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Quality should be the main priority and encouragement in the early years. TQP (2020) implies that the meaning of quality states that “quality is synonymous with customer needs and expectations, performance upon expectations”. Likewise, Moss (2016) explains that the concept of quality requires that professionals will be able to identify and quantify universal, stable, and objective requirements. A childhood service is considered “quality” if it meets certain standards. Furthermore, Moss explains that “Quality, therefore, is neither neutral nor self-evident, but saturated with values and assumptions”.
Reed (2025) argues that everyone must maintain and acknowledge that the child's experience and quality should be the highest priority and concern within early years settings. Furthermore, Carroll (2019) states that being accepted for who they are, regardless of their abilities or culture, can be a result of being in a high-quality environment. It entails having supportive adults and practitioners, feeling at ease both physically and mentally, and having access to a wide range of enjoyable, captivating and engaging activities. Likewise, Carroll (2019) implies that for parents, it is vital that their child's safety and health are protected by high-quality provision, as well as the setting being affordable, easily accessible, and their child is content. Additionally, a high-quality environment is one that respects parents and child's views, abilities and the culture of their families. 
[bookmark: _Int_lAwtdw2l]Care Inspectorate Wales (CIW) (2022) implies that within childcare, quality assurance refers to a collection of values, beliefs, and procedures, maintaining and raising the standard of care given to children. It entails ongoing improvement, reviews, and thorough monitoring. This ensures that childcare facilitates portray quality and legal requirements. Likewise, Khalifa (2024) argues that practices for quality assurance promotes honest communication, frequent progress reports, and chances for parents to participate in decision-making, fostering a network of support that improves children's general well-being. Likewise, Woodhouse (2015) implies that occasionally, quality assurance is used in a more limited context, such as to indicate that a minimal standard has been met or to reassure stakeholders that quality is being maintained. According to Moss (2016), his book “Beyond Quality” made an argument that quality was a decision that came around as a result of taking a particular position that was established with specific presumptions, values and beliefs. 
Early Years Careers (2018) portrays that those settings identified as being high-quality have the most influence and are those that help children develop to their full potential and to achieve healthy, developmental goals. It is crucial that all early childhood environments aim to be the best that they can be, with highly motivated and trained practitioners, high-standard resources, and well-designed activities, as their job expands and entails beyond just observing children within settings. Likewise, Teacher Development Trust (2024) states that children in high-quality settings can benefit from additional nurturing and educational assistance in addition to the home environment. Their cognitive, personal, social, and emotional development can be significantly enhanced by receiving high-quality education from qualified practitioners. Furthermore, Owston (2023) implies how children from underprivileged families and backgrounds how have special educational needs and/or disabilities (SEND) benefit significantly from receiving a high-quality education. 
Providing children with high-quality care involves specific challenges. As Rowland (2024) states that these difficulties include a rising service demand, variations within the UK policies, and the high expense and shortage of early childhood education and childcare services.  As UNICEF (2025) state that this relates to the United Nations Convention the Rights of the Child, article three, which states that all decisions and acts affecting children must prioritise the child's best interests 
A Quality Assurance Scheme is PACEY (2019). A registered association, PACEY (2019) is committed to helping individuals working in childcare and the early years to offer children, their families, and carers high-quality services, information, knowledge, and guidance. All children should have access to quality childcare and early education to provide children with the best start in life. PACEY (2019) demonstrates childcare quality. According to PACEY (2019), childcare facilities ought to be hygienic and secure spaces. It is essential to have high-quality toys, tools, and materials, in addition to various indoor and outdoor play and learning opportunities. Positive interactions, praise, and parental involvement in their children's care should all be encouraged and maintained by practitioners. This relates to the STTEW scale (2002), as cognitive and social and emotional development are among the development domains relevant to STTEW. 
As a training provider, PACEY (2019) guarantees that members receive high-quality training and guidance and keeps them informed about policies, and aids in their knowledge and expertise. PACEY (2019) advocates for an early education and childcare long-term strategy that recognises the specific importance of early years providers, nursery managers, and childminders. PACEY (2019) establishes them at the centre of resolving the unequal access that currently dismisses disadvantaged children, including those with special educational needs (SEND) and additional learning needs (ALN). 
One of the key advantages of the PACEY (2019) programme is that children with special educational needs and disabilities (SEND) are cared for by PACEY (2019). PACEY (2019) is aware that providing children that have SEND with high-quality childcare is essential. To assist childcare practitioners in understanding SEND, the SEND Code of Practice, and what it implies for them, PACEY (2019) provides a SEND page. As well as a case study that highlights the fulfilling advantages of educating and caring for children with SEND. The Welsh Government (2023) implies that relating to the National Minimal Standards (2023), it suggests that to make sure that the appropriate steps are taken to get advice and assistance when a child has ALN, parents and providers must work together.
PACEYs (2019) scheme demonstrates quality in depth. PACEY (2019) invests a lot of effort into providing quality and easily accessible support. PACEYs (2019) culture places a strong emphasis on treating individuals fairly. Additionally, by offering quality services, it enables their customers to advance their own careers and to support one another. With over 100,000 families benefited, PACEY (2019) policy and practice is portrayed throughout Wales and England. 
According to Welsby (2022), an advantage through PACEYs (2019) method is that their scheme provides childcare professionals with additional membership benefits, such as access to legal assistance and training, which can support individuals with skills and knowledge. Furthermore, PACEY Cymru (2019) and the Welsh Government (2022) have been collaborating closely on the Anti-Racist Wales action plan. With a focus on fostering diversity and inclusion in settings, the strategy intends to address racism that may arise in the childcare and the early years sector and to provide practitioners with anti-racist policies and resources, such as webinars and training. 
Despite PACEY’s many advantages, there are some limitations visible such as the costs within the PACEY Programme (2019). Teach Early Years (2022) indicates that a membership costs £34.50 per year for all individuals. Since there is a financial discrepancy, the cost could be provided for free to improve this provision, as not all childcare providers and nursery practitioners can afford it. Nursery practitioners and other childcare professionals who are unable to pay for a membership may find it difficult to get any information or knowledge from PACEY (2019). Likewise, although some online courses are available for free, some of PACEYS (2019) courses will cost. The cost of sending several practitioners to these courses will be financed by their childcare setting. 
Written evidence stated by PACEY (2023) indicates that the government must review the entire early years funding model, with an emphasis on the most effective way to apply the money currently allocated to early education and whether certain programmes, such as tax-free childcare, should be changed or removed. Either a targeted approach or universalising the thirty-hour entitlement could be used to improve services for children who are disadvantaged, including PACEY (2019).
Bertram and Pascal (1994) developed an environmental rating scale called The Baby Effective Early Learning Programme (BEEL) in (2006). Early childcare settings use BEEL (2006) as a reflective technique. A clear and focused managing change approach is offered by the BEEL programme (2006), which expands and develops on the knowledge and abilities of professionals who work with young children in various early childhood settings. Early childhood and education care (ECEC) settings are encouraged to participate in BEEL’s (2006) easily accessible and manageable quality improvement and assurance programme. For all childcare settings which accommodate children ages one to three, BEEL (2006) offers a thorough, and economical approach to quality improvement in all its aspects. 
An advantage to the BEEL (2006) Programme is they have three crucial objectives. BEEL (20026) places a strong emphasis on the framework of infant assessments. Bertram and Pascal (1994) stated that BEELs (2006) primary objectives include to provide a practical plan for assessing and enhancing the standard of early learning and development as well as the efficiency of results for young children in various contexts. Secondly, to accomplish this through a thorough, cautious, and cooperative self-evaluation process that can be supported and validated. Finally, to produce evidence that directly supports national quality assurance and inspection programmes.
[bookmark: _Int_slJnRXkj]The BEEL (2006) programme defines quality across every setting and demonstrates that is an essential component in early childhood environments. BEEL (2006) aims to provide all settings with the tools they need to precisely and thoroughly capture the essence of quality as it displays in practice. The importance to evaluate each settings individuals, including caregivers, parents and children, view and experience the quality of learning and development available. Furthermore, to plan, following reflection, for targeted and achievable improvements in the quality that is perceived. Furthermore, APT (2007) associates with BEEL (2006) as APT are multi-sector and multi-disciplinary, addressing the expanding demands of health, education, and care professionals. Likewise, to BEEL, APT (2007) provides beneficial, evidence based and multi-professional links between ECEC development and training courses. APT (2007) promotes a clear articulation of the connections between ECEC research, policy, and practice, and portrays quality assurance techniques. 
The BEEL (2006) plan offers several advantages, including the chance to improve staff and volunteer training, a specific way to get ready for an inspection, a way to prioritise action planning for improvement, and a training plan to raise the qualifications of early childhood practitioners. Furthermore, as proposed by Bertram and Pascal (2006), the BEEL (2006) programme fosters early social and cognitive development. Throughout baby engagement, the programme aims to enhance settings activities and interactions. It is implied that babies' social skills and problem-solving abilities can be improved with the help of the BEEL (2006) programmes skills and approaches. This is the foundation of the BEEL (2006) quality strategy.
According to Bertram and Pascal (2006), The BEEL (2006) programme aims to initiate quality improvement by using the National Minimal Standards as the beginning point. After determining the minimal regulatory requirements, BEEL (2009) aims to move childcare environments forward and enhance upon previous results. By methodically carrying out an extended process of self-evaluation that, when combined with externally moderated action planning, results in improvement and growth. Additionally, Betram and Pascal (2006) portray that practitioners should consider the political aspects of education and learning for the benefit of children when implementing the BEEL (2006) theory. However, it is argued that it is the responsibility of practitioners and policymakers, to critically examine effective early learning and to consider the impact of situations on learning after identifying research issues through observation in early childcare settings. This raises questions regarding quality within a childcare environment.
Araujo (2015) states that the use of BEEL (2006) is "not an easy journey" and relies only on the knowledge and experience of parents and practitioners. Likewise, Taylor and Francis (2016) argue that within their case study, it portrays data is generated by participatory assessment, which is used both at home and within the setting. Therefore, the information may not be valid or meaningful if parents at home are not considering it carefully. Even though the BEEL programme has many benefits, there are several other programmes that place more of an emphasis on social and emotional development, as well as academic skills, such as PACEY (2019) and Early Years Wales (2020), which is a vital component of portraying quality.
There are several similarities and differences between the BEEL (2006) and PACEY (2019) programmes. As the PACEY (2019) programme suggests, early childhood educators and childcare professionals are among their target audience. However, the BEEL (2006) approach is designed for parents, carers, and childcare providers who are working with babies. Similarly, BEEL (2006) offers and provides materials and activities for educators and parents, while the PACEY (2019) programme offers a variety of training and tools. However, it might be claimed that the PACEY (2019) and BEEL (2006) programmes vary. According to PACEY (2019) strives to influence policy in the early years sector and to promote the interests of childcare providers. On the other hand, the BEEL (2006) programme is intended to give parents and childcare professionals knowledge, guidance, practical skills and training.
In summary, quality is an essential element that must be perceived and experienced in childcare environments. Both BEEL (2006) and PACEY (2019) are successful early childhood programmes that demonstrate quality in unique ways. Both BEEL (2006) and PACEY (2019) highlight the value of quality in the early years and the need for every child to receive high-quality childcare in safe, secure environments.
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