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Demonstrate how cross curricular teaching and learning can influence in depth skills and understanding. Underpin this with reference to relevant research, a detailed lesson plan and an enhanced provision material.
Introduction
This essay will discuss the opportunities and challenges of cross-curricular teaching, linking it to the Curriculum for Wales. It will also discuss an enhanced task and its links to cross-curricular teaching along with what can be beneficial and what challenges there can be. It will further discuss why it is essential and how it provides skills and understanding for children’s learning.
The Curriculum for Wales (2022a) states that pedagogy was central to curriculum development. Therefore, it is important to include the four purposes and the twelve pedagogical principles in the planning of lessons and the classroom to support the children’s learning while providing consistent learning opportunities. The twelve pedagogical principles link to cross-curricular teaching when the teacher can use the setting and resources that use children's previous experiences and knowledge to engage them in future activities.
Cross-curricular teaching provides opportunities for the teacher to support different areas of learning during the same activity. This could include maths, literacy, and expressive arts or allow the teacher to include other areas of learning in the class. Teaching cross-curricular activities can benefit the children's learning because they can develop different skills in different areas, thus allowing them to connect and link to various topics in the future.
Barnes (2018, p.22) states that cross-curricular learning happens when the child’s developed skills in different learning areas are used to learn a new understanding through experiences, problems or questions. Rowley and Cooper (2009, p. 2) suggest that teachers search for meaningful links between the subjects while still considering the unique way of thinking involved. They should also consider the children’s real-life experiences and how they can help them relate to what they are learning.
Main body
The literacy, numeracy and digital competency framework is compulsory. It applies to all learners across the years as it provides opportunities throughout the curriculum for the learners to develop life-long skills in the four purposes, which can then be passed on to the learners to adapt and succeed in the modern world. (Welsh government, 2022b)
Many opportunities and challenges can influence cross-curricular teaching. Hattie (2012, p. 25) suggests that experienced teachers can understand where links across subjects can be made. These links can then be introduced to the children as new knowledge while encouraging them to support themselves with prior knowledge of the subjects. This can be an opportunity for cross-curricular teaching because children can link to what was previously learnt to support their future learning. This is because when the lesson was taught with cross-curricular teaching, the lesson may have included a topic or aspect the child was interested in. This could suggest that the child would pay more active attention and participate, leading to the child developing a greater understanding. 
However, some areas of learning may not fit together, creating a complicated task for the children to carry out and benefit from. When this happens, it will not benefit the children’s learning; they may struggle to understand what they are asked to complete. Spooner and Woodcock (2013, p.1) describe that many children were struggling to listen to instructions and follow the task set for them. They discuss this further, stating that this lack of ability to listen and focus is affecting the children's learning in areas across the curriculum, but also mention that the impact of the child not being able to focus can make it more difficult for the rest of the class to listen. If the children cannot make the connections and links to different topics in the future, it may be likely the children will struggle academically as they do not have a foundational understanding of the subjects being taught.
Kelly (2015, p.6) comments that although cross-curricular teaching benefits children's learning, some subjects may be too similar to each other to be considered cross-curricular teaching. Although it may be beneficial for developing a deeper understanding, it may not support different skill areas.
The Welsh Government (2016) introduced the aim for children's digital competency skills to be fully integrated throughout children’s learning. Suggesting that when implementing the use of technology into the lesson will support the development of children’s digital skills to be able to apply them in real-world situations. Barrett et al (2019, p. 9) suggest that flexibility and adapting when using technology to support children’s learning can provide various learning opportunities and experiences. However, they further discussed that there is a need for teacher-student interactions because technology can be distracting from in-person engagement.
Goldan, Loreman, and Lambrecht (2022, p. 1) suggest that a lack of resources in the setting may affect teachers' confidence in their ability to create effective lessons and inclusive environments. Although cross-curricular teaching can support other aspects of the child, such as their teamwork skills and patience, the teacher may be unable to create an effective environment to support this. It may be because the teacher does not have access to resources that can support this. Maffea (2020, p. 1) further suggests that if teachers have a lack of resources this can hinder the children’s fullest potential for learning. 
Chesworth (2018, p. 5) suggests that a child’s interests can be influenced by their home life but are also influenced by their peers. This is that it is not just the individual minds of the children that fully determine their interests but their peer's interests. Suggesting that viewing another peer participate in an activity may gain the child’s interest in participating too. And vice versa; seeing others unwilling to participate could cause the child to become unwilling to do as they have seen their peer's opinion of the activity without participating first. This suggests that if the child does not hold an interest in the activity, they may be resistant to it, which could disturb their learning and possibly other students too. 
Appendix A presents a Lesson plan relating to Saint David's Day; during this enhanced provision, the children will have the opportunity to create a card with the design of a daffodil or a leek on the front. On the inside of the card, a message will be written in Welsh or English, saying "Happy Saint David's Day" or “Dydd gwyl Dewi hapus” to whoever they want to write it to. When the children are making a design on the front of the card, there will be a range of materials that the children can use; this will range from the card, textile cardboard, mesh and fabric. The written message will be completed on the computers and printed out and stuck onto the card by the children; see Appendix B for an example. 
In Appendix A, the lesson plan addresses multiple areas of learning: Expressive Art, Numeracy, Digital Competency, Language Literacy, Communication, and Humanities. A different aspect of the enhanced provision meets each area. This enhanced provision meets the standards of the digital competency framework and the literacy and numeracy framework. This is because the children will complete a simple piece of work and also be able to design their sentence page that can include pictures, different colours, and borders (Digital Competency Framework, 2022c). 
To meet the literacy, language and communication framework, the lesson will support children’s bilingual writing skills as well as their communication skills. This will be met with the children demonstrating their ability to listen to multi-step instruction through pictures and verbal instructions, as well as their ability to complete the writing portion of the task by showing a developed understanding of sentence structure (Literacy, Language and Communication Framework, 2022d).
To meet the numeracy framework, the enhanced provision will support the children’s counting, recognition, and replication of patterns (Numeracy Framework 2022e). When supporting children who need additional support, the enhanced provision can be adapted to have the children count out and cut six petals for the flower, including the leaves. For more able and talented children, the provision can be adapted to provide the challenge of having to fold and cut out the pattern they want with the support of visual aids.
This enhanced task also meets some of the four pedagogical purposes, which would be supporting the children to gain a deeper understanding of their Welsh heritage. During the enhanced task, there will be discussions about the traditions that are typical for the day as well as providing the children the opportunity to share any traditions their family may participate in to celebrate the day. This enhanced activity also engages the students to use their previous knowledge to build upon when meeting new subjects to apply them to different areas (Welsh Government, 2022f).
Gaul and Issartel (2015, p.1) summarise that poor fine motor skills development can affect children’s future learning. During this enhanced provision, some children may face challenges completing this activity. This could be that the child struggles to hold the scissors or is left-handed, which would mean that support and left-handed scissors must be provided so the children can also complete the task. Global Education Therapy and Fowler (2022) suggest that it is important to engage children in activities that support their fine motor skills, which in turn support their growth and development. 
Another way that this task may be challenging is if the instructions are not clearly explained. It may be confusing to follow the multi-step plan, and this could possibly mean that some children miss some of the instructions. To support this, these children can be provided a template of the flowers or leeks. However, there may be some children who do not find this task challenging enough to enhance their learnt skills, so to accommodate these challenges, such as being able to follow verbal instructions and limited support, may create the opportunity for the children to support their own independent learning to further this the children who are more able and talented can be tasked with creating the daffodils and leeks by folding and cutting rather than template provided to children who may struggle.
Conclusion
To conclude this essay, cross-curricular teaching can greatly benefit children's learning and development. This can be seen by the range of opportunities it provides for the teacher when teaching different topics in the class while using children’s previously learnt knowledge to support their understanding of new information. However, there can be some challenges when teaching is cross-curricular, such as a lack of resources preventing the teacher from creating an activity across different areas of learning.
Cross-curricular teaching can influence what is taught. It could be assumed that it enables the teacher to gain more insight into what areas of learning can be linked, and it may be easier to teach children who struggle with individual areas. It also provides the teacher with the chance to create new activities and lesson plans that could be more beneficial for the children’s learning. It can also affect other aspects of school for the child, as when the children are beginning to develop the skill of linking back to topics, future learning and real-life experiences can be more easily processed and understood.
This form of teaching can help the teachers develop their own practice and their professional growth. With this, the teacher should be able to reflect more effectively on how their activities with the children have been going as well as if they are seeing an improvement in their student's development, which they should be able to conclude and evaluate if their practice is beneficial or if there are areas that they need to develop to become effective. (Professional Standards Wales, 2020)
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Learning Intention
“This should focus on the pupils’ learning during the lesson, rather than what they will be doing, and should be short, achievable and measurable.” (Crichton, H., and Mcdaid, A.
2016 p. 196)

Children should be learning about Saint David's Day and writing sentences in Welsh and English, as well as developing fine motor skills and
recognising symmetrical patterns.

Success Criteria
What the pupils need to demonstrate to successfully meet the Learning Intention.

Demonstrate ability to write semi-independently in either Welsh or English on a computer.
Ability to cut with scissors in a semi-symmetrical pattern as well as being able to identify symmetry.

Planning for misconceptions:
Use this section to anticipate pupil errors and misunderstandings and your planned responses to them.
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Limited digital competency skills. A template that the children can trace to learn the word and be able to write it.

Children may struggle to hold the scissors or may even be left-handed. If so, support scissors or left-handed scissors can be provided.

Strategies to support learners’ Welsh language development

Having the option to write in Welsh supports the Children's Welsh language development.
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Support children who need support
Support the children’s ideas on how to
help themselves when finding something
difficult

‘After watching the demonstration, children will
complete the provision set for them. This will
include a variety of tasks, such as cutting, sticking,
and writing for the card that wil be made. Different
materials will be chosen, including paper, card,
textured material, and fabric.

For children who may
struggle with using
scissors or are left-
handed, scissors that
support these will be
provided

For a more challenging
task, children will be
tasked to fold and cut
following instructions and
pictures.

Evidence of children
understanding the enhanced
task should be a completed
card

Depending on the
information provided, a
discussion of what is being
completed and what they
are doing can be carried out
and supported.
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