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[bookmark: _Toc39824333] Introduction to Portfolio 

This portfolio will focus on 4 key elements, all selected to illustrate the diverse range of activities the role of the practitioner will be engaged in.  The setting is within a secondary mainstream school with a high proportion of children accessing some sort of intervention. It will look at how the practitioner supports a child’s learning and how practitioners are governed to support individuals or groups with a range of needs. This is with reference to policies from Additional Learning Needs Bill (In Brief, By Senedd Research, National Assembly for Wales, 2019) . In particular, this portfolio will discuss the role of a behaviour/ nurture group, how the teacher and support play a crucial role in demonstrating how the pupil’s needs are met through a range of support from the practitioner supporting learning in the classroom. The second example will look at how the practitioner outside of the classroom for example engaging with parents. It also considers barriers, which practitioner may encounter when engaging with parents. Example three will look at how the practitioner can support the learner, how theorists are linked to practice, including interventions which a child can be introduced to, which will support emotional well-being via ELSA. Lastly the fourth example will look at the role of the practitioner supporting children with Additional Learning Needs (ALN). 

[bookmark: _Toc39824334]Introduction to particular school setting within this case study

Some schools in West Wales have taken on new terminology regarding different areas of the school. For example, there is a Head Teacher with two Deputy Heads followed by One Assistant Deputy Head. There are also two Key stage leaders one for Key stage 3 and one for Key stage 4. There are Head of Faculties which links in with the new Framework for Wales (Welsh Government , 2015) . Additional learning Needs (ALN) is managed by the ALNco who is also the Assistant Deputy Head. Under the ALNco, there are two Assistant ALNcos who oversees the daily running of the admin work for ALNCo and manages the Learning support assistants. The support of a Learning support assistant is crucial to schools. The duty of an LSA can vary from working with a small group or on a one to one basis. They are there to assist the daily needs of pupils with Additional learning needs to access mainstream classes for inclusiveness (Lifelong Learning UK, 2007). https://www.henrytudorschool.wales/staff-list.php 

[bookmark: _Toc39824335]Daily agenda and sharing information

It is imperative that there is a daily meeting to discuss children who may be of a concern. Daily briefing is essential within all departments so that practitioners can identify and support pupil’s needs for the day. Although information is shared daily there is not always consistency with sharing of information. Therefore twilight sessions are arranged and delivered by the ALNCo. Topics include “how best to support children with a range of needs in the classroom”. Information which is invaluable comes from the expertise of the LSA who has a wealth of knowledge how to support children. This information is then shared with all teaching staff. In time a booklet of useful information will be in place for all teachers. 
It is important that there is a more joined up approach if practitioners are going to get the best outcomes for all students.

[bookmark: _Toc39824336]Introduction to the Behaviour Nurture Group

[bookmark: _Toc39824337]The Specialist areas of the school

Within this department there are two specialist units one being to support children with Autism and one which oversees ALN pupils with a range of needs.  Within the Autism Centre there are thirty-six pupils who have access to this unit. The practitioner’s duty who manages a range of needs is in charge of the daily interventions and delivering the lessons. The Head of this Unit is also in charge of overseeing provisions for children in the form of Individual Development Plans, tracking of pupils’ progress, managing pupils with health care needs, liaising with parents and agencies and differentiating pupils work. In this ALN class which  is under the umbrella of the ALN department there is a behavioural/nurture group, supporting a small group of children who have a range of complex needs which has an impact on their learning. Each lesson within the Behaviour/Nurture class can have up to eight pupils. This area is overseen by the Head of the ALN class, who has forty pupils accessing this provision for 6 lessons a fortnight. There will be other pupils who may be brought down for various matters but these pupils are not timetabled daily. All of the provisions are solely managed by the ALNco (Provision Map, 2017).  

 
The practitioner’s main role is to support children in a variety of ways. Firstly, the main duties are to support the curriculum, for example differentiation for pupils with additional learning needs. This may include pupils who are classed as Gifted and Talented to reach their full potential. According to Ryan & Deci, (2000) intrinsic motivation signifies introducing an activity which is interesting for the individual’s enjoyment, as opposed to doing an activity to gain an external goal, this is called extrinsic motivation (Ryan. & Deci.L, 2000). A student who is focused on reaching goals and achieving their full potential is driven by intrinsic motivation as they are striving for independence and [image: ]autonomy.          Diagram Class Charts (ClassCharts, 2017)

[bookmark: _Toc39824338]Support via the mentor system 

The role of the practitioner is to encourage children to work independently and for the school to promote inclusiveness (Teaching Personnel, 2013) 
Under the new format of a Mentor system children is encourage to support one another within each class. This is where the mentor system has been of good practice as children with all abilities and need are mixed together which makes it more inclusive for all. Information is shared daily with the mentor who shares information with pupils. When children have assessments they have to evaluate assessments with mentors which are then sent back to Head of Key Stages.  


[bookmark: _Toc39824339] Section 1 Role of the practitioner in a Behaviour Nurture Group

Within the classroom the practitioner plays a crucial role from making the environment safe to engaging all pupils’ participation. It is imperative that the practitioner treats every individual as an equal and allow time to get to know them (UK Government, 2010).

[bookmark: _Toc39824340]An Individual educational Plan (IDP) 

The Welsh Government has stated that all children with Additional Learning needs will require having an IDP in place from 0-25 years (SNAP CYMRU, 2014) (Appendices A&B). Each person with or without additional learning needs will fill out a one page profile which is also known as pupil passport, with how the practitioner/ practitioners can support the individual, what they like and dislike, hobbies, how the practitioner can support them. This is where the one page profile is a useful piece of knowledge as it enables practitioners to engage with pupils on their level. For example if a pupil has mentioned they like sports then this information can be used to spark a conversation with the individual rather than on an academic level. This information is also extremely useful to the student to enable them to reflect and acknowledge their weaknesses and strengths. 

[bookmark: _Toc39824341]One page profile and how I support an individual

Within the one page profile it is also beneficial to staff who are on supply from an agency, to give a brief overview of some vulnerable learners. It will enable staffs that are not familiar with pupils to get to know them a little without asking them directly. It is also valuable to staff if there are triggers which to avoid, if you want the best outcome and a smooth lesson for the hour (Helen Sanderson Associates, 2020). This is not just for children with additional learning needs; it is also used within a newly reformed Secondary school setting. At the beginning of a new term for example September during a vertical mentoring period, within the first two weeks each pupil within the school will complete a pupil’s one page profile. 

[bookmark: _Toc39824342]Transition to Secondary school

During the transition period for children with Additional Learning needs (ALN), each pupil attends at least ten hours over a period of five weeks(Appendix C). This time is getting to know the pupil and for them to interact and to get to know other pupils who they will be in their new class with. This time is focused on the one page profile, building friendships, allowing pupils to get to know a secondary school and to hopefully allow them to spend some time with particular teachers and practitioners for example a nurture group, ALN provision or ELSA.








[bookmark: _Toc39824343]Supporting the curriculum
 Each practitioner has a different role to deliver, for some its more academic and for others it is a more bespoke to the pupil’s needs. According to John Dewey (J.Dewey, 2019), the practitioner should have the child at the forefront of the curriculum. The curriculum should be flexible to suit the individual. However, having a flexible education is not always possible due to the demands of implementing tests for performance to abide by government policies of regarding  national average targets, and to promote the new Welsh curriculum (Welsh Government, 2017).  According to (NAHT, 2016) there needs to be a more joined up approach. It is the duty of teachers and practitioners to work more collaboratively together rather than working separately. The best way this can be exhibited is by staff briefing daily where information can be shared. Meetings with the Area of Learning and Experience (AoLE) leader (Welsh Government, 2018), Information shared via Class Charts ,Class data analytics (ClassCharts, 2017), pupils reports and Welfare via the pastoral team.

The new Welsh Curriculum is ambitious and has four key areas of which interlinks with each other. Under the legislation the Welsh Government wants practitioners to have the freedom to use their expertise to deliver and implement the key areas

Source from (Oxford Education Blog, 2018)
 [image: 4 Things you need to do to prepare for Curriculum Change in Wales ...]








[bookmark: _Toc39824344]Section 2 Reaching Outside the Classroom: Liaison with Parents and Carers

[bookmark: _Toc39824345]The role of Homework
To get better grades children are encouraged to engage with homework tasks. This can be anything from extension work to revising for a test. However this can be complicated for some students due to lack of resources and technology. Some children are living in poverty and deprivation which has a negative impact on a child’s learning. Some parents are not competent enough to support children and some are illiterate, On the other hand a majority of parents fees it is their duty to support their children with their homework. According to (Hoover-Dempsey, 2001) parents believe their interaction has an influence on the child preforming well within tests. Parent’s involvements take on many forms, from structuring to modelling what is required from a question. To compare and contrast we only need to look at Maslow Hierarchy of needs as for some students they are still only at the bottom 2 layers of the pyramid as for others they have reached due to parents’ full involvement (Maslow, 1970)   

[bookmark: _Toc39824346]The role of feedback

Ways in which practitioner can feedback holistically verbal for instance they could say well done, I like that piece of work, but Even better when……… It can even be the way of which the practitioner marks the pupils work. It could be with a tick and with even a comment. In my opinion good feedback would entail verbal, written and ways or improving work or grade. For those children who lack ability an incentive would be put in place for example if they had improved in one area they should get rewarded maybe in the form of a letter or phone call home to parent.    




[bookmark: _Toc39824347]House system for rewards
 Most schools in Wales have a house system whereby a student has a sense of belonging and a chance to gain rewards and achievements. This form of motivation is classed as a healthy competition which is encouraged by all practitioners. Pupils are motivated to engage with a range of activities to earn house points which go towards an end of year ceremony and are shared with their parents (Ysgol Harri Tudur, 2019).  [image: ]


There are some pupils who fall under the specific heading of gifted and talented. For these students their preferred method of rewards is through the use of assessment for learning. In these instances constructive feedback will enable pupils to be successful with the correct level of support providing motivation which will be enhanced by assessment methods which will protect the learner’s autonomy, while providing some constructive feedback (Department for Children, Schools and Families, 2008). This can be in the form of a letter or phone call to the home. 

[bookmark: _Toc39824348] Bronfenbrenner and home-school partnerships

Bronfenbrenner (A.Riley, 2019), stated that home and school partnership should be working collaboratively to support the individual, to get the best outcome for that individual. According to (Department for Education, 2017), parents are encouraged to show an interest in their child’s needs by engaging with communication of which ever form. Parents are encouraged to attend parents evening, as this is an essential form of knowing how their child is preforming. However, this isn’t always the case for some parents especially if parents had a bad experience with school themselves or if they are suffering from some kind of mental illness. Bronfenbrenner demonstrated his theory of parent and child interaction with the practitioner with the ecological system. The theory in question which links to parents’ influence working with the school is the Microsystem (Bronfenbrenner, 1986).      
[image: https://1.bp.blogspot.com/-VEudj9QK9Z4/XdQEW4ARRVI/AAAAAAAAYw4/wzds7v8w8lctqQE9yYD-5ACX-Srrj6gNgCEwYBhgL/s1600/PsychologyOfTeachingAnd%2BLearning_EcologicalSystemsModel.png]






 Source from http://srividyagurugubilly.blogspot.com/2019/11/psychology-of-teaching-and-learning.html 

[bookmark: _Toc39824349]Section 3 Emotional Literacy Support Assistants, Boxall profiles and associated interventions

[bookmark: _Toc39824350]Elsa Provision 


Within some school settings there is a need for an Emotional Literacy Support Assistant (ELSA) who will support children with a range of emotional needs from loss, bereavement, anxiety, anger issues, family break ups and self-esteem. Elsa is delivered by a highly trained practitioner who attends regular training and supervision sessions from an educational psychologist (ELSA Network, 2017). There has been an increased identification of the effect of emotional and social traits on educational attainment. Through the Children Act 2004 (Every Child Matters) schools identified need for provision o support children’s emotional needs (DfES, 2004). Elsa sessions are initially for 6 week, with sessions from  30 minutes, to one hour per week according to need. The ELSA trained practitioner may ease the pupil in by colouring or playing with modelling clay to just listening to a pupil.  The next session could take the form of an “All About Me” one page profile which is child friendly and age appropriate. For example track pupil’s progress through a tracking system called “Talk About for Teenagers which focuses on Developing Social Emotional communication Skills (Sains, 2017).
The ELSA practitioner will share safeguarding or other concerns with the ALNCo or Head of Key stage teacher. Pupils will then be discussed during a “Team Around the Pupil Parent and Schools” (TAPPAS) meeting. TAPPAS meets every half term with the school cluster under the guidance of the ALNCos (Bridgend County Borough Council, n.d.).
 
[bookmark: _Toc39824351]How to access ELSA
The referral can come either the Head of Year, Pastoral team, the Mentor or from a teacher who sees that pupil on a daily basis. If there is any concerns a Round Robin is sent around relevant staff that has a duty with that pupil daily (Edukey Education Ltd, 2020). Within a large Additional Learning Team (ALN), information is shared on a daily basis which is then added to pupil’s Individual Development Plan (IDP) for other members of staff to access. This information sharing will then give them enough information to enable a pupil to learn and feel motivated to tackle a task (APPENDIX A). 

[bookmark: _Toc39824352]Boxall intervention
It can be difficult to understand the underlying factors which affect a child’s behaviour. Children’s backgrounds will affect their experiences in education and also their personalities. Some children may come from secure and loving family surroundings, as Maslow believed that the success of the learning environment was a vital factor in pupil’s self-esteem. Therefore if background and environment is not safe, happy and secure, then it will have a negative impact (Maslow, 1970). The Boxall profile which was introduced and devised by Marjorie Boxall during 1970s and 1980s. It assesses and supports individual with extreme difficulties who may have been disadvantaged from early childhood deprivation. Children who may fall under this umbrella will display anger, low self-esteem, lack of social skills, and attachment issues (Bennathan, 2013). A pupil does not always present from a primary school with a Boxall profile. Therefore as practitioners works closely with some individual they can soon identify that a pupil is displaying some lack of nurturing signs or behaviour concerns. Within the establishment based within West Wales in a secondary school there are only a few practitioners who complete the Boxall profile (APPENDIX D). Pupils are assessed on key areas of Developmental strands which produces a Diagnostics profile. The initial assessment will be completed within the first couple of weeks when the pupil has been identified as needing extra support, and then reviewed termly. This is then used as part of the school tracking system for pupil’s progress. 

The limitations of the Boxall Profile are children not always attending school regularly which has limitation on a pupil making progress or addressing certain behaviour. However the strengths outweighs the limitations for example a child’s level of self-esteem may be more noticeable, they may display good manners which will be rewarded via class charts (ClassCharts, 2017), attend mainstream class for inclusion without being removed from the class, their mental well-being may improve. These are all positive impacts which are outlined from the Boxall profile (Bennathan, 2013).

[bookmark: _Toc39824353]Section 4 Additional Learning Needs 

[bookmark: _Toc39824354]ALN and Learning style when supporting pupils
Under the new proposed Welsh Code of Practice, the Legislation guidance 2018, children will be supported from 0-25 years. The role of the practitioner is to support individual’s needs from a range of key areas under the Code of practice. Examples of these fall under categories which are Cognition and Learning, Communication and Interaction, Sensory and/or Physical Behaviour, Emotional and Social Development. This is where the pupil’s Individual Educational Plan will come into action as it will state information regarding the pupil. The role of the ALNCo is to attend transition meetings with primary schools or agencies to gather information regarding a pupil’s provision and needs. This is then shared with relevant key practitioners whose duty is to devise a provision for the individual, which is then shared with teaching staff and is reviewed every term (Edukey Education Ltd, 2020).  According to Davis (Davis, 2004)  for a practitioner to support a child it is recommended that they know the pupil’s learning style. According to Vaishnav  (Vaishnav, 2013), each individual has their own learning style. For example the VAK approach is used. V, stands for visual which means an individual prefers to have pictures, diagrams and colourful charts to learn something new. A, is for auditory, a person who learn auditory will engage more with listening, responds to voices for example if a practitioner is given instructions. K, makes up the final way of learning which is kinaesthetic and their preferred learning style is hands on approach.

Vygotsky and Piaget ( Faragher, 2010) backed up the theory that learning should be a social activity in how the individual is actively involved. Their theories suggest that the practitioners are also crucial to promoting and developing the individual’s learning (Faragher, 2010). For a child lacked attachment at an early stage in life, this could be particularly important (Kobak & Madsen, 2008).


 School approach to behaviour has changed from those which are based on sanctions and punishments, to the ones of today being positive reinforcements and giving the support to all. It has been implemented that schools of today should plan to manage behaviour in a positive way rather than in a negative manner. The way in which the quality of teaching is delivered will have a significant influence on behaviour.
Establishing ground rules and high expectations from pupils at the start is very important; as it shows clear boundaries and that children will be aware of the consequences of their actions. It is critical to praise positive behaviour so that this is recognised and should ensure that any kind of poor behaviour is challenged and dealt with straight away. By enforcing this it should in effect enable learning to continue without interruption (Burnham & Baker, 2011). Within particular school rules of the school is implemented daily through mentor time. If a pupil decides to break the rules they are dealt with senior staff within the Behaviour Support Team. The concern is looked into, the pupil must write a statement, if it is a serious matter the child’s parent is contacted and maybe excluded. This is always the last resort as the school prefers to deal with the situation in house. Most often the individual is often brought to the Special needs class as this allows them time to reflect in a calm environment. Often restorative practice is delivered (Restorative Justice Council, 2016). Preventing and managing emotional and behaviour difficulties can be demanding for all involved but if all practitioners are aware of the importance of behaviour then this will be a starting point. According to Daniels, Visser, Cole, Rebekill (1999), unacceptable and problematic behaviour can be classified according to severity. Level one being the least problematic and level three out of control with behaviour as a very serious nature.
[bookmark: _Toc39824355]Class Charts 
[image: ]There is a range of different psychological perspectives on behaviour. According to Burnham and Carpenter (2004), there are three main theories about behaviour and how pupils learn. Albert Bandura suggested that children learn by imitating the behaviour of those around them. It has been stated children are inclined to be influenced by adults, followed by their peers. Therefore, it is important that children and young people are surrounded by positive role models in particular the practitioner to help with their behaviour.  Skinner (1953) argued that a person, like any organism, responds to positive experiences while they will try to reduce negative experiences and outcomes through avoidance behaviour. The behaviourists suggest that motivation results from extrinsic or external stimulus, such as rewards and punishments (Skinner, 1953). Class chart is an app which practitioners and parents has access to. For the teacher they are able to assign a seating plan and add and deduct behaviour points. For the parent, they are able to see if their child or children have received any positives or negative. Class charts can be bespoke for each school for example a working well positive point to a citizenship point. Class Charts states “We all know that children love to be praised and rewarded for they do and Class Charts makes it easy to instantly  reward and record achievements in the classroom” (ClassCharts, 2017). Therefore, if praise is repeated for positive recognition, then it will help with their self-esteem (Gross, 2009). It is crucial that practitioners, give praise for good behaviour and pay less attention to the undesirable behaviour. Hopefully children will realise that to get positive attention, they need to show good behaviour. However, an additional approach is ‘self-fulfilling prophecy theory’. This states that children are influenced by the way in which adults feel about them. Evidence suggests that children want to be noticed by adults and approved of by others as well as their peers. Diagram Class Charts (ClassCharts, 2017)
Other theorists who advocate behaviour specialist in education setting include Mate and Dreikurs   (Mate, 2013). Mate believes that parents play a big part in a child’s well-being and development of behaviour. Mate states that parents may need to put their life goals on hold, and look after their own emotional needs so that they can create an environment, where children are connected and secure. At school each September a new school year parents are encouraged to attend a meeting to sign an agreement which supports a child’s education and a positive behaviour plan (Appendix E)

[bookmark: _Toc39824356] How the practitioner supports individuals with ALN
 There are many roles within schools which the practitioner deliver and is in charge of daily. For example some withdraw children for Dyslexia and Motor skills programs. For others it may be supporting the individual with daily exercise due to their physical disability with their stretches prescribed from the Occupational therapist. Children may come to school with a school statement which entitles them to specific support from a Learning Support Assistant (LSA). This school statement is a legal requirement and must be adhered to and review yearly. Children with Additional Learning Needs are protected under the ALN Code of Practice, (In Brief, By Senedd Research, National Assembly for Wales, 2019) and the Equality Act (UK Government, 2010) .Within a school in West Wales there is a high proportion of children with Additional Learning Needs a percentage of around 44% (Estyn, 2018).Research which was conducted In Wales 2018/19, recorded that there is 103.976 children in Wales with some kind of ALN (Stats Wales, 2018/19), a percentage of 22.6 was recorded in 2015, which evidence clearly indicated this level has risen. (National Assembly for Wales, 2015). In England this percentage is slightly lower it was recorded that 1,276,215 of pupils had a diagnosis of Special Education Needs (SEN) with a percentage of 14.6  (Department for Education, 2018).
 
[bookmark: _Toc39824357]Conclusion 
To conclude this portfolio has looked at 4 key elements of interest and what is current within the Welsh Government with regards to the new proposed ALN code pf practice. Particularly it has looked at how crucial it is for parents working with the school to get the best outcome for their child. It has demonstrated how pupils are supported through IDPS and how they are supported with their behaviour and well-being. 
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Year 6 Transition timetable 2020      

		EASTER HOLIDAY



		Wednesday 6th May 

		9.30-10.30

		Pupils to visit School with support from primary school -School tour and transition booklets.



		Wednesday 13th May

		9.30-10.30

		Pupils to visit School with support from primary school -School tour and transition booklets.



		Wednesday 20th May

		9.30-11:45

		Pupils to visit School with support from primary school – transition booklets and pupils will experience break time with us.  



		HALF TERM



		Wednesday 3rd  June

		9.30-11.45

		Pupils to visit School with support from primary school – transition booklets and pupils will experience break time with us.  



		Wednesday 10th June 

		9:30 – 12:45

		Pupils to visit School with support from primary school – transition booklets and pupils will experience break time with us and an extra lesson.  



		Monday 15th and Tuesday 16th June 

		

		Year 6 1:1 meetings mainstream  (SLC & LRC) meetings have already taken place)



		Wednesday 17th June

		9:30 – 12:45

		Pupils to visit School with support from primary school – transition booklets and pupils will experience break time with us and an extra lesson.



		Wednesday 24th June 

		10.00-2.30

		Pupils to visit School without support from primary school – pupils experiencing lessons in the SLC & LRC. (Pupils need to be dropped off and collected by parents)



		Thursday 2nd July  

		8:45-3:00

		Mainstream Welcome day. An opportunity for pupils to spend the day with their mainstream class. With Mainstream Support Staff & LRC support.

(Pupils need to be dropped off and collected by parents)





CODE

Special Learning Centre (SLC)

Learning Resource Centre (LRC)
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As part of the house system pupils are also placed in Vertical Mentor Groups which meet on Monday to
Thursday between 2.45 pm and 3.15 pm and Friday between 1.15 pm to 1.30 pm. Each Vertical Mentor
Group is allocated to a house. Each house also has a house council which represents the pupil voice for
their house.

The house system promotes pupil well-being by offering them support from their Head of House and
from their Vertical and Peer house mentors. Heads of House provide house activities and competitions
to enhance pupils'sense of belonging and self-esteem. Heads of House meet regularly, as a team, with
the Assistant Headteacher for Well-being (Mrs Ann Andrews) to discuss fund raising ideas, inter-house
competitions and other well-being issues.

Manorbier
Head of House: Head of House: Head of House: Head of House: Head of House:
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SO, Individual Development Plan for _ (U10) — 3

Lo Stage: P
S Date of birth: JJJll  Gender: Male  Year group: 8 Tutor group: U10
4, »
Wy por s> Start date: 3/10/2019  Review date: 17/7/2020  Teacher: Miss Rose Probert

Areas of concern: ASD/ BESD (Behaviour, Emotional and Social Difficulties.
High level of differentiation, very sensitive and nervous.

Medical

Ventricula eptopic beats.

Areas of strength: Attendance very good.
Enjoys reading.

First language: ABA  FSM:yes Medical: yes Incare:no  Attendance: 100.0%

ASD (Autistic To accept a change in Look at Visual timetable. Pre warning of expected changes, memo to teaching Miss Rose

Spectrum Disorders) normal daily routine Staff to inform Ieuan of staff. Probert
when given adequate changes in advance if
warning and explanation. possible.

Concentration To pay attention during Praise qif he stays on The class teacher should encourage discussion of Miss Rose
class/group discussions.  task for at least 15 minutes.  interesting topics and use visual aids if possible. Probert

Questions should be directed at* if it is perceived
that he/she is not paying attention. Positive comments
and praise should be given each time - contributes
constructively during the discussion. Peer discussion
groups should be chosen carefully by the class teacher
to isulate-from negative influences.

ELSA - Social Skills  To ask for help if I need Speak to Mrs- for Miss Rose
it. Follow instructions some ELSA lessons Probert
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Individual Development Plan for 3
Area of concern Target Success criteria Strategies & Provisions staff
ELSA - Anger To manage emotional Fewer sanctions applied. ‘Working 1:1 with School Support Assistant Mrs -t Miss Rose
Management outbursts. Fewer incidences of time out LSA. Staff model appropriate responses to managing Probert
required recognises emotions. Let*uhave time out to cool off and regain
triggers and acts his positive attitude to learning . come to the
accordingly. SLC to self regulate.
Provisions
Name Concern Start date  End date
Building Numeracy Skills Numeracy support 1 Pupils will build on their numeracy skills through a range of 10/9/2018 10/2/2020
(Numicon, Doorway online) resources. Numicon will support this. Timetables through a
Year 7 and 8 range of techniques and resources i.e Rock Stars Maths, Apps on
the I pads, timetables work booklet.
Time, addition and subtraction.
Building Literacy Cognition and 1 Pupils will work on their literacy skills through a range of 6/9/2019  4/6/2020
Skills, RWI,Lexia, New Term in ~ Learning Needs resources, as well as Lexia, Spell well, and basic spelling
YHT strategy booklet on speed sound words, vowels and graphemes.
Resilience building, Social and ~ Social, Emotional 1 Supporting pupils with their emotional needs through a range of ~ 13/9/2019 13/2/2020
Emotional support and Mental Health resilience programmes.
Difficulties Examples, nurturing, building self-esteem, let's talk cards.
Basic Skills Mr[JJll YR 7&8 Cognition and 1 Basic skills class, lead by an ALN trained teacher with the 16/9/2019  3/3/2020
Learning Needs support of an LSA.
Lessons will incorporate RWI, Lexia literacy, Drama, Humanities,
LT and Maths.
All of the work is differentiated so all pupils can access.
80 Numeracy support Numeracy support 1 To offer numeracy support with basic maths topics focusing on 16/9/2019 17/7/2020
addition, subtraction, multiplication and basic division. Times
tables knowledge is a major focus.
Lexia/Rwinc Literacy Support 1 Focused Literacy program. 16/9/2019 17/7/2020
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Dear Parent/Guardian, Learners Today, Leaders Tomorrow

P VW \’RRI n, 2,
To help children reach their full
potential it is important that they are
supported by both home and school. In

supportive surroundings, they will be 'zﬂ/”, HDGR'S(\@\

able to make the most of their time

here. Ysgol Harri Tudur/
This agreement sets out a way in which Henry Tudor School
school and home commit themselves to Our School Rules

work together over the next few years.

We hope that by signing this agreement Ready to do my best HOME/SCHOOL
we will forge an effective link between AGREEMENT
home and school. Respectful to others and myself

This should lead to a better
understanding of our joint
responsibilities. Your child will benefit
from our joint pledge.

Responsible for my actions Pupil’s Name:

Parent/Guardian Name:
We look forward to a long and happy
partnership with you.

Telephone number:
The Headteacher and Staff of

Ysgol Harri Tudur / Henry Tudor

School. )
Email:
This agreement will be kyp_l uvi_lh your fl{ild's Date:
file. You are welcome to view it at any time
__ Home and school ag...pdf Mental health and Co...ics Rose Blog draft for....docx _. Welsh Medium Well... pdf _. Welsh Medium Well... pdf
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AGREEMENT for Pupils

Twill:
O Be Ready, Respectful and Responsible -
these are the school rules
Make sure I attend every day
Work hard and believe that I can do well
Ask for help if I don’t understand my
work
QDo my work on time and catch up with
work that I miss for any reason
O Wear the school uniform for
Ysgol Harri Tudur / Henry Tudor School
O Have the essential equipment/ kit for
lessons
Be polite, helpful and kind
Do my best
Follow the rule on mobile phones - out
of sight out of mind

ocoo

ocoo

Pupil’s Signature:

Mental health and Co...ics
Open file

Rose Blog draft for...docx .
Open file

AGREEMENT for Parents / Guardians

We/l will:

Q Make sure that my child has 100%
attendance and always arrives on time

Q  Encourage him / her to work hard and
‘make the most of opportunities

O Contact school as soon as possible if
she/he is absent

O Take an interest in my child’s work,
especially homework, reading, writing and
Mathematics

0O Work with the school to make sure that my
child behaves properly, understands and
follows school rules

O Attend meetings with teachers to discuss
my child’s progress and achievements

O See that my child wears the correct school
uniform and is properly prepared with the
essential equipment for school each day

Q  Let the school know if there are any
problems that may affect my child’s ability
to learn

Q  Encourage my child (o join the school’s
clubs and visits

O Login to CLASSCHARTS regularly and
check and sign the student diary

O Support the policies of the school including
the Behaviour & Discipline Policy

O Read and sign school diaries weekly

O Ring to arrange an appointment to see a
member of staff

Parent /Guardian Signature:

Welsh Medium Well....pdf
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AGREEMENT for the School

The school will:

a

a

Provide a learning environment that is
stimulating, safe and caring

Ensure that your son/daughter makes
the most of the opportunities at school
Make sure that all lessons are well
prepared to a high standard and
appropriate to your child’s needs

Set regular homework that will be
monitored

Let you know regularly how your
child is progressing

Contact you as soon as possible, if we
are concerned about your child’s
standard of work or behaviour

Get back in touch as soon as we can if
you telephone or write to us

Welcome you into the life of the
school and keep you informed about
the work that is planned

Offer a range of additional aclivities /
clubs to enrich your child’s experience
of school

Use CLASSCHARTS to show any
positive comments or concerns that
have occurred

Keep you informed of any major
changes in the school or forthcoming
events by sending out reminders via
our website or text

Fully investigate any complaint
following our agreed procedures

Teacher’s Signature:
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                                                                            Year 6  Transition timetable  2020         

EASTER HOLIDAY  

Wednesday  6 th   May   9.30 - 10.30  P upils to visit School   with support from primary  school  - School tour and transition booklets .  

Wednesday  13 th   May  9.30 - 10.30  P upils to visit School   with support from primary  school  - School tour and transition booklets .  

Wednesday  20 th   May  9.30 - 11:45  P upils to visit School   with support from primary  school  –   transition booklets and pupils will  experience break time with us.    

HALF TERM  

Wednesday  3 rd    June  9.30 - 11.45  Pupils to visit School  with support from primary  school  –   transition booklets and pupils will  experience break time with us.    

Wednesday  10 th   June   9:30  –   12:45  P upils to visit School   with support from primary  school  –   transition booklets and pupils will  experience break time w ith us   and an extra  lesson.     

Monday 15 th   and Tuesday  16 th   June    Year 6 1:1 meetings   mainstream  (SLC & LRC)   meetings have already taken place)  

Wednesday  17 th   June  9:30  –   12:45  P upils to visit School   with support from primary  school  –   transition booklets and pupils will  experience break time with us   and an extra  lesson.  

Wednesday  24 th   June   10.00 - 2.30  Pu pils to visit School  without support from  primary school  –   pupils experiencing lessons in  the   SLC  &   LRC. (Pupils need to be dropped off  and collected by parents)  

Thursday 2 nd   July     8:45 - 3:00  Mainstream W elcome day. An opportunity for  pupils to spend the day with their mainstream  class .   With   Mainstream Support Staff &   LRC  support.   ( Pupils need to be d ropped off and collected   by  parents )  

 

CODE 

Special Learning Centre (SLC) 

Learning Resource Centre (LRC) 


