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Introduction
This portfolio will present an in depth evaluation on visual resources which supports learning for pupils with Additional Learning Needs (ALN). The researcher is currently employed as a Teaching Assistant and has written a detailed profile of the setting and will illustrate their current job role within the school. Furthermore, the researcher will critically discuss current literature, including the theory, legislation and policies which supports inclusive practice around ALN and the benefits which supports the aid of visual resources. This portfolio identifies what good practice is and will explore potential barriers to facilitating an inclusive education for those with ALN. This portfolio will demonstrate the positive contributions that visual resources have when used to support current learning and teaching strategies.
Setting Description
TR School is a Primary School setting which is funded by the Local Authority. It is situated on the outskirts of Swansea city centre and was built in 1887. It is a mixed gender school however initially boys and girls remained separated in both the classrooms and the school yard and they used different entrances and exits depending on their gender. Nowadays both boys and girls are mixed within classrooms and on the school yard and have been for many years. In fact practitioners are encouraged to convey inclusive messages and to address their class as a whole rather than grouping pupils according to their gender.  This, in turn, models gender diversity and promotes inclusion making neither boys or girls feel superior to their opposite sex. In practice pupils are discretely grouped by ability and will have group names that are linked to their class name; for example if all classrooms are named after woodland animals then all the classes will have group names linked with woodland animals. All Classrooms keep the same group names throughout to determine pupils’ ability as teaching assistants often float between different classrooms. This allows professionals to have a fair understanding of where pupils are academically without having to discuss this in front of children.
TR School is located in a deprived area which has become home to many Asylum Seekers, Refugees and Students. The area has a high percentage of crime and Streetcheck (2020) reported that throughout November 2020 there were 353 crimes that were reported, the main three being Anti – social behaviour, Drug related crime and crimes related to violence or of a sexual nature amongst others. Situated throughout this area are many hostels and shared houses where families live temporarily until the Local Authority locate them to a more permanent area to live. This has a detrimental effect on the schools pupil turnover and a very small percentage of pupils have been continuously taught throughout from Nursery to Year 6.  A majority of the year 6 pupils finish their primary school education with an outcome lower than the expected level 4. Welsh Government, Department of Education and Skills (2017) states that South West and Mid Wales are the lowest achievers to leave Primary education with an overall percentage of 88.8 compared to the rest of Wales who all achieve above 90 percent.  Welsh Government, Department of Education and Skills (2007) explain that a level 4 is the expected outcome, Level 5 and 6 is above expected and levels 1,2 and 3 are working towards the expected outcome. However pupils with ALN are occasionally exempt from parts of the National Curriculum such as pupils with Statements of Special Education, as stated in the Special educational Needs Code of Practice (Wales. Department of Education and Skills. Pp7. 2013). For example, in practice a child who has been diagnosed with Speech and Language difficulties and is in receipt of a Statement of Education may be exempt from sitting the National Reading and Numeracy Tests which are usually compulsory for children to sit between the ages of year 2 – year 9. These tests were introduced in May 2013 and are a part of the Literacy and Numeracy Framework (LNF) (The School Run, 2013). The children who are exempt from these tests do not receive a grade, therefore, schools with a high percentage of exempt statemented children will be at a disadvantage and this will affect the overall grade for the school. Some may argue that these grades are seen as unfair and not inclusive and, therefore, not a true reflection or result for all. 
TR Primary has recently adopted the Thrive approach and is known as a ‘Thrive School’. Nurture and Well-being is a vital element of TR Primary School, for both the pupils and their families. A high percentage of children are identified as having adverse childhood Experiences (ACES). This could possibly be linked to socio economics, mental health, neglect and/or substance misuse amongst many other reasons (Public Health Wales, 2016). This echoes Welsh Government, Department of Children and Families (2021) who express that ACES “refer to traumatic events or circumstances which happen in childhood which can lead to poorer outcomes across the life course”.
At Present TR School is made up of 341 pupils and around 50 school staff which consists of 23 Teaching Assistants and 18 Teachers, amongst other professionals. It currently has 38% of pupils with Additional Learning Needs (ALN), 157 pupils who speak English as their Additional Language (EAL), 48% of the pupils who qualify for Free School Meals (FSM) and 3 Looked After children (LAC). There are currently 29 different spoken languages within the setting and 32 pupils who are seeking asylum or are refugees. The researcher is currently employed at TR Primary School. This setting is diverse and can be a very challenging place to work - an open mind and a nurturing approach is best suited to deal with everyday situations. Teaching assistants are appointed to carry out different roles and are designated to appropriate teams based on their areas of expertise, for example, the Thrive team for wellbeing, an ALN based team and EAL based team. The researcher is appointed to the ALN team and is a Teaching Assistant in a Year 1 / 2 class who oversees the needs of statemented children within these year groups. Also working within the ALN team are two Teaching Assistants who carry out assessments and interventions on children throughout the school to fill potential gaps within their education. In practice this works well and staff are confident at carrying out their roles, and are continuously updating their knowledge and training by attending courses. However the strategy currently used within TR School does not promote diversity amongst employees as staff who are not carrying out roles such as assessing children or delivering interventions have little experience within these areas and very often there can be lack of communication between the staff in the classroom and the staff who work throughout the school. For example, practitioners in classrooms may not have been shown how to use the resources made by the ALN team efficiently and correctly, or staff members neglecting to update Individual Development Plans (IDP) and not making other staff aware of what activities are being delivered in interventions or targets that have been met. In turn this can be detrimental to the pupils progress as large proportion of learning could be missed with children not being moved on and given new targets, which could slow the intervention process. Also if resources are used incorrectly it will not only confuse pupils but could hinder the effectiveness of the tool.
TR school withholds a strong relationship with the community and there are many opportunities where staff work alongside parents as a team involving them in their child’s learning. As previously mentioned the setting excels in wellbeing and nurturing for families, as agreed by ESTYN (2018) who reported that “the ethos in TR School is highly inclusive and caring.” In practice, the staff occasionally put together food hampers and clothes for families in need, and situated within the setting is a room where preloved school uniforms and shoes are washed and hung up for families who cannot afford new uniforms. This feature is very popular and there are many employees who donate, so it is constantly being stocked up, and notices also go out to families asking them to donate their pre loved uniforms. There are many examples where staff support families, for example a Year 6 child paid to go to a Residential trip however the family were unable to provide the clothes and items that were essential for the trip, so the pupil had to withdraw. Staff within the school were asked if they could help and if they had any spare clothing and footwear, within hours the staff donated all the items allowing the pupil to attend and experience a Residential. Most cultures and celebrations are celebrated throughout the year, such as Chinese New Year, Diwali, Christmas, Eid and many more. Families are encouraged to come into the school to share their stories and experiences with the children. Families cook foods for the children to taste and bring clothes in for the children to try on and experience wearing traditional clothing. Many assemblies and concerts are performed by the pupils throughout the school year and families are invited to attend. Once a week a member of the ALN team will run an ALN coffee morning for parents of children who have ALN, and within these sessions they receive support from staff and other parents. Also professionals are often asked to come in from outside agencies to inform parents about what is offered in Swansea to ALN families and the support they can receive outside of the school, such as, from Swansea Autism Movement or National Autistic Society. 
Many multi agency teams are invited into the setting to work alongside pupils, families and staff, such as Educational Welfare Officers, Educational Phycologists, Woman’s Aid, Exchange counsellors, Play therapists, Team Around the Family, Speech and Language Therapists, Outreach, Behaviour Therapists, Design to Smile, School Nurses, and Medical Nasal Flu spray teams, amongst many more. Staff within the setting are familiar with working alongside these professionals and build a good relationship with them, working together as a team and communicating efficiently in order to achieve the best outcome. In practice, practitioners are advised and listen to instructions from multi agency professionals as they often participate in giving targets and advice in a pupil’s IDP. For example a Speech and Language Therapist will give their professional advice on what strategies suit the needs of the pupils, such as to sit a pupil with Language difficulties at the end of a ‘check in circle’ allowing the pupil time to process the question and think of how they are feeling before having to say the answer out loud. As agreed by ESTYN (2020) who reported that 
staff use information carefully to plan interventions that are matched carefully to individual pupils’ needs. Staff in these schools work with specialist staff from the local authority or health board to plan and administer the delivery of these interventions according to each child’s requirements
TR school has adopted the Restorative approach and is a Rights Respecting School. It is also a Platinum Eco Friendly School and has won awards for being a Healthy School. TR Primary School have implemented many strategies, interventions and programmes into their education to promote inclusion and diversity, allowing all pupils the right to experience and receive a fair education which is adapted to suit them. This links with the United Nations Conventions Rights of the Child (UNCRC). 
Literature Review 
[bookmark: _Hlk68549354]The UNCRC is the most widely established set of human rights and has been adopted by 196 countries including the United Kingdom, whom ratified the convention in December 1991 (Together Scotland, 2021). The UNCRC are made up of forty articles which are split into seven sections with one of these sections being linked to education.  Examples of these are Article 28 which focuses on children having the right to an education, Article 29 which states that the education of a child should depend on their personality, mental and physical ability, Article 2 which states that all children should be treated without discrimination and Article 23 also states that children with a disability have the right to live a full life with independence and to play an active role within the community (Children and Young People’s Commissioner Scotland, 2021). The UNCRC specifies that governments are to safeguard the rights and be assertive that children, young people and everyone know them (Together Scotland, 2021). Governments and Governing Bodies have a duty of care to support children with disabilities and their families (Welsh Government. Department of Education and Skills. 2018). The Education Act 1996 (section 312) and the SEN Code Practice for Wales 2002 states that any child who has significant difficulties within their learning compared to the majority of other children of the same age, or a child who has a disability which prevents or delays them from benefitting and learning from the educational facilities which are provided for children of their age are classed as having ‘a learning difficulty’ (Welsh Government. Department of Education and Skills. 2018). 
There have been many theoretical approaches and debates amongst professionals, such as neurologists, cognitive psychologists, teachers and educational psychologists to name a few, with each of them underlying their view on disability. Some professionals believe in the medical model of disability where the emphasis is on the disability being a physical or neurological impairment, believing that if it effects simple day-to-day activities then this will be classed as a disability, whereas other professionals believe in the social model where disability is viewed as a result of conflict between the individual and their environment, and analyses the impact of how society responds to an individual’s needs. The social model does not deny the reality of physical impairments and how this can have an effect on ones difficulties (Fredrickson and Cline, pp11, 2015). 

Children whom require additional learning support are now recognised as having Additional Learning Needs (ALN). The term ALN addresses a wider range of learning barriers and difficulties, for example, ALN reflects on a more holistic approach, meeting the needs and recognising the diverse and complex needs of individuals and the impact this has on their learning. The term ALN covers a range of children who fall behind in their education and are classed as vulnerable and not just those who have SEN, although SEN is sub category of ALN (Wales. Department of Education and Skills, 2018). Many children with ALN are taught in Mainstream schools as part of one of the main principles in the SEN policy, which originated from the report of the Warnock Committee (1978) stating that children who present SEN should attend mainstream schools wherever possible. Furthermore, Special Educational Needs and Disability Act 2001 intensified the right for children with SEN to receive mainstream education. Welsh Government (Department of Education and skills, 2020) stated that 22 percent of all learners who attended Mainstream Schools throughout Wales has SEN, and overall, learners with SEN achieved poor academic attainment compared to learners with no SEN. In September 2020 a new ALN Bill was rolled out called The Additional Learning Needs and Education Tribunal (Wales) - this became an Act in January 2018 after receiving Royal Assent. This Act introduced the term ALN and school SENCO’s are now known as ALNCO’s. The aim of the new Act is to “transform expectations, experiences and outcomes for children and young people with ALN” (Welsh Government, Department of Skills and Education, p2, 2020), ensuring all ALN learners are supported to overcome barriers to receive a fair education and to learn and achieve to their full potential (Welsh Government, Department of Skills and Education, p2, 2020). Ysgol Edern reported that one in five children will experience SEN at any time throughout their educational journey (Additional Learning needs and Inclusion Policy). Every educational setting by law must have an ALN and Inclusion policy which aims to provide and develop learning opportunities to the full potential of every pupil. As previously stated the UNCRC aims for every child to be entitled to a broad and balanced curriculum and have the right to full access to the National Curriculum wherever possible. The National Curriculum puts an emphasis on inclusion and aims for all learners’ participation, however in some circumstances individual pupils may be disapplied from some areas of the National Curriculum, but only if these areas are seen as not being the most appropriate route to maximising pupils’ learning. Disapplication is never handed out lightly and as previously quoted, one of the reasons this could take effect is because a pupil has received a statement of special educational need as part of the Education 2002 section 93 (Wales, Department for Education and skills, 2004). The National Curriculum was introduced as part of the Education Reform Act 1988 with the promise of enabling a more inclusive learning experience and insisted that schools were expected to implement a National Curriculum inclusion statement. The inclusion statement introduced three principles – one of which was ‘responding to pupils with diverse learning needs’ (The Lancashire Grid for Learning, 2021). An inclusive education suitable for all children was called for as early on as 1994 as part of a world conference based on Special Needs education which was held in Salamanca in Spain. This conference was made up of representatives of 92 governments and 25 internationals communities with the aim of ratifying and introducing inclusive schools by carrying out practical and strategic changes. The UNESCO Salamanca statement of the education of all disabled children was agreed, which requested for inclusion to become the ‘norm’. At this time a Framework for Action was approved with the aim that ordinary schools were to accommodate all pupils regardless of their intellectual, social and emotional conditions, amongst many more. The framework set out to guarantee that all disabled children were to attend their local school that they would have attended if they hadn’t had a disability (Centre for Studies on Inclusive Education, 2021). However, currently in 2021 there are 31 Special Teaching Facilities based around Swansea alone, and many children who have a statement of special educational needs attend these facilities because not all of their individual needs can be met at their local mainstream setting and these pupils are, therefore, moved from their local school and placed in a more suitable setting (Cyngor Abertawe Swansea Council, 2017). 
Wang (2009) believes
Children with disabilities are traditionally educated in segregated classrooms, specifically designed to cater to the students' certain incapacities. Educators find this segregation system beneficial, as they are able to apply curriculum formulated specifically for special children. Likewise, children with disabilities benefit from this system not only because of the appropriate curriculum, but also the thought of attending classes with classmates having the same disabilities enhances their confidence or self-esteem as well. Furthermore, being segregated assures the security and sufficient support special children need. 
Special Teaching Facilities are not always local to an individual and if this is the case the Local Authority must offer a taxi service to usher pupils back and forth to school, free of charge, with the aid of an escort under section 508A of the Education Act 1996  (Child Law Advice (2021).
However, numerous children who are required to use these Special Teaching Facilities have a diagnosis of autism. National Autistic society (2021) share that many children with autism also experience anxiety which can affect a child both psychologically and physically; anxiety can be distressing and can lead to a meltdown. One of the common factors to trigger anxiety is the difficulty of social interaction, therefore for a child to travel in a taxi with an escort they are unfamiliar with can trigger anxiety. Sainsbury (2017) voices that it is important the journey experience is suitable for the pupil and that the Escort and Taxi driver have to have efficient knowledge about the individuals profile, including medical needs and likes and dislikes, how they communicate, for example using positive language and to be able to maintain a calm environment. The escort needs to be able to use visual aid cards if needed or to use phrases which are familiar to the individual and lastly to make sure the environment is right for the child, such as, making sure they have ear defenders available if they are not comfortable with loud noises or to make sure the route is the same route each morning as this could upset the child. Welsh Government (2009) stress the importance of carrying out risk assessments by law before any arrangements are finalised. The researcher has personal experience with Autism and has a child who attends a Special Teaching Facility, however their child was unable to cope with the demands of travelling in a taxi without having a familiar person travelling alongside them, and this is not uncommon. It is then up to the parents to transport their children to and from school - this can add to everyday stress for many parents, especially if they have more than one school drop off each morning.  Statistics show that between 2019 and 2020, 660 pupils in Swansea with ALN were receiving a free home to school taxi service (Cygnor Abertawe Swansea Council, 2020).
Although the majority of ALN pupils are taught throughout mainstream classes there are many ALN children who do not attend any educational setting. ESTYN (2020) reported that staff in most schools identified pupils’ needs at an early stage and used a wide range of approaches in order to accomplish this. They also commented on the fact that nearly all schools established a high inclusive ethos and set high ambitious targets for all individuals, whatever their abilities, and that most schools envisioned equality and inclusion for all opportunities offered to all pupils throughout. However Samaritans Cymru (No Date) disagree and reported that “there can be a significant lack of understanding and awareness of those with ALN in schools which can lead to consequences including exclusion because staff cannot adequately deal with pupils exhibiting challenging or difficult behaviour.” In practice, classrooms can have up to 50% of learners with ALN and the main focus on time and funds seem to be prioritised on collecting evidence for the child to receive a diagnosis rather than receiving effective support whilst the child is going through the referral process and after, even though the law states that schools must provide extra help through an SEN support system and SEN children must receive the extra support they need to be the best they can (Contact, 2021). This echoes Marsh et al (2017) who states that “Further development and implementation of specific school-based interventions is needed in order to assist children with autism to maximise their success in starting school.”




Project
In practice, there are many adaptations made within classrooms to allow all pupils to be included within everyday learning, for example, all classrooms have a class visual timetable which allows each child to be able to visualise how the day will look, as shown on Appendix 1. However, ALN children may need a more detailed timetable such as using real life images instead of icons to be able to understand what each image represents, therefore they will require their own personal visual timetable. A visual timetable is often used for, but not limited to, children with Autism. The National Autistic Society (2021) believe that visual resources support children to provide structure throughout their school day and allows them to follow a routine, which in turn, can help to eliminate frustration and anxiety, as agreed by Hoopman, k (pp40. 2015) who explains that “keeping to the routine, and knowing what will come next, brings structure, purpose and order to the day and helps calm the anxiety.” Introducing a visual timetable to enhance structure and routine also supports confidence building and encourages independence (Autism Speaks, 2018). Visuals are also used to support the pupil to improve their understanding and it provides opportunities for them to interact with staff and their peers by encouraging and supporting many areas of speech and language, as shown on Appendix 2 (Early Years Career, 2016). Visuals are often used in interventions as cognitive tools to enable the production of language and to support learning (Hayes,G,R. et al. 2010). When making visual resources, such as a timetable for a pupil, it is vital that the visuals are appealing to the pupil and to make it personal by designing them around the child’s interests, but not making it too much of a sensory overload for them. 
The researcher has worked alongside the same children for the last 4 years and has moved up year groups with them since Nursery and has a strong relationship with them.  Pupil A legally has 20 hours a week and is heavily supported to be able to follow and complete tasks which are set within a mainstream class. This pupil has strong interests that could be used to make his visual timetable personal, however, after trialling and designing many visual timetables, Pupil A engages more with the timetable which has a plain background with just his name on the top. He removes each image as he completes each task, for example first image of the day is his coat hung up, once this task has been completed he removes that image, puts it in a box nearby and repeats this throughout the day. Although Pupil A memorises most of the class routine, he still relies heavily on the support from his visual timetable and can become quite frustrated if his timetable hasn’t been set up before the start of the day. Fredrickson and Cline (pp30, 2015) states that learning resources have a significant influence on pupils’ learning and wellbeing, but the most important resource for the children is the staff. However, Bootman (2020) argues that one to one support is the ideal support for children with ALN, however, if supported by the same teaching assistant for over a long period this can then cause independence issues, whereas Saddler (2014) found that teaching assistants are a valuable asset to the current school system, especially for those with ALN, as teaching assistants are recognised in facilitating individuals social and academic gains. In practice, the term ‘one to one’ is no longer used to describe a teaching assistants role as they are employed to support more than one child who has ALN. Although, the researcher supports the same children each year they are encouraged to build a relationship with other practitioners. By doing this the children get used to working with many adults so they do not become reliant on just one. However, Pupil A will always seek to find the researcher and can become defiant due to his autism and ADHD and will only listen to instructions, feedback and be comforted by the researcher. This can often become an issue if the researcher is absent from class or working with another group of children. 
Another form of visual resources which help support children with ASD is called a social story. Social stories were first created in 1991 by Carol Gray (National Autistic society, 2021) and are short stories made up of texts and images which help individuals to understand a situation or to know what is expected of them socially.  For example, Pupil A finds it difficult to play in the playground as there is no structure and he can very often play rough with his peers.  The researcher uses an online website called Widget (Widget Online, 2021) to write social stories which informs Pupil A how to play nicely with his friends, not to hurt them as this can upset others and that playing nicely will make his friends happy. Social stories should answer six questions; where, when, who, what, how and why, as shown on Appendix 3. It should have a title, an introduction, body and a conclusion and be written in a language which is suitable to the child’s understanding and it should contain gentle and supportive language (National Autistic Society, 2021). However, in practice, Pupil A understands how to be a good friend when reading the story but finds it difficult to put the advice into practice when playing in the yard. This has resulted in the researcher having to take an early lunch break to assist Pupil A at playtimes and to direct and model what is expected of him to play nicely. In the past Pupil A has had his own separate play time and has enjoyed playing with a small group of children, however this arrangement was not inclusive for Pupil A and it disrupted the other children’s learning as his playtime was scheduled for the afternoon which was the same time as the teacher was introducing the topic for the afternoons activities. Therefore, very often it would only be Pupil A and the researcher playing together meaning Pupil A would have no other child interaction. RaisingChildren.net (2021) believe that children with ALN will take longer to learn social skills and practitioners can use strategies, such as, role-play to help children learn skills which are needed to successfully make friends and to have a positive social life. Hazell (2017) found that pupil’s with a statement of education only spent “16 per cent of their time interacting with classmates, compared to 27 per cent for others.”
Conclusion
In conclusion, research suggest that professionals have been seeking and aiming for an inclusive education for many years, as early as the UNESCO Salamanca Statement, released in 1994. The framework for action was implemented around this time ensuring all pupils were able to receive a mainstream education in the setting they desired, no matter what their intellectual or physical circumstance was. However, upon exploring the situation from multiple perspectives it has been corroborated that 20 plus years later there are many Special Teaching Facilities available for children with certain needs to attend and many more children who are  not currently attending a school setting at all as mainstream education is not meeting their needs. As previously mentioned in September 2020 a new ALN bill was introduced with the aim to transform expectations and experiences in the hope that barriers can be removed and all pupils are able to learn to their full potential. Additionally, research has implied that in the last 20 years more strategies and interventions have been put in place legally, with further suggestions that the education system has become more inclusive, however, it is evident that the education system still has a long way to go before it can truly be said that it is inclusive for all pupils, whatever their needs. 
The researcher wrote a detailed description about TR school which creates an impression that this particular school is exceptionally diverse within all areas, such as culture, SEN and ACES. The researcher touched upon staff having an open mind and a nurturing approach to be able to deal with everyday situations that arise and with 50 plus staff working within areas of their expertise it is suggested that the leadership team run this school very well for the diversity of pupils they have attending, however, there are many areas for improvement for inclusion and the advantages and disadvantages have been highlighted throughout. 
This portfolio critically analysed the use of visual resources to create a more inclusive education for children with ALN. Findings suggests that visual resources supports all learners, not just those with ALN, however for children with ALN visuals may need to be adapted slightly, for example, to use real life images and not to overload pupils with bright colours and images. As previously mentioned visuals are a positive way to teach a child with ALN what is socially expected of them, yet when the visuals are removed and the child is expected to put these strategies into practice it is very often proven to be a difficult task for them to follow. As a result of this, some pupils with ALN require support from practitioners at all times throughout the school day and are not becoming independently socially interactive, therefore without practitioners support and the use of visual resources a pupil’s experience would be a lot less inclusive. This portfolio demonstrates, however, that even with regular intervention and support from visual resources, practitioners and other materials, mainstream education is not inclusive for all pupils, confirming that some pupils learn more efficiently and are more suited to attend a STF unit, which are adapted to suit their needs, enabling learners to have a fair opportunity to learn to their full potential. 
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