Evidence-based classroom management strategies (CMS)
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The main aim of this survey study was to examine primary and secondary school teachers’ reported frequency of use and the perceived effectiveness of CMSs for students with symptoms of ADHD. 

The results - teachers report that they apply CMSs more often for students with ADHD symptoms than for TD students. However, this was only the case for primary school teachers and only with regard to antecedent-based CMSs. However, the results are not in line with effectiveness studies on the different types of CMSs. Effectiveness studies indicate that consequence-based and self-regulation CMSs result in the largest behavioral improvement in students with ADHD (Gaastra et al. 2016), while antecedent-based CMSs are most effective for increasing academic performance (DuPaul et al. 2012), which may be the primary focus of teachers. 

Primary as well as secondary school teachers report that they apply antecedent-based CMSs most often for both students with symptoms of ADHD as well as for TD students. Furthermore, they report using consequence-based
CMSs more frequently than self-regulation CMSs. 

Why? Teachers generally reported that they most often use the CMSs that are easy to implement (e.g., preferential seating, simple instructions, and praise), and least often use the CMSs that are more individualized (e.g., daily report card, individual behavior plan, and teaching self monitoring skills) or negative-oriented (e.g., time-out and mild punishment) - seem to avoid more individualized and negative-oriented approaches, such as consequence-based and self-regulation CMSs ( less work-intensive and prefer positive-oriented CMSs).

Teachers rated antecedent-based CMSs as most effective and self-regulation CMSs as least effective in reducing behavioral problems. However, the evidence base for effectiveness is the opposite: consequence-based and self-regulation interventions are most effective in achieving behavioral improvements (Gaastra et al. 2016).
Why diffs? strong association between teachers’ reported frequency of use and the perceived effectiveness of CMSs; this has also been found in previous studies (Kaff et al. 2007; Mulligan 2001). Less effective - do not or only rarely use this strategy. Teachers may more often use those CMSs that they experience as more effective. This would suggest that teachers deliberately apply CMSs that they consider effective for students. 


1. Teach appropriate behaviors (e.g., attending, waiting, helping, sharing) 
2. Use clear classroom rules 
3. Post classroom rules in view (e.g., hanging on wall) 
4. Assign seating with least distraction (e.g., near teacher, on a distance of specific classmates) 
5. Adjusted seating (e.g., stability balls, seat cushions) 
6. Prepare transitions with predictable routines 
7. Give clear and simple instructions (e.g. adjust language, stepwise instructions) 
8. Support oral instructions with visual material (e.g., written text, pictures) 
9. Provide individual assistance with assignments 
10. Providing a peer tutor to help the child with assignments 
11. Shorten assignments or chunk assignments into smaller pieces 
12. Allow choice of different assignments 
13. Use of computer for instructions or assignments 
14. Allow another execution of assignments or tests 
15. Allow motor or other breaks during assignments 
16. Give specific and positive formulated directions about behavior (e.g., “Chris, sit quietly with your hands at your side” (= specific and positive) instead of “Stop fidgeting” (= abstract and negative)
17. Ignore inappropriate behavior that is not severe or non-disruptive to class (e.g., fidgeting, chewing on a pen)
18. Praise appropriate behavior (e.g., “I like the way you’re working quietly, Chris”) 
19. Reward appropriate behavior (e.g., stickers, extra playtime) 
21. Use time-out for inappropriate behavior (e.g., set the child apart, outside the classroom) 
22. Penalize inappropriate behavior (e.g., take away playtime, give extra assignment) 1.51 
23. Use group or class incentives (e.g., special activity for all if whole group or class behaves) 
24. Use behavior report card that is sent or given to parents 
25. Use individual behavior plan (e.g., contract with behavior goals, individual reward program) 
26. Let the child monitor his/her own behavior (e.g., the child record whether he/she is or is not on-task at
specific moments, the child evaluates his/her behavior after the lesson)
27. Let the child check his/her own school work 
28. Let the child monitor his/her own progress (e.g., in a graph) 
29. Teach the child self-instruction techniques (e.g., stepwise approach, stop-think-do method) 
30. 30. Teach the child anger management strategies (e.g., emotion thermometer)

