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Food For Thought: “Blueprints for Brilliance: Why Great Training Starts Before You Enter the Room”
“If you fail to plan, you are planning to fail.” – Benjamin Franklin
------------------------------------------------------------------------------------------------------------------------
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As a Detective Constable Crime Trainer, I have come to realise that impactful teaching begins long before standing at the front of the classroom. It starts in the preparation phase, in reflective moments outside of work, and in the careful design of sessions that anticipate diverse learner needs. Designing training that engages officers of differing skill levels, particularly in high-stakes environments such as public protection policing, requires more than curriculum knowledge. It demands empathy, structure, and a deep understanding of how adults learn.
Effective training is not simply the transfer of knowledge; it is the creation of an environment where learners feel supported, challenged, and able to apply theory to practice. In this post, I reflect on a recent training session themed “Blueprints for Brilliance: Why Great Training Starts Before You Enter the Room”. Using Gibbs’ Reflective Cycle (1988), I evaluate my practice, integrate relevant learning theory, and identify strategies for refinement.

Inside the Session: What Happened?
The session was a two-day workshop on Public Protection Policing, delivered to a mixed group of new recruits and more experienced officers with up to two years of exposure to safeguarding. The design incorporated theory, case study analysis, practical exercises, and facilitated discussions. My aim was to ensure learners understood legal frameworks, procedures and policies, while also applying them confidently in real front-line scenarios.
The workshop began with an overview of legislation and policy, followed by scenario-based group work. Learners were encouraged to share experiences thereby creating opportunities for peer to peer learning. The day concluded with practical exercises modelling decision-making in complex safeguarding cases.
My intention was to balance the acquisition of knowledge with active learning, ensuring officers left with both theoretical understanding and applicable skills.



My Perspective: How I Felt as a Trainer[image: ]?
At the outset, I felt confident in the session’s structure and content. However, I was aware of the challenges posed by the group’s mixed levels of experience. I wondered whether newer officers might feel overwhelmed by complex safeguarding scenarios, while more experienced officers might disengage if the material felt too basic. I was particularly curious about the reception of the practical element, as it was a new addition designed to draw on officers’ current exposure and act as a peer-learning tool.
This mixture of confidence and apprehension reflects Schön’s (1983) concept of the reflective practitioner—balancing professional expertise with openness to adapt and learn from the teaching process itself.

Evaluation – Strengths and Weaknesses of the Session
What worked well:
· [image: ]Scenario-based learning was highly effective. Learners were visibly engaged, asking questions and collaborating naturally. This aligns with Kolb’s (1984) experiential learning cycle, which emphasises active experimentation.
· Clear learning outcomes at the start helped frame expectations and gave structure to the day.
· Interactive questioning and group discussion maintained energy and encouraged participation.
What could have been improved:
· The theoretical section in the morning was “dry”. Some learners lost focus during the slides which focused on law. Swellers’ (1988) cognitive load theory explains how an excessive amount of information presented without interaction alongside, can overwhelm working memory of learners.
· Vygotsky’s (1978) Zone of Proximal Development highlights the importance of scaffolding learning to meet individual learner needs. More experienced officers in the class required greater challenges. While newer recruits needed additional support.
· By not including formative assessments, i limited my ability to adapt in real time to identified learning gaps. Black and Wiliam (1998) argue that formative assessment is central to effective learning. Absence in this instance restricted my opportunity to provide feedback.
.

Digging Deeper: Lessons from Theory and Practice
Reflecting on this teaching experience has reinforced the importance of Universal Design for Learning (UDL). I know fully appreciate planning sessions that are accessible and engaging for all learners during mixed lessons (CAST, 2018), despite their prior exposure . While the content was strong, the delivery sequence required modification. Freeman et al. (2014) demonstrate that active learning significantly boosts retention. I now appreciate that I placed too much emphasis on theory content early in the day.
A more effective approach may have been to begin the day with a short scenario to spark curiosity, followed by then tackling the theory. This “reversed” structure aligns with Bruner’s (1966) constructivist principles, where learners build understanding through experience before formalising it with theory.
The use of pre-session diagnostic tools, such as surveys could have identified learner experience levels. I admit the mistake I made, was assuming that officers with higher lengths of service, would have more exposure. However I found this to be incorrect. Your collar number does not protect you from exposure.  Moving forward I will conduct a survey so that I can set tiered tasks or breakout discussions to cater for different expertise. 
Knowles’ (1980) andragogy emphasises that adult learners bring prior experience to the classroom, and effective teaching must acknowledge and build upon this. Differentiation also aligns with the SEND Code of Practice (Department for Education, 2015), which places a duty on educators to plan for diverse learner needs.
Finally, the lack of formative assessment limited my ability to monitor levels of learning. Incorporating regular reflective checkpoints would have provided me with immediate insights into learner progress and supported me in adapting my teaching or group matching.
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Looking Back: What I Could Have Done Differently
In hindsight, several adjustments could have enhanced the session:
· Reversed structure: Starting with a scenario to stimulate engagement, then tackling theory.
· Differentiation of tasks suited to levels of exposure: Offering extension tasks for experienced officers and scaffolding for newer officers.
· Formative assessment: Using interactive tools to check understanding throughout.
· Blended learning: Providing pre-reading or short videos to reduce in-session theory time.
These changes would have made the session more dynamic, inclusive, and responsive. They align with best practice in adult education, where flexibility and learner-centred design sustain engagement (Knowles, 1980).

Looking Ahead: My Action Plan
For future sessions, I plan to:
· Adopt blended learning, offering pre-session materials to reduce reliance on lecture-style delivery.
· Introduce formative assessment checkpoints using polling tools or short reflective tasks.
· Design modular content adaptable to learner needs, embedding differentiation.
· Seek peer feedback and trial co-delivery models to bring diverse perspectives.
· Embed reflective practice by encouraging learners to keep short journals linking experience to theory.
By implementing these strategies, I aim to create sessions that are not only informative but transformative—equipping officers with confidence and adaptability for the complexities of public protection policing.

Final Thoughts & Reader Engagement
Designing for engagement is not about flashy slides. Nor is it about sticking to rigid lesson plans. It is however, about empathy, adaptability, and thoughtful design. By integrating theory with practice, and by listening to learners’ voices, trainers can create sessions that echo long after the classroom.
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Suggested Links for Blog Readers
· Kolb’s Experiential Learning Cycle – Simply Psychology
· Knowles’ Adult Learning Theory – eLearning Industry
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