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1. Traditional and digital storytelling session videos

Traditional story link - https://uowtsd-my.sharepoint.com/:v:/r/personal/2405852_student_uwtsd_ac_uk/Documents/Level%205%20(April%2025%20-%20November%2025)/Language%20and%20Literacy%20in%20the%20Digital%20Age%20-%20ECEY5004/Traditional%20Gruffalo%20Story.MOV?csf=1&web=1&e=knxnGC&nav=eyJyZWZlcnJhbEluZm8iOnsicmVmZXJyYWxBcHAiOiJTdHJlYW1XZWJBcHAiLCJyZWZlcnJhbFZpZXciOiJTaGFyZURpYWxvZy1MaW5rIiwicmVmZXJyYWxBcHBQbGF0Zm9ybSI6IldlYiIsInJlZmVycmFsTW9kZSI6InZpZXcifX0%3D

Digital story link - https://uowtsd-my.sharepoint.com/:v:/r/personal/2405852_student_uwtsd_ac_uk/Documents/Level%205%20(April%2025%20-%20November%2025)/Language%20and%20Literacy%20in%20the%20Digital%20Age%20-%20ECEY5004/Digital%20Gruffalo%20Story.mov?csf=1&web=1&e=OqhZNK&nav=eyJyZWZlcnJhbEluZm8iOnsicmVmZXJyYWxBcHAiOiJTdHJlYW1XZWJBcHAiLCJyZWZlcnJhbFZpZXciOiJTaGFyZURpYWxvZy1MaW5rIiwicmVmZXJyYWxBcHBQbGF0Zm9ybSI6IldlYiIsInJlZmVycmFsTW9kZSI6InZpZXcifX0%3D 















2. Analysis of traditional and digital storytelling sessions

According to Lucarevschi (2016) storytelling is one of the oldest ways that people communicate, and it has been used to entertain, share ideas and pass on knowledge of cultures. Storytelling is also recognised as a powerful tool for learning, as it supports language development in both first and second languages, no matter a learners age or background. When compared to traditional textbook based teaching for children, storytelling is seen as a more engaging and meaningful approach which makes learning language more fun. It encourages children to listen, speak, read and write while keeping them interested, and also helps them remember words, grammar and pronunciation more effectively. Storytelling offers many benefits for children between birth and seven years old, as Dubiel (no date) notes that it supports their language, emotional, social and cognitive development. This is because listening to stories helps them build vocabulary, understand new words, improve their communication and learn how language works. Through characters in a story, children can explore and learn about emotions, empathy and decision making in a safe and engaging way. Satriani (2019) supports this view and states that storytelling helps children develop their literacy skills by making reading more enjoyable and engaging, as well as supporting their understanding and their writing skills. It gives children opportunities to explore language and story structures, which help them express ideas more clearly. By allowing children to create and share their own stories, children can develop their imagination, memory, problem-solving skills, and confidence, making learning more interesting and meaningful and supporting their overall growth.
The two storytelling activities above show that how a story is delivered, the formats used, and the children’s age can all influence their language and literacy development. In the first storytelling session, the practitioner starts by introducing the physical story book of ‘The Gruffalo’ to a group of 3 and 4 year old children, with the prop representing the Gruffalo from the story next to it. The practitioner focuses on repetition, characterisation and visual engagement in the session to support children’s listening and to encourage the children to join. The practitioner pauses often to allow children the time to finish repeated sentences, copy actions and predict what might happen next. Whereas in the second storytelling session, the practitioner begins by introducing the story of ‘The Gruffalo’ with 6 and 7 year old children, this time using a digital storybook. The practitioner encourages children to use British Sign Language [BSL] signs that they already know to follow along with the story and teaches them two new signs that link with the story. Throughout the session, the practitioner pauses to ask questions that check the children’s understanding of the story, allow them to recall on what has happened so far and to explore how characters might be feeling. The children are encouraged to watch, listen and respond, and use BSL signs they know to connect to the story, which connect what they see, hear and do.  
Both storytelling sessions show how repetition, characterisation and visual engagement can be adapted to support children’s language and literacy development, as well as enhance their oracy, reading and writing skills across different age groups and story formats. In both sessions of The Gruffalo (Donaldson, 1999), these behaviours help children to take part in the story, build their vocabulary and help them develop their confidence in speaking and listening. 
Teaching English (no date) suggests that repetition in storytelling helps children develop their language and literacy skills by allowing them to hear and say words and phrases lots of times. This can build their confidence in speaking and helps them remember how words and sounds fit together, whilst repeating words, sounds and actions also helps children understand meaning. In the 3 to 4 year old group, the practitioner can be seen pausing to allow the children to repeat the sentences. Repeating lines such as “Oh help! Oh no! It’s a Gruffalo!”, encourages children to join in with the story verbally. Pakpahan and Saragih (2022) discuss Piaget’s theory and suggests that during the ‘Sensorimotor Stage’, children learn best through repeated experiences and actions, as this helps them build understanding and remember what they have learned. Therefore, showing that repetition in storytelling supports this process by letting children hear and use the same words and phrases numerous times, which helps them gain confidence and develop their language and literacy skills. Repetition supports literacy development in the 6 to 7 year old group too, but at a more advanced level, as the children are encouraged to follow along with the words on the screen, as well as using BSL when they hear or see key words. This allows children to practice the same language patterns, which strengthens their memory and understanding. ESTYN (2018) discusses how beneficial it is to use signs and actions to support children in their learning. Linking words to actions, just like the practitioner has done in the digital session by using BSL with story words, helps children understand and remember vocabulary, practise speaking and make connections between spoken and written words. This builds on their oracy skills, and also supports early reading by doing word recognition, as well as writing by helping them recall vocabulary and explore sentence structures and punctuation. This links to Skinner’s theory, who suggests that children learn language through repetition and reinforcement, so practicing words and phrases until they become habits. However, this theory is contrasted by Chomsky, who argues that children are born with a natural ability to learn language, and can understand and use it without the need for repetition (Bahromov et al., 2025).
In the 3 to 4 year olds sessions, the practitioner can be seen using different voices and facial expressions, which both link to characterisation. Speaking softly and squeakily for the mouse and using a deep tone for the Gruffalo keeps children’s attention and shows them how to use expression when speaking. According to Oxford Owl (2016) when adults bring stories to life by using characterisation, it makes the whole reading experience much more engaging for children. Using different voices for characters, lots of expression and pausing for effect are all examples of characterisation that support children’s speaking and listening skills. It also helps them build on their vocabulary and understanding, which can later support their reading and writing. In the digital story session with 6 to 7 year olds, these characterisation examples are still used to support literacy but with the added BSL involvement. The children are encouraged to use BSL as they follow along and read the story with the practitioner. The children also have an opportunity to discuss how they think the characters are feeling, using the practitioners voice and facial expressions as clues. This supports their comprehension, expressive language and understanding of the story. Bruner’s cognitive theory supports this, as he suggests that children learn through doing, seeing and using symbols (Nur Arsyad, 2024). This links to characterisation in the session, as using BSL, looking at the story images and following along with the words helps children make connections between language, actions and their meaning, whilst developing their reading, writing and oracy skills. Vygotsky’s theory of the Zone of Proximal Development supports this, as he believed children learn best through social interaction and shared experiences. He suggested that children can achieve more with support from adults than they could on their own (Podgursk, 2016), which shows why shared storytelling is beneficial for developing their language and literacy skills. Sheldon-Dean (2024) notes that characterisation also supports children in developing emotional understanding and empathy. This is because hearing stories read with different voices and emotions helps them begin to recognise and talk about different feelings and perspectives. 
Visual engagement is used in the 3 to 4 year olds session as the children can see the physical book and the prop which represents the Gruffalo. The illustrations and writing in the book allow children to make connections between the story they are hearing and what they see on the page, which supports them in retelling the story.  Turn pages is also a form of visual engagement, as it gives children time to think about what might happen next in the story. This is supported by Pergar and Hadela (2021), who suggest that reading picture books with children helps build their imagination, thinking, and emotional development. Pointing to words whilst reading and encouraging children to look at the pictures supports their listening and speaking skills and will later benefit their reading and writing. This is because it helps children connect images to text and strengthens early literacy development. In the 6 to 7 year olds digital session, the practitioner uses a PowerPoint presentation showing the original story of ‘The Gruffalo’ and includes BSL signs for key characters and words throughout. Even though the illustrations are still, visual engagement is continued through large, colourful images and onscreen text that help children to follow along with the story. The children are encouraged to discuss the events of the story, and are supported throughout in linking words to images, through BSL. The practitioner can be seen clicking a button which moves the slides onto the next part of the story, which introduces children to early digital skills. Johnston et al. (2018) discusses Piaget’s cognitive theory, explaining that when children are between the ages of two and seven, they learn best through what they can see and experience. This theory supports the use of visual engagement within the storytelling sessions, as it all helps build on children’s early reading and comprehension skills. This is supported by Oxford University Press (2023) who notes that multimodal texts combine different ways of communicating such as words, images and actions to create meaning. This supports children in making connections and developing their overall literacy skills. 
The digital storytelling session gives children a chance to develop their early digital literacy skills. As mentioned previously, the children follow the PowerPoint story through big, colourful images and text, whilst the practitioner clicks a button to move onto the next slide. This helps children learn how to navigate and control what happens on the screen, by pressing a button or clicking to move to the next slide. The children are also encouraged to use BSL signs to follow along with the story, this allows them to use what they see on the screen and what they hear to practice signing. 
Bower (2014) notes that traditional storytelling allows children to physically engage with books by exploring pages, pictures, and textures, which encourage curiosity and independence. When children see adults sharing stories with enthusiasm, it helps them develop a love for reading and supports social interaction. This is supported by Montessori’s approach, which highlights that children learn best through sensory and hands on experiences, like holding and exploring a physical book (Montessori Northwest, no date). However, Rahiem (2021) suggests that screens are now a big part of children’s lives, with many being introduced to digital technology before physical books. Digital storytelling, through videos, slideshows or interactive apps with images, texts and sounds can engage children. They can also support fine motor skills, allow children who cannot read to enjoy stories independently and can be used across all ages in education. Overall, both traditional and digital storytelling plays an important role in supporting children’s language development, early literacy skills and digital skills. The Department for Education (no date) explains that sharing stories helps children understand sounds, patterns and meanings of words in an enjoyable way. These benefits apply whether children are turning pages in a book or following words and pictures on a screen. Cambourne’s theory on ‘Conditions of Learning’ supports both methods, suggesting that children learn best when they are surrounded by language, can see how it is used and are encouraged to join in (Laman and Flint, 2018). 
The sources used in this assignment have provided plenty of information on traditional storytelling, digital storytelling, repetition and BSL. However, there were very few sources that could be found on storytelling behaviours like characterisation and visual engagement, which limited the research. Most sources supported storytelling, regardless of whether it was read with a physical story book or digital. The theorists referenced throughout helped explain why the different storytelling behaviours are important and how they support children’s learning. No AI was used in this assignment, however it could have been useful for finding more sources linking to certain parts of the assignment. All sources are reliable, and range from academic journals, educational organisations, books or verified websites. They are all current and relevant sources, that provide an understanding of how both traditional and digital storytelling can support children’s language and literacy development.  
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