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Section 1
There are a variety of different types of play that children carry out in the Early Years, one of which is Parallel Play.
Mildred Parten developed the Stages of Play theory which observes children’s social behaviour. She believes that there are 6 stages of development and Parallel Play is one of the stages. Parten describes Parallel Play as a child playing separately from others, but near them, so that they can mimic each other’s play. Parten believes that children need this type of play so that they can transition to the next stage, as the skills that they have learnt previously in solitary and onlooker play help to develop a more social maturity for cooperative play (Paper Pinecone 2019). 
Yaseen (2022) also adds that Parallel Play enables children to learn about property and who it belongs too. It allows children to learn naturally, they can explore, experiment and learn how to communicate with others, manage conflicts, negotiate, and share.
Another type of play is sensory play Gascoyne (2016) describes sensory play as experiences linked to the senses. Children tend not to need direction in carrying out sensory play, whereas adults need reminding how fun and limitless the possibilities are and to allow children to get messy and add items if they chose too as this type of play experience is a quality learning opportunity.
Pound (2006) says that Piaget identified 4 stages of development from birth to adulthood. The sensorimotor and preoperational stages are for children aged from 0-8 years old and these stages are where children explore and experiment in their environment. In the sensorimotor stage children use their senses to explore the world, whereas the older children continue to do this, they also develop in other areas such as language skills too. So, providing children with opportunities for sensory play enables them to continue to develop learning a variety of skills holistically.
The British Psychology Society (no date) undertook research into children learning holistically and it has shown that allowing children to naturally find enjoyment, entertainment and freedom while playing also enables them to learn and develop.
Empowered parents (2023) believes that for children to develop into happy, functioning adults they need to be cared for in a holistic way, which means looking after the whole person not just the academic targets. 
Parallel and sensory play will enable the child to learn holistically as their physical skills develop as they learn about finger dexterity, body, and spatial awareness, how things feel, different textures and temperatures and it develops prewriting skills as they scoop, pour and grasp at items. Children’s social skills develop as they learn how to interact with others and communicate their needs in play. Children can also observe and learn how to express their emotions in a healthy way as they play, their intellectual development is expanded as they acquire cognitive and creative skills during play and lastly, they begin to learn about their morals, values and how to care about the world they live in (Empowered parents 2023).
Another type of play is self-directed play. This type of play allows children to learn how to entertain themselves, develops their creativity skills and helps to develop their imagination skills. Children also develop problem solving skills as problems arise. They can learn how to build relationships with others, develop decision making and leadership skills (Little Red Dot 2018).
Louis (2020) agrees with Little Red Dot as she believes that self-directed play can provide children with a wide range of skills which include building imagination and creativity, promotes their social and physical development, helps children to understand and express their emotions and helps to build relationships.
Pound (2009) describes Bruce’s theory on free flow play as enabling children to ‘wallow’ in their play. Bruce identified 12 characteristics which form this type of play some of which are giving children first hand experiences, allowing free chosen activities, rehearsing, or celebrating recent learning and allowing children to choose their own play agenda.
Moyles (cited in Pound 2009) has similar views to Bruce but does differ on free flow play being always self-directed. Moyles believes that adults should step in to aid the learning process which she describes as a ‘playful teaching’ experience. Moyles ‘play spiral’ allows the child to have free and directed play which enables the child to master, practice and revise what they have learnt. 
Rymanowicz (2015) believe that an adult’s role in self-directed play is to support children’s experiences. Adults should not take over the play but are there to provide an environment that is rich in possibilities.

Section 2
Thornton (2015) believes that children should be given opportunities for self-directed play as it enables them to take ownership of their learning and gives them opportunities to practice and master the skills that they learn in all areas of play. Thornton (2015) believes that the role of the adult in child led play is to provide environments that are interesting and provide resources that are open ended so that exploration and investigations can take place. The adult should be supportive to the children so that they can share ideas and try things without worrying that they are getting it wrong. The adult needs to teach children how to use equipment safely and help them to develop their social skills as they play with their peers. The adult also needs to observe children so that they can plan the way forward and ensure that the routine of the day allows time for self-directed learning. 
Rymanowicz (2015) agrees with Thornton (2015) and states that there are two different roles an adult can take whilst children play and believes that only one is beneficial to the child. If an adult controls, leads or takes over a child’s play then they are going against the meaning of play being self-chosen and it is no longer meaningful. However, if adults support children’s learning by being engaged in their play it allows them to develop their confidence, self-esteem, and helps to engage them in learning experiences. 
McInnes et al. (2013) agree on the importance of self-directed play as they carried out research into how the role of the adult and play cues can influence children’s interactions. The research showed that children in group A who were given more opportunities to make choices, play freely and have playful interactions with the adult about what they were doing used more open-ended questions which lead to a greater use of language being used compared to the children in group B who were directed to activities and saw adults as people who told them what do. Group A children saw the adult as a play partner rather than someone who stops play and tells them what to do like children in Group B. The paper concluded that adults need to enhance self-directed play opportunities for children rather than adult led as it shows how effective self-directed learning is for children’s language development as well as many other skills.
The Play Cycle was developed to help adults working with children recognise play cues and importance of play. It was developed by Gordon Sturrock and Perry Else in 1998 but has been further developed by Pete King and Shelly Newstead in 2019. They identified 6 stages of play which are as follows, pre-cue to play, this is where the children have an idea of what they want to do, then they offer a play cue to another child to join them in their play, this could be subtle or more obvious, but it must be observed for the play to continue. The play return is how the child responds to the play. Then there is the frame which is where and how the play takes place. Next is the flow, this is where the children can get carried away in their play and it will be something that they may want to return too again and again. Lastly, play annihilation this can be carried out by a child not wanting to play anymore or it could be by an adult not understanding the play cues or the importance of the play which leads to the play stopping (Smartkidz 2022).
Research was undertaken by Howard and McInnes (2013a) into the importance on how children view play opportunities they are given. Children were put into groups where they were given opportunities for ‘like play’ activities which is where an adult was proximal, and the child had a choice of attending or ‘not like play’ activities where the adult was directly present, and the child was asked to take part. The research showed that if children were given choices, they were able to build their independence, try out new things, and increase their self-esteem, which all equates to children feeling happy, secure and have a high emotional well-being. 
The research from both papers shows the importance of the adults role in play. Activities need to be from observations or interactions with the children, they need to be fun and exciting and enable the children to continue their learning in the whole environment. Lastly, all adults need to receive training on the importance of self-directed play and the benefits it has for the children.


Section 3
The Foundation Phase Profile was introduced in 2015 and was used to provide a consistent baseline for all children in Wales which linked with the Foundation Phase outcomes. The Handbook provided guidance on using the Profile and gave details of all the skill ladders including supporting information if needed (Welsh Government 2019).
The profile was used to assess children within the first 6 weeks of entry into Reception Year and focussed on 4 areas of learning. Assessments and observations were used to cover the 7 areas of the Foundation Phase learning outcomes (Welsh Government no date).
The key role of everyday practice in the Foundation Phase was observation. Staff used the Foundation Phase Profile to observe the children and log where they were when they started school, this was then used to plan future activities for the child and determine any difficulties or exceptional ability (Welsh Government 2019).
There are many debates on whether assessing children is an appropriate way to view children’s development and Fauser (no date) spoke to two people who discussed if baselines help or hinder children. 
Dr Marian Sainsbury believes that baselines are a good thing as they enable teachers to see what skills children already have so that they can base their provision to extend on the things the children have already mastered and develop them further (Fauser no date).
Dr Sainsbury states that people do not understand what baselines are, which is why they may not be liked, she believes that people think that it is a formal way of testing children, but this is not the case. Baselines are to be used by carrying out practical activities that children would experience in a classroom every day, such as counting and conversations (Fauser no date).
Dr Sainsbury also discussed how baselines are seen as narrowing the curriculum as it focusses on four key areas but pointed out that additional areas can and have been added to ensure that the curriculum is wide and varied (Fauser no date).
Lastly, Dr Sainsbury discussed school attainment targets she agrees that schools are judged on this but believes that baseline assessments will enable schools to show the level of how the children entered the school to how they are progressing with the school, which should lead to a fairer accountability system (Fauser no date).
Beatrice Merrick does not agree with Dr Sainsbury’s views, Merrick understands that for a teacher to get to know the child they need to be able to gather information on them but believes that baselines are not the way to do this. Merrick believes that a teacher can find the child’s starting point by observing them and by collating information passed on by parents and previous settings, this will then help them extend the child’s learning as they focus on their interests and capabilities (Fauser no date).
Merrick believes that baselines compromise good early years practice, as carrying out baselines takes up a lot of time for each individual child and in that time the teacher could have been helping to settle the child into the new environment, learning about what they can and cannot do and finding out about their likes and dislikes (Fauser no date).
Merrick states that baselines are an accountability measure for schools to show what value they have added to the child from when they started in Reception to when they leave in Year 6. She also added that baselines are not a broad-based profile as they focus primarily on the four areas of learning rather than the full range (Fauser no date).
Merrick also points out that baselines fail to consider children with different circumstances such as English as an additional language or children with special educational needs (Fauser no date).
Merrick lastly argues that assessing children in the first 6 weeks is not enough time for children to show their full capabilities, especially if they are entering a school environment for the first time (Fauser no date).
Lobley (2019) has similar views to Merrick but has additional concerns with the effectiveness of the baselines. Lobley (2019) points out that children who are born in Summer or Autumn can change the outcome of the schools’ results as a few months in age makes a big developmental difference.  Lobley (2019) also adds that young children are more likely to be affected by things such as times of day, mood and hunger which influences the way in which they are within the environment, so if a child is assessed on a day when they are not 100% it will not be a true reflection of their progress. 
The Welsh Government have undertaken and acknowledged research into how children learn and designed a new curriculum which is now being implemented in all schools across Wales. They have given a clear statement on what is important in delivering a broad and balanced education and have proved a framework that will help practitioners develop a more holistic way of learning for each individual child (Welsh Government 2021).

Section 4
Bianquin (2018) says that the first role of the adult working with children is to be an observer. Adults need to observe children as they play and gather information on their likes, dislikes, values, attention, concentration and how they play for example, play preferences, how playful they are and schemas they like to carry out, so that they can build an environment that enables the child to learn through play and enables adults to document their learning journey.
Louis (2020) agrees with Bianquin (2018) and says that observations during play helps to understand what a child is interested in and how they currently learn. Observing a child in play enables the adult to provide an environment that helps children to develop and mature their skills, needs, and interests.
Rymanowicz (2015) also agrees with Bianquin (2018) and Louis (2020) as Rymanowicz (2015) says that reviewing a child’s play enables adults to collect information about the child and helps to extend their current activities and learning. Adults need to observe, talk, and listen to the children so that they get an understanding of the way in which they play and how effective it is. 
Montessori Guide (2023) believes that observation is a vital tool for a Montessori teacher. It is the way in which they plan lessons and manage their classroom. The Montessori teacher’s observation skills need to be effective to ensure that they capture moments of children’s development so that opportunities are given to move forward to the next level. 
The Montessori approach differs from a traditional school in that they give children time to learn and avoid interrupting play, whereas children in traditional schools are mostly expected to do tasks at the same time and order and the curriculum is not adapted to the needs of the child (Montessori for today 2023).
Howard and McInnes (2013b) say that children spend an abundance of time playing and this is the perfect opportunity for the adult to naturally observe the children in their play to document their development. They suggest that play offers an environment which is fear-free and natural. Adults can observe children at various times and in a variety of ways which is all directed by the child as they chose what to do and when. Adults need to ensure that children see the activity as play rather than not play to ensure that a true reflection of their learning is noted. 
Howard and McInnes (2013b) also discuss acknowledging that play is not interpreted by an adult, as what they may see as scary or sinister may not be the case for the child, it is their way of learning about the world and those around them. 
The papers previously discussed by McInnes at al. (2013) and Howard and McInnes (2013a) both demonstrate the importance of play in a child’s development and their perception of play, as it shows that if children are given opportunities to play then they can develop naturally and learn whilst playing if they are provided with the right environment, equipment, and experiences. They also discuss the importance of the adult’s role in the learning process and how this can affect the way in which they learn as children can be influenced by an adult’s interactions within their play environment.
Smidt (2015) says that Loris Malaguzzi’s work in Reggio Emilia acknowledged how children should be seen as unique and competent and they should have access to a variety of resources so that they can develop holistically. Malaguzzi’s approach demonstrates how adults need to become active listeners, so that they can learn how and when to step in and out of children’s play. When adults learn this skill, they will be able to gather information needed for assessments without it being intrusive and stopping the play. Smidt (2015) also says that assessing children with a tick list of ‘norms’ could lead to adults teaching to the targets rather than individual interests and needs, which has been researched and acknowledged as being something that needs to be used now as children learn more from environments that suit their individual needs and interests.
Froebel agrees with Malaguzzi views (cited in Smidt 2015) and believed that children should be allowed to be children and there should not be a concern on what comes next for them. He believed that teaching should begin where the child is. Froebel’s theory was that life, beauty and knowledge were all connected, and learning could be included in all aspects of provision including sensory, nature, music, creative arts, and mathematics (Pound 2006).
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