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Section 1

Within the early years practitioners working with young children currently follow the Foundation Phase Framework guidance when planning and supporting children between the ages of 3-7 years old. The Welsh Government (WG)(2014; 2015) discuss the important role play has on both children’s development and their well-being. They recognise that play has a positive effect on children’ physical, cognitive, and social and emotional development and therefore they implemented the foundation phase framework within Wales. This is supported by Howard and McInnes (2012) research which found that there was a link between the way in which children view play. They state that if an activity is perceived as play children show more sings of increased emotional wellbeing opposed to an activity that they perceive to not be play. Therefore, the Foundation Phase framework was designed in order to support children to develop at their own stage and through first hand experiences and abilities with the opportunities to lead their own learning through child led play (WG, 2014; 2015). The Foundation Phase is a play based early years curricular that encourages children to be confident and capable learners and aims to encourage creative thinking through play (Thomas and Lewis, 2016). The Foundation Phase Wales has been used within settings for many years and there has now been a newly developed New curricular for Wales that is a reform of the foundation phase Wales that practitioners are preparing to implement within settings. 

Upon the previous implementation of the Foundation Phase there are lessons that can be learned in order to effectively implement the new curricular reform in Wales. An independent stocktake of the foundation phase in Wales (2014) and an evaluation of the foundation phase (2015) were both carried out in order to identify any negative implementations that occurred whilst the foundation phase in Wales was being introduced to settings in order to benefit any future curricular reforms. 
 
The Welsh Government (2015) carried out the evaluation of the foundation phase and concluded several recommendations that practitioners can learn from in order to effectively implement new policy and curricular in the future. They state that it would be beneficial for practitioners to be made aware of the evaluation’s findings in order to not only share areas that need improving and how to effectively do so within the implementation but also to highlight the positives experienced within the introduction of the foundation phase. 

Parker, Thomsen, and Berry (2022) discuss within their paper that practitioners are the key people in implementing new policy and curricular changes into settings. They state that a practitioner’s personal skill and knowledge can affect the way in which policies and changes are enacted within the setting and classroom environments. They state that although there are a growing number of practitioners that receive training on play not all practitioners are able to effectively implement the use of play as they have not recognised its importance and the effect it has on children’s learning within the classroom. This can then have an effect on how the foundation phase is implemented within the setting as within the foundation phase there is an emphasis on recognising learning opportunities within the play environment (Wainwright et al. 2016). It is believed that play is an essential factor in children’s learning and development and the way in which a practitioner perceives play and how they implement it within practice can differ McInnes et al (2011). 

This theory is supported by the findings in both the Evaluation of the foundation phase final report (WG, 2015) and the Independent stocktake (WG, 2014). They identified a need for practitioners to have access to more training in order for them to develop their knowledge and professional practice to better support young children within settings. This will in turn be beneficial to the implementation of the foundation phase and New Curriculum for Wales (WG, 2021) as its key aim is learning through play. By practitioners attending more courses and having access to training they will have a greater knowledge in order to plan effectively within settings. 
The Welsh Government (no date) state within their Curriculum for Wales: Implementation plan that they aim to work closely with schools and settings to provide support, guidance, and professional development through co-constriction. 

The independent stocktake (WG, 2014) states that through practitioners receiving more training they will be able to enhance their level of teaching which will in turn result in an increase in all children’s achievements and reach their full potential. Within an ideal setting all practitioners would have effective and up to date training in play this being what it is, its importance and how to effectively support play within settings but there are barriers that can affect access to these courses. These barriers include funding and budget cuts, the early years sector may not hold enough funding for all staff members within setting to access course and training therefore they may not hold the same knowledge as their co-workers, or the level of knowledge expected of them when implementing the core aims of a curriculum. The level of funding a school receives is based upon many factors and therefore there is a committee board that consider many deciding factors within the school based on costs and determined the allowance that is deemed acceptable for the schools funding. It is then the duty of the main school body to determined where the funds go and this includes the level of training and courses that the teachers and teaching assistants within the school have access to (WG, 2022). However, there are budget cuts within schools that are also in turn effecting the opportunities for practitioners to further their professional development (BBC, 2022). As a result of the budget cuts schools are having to prioritise mandatory training such as safeguarding and child protection before, they are able to send practitioners on further training such play, lego therapy and digital stories (NSPCC, no date). 
Therefore, the government needs to provide more funding to settings in order to allow them to have access to more training in order for practitioners to better they knowledge. 
The Welsh Government (no date) state that throughout the implementation of the New Curricular for Wales reform they aim to facilitate practitioners with opportunities to develop their professional learning, build on leadership skills and ensure equity, excellence, and well-being of all involved in the reform. Which was a recommendation within the evaluation of the foundation phase (2015) as a way to improve the implementation of a curricular going forward. Kingston and Siraj (2017) state that in order to implement the Foundation Phase within Wales effectively and successfully there was a need for practitioners to be motivated and to have a high level of personal development. Therefore, attending new and up to date courses that further develop a practitioner’s knowledge was key to a successful implementation. They state that the Welsh Government aims to focus on quality of teachers practice in order to provide Wales with high quality education for all children. 
The independent stocktake (WG,2014) along with Kingston and Siraj (2017) both state that professional development of staff within setting not only applied to teachers but also less qualified members such as teaching assistance. Kingston and Siraj (2017) state that there are staff members in schools that are unqualified or of low-level qualifications within classrooms such as teaching assistants. This can result in the Foundation Phase being implemented into settings by staff members that do not have the correct level of knowledge and understanding of child development and can therefore result in negative effects on children’s learning and the curricular not being introduced in the correct way. When looking at the implementation of the foundation phase they identified the need for teaching assistants within schools to also benefit from further training and promoting opportunities for professional growth to in turn improve the consistency of the way in which the curriculum is delivered within settings. Through teaching assistance attending further training alongside teachers, they are able to gain a better understanding and greater knowledge on children’s development in order to effectively implement the New Curriculum for Wales. Waters (2015) support this as they state that in order for the implementations to be introduced into practice effectively and consistently all members of staff within settings need a level of training that develops their knowledge and understanding on how practitioners are able to effectively support children to learn in a play-based manner. They also state that consistent and effective training within settings allows practitioners equal opportunities to gain an understanding of the curricular and its key aims in order for all practitioners within setting to practice the same. 

Section 2

The early years matters (2007) and The Foundation Phase Wales (2015) both state that children are individuals, and that each child develops at their own pace and are constantly learning in their own individual ways. In order to support children, it is key that practitioners understand child development in order for them to support each individual child holistically as not all children are the same, they are all unique. The UNCRC (no date) emphasise the fact that all children are unique and should be recognised, protected, and respected as individuals within society and each given equal opportunities. The Foundation Phase (2015) includes the UNCRC within their framework stating that all children are unique and should be provided with equal opportunities and support regardless of their age, disability, race, belief, and gender. They state that children of all abilities and backgrounds should have access to the correct method of assessment within settings as the use of incorrect assessment could have a negative effect on children’s well-being and learning.
The Foundation Phase (2015) discusses the need for practitioners to have the opportunity to acknowledge each individual child’s developmental stage in order for them to be able to further support the child’s learning. Practitioners can do this through offering choices, challenges, and opportunities that each encourage them to progress with their abilities in a positive and effective way. Aubrey and Riley (2019) discuss Piaget’s theory stating that all children develop emotionally, intellectually, and physically at different rates therefore within setting’s practitioners should be aware of which stage each individual child is at in order to support them accordingly. When carrying out assessments on children within settings Tierney (2014) discusses the importance of fairness in educational assessment. She states that deeming an assessment as fair often depends on a practitioners own personal opinion and also states that that assessments within a classroom setting can have an effect on a child’s attitude towards learning. Therefore, practitioners using the correct form of assessment on individual children is important in ensuring that children are comfortable, confident, and settled within their activities. This can help ensure that what is observed is true to the child’s ability.

In order to support children within settings practitioners observe and assess to be able to provide appropriate planning and support within settings for each child. Glazzard (2010) discuss many theorists and approaches to assessments that practitioners carry out within settings. Within all explanations of assessments within approaches Glazzard states that a practitioner should build strong relationships with the children that are in their care in order to recognise how they learn best and to choose an assessment type that is best suited to the child. Through assessments practitioners are able to plan opportunities and ensure that there are appropriate resources within the classroom that allows the children to further develop their skills and knowledge through play and activities. This is shown within the foundation phase Wales as it is through observations that practitioners plan classroom activities and resources that can build children’s knowledge and skills dependent on their current developmental ability.

One of the assessment types used within the foundation phase is the foundation phase profile. The Welsh Government (2017) states that the foundation phase profile is used as a way for practitioners to continuously assess children’s learning and development for the duration of the foundation phase. It provides a consistent baseline of assessment in which all practitioners working within the foundation phase are able to follow consistently. The use of the Foundation Phase profile allows practitioners to provide a curriculum for children that supports their holistic development through the use of observations and formative assessments (WG, 2017). The foundation phase profile is a form of assessment that can be used from three years old when children first enter the foundation phase all the way through to children leaving the foundation phase. The profile can be used to record children’s achievements from the start and proves to be a useful support for practitioners in planning opportunities for children to progress with their learning (WG, 2017). The foundation phase profile allows practitioners to create a unique and knowledgeable information folder that is individual to each child that contains information practitioners are able to access in order for them to plan effectively to support each child’s holistic development within settings. The Welsh Government (2022b) states that the foundation phase profile proves to be a useful way in which practitioners are able to set targets and identify next steps for individual children. 
Within the Evaluation of the Foundation phase there is a recommendation stating that there needs to be better training and guidance for practitioners on observation and assessment in order to better their practice and children’s outcomes (WG, 2015b). The Welsh Government (2014b) also state within the independent stocktake that assessment and recording within children’s foundation phase profile should be confined to practitioner observation within the classrooms during their day-to-day tasks and activities. This ensures that children are settled within a familiar environment in which they are confident and comfortable around their peers and practitioners, this will then allow for the observations and assessments made to be more of a true reflection of a child’s developmental stage and abilities. The Welsh government (2018) states that the profile is effective within early years assessments as it allows practitioners to plan a curriculum that is developmentally appropriate for all children. They also state that the profile has been created following the same design of assessment that health professionals use, this meaning that it can be an effective way for practitioners to recognise any possible developmental delays early in order to provide support and referrals for children. Therefore, the foundation phase profile is an effective form of assessment that supports the unique child as it can identify any need for further multi agency working and provides the opportunity for practitioner to identify areas in which children need support and key areas of further learning. The Welsh Government (2022b) discuss assessments and additional needs within their assessment review. They state that although the foundation phase profile is not created to identify developmental issues it can help practitioners identify children with additional learning needs. They describe the foundation phase profile as an effective tool used for observation and assessment that proves to be supportive to the unique child.
The Welsh Government (2018) also states that the foundation phase profile is an effective way to support the unique child as through the profile being widely used by practitioners there is the option to share the information gathered on the individual child with other practitioners involved in children’s development and can support any moves between settings and schools. 

The Welsh Government (2022c) states within the New Curriculum for Wales that practitioners will be given opportunities to further develop current assessment methods that are already used within settings in order to continue to support children to progress and to develop new strategies. They place an emphasis on assessments being carried out with the purpose of providing practitioners with the information needed to support each child individually. Through carrying out the assessments the practitioner will be able to plan the curricular to ensure all children are able to progress at their own pace and ensure they are given the support needed to develop and provided with challenges to progress. Within the new curricular the observations and assessments will be used in order to create a tailored curricular that supports each individual child to develop holistically. 







Section 3- blog 

The importance of recognising the role the outdoors has on children’s learning and development in the early years

As an early years practitioner I have always encouraged the use of the outdoors within my setting as I believe the outdoors has many benefits for young children. Throughout my time within settings, I have found that other practitioners and parents do not realise the endless learning opportunities and the benefits the outdoors can provide. There is now lots of research and evidence to be found about the benefits the outdoors has on children’s learning, mental health, and well-being. The Early Years Alliance (2022) states that more than ever we need to recognise the positive impact that outdoor play has on children’s development in the early years. They state that sadly mental health issues are on the rapid increase among young children, and it is important that we as practitioners are working on finding ways in which we can help. Spending time outdoors is proven to be one way in which practitioners can support children’s well-being and physical health at any age. The Early Years Alliance (2022) also states that as little as 10 minutes of outdoor play can have a significant benefit on children’s phycological and emotional wellbeing, its proven to boost self-esteem, lower anxiety and reduce stress. Therefore, providing children with the opportunity to engage in outdoor activities can have a positive effect that can continue into adulthood. 

There is also guidance available on ways in which parents and practitioners are able to provide an enriching outdoor learning environment for young children. 
Davies and Hamilton (2016) discuss the fact that practitioners own personal perception of the outdoors can result in children not having the chance to experience an enriching outdoor environment. Therefore, in order for children to experience an outdoor environment that is full of play, exploration, and discovery opportunities we need to first educate practitioners on the benefits the outdoor environment can have on children’s learning. Practitioners should be able to access training courses that builds on their knowledge of the outdoor environment and how to implement an enriching outdoor area for children. I believe that if funding allows children would benefit from having practitioners that recognise the benefits a free-flowing continuous access between classrooms and the outdoors as stated in the evaluation of the Foundation Phase (WG, 2015b). 

The foundation phase framework (WG, 2015) includes the use of the outdoors as part of the curriculum they state that the outdoors is a key factor and not an add on to the curriculum. They also state that there should be a greater emphasis on the use of the outdoors environment as it promotes discovery and independence. The Welsh Government (2009) created a foundation phase outdoor learning handbook in which they state that being outdoors can benefit all aspects of children’s holistic development. There are opportunities for exploration and play that supports children’s physical, social, cultural, and creative development with no classroom pressures. Waters and Rekers (2019) state that practitioners can provide an outdoor environment that supports children’s learning outcomes through taking their observation and assessment findings and implementing resources and activities within the outdoors that link with both children’s interests and support their developmental progression. Therefore, practitioners do not need to over think the outdoors they can simply take inspiration from children’s interests and use their findings to provide a learning environment that children have more freedom to explore and build on their knowledge and understanding of topics. Within the outdoors children are also able to develop their problem-solving skills, gross motor skills and build their curiosity whilst being out in the fresh air.
Having said this within the evaluation of the foundation phase (WG, 2015) there is a recommendation that funding should continue to be given to settings in order to improve their learning environments including the outdoor learning environment. Through funding practitioners can both acquire supplies and resources for their own outdoor environment and also resources to allow them to access local outdoor environments that offer a different level of exploration and discovery for example the local park and the forest. The recommendations stated that practitioners should have more flexibility in using the funding to access more mobile learning environments and create partnerships with outdoor organisations that can provide children with a more varied outdoor experience. Bates (2019) discusses forest schools stating that through attending forest school’s children can build their confidence, improve behaviour and social skills along with being more motivated and engaging in achievable tasks. The link between schools and settings attending forest school sessions within their local community could benefit children within the early years to reach their greater potential, finding a session near your setting could open up many opportunities for exploration and learning in nature.  
The new curriculum for Wales (WG, 2019) recognises the importance of the outdoors and the fact that children should have continuous access to the outdoor area. The curricular has four key purposes those being ambitious capable learners, creative contributors, ethically informed citizens, and healthy and confident individuals each of these areas can be achieved within the outdoor environment (WG, 2019). When implementing the New curricular for Wales it will be key to include open access to the outdoors for the children and it will be important for practitioners to acknowledge the positive effect it can have on the children’s learning and development. The outdoors is vastly open ended and there will be opportunities to include the class topic to the outdoor environment in a way in which children will be able to explore and gain an understanding of the topic within a relaxed environment.
Yildirim and Akamca (2017) state that allowing children to explore the outdoors has proven to benefit their holistic development and well-being. Along with the evaluation of foundation phase (WG, 2015b) they state that the use of the outdoors needs to be increased within the early years and that practitioners should be given the correct funding and training in order for them to provide children within their care with an enriching outdoor environment to enjoy and thrive in. It is time that practitioners recognised the links between the outdoors and children’s development and allowed children more outdoor freedom in order for children to explore and benefit developmentally and mentally instead of being sat in a classroom. 
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