correlate. So why is the crime becoming more violent? 
Fundamentally I would argue that the efforts by these gangs to expand their drug supply network is what accelerates this violence. 
Drugs supply and a commitment to violence fall hand in hand. The issues we are currently seeing are developed when gangs are no longer satisfied with dealing their supply in their locality, hence the birth of County Lines. 
The term is coined by police in the UK and identifies urban gangs who are exploiting those young recruits into moving drugs out of their locality, normally a large city and into other markets such as suburban areas and coastal towns. These operations are usually run along the same communications lines or physical deal lines hence the term county lines. 
This operation often targets children who have been groomed into joining the gang and then exploited into carrying drugs for them. This isn’t always on a voluntary basis either and can see people being trafficked away from their home and forced to stay in accommodation where they will sell or manufacture drugs. 
These properties will sometimes be budget hotels, or short term rentals but there is also a more serious issue of cuckooing. This is where the gang usually forcibly take over a property belonging to a vulnerable person or drug user and use it to conduct their operations. 
Not only does this place the resident of the house at risk but the children also, they are now away from their home with no way to make contact. Surrounded by individuals who have put them in a situation whereby they are forced to carry out illicit and illegal work and potentially in the house of a drug user or criminal who may place the child at further risk of harm. 
This isn’t always the case though and the houses that are taken over may belong to an elderly or infirm person or those with mental health conditions or learning disabilities that prevent them from understanding the full extent of what is going on. 
(NSPCC, 2020)
Those that survive this ordeal and progress through the informal rank structure of a youth gang will find themselves in a position where they are now the ones facilitating and targeting the abduction and trafficking of children across county lines and placing them into vulnerable persons houses to continue this cycle of violence and drugs.
It used to be that gangs fought over postcodes and streets, this is still present however now we are starting to see the development of gang culture similar to that in the United States where gangs claim large swathes of territory as their own and identify themselves with insignias or colours. 
I believe based on this reflection the UK will only see an increase in gang violence and an increase in the targeting and recruiting of those vulnerable persons should these county lines operations be allowed to continue unhindered. This is not something that will be fixed in the short term as it is a culture that has developed over generations of impoverished and unfairly treated citizens. 
Reform of gang culture will only take place with social and economic reform starting in the communities where those who are exposed to adverse childhood experiences are brought out of the cycle and into a safe environment. All with the hope and aim that the correct support mechanisms will prevent them falling victim to those who would wish to exploit them for their own gain further fuelling the cycle of youth gang culture and violence. 
(968 words)















Ethics are an important part of policing, because if police methods and procedures do not the meet the high ethical standards expected by the community, then the legitimacy of the police will be undermined and the confidence and trust of the public will be lost. 

Title 4: Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and the importance of effective communication when working within these communities.



The police are the public and the public are the police, Sir Robert Peel’s sentiment echoes with virtues of diversity, equality and understanding. Britain is considered a diverse multicultural society with a modern outlook towards acceptance of faith and religion.

Throughout training as officers we were introduced to the code of ethics which are ingrained as the values, beliefs, attitudes and knowledge that guides each individual’s judgements. As officers we must abide by the code of ethics and push it to the fore front of every decision we make and every action we take. 

When it comes to differing values, ethics and norms we must understand that the principles of equality and diversity must always be applied. We should aim to uphold the law regarding human rights and equality and treat all people fairly, with respect and remain impartial regardless of our own views and beliefs.  We should not discriminate unlawfully or unfairly and should instead strive to show compassion and empathy as appropriate to all people we come into contact with. 

Every individual will have their own needs, and the diverseness will not always point towards race, religion etc. but could instead point to vulnerable individuals whose norms may be vastly different due to their experiences. We need to understand that a child exposed to aces or a victim of a sexual assault will have fundamentally different associations with what is considered normal human behaviour and that it takes additional support and assistance and an identified care plan to bring these individuals into a safer environment both mentally and physically. 

I work in the Rhondda valleys and find casual discrimination a part of my daily interaction with the populace, this is not because these people are fundamentally bad but instead highlights a community without diversity and without the education to allow acceptance and support to those with different values. This is not aimed at every resident of the Rhondda valleys but I do find it to be a norm that has developed over generations of separation from metropolis locations and a culture stemming from the mining industry and the industrial age. 

I find that I at every opportunity seek to both educate those who do not know any better, and use these opportunities to promote equality and diversity and push understanding of different cultures and outlooks as underpinned by the college of policing in the code of ethics. 
(College of Policing, 2014)

 

Fundamentally should we not strive to serve every member of the public, regardless of race, religion, gender or other protected characteristic then we ultimately fail at policing by consent which has been the coping stone for British policing since 1829. 

Policing by consent requires the population to allow the police to do our societal role, but in order for this to happen the populace needs to have faith that we can uphold our commitments as outlined above. 

Policing by consent targets the prevention of crime and disorder as an alternative to their repressions by severe legal punishments or military action. It aims to highlight that the powers given to the police to fulfil their duties and functions are totally independent on public approval of their existence, actions and behaviours and on our ability to both secure and maintain the respect of the public which also means securing the willing cooperation of the public in the task of abiding and observing the laws. 

To recognise that the extent to which cooperation can be secured diminishes the necessity for physical use of force and assists to achieve policing objectives by means of public expectation and norms rather than through force or fear. Whilst we should strive to seek and maintain public relations, this should not be sought by pandering to public opinion but rather by a demonstration of total impartiality when it comes to the law and policy. We should readily offer an individual service to each person based on their individual needs and not guided by their wealth or social standing all with the intention of individual sacrifice in protecting and preserving life. 

This leads on to the use of physical force which should only be applied if the advice given and warning issues are found to be insufficient to obtain the cooperation of the public that would be necessary to secure compliance with the law or to restore public order. Even so force should only be used to the minimum degree proportionate and necessary to the individual instance. This strict policy of force allows us to maintain a relationship with the public based on the understanding that the police are the public and the public are the police. 

(GOV.UK, 2012)

As written in the “NEW STUDY OF POLICE HISTORY IN 1956” these principles were “Unique in the world and in history because the power of our police is almost entirely derived from the co-operation of the public” 
	
(Reith, 1956)


Without these fundamental building blocks in mind then officers wouldn’t understand how to effectively communicate with a society whose norms had been affected by culture, race or religion and would not know how to remain impartial to views that do not reflect their own. 

This is why it is important to understand our role prior to policing a community and further to this learning the demographic of your communities. This will then equip you with an understanding of the societal norms and an understanding on how to challenge those norms that do not fall in line with the code of ethics and do not promote and allow a society of differing values, beliefs or outlooks first through education and then through enforcement of the law. 
Every individual deserves the same rights afforded to their neighbouring human being and it is our duty as constables to uphold these rights and support any individuals who have been let down by societies ever changing norms. 


(974 words)






	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 

	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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