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This assignment will focus on two quality assurance tools that day care settings can use to monitor their practice and investigate their impact. 
In line with the Children and Families (Wales) Measure 2010, practitioners that provide childcare for children from birth to twelve years of age, for over two hours must register with the Care Inspectorate of Wales (National Minimum Standards, 2016). The Care Inspectorate of Wales (CIW) carry out inspections of day-care settings in Wales every two to three years depending on the type of service they provide. This is to monitor the quality of child care that is provided and ensure that practitioners are adhering to legislation applicable to the service that is provided. There are four areas that are focused on during an inspection the well-being of children, children’s care and development, the environment of the setting and the leadership and management of the setting. These areas incorporate the National Minimum Standards ensuring service users that appropriate measures are taken to provide and maintain a certain level of care for children. 
In addition to inspections, settings are to complete an annual Self Assessment of Service Statement (SASS), providing information relating to each of the four areas of inspection. This is in accordance with the Childminding and Day Care (Wales) Regulations 2010 (CIW, no date). The manager or leader of the setting is to complete the self assessment based on the views of service users (children and adults) and the views of other professionals. They must also reflect on their own practice highlighting what they do well and how they can improve. However, as a leader, views based on their own judgement could be biased. In order to avoid a biased interpretation of the service a setting provides, a more formal quality assessment can be used, such as the Early Childhood Environment Rating Scales (ECERS). The ECERS has been used in various settings to raise standards of quality (Siraj-Blatchford et al. 2008). The ECERS has similar features to the SASS assessment. Vermeer et al. (2016) explains how the ECERS focuses on the physical environment including equipment, interactions with others, care routines, activities and program structure. Each area is broken down into sub sections and a score out of 7 is given. But this is also a self assessment tool and Mayer et al. (2016) explains how the completion of the assessment is directed by the person in charge and can also have biased results. Involving others in the process may gain a more comprehensive view of the assessment. Rodd (2016) believes that involving staff in the self assessment process promotes a shared responsibility on how the setting is viewed and can lead to better outcomes. 
Staff involvement is featured in the leadership and management part of the self assessment. Managers are required to provide information regarding performance management and the development of staff. Investing in staff professional development has been proven to increase the quality of childcare provided in settings and reduce the turnover of staff. This view is supported by Simon et al. (2016). The Welsh Government document, Childcare, Play and Early Years Workforce Plan (2017) acknowledges the importance of developing the skills and qualifications of those who work with children to raise the profile of the childcare sector and encourage the retention of staff. Rodd (2016) explains how a high turnover of staff can have a negative impact on children’s development. Bowlby (1988 cited in Conkbayir et al. (2014: 57) states that children’s emotional development is improved as a result of forming a strong relationship with one adult over a period of time. But if a setting regularly changes staff the children at the setting are unable to form any bonds. Although, Ainsworth (1971 cited in Conkbayir et al. (2014: 55) developed Bowlby’s theory and suggested that children can form a bond with more than one primary care giver, time is still a significant factor and without a reasonable amount of time for relationships to develop may have a negative impact on children’s well-being. 
Well-being is another element of the self assessment and practitioners need to explain how they are supporting children’s well-being within their setting. To actively promote children’s well-being practitioners, need to ensure that children’s individual needs are being catered for. This can be evidenced by keeping up to date assessments, individual action plans and so on. However, to carry out informed assessments adults should be knowledgeable regarding children’s additional needs and how to cater for them. Policies and procedures must be in place to ensure that children are safe at the setting, for example, child protection policies, health and safety procedures and so on. A good knowledge of relevant legislation, such as the Childcare Act 2006, is needed to implement such policies. Linsey et al. (2006) explains how the Childcare Act 2006 puts a statutory duty on those who provide a service for children, to actively support children’s well-being. The Care Inspectorate also asks how the setting promotes the voice of children. Payler et al. (2015) explains that children feel valued when they are listened to and therefore feel confident within their environment, this contributing to their well-being. The ECERS doesn’t ask for information regarding how the setting promotes children’s views, therefore not a tool to used when concerned with the promotion of children’s rights. However, the ECERS does require a lot of information regarding the physical environment. 
The physical environment must comply to the National Minimum Standards set by the Welsh Government. The environment must be safe and secure, and evidence of safety measures must be recorded. For example, electrical goods are safety tested and fire inspections are carried out regularly. An explanation of how the environment is used must be provided. The environment must suit the children’s individual needs, allowing them to learn at their own pace (Dowling 2010). Issacs (2007) explains how the indoor and outdoor environment plays an important part in supporting children’s overall development. Although the ECERS evaluates the indoor and outdoor environment, it doesn’t require information regarding complying to safety regulations such as the Health and Safety at Work Act 1974. 
Providing a safe and stimulating environment can have a positive impact regarding the care and development of children. This view is supported by Conkbayir et al. (2014).   Day-care settings that care for children over three years of age must provide early educational experiences, for example settings in Wales will provide the Foundation Phase curriculum for children. This means that the setting will undergo a joint inspection called the Joint Inspection Framework, to ensure that children’s educational needs are being met.
Once a setting has under gone an inspection a report is published explaining the inspectorate’s findings. This year the CIW have introduced a rating system based on the inspection, this provides parents and service users with a clear indication of the quality of service being delivered and potentially influence decision making when choosing a setting. The introduction of a rating system means that the quality of the setting is clearly indicated and may impact on the success of the setting. Graham (2014) suggests that settings that adopted a quality assurance tool to monitor their service had greater success in their inspections. The main focus of any reflection carried out in a child care setting should be the outcomes for children. Research conducted by Early et al. (2018) found little evidence on how the ECERS has any significant impact on children’s outcome but suggests that any quality assurance scheme ensures that practitioners are accommodating children’s basic needs and providing quality early childhood experiences. Niklas et al. (2017) believes that early learning experiences of good quality can have a positive impact on later academic success for children. 
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