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Component 1
	Cynllun Gweithgaredd
Activity Plan

	Activity: 
Woodland Walk 

	Number of children:
10
	Age of children:
3 years 
	Number of adults:
5

	Location:

Woodland area which runs alongside the nursery 
	Preparation time:

10 minutes
	Activity time:

1 hour 

	Resources:

· Wellies (10 pairs)
· Reflective jackets (10) 
· Wetsuits (10 pairs)
· Spare clothes (3 sets)
· Nappies/wipes (3 nappies, one pack of wipes)
· Phone
· Register with all allergies and medical details in case of stings, bites or children eating objects that they pick up)
· First aid kit
· Magnifying glasses (5)
· Tweezers (5)
· Baskets (4)
· Plant pots (3)
· Mark making materials (a variety)
· Garden tools (3)

	Aim/s of activity:

· Take the children on a woodland walk offering opportunities for exploration and engagement within a natural environment 
· Allow children time to stop when they want to explore specific areas along the way
· Encourage the use of tweezers to pick up natural resources
· Encourage the children to collect any natural resources using the baskets to take back to nursery to further explore
· Use the planting equipment and plant pots to demonstrate to children how planting is done and where flowers and plants come from
· Encourage use of mark making materials for children to express themselves 



	Links to outcomes:

Foundation Phase (2015):
Personal and social development 
· Children are encouraged to put on their own wellies and coats.
· Ask open ended questions to the children.
· Children are encouraged to share equipment and work in small groups.
Language, literacy, and communication 
· Children are encouraged to name objects that they find. 
· Children are encouraged to describe findings and identify colours. 
Knowledge and understanding of the world
· Children are encouraged to explore the natural environment and explore textures and smells.
Mathematical development
· Count to 5 reliably
· Sort objects and recognize patterns
Welsh language development
· Bilingual language throughout the activity while naming objects found.
· Instructions given bilingually to the children.
Physical development 
· While walking on uneven ground, children are given the opportunity to use large gross motor skills and develop balance.
· While using tweezers, mark making materials and magnifying glasses, children are given the opportunity to use their fine motor skills. 

	Differentiation:

· Support children with poor concentration by offering praise and encouragement. Ensure that these children have plenty of opportunities to explore to keep them engaged and interested.
· Support children who have little language by ensuring an adult is available to name objects that the children point out and take an interest in.
· For children who may require extra challenges, ensure that this is available to keep it interesting and fun for them.
· Ensure wheelchair access as well as ensuring that it is safe for children who are unsteady on their feet.
· The number of adult’s present will ensure that any children who require additional support will have access to this.


	Health and safety:

· Ensure a full risk assessment is in place before visiting the woodland area.
· Just before the children are due to visit the woodland area, ensure a staff member does a visual risk assessment to ensure that dog mess, litter or any other dangerous items are removed. 
· Ensure a first aid kit is taken on the walk.
· The ratio should be followed according to guidelines.
· A register is taken as a record of what children are present and a headcount is carried out throughout the walk.


	Role of adults:

· Observe the children and take notes if necessary.
· Give the children support when needed to scaffold learning.
· When invited by the children, engage in play with them.
· Outline boundaries to children and maintain health and safety. 


	The activity:

1. Gather a first aid kit, a phone, a register, nappies and wipes, spare clothes and put into a bag.
2. Ensure all equipment is ready for the walk such as magnifying glasses and baskets. 
3. Send a staff member to the woodland walk area to conduct a visual risk assessment to remove any dangerous objects.
4. Encourage the children to put on wellies and wetsuits while offering support when needed.
5. Group one adult to two children ready for the walk.
6. Discuss safety and boundaries to the children clearly in a way which they will understand.
7. Start the walk to the woodland area, stopping along the way when the children want to explore.
8. When safe to do so, allow the children to independently explore the area and use equipment. Encourage children to share and take turns of equipment. 
9. Adults to support children along the way for example with language development or when children are using equipment such as tweezers. 
10. After an hour of exploring, explain to the children that we are going to gather all collected resources and safely walk back with the adults to nursery. Ensure that all children are grouped again one adult to two children. 
11. When back at the nursery, ask all children to take off wetsuits and wellies. Support the children to do this.
12. All children and adults to wash hands, explaining to the children why we need to wash our hands after being outside and touching natural resources. 
13. Once all children are out of their wetsuits and have washed their hands, carry out a circle time session showing all the children the different resources that were collected on the woodland walk. Have a group discussion about them the walk and encourage the children to ask questions and give input throughout. 
14. All resources collected can be placed into a tuff spot in the garden to later explore.




Component 2
Risk Assessment
	Identified hazard
	Potential hazard (e.g. injury, harm)
	Risk rating 
(High, Medium, Low)
	Current control in force
	Who is responsible?
	Risk rating after control is implemented.
(High, Medium, Low)
	Benefits of the risk. 

	Animal faeces 
	Illness, sickness. 
	Medium 
	Practitioners to carry out a visual risk assessment before taking the children and clearing any faeces found. 
	Practitioners present during the activity.

Risk assessment coordinator. 
	Low
	Children can explore all areas of the woodland with no risk of infection. 

	Animals 
	Bites, diseases, trips, or falls.
	Medium 
	Ensure staff are supervising children adhering to ratios. 

Due to the large area, try to guide children away from the path when exploring to avoid meeting the dogs and owners. 

Explain to children the risks of going near animals that we are not familiar with. 
	Dog owners keeping their dogs on a lead. 

Practitioners present during the activity. 
	Low 
	Children do not meet unfamiliar adults. 

Children who may be uncomfortable around animals can explore without feeling anxious. 

	Strangers walking 
	Children wandering off with strangers.
	High 
	Staff to explain to children the risks of stranger danger.

Ensure all children are supervised adhering to the ratios. 

All children to be in the same area and no children to be far away from a practitioner.
	Practitioners present during the activity.
	Medium 
	Children can explore full area of woodland supervised but eliminating the risk of wandering off. 

	Branches at eye level
	Eye infections, injuries. 
	Medium 
	A visual risk assessment is carried out before the children arrive to remove any dangerous materials such as branches at eye level. 

Staff visually checking the surroundings as the walk proceeds.

Try to explain to children that if they see a branch that is low, try to avoid it and tell an adult. 
	Practitioners present at the activity. 

Risk assessment coordinator. 

Staff member who carries out visual risk assessment before taking the children to the woodland area.
	Low 
	Children can walk through all high and low areas of the woodland with no risk of injury.

	Litter or dangerous objects
	Cuts, diseases.
	Medium 
	Practitioner to carry out a visual risk assessment to remove any litter or dangerous objects from the woodland area before the children arrive.

Staff supervising the children to ensure that they are not collecting or touching litter or dangerous objects. 

Explain to the children the dangers of collecting or picking up litter. 
	Practitioners present during the activity.

Practitioner who carries out the visual risk assessment before taking the children to the woodland area. 

Risk assessment coordinator. 
	Low 
	Children can pick up objects which would be harmful towards them while exploring. 

	Uneven ground
	Tripping, falling, cuts, grazes, and broken bones.
	Medium 
	Advise children to be careful and to take their time when walking on uneven ground. 

Use boundaries to outline unsuitable areas to the children.

Ensure suitable shoes are worn. 

	Setting leader.
 
All practitioners present during the activity. 
	Low 
	All gross and fine motor skills can be used without the risk of serious injury. 

	Nettles
	Getting stung or cut.
	Medium 
	Explain to the children that touching or going near the nettles could cause a sting or cut.

Outline boundaries to the children to avoid them going near nettles. 

Staff supervision adhering to the ratio. 
	All practitioners present during the activity. 
	Low
	Children understand what is safe to touch and what is not which will eliminate the risk of stings when collecting natural resources. 

	Running on grass
	Slipping, tripping, or falling.
	Dry conditions (Low)
Wet conditions (High)
	Explain to the children to not run on grass.

Ensure suitable shoes are worn. 

Guide the children to take their time while walking on the grass. 

	Setting manager. 

Risk assessment coordinator. 

Practitioners present during the activity. 

Parents to provide suitable shoes.
	Low


 
	Children can explore all types of weather and compare the environment to a typical day in the same area. 

	Running on concrete
	Slipping, tripping, or falling.
	Dry conditions (Low)
Wet conditions (Medium)
Icy conditions (High)
	Guide the children to take their time when walking.

Staff to supervise children when walking, following the one child to two children while walking.

Ensure suitable shoes are worn.

Carry out a risk assessment before taking the children and put precautions in place as required such as grit on icy areas.
	Setting manager.

Risk assessment coordinator.

Practitioners present during the activity.

Parents to provide suitable shoes.
	Low 
	children gain an understanding of a safe place to walk on different weather terrains. 


	Gate 
	Trapped fingers or limbs. 
	High
	Ensure the gate is opened and closed by an adult to avoid it slamming shut. 

Discuss road safety with the children before taking them out of the nursery.

Explain the rules to the children about why we need to stay with the adults. 
	Setting leader.

Risk assessment coordinator.

Practitioners present during the activity. 

	Low 
	Children can safety walk through the gate with no injury. 

	Children escaping 
	Children being hit by a moving vehicle.
	High 
	Discuss road safety with the children before taking them out of the nursery.

Ensure all children are wearing a reflective jacket whilst out of the nursery setting. 

Ensure all staff are supervising the children and carrying out regular headcounts.
	Setting leader.

Risk assessment coordinator.

Practitioners present during the activity.

	Low 
	All children are kept safe with practitioners and can explore without risk of injury.

Children gain an understanding of road safety.

	Eating berries, mushrooms, bark, flowers, and any other natural resources
	Poisoning 

Sickness 

Allergic reactions 
	High 
	Ensure all allergy and medical information is up to date and available in the register. 

Explain to the children that we should not eat what we find on the woodland walk.

Staff supervising children adhering to ratios.

Washing children’s hands after touching natural resources.

	All practitioners present during the activity. 
	Low 
	Children gain an understanding of what is safe to eat and what is not safe to eat. 

Children can collect all-natural resources which are safe to collect.

	Branches and twigs
	Splinters or scratches
	Low 
	A first aid kit is available.

Staff are supervising children who are picking up and collecting resources.

Any obviously sharp or dangerous materials are removed before the children arrive.
	Practitioners present at the activity. 
	Low 
	Children can pick up branches and twigs and explore different shapes, types, and lengths. 

	Tweezers
	Piercing skin or scratches
	Medium 
	All children to be supervised while using tweezers.

First aid kit available. 

Children are given a small introduction on how to use tweezers safely before the activity starts. 

Ensure all tweezers are safe to use showing no wear and tear before handed over to the children to use. 
	Practitioners present during the activity.

Risk assessment coordinator. 
	Low 
	Fine motor skills are developed while using the tweezers to collect natural resources. 

	Weather
	Sun burn.

Hypothermia. 
	High
	Ensure all children are wearing weather appropriate clothing such as wellies and wet suits in wet conditions. When it is sunny and hot, ensure all children have sun cream applied and have hats and sunglasses. 
	Practitioners present during the activity. 

Risk assessment coordinator.

Parents to provide children with their own sun cream, hats, sunglasses, wellies, and wetsuits when appropriate. 
	Low 
	Children can explore with no exposure different weather types.

Children can splash in puddles or enjoy the sunshine and warmth while being safe.


Area of provision: Woodland area which surrounds the nursery. 
Number of children: 10.
Clothing: Wellies and wetsuits.
Ratio required: 1:8.
Age of children: 3 years. 
Weather:  Sun- follow nursery procedure to apply sun cream. 
                    Rain- wellies and a wetsuit. 

























Component 3

	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	Mini bug hunt 

	Squashing or damaging insects.  Changing the biology of the site. 

	Explain to the children that we need to be gentle with mini bugs that we come across. 

All minibus should be put back where they were found at the site. 

	None needed. 
	All practitioners to reinforce the rules. 

	Trampling plants 

	Uncovering or trampling on plants in untouched areas. 

	Use more than one area to avoid one area becoming overly trampled on. 

Avoid areas where plants and flowers are untouched. 

	None needed. 
	Lead practitioner. 


	Natural water systems.



	Polluting the stream alongside the woodland path. 

	Encourage adults and children to take litter away with them to dispose of in the correct way. 

Avoid tipping waste materials into sinks or the stream itself. 

Putting materials back where they were found unless taking them away from the site to avoid
	Waste bags for litter. 


	All practitioners and children. 

	Flowers and other pollinating plants. 

	Interrupting natural biology of the area where pollination is taking place. 

	Where possible only collect flowers, which have already been picked. 

Encourage the children to only pick a few flowers, avoiding rare flowers such as bluebells, orchids, or lilies. 

	None needed. 
	All practitioners and children.









	Natural habitats 
	Interrupting natural habitats such as birds’ nests in trees and bushes, ants’ nests on the ground and squirrels’ nests in trees.  
	Encourage the children to avoid touching or disturbing natural habitats, explaining that they are the insect or animals’ homes. 

Place small signs which are easy to identify for the children in areas where small habitats are based. The member of staff who carries out the visual risk assessment before the activity will be responsible for this. 

Avoid areas where there are obvious natural habitats on show.
	None needed. 
	All practitioners and children. 







	Collecting natural materials
	Limiting the natural resources which can be a source of food for animals in the area such as squirrels and acorns. 
	Avoid collecting more than a few of any limited resources especially acorns and explain to the children why. 

	None needed 
	Children and practitioners. 























Component 4

Part one of the portfolio involved a woodland walk experience for children aged 3. A combination of natural and unnatural equipment and resources were provided for the children to use to scaffold their learning.  The plan was developed to provide a child-led natural learning experience which promotes engagement with natural world, the use of and time and open space and health benefits including physical development. 
Learning in natural environments has been a much talked about topic over the last 20 years however this idea of learning in nature dates back much further. According to Forest School Association (no date) forest school-based learning was first introduced into the UK in 1993 and there has been a growing interest in this way of learning ever since.  Froebel (1892) explained how, just like plants and animals, when given the opportunity, children thrive and engage with nature while learning at their own pace.  Knight (2011) and Louv (2006) both talked about the benefits of engaging in natural environments going on to suggest that children who experience nature during early years tend to be more imaginative, creative, and innovative learners. Ouvry (2003) suggested that children who engage in a natural environment have been given the opportunity to explore the world first-hand.  When looking back at other research, Sauve (2005) and Froebel cited in Tovey (no date) both suggest that children who engage in natural environments are given the chance to understand their relationship with the world and how to take care of it.  Furthermore, Hutchinson, Wilson, and Wilson (1994) suggested that children who are exposed to the natural world gain a better understanding of how to look after it and their place within it.  This type of research is what has influenced the Foundation Phase Curriculum in Wales, particularly when focusing on the knowledge and understanding of the world area of learning. This area of learning mentions children engaging and understanding the world and what their place within it means. Further study shows that the future curriculum in Wales will again focus on the same idea within the ethical, informed citizens of wales and the world section. (Welsh Government, 2020 and Welsh Government, 2015). Although the current and new curricula should involve children having access to natural environments, this is not always the case. One of the reasons for this could be practitioners’ views on outdoor play. Ihmeideh and Al-Qaryouti (2016) found within their research that practitioners are aware of the positive impacts that outdoor play can have on children’s overall development, however they felt that with relevant training they would use outdoor play more often for learning. Renick (2009) supports this by stating practitioners who understand how to support, plan, and encourage outdoor play will result in better outcomes for the child.   
According to Care Inspectorate Wales (2016) the adult to child ratio for children aged three to seven is 1:8, however the activity plan in part one allowed an adult to child ratio of 1:2 which could allow for more adult interaction and support for children’s learning. Vygotsky’s (1978) Zone of Proximal Development explained how scaffolding children’s learning can support their development. He used flower buds as an example of how when children are given support and guidance from more knowledgeable others, in case in the shape of practitioners, the buds can then go on to flower. Ideally the more staff when engaging in outdoor environments the better. Having said this, it is not always possible to meet a ratio like the one demonstrated in the activity plan due to lack of practitioners and busy early years settings. Another role of the adult noted in the plan is to observe the children and take notes. Montessori (1988) believed that observing children was more beneficial than engaging in play with them.  She thought that children learn at their own pace and follow their own ideas. Correspondingly, Piaget (1923) shared similar ideas as he stated children should follow their own paths to create new ideas and not repeat past generations. 
The total time given for the activity in part one was 1.5 hours which could allow children to deeply engage within the experience on offer to gain as much as possible from it. In many early year’s settings, time is restricted due to following a daily routine. For example, a play experience may come to an end because they must stop for snack time. Although time is often restricted due to routines there is research to show the benefits of allowing children more time to engage in an experience or activity. Malaguzzi (1996) came up with the Reggio Emelia approach which outlined the importance of children engaging in uninterrupted play and learning. Correspondingly, Froebel cited in Tovey (no date) state that outdoor play should be undisturbed time with plenty of space and opportunity for freedom. When children are given more time during an activity, they also have more time to enjoy the process. Montessori (1988) strongly believed that children learn more from a process over the product, but that children must be given time to achieve this and at their own pace of learning. 
Other than daily routines, the curriculum can be a barrier to allowing children adequate time to engage in an activity outdoors. Imeideh and Al-Qaryouti (2016) support this as they found that time was a restriction on outdoor play because of the demands on the curriculum mainly because of the pressure to keep up with paperwork that comes alongside the curriculum planning but also because a lot of the curriculum is based indoors. Having said this, the activity in part one demonstrated the ability to incorporate all areas of the foundation phase while engaging in an outdoor activity meaning practitioners understanding and attitudes towards the importance of cooperating the areas of the curriculum within outdoors needs to be worked on. 
Something to take into consideration when spending long periods of time outdoors with children is the weather. Listed within the activity plan in part one was wellies, wetsuits, sun cream and sunhats. On the day of the activity, there could be rain or sunshine. The role of the practitioners is to assess the weather and take appropriate action to meet the needs of all children before heading outdoors. According to Shaughnessy, Moffit and Cordova (2018) children are more able to learn and enjoy an experience when they have their basic needs met which also relates to Maslow’s hierarchy of needs. 
The activity plan in part one involves the use of a public woodland area which is a large open space. Play Wales (no date) state that it is the role of the practitioner to provide space and freedom for children to play.  The use of open spaces for activities does involve an element of risk especially when considering children wandering off however, as mentioned previously by Care Inspectorate Wales (2016), the adult to child ratio for children aged three to seven is 1:8 and the activity plan in part one allows a ratio of 1:2 which means there are plenty of practitioners available to supervise the children in such an open space.  
HSE (2005) advise that health and safety is about managing risks rather than taking them away completely which is why appropriate risk assessments should be carried out by practitioners before taking children outside of the nursery setting. This also involves practitioners setting clear and simple boundaries to the children about safety and risk when on visits outside of the setting. 
Outdoor play in open spaces often gives children the opportunity to engage in risky play.  Play Scotland (2008) describe risky play as children pushing their own boundaries and learning while having fun. By giving children the opportunity to play and explore in an open space compared to their typical nursery gardens, the prospects are endless. According to Lavrysen et al. (2015) the benefits of risky play include self-esteem, concentration, social competence, and motor control. Although there are benefits towards allowing children engage in risky play,  Kalpogianni (2019) and McClintic and Petty (2015) found within their studies, that some practitioners often worry about the health and safety aspect of outdoor play and in the meantime loose the focus on providing children with a positive play experience.  Play Wales (2018) suggest the use of ‘SLLRRRP’ while children engage in risky play. SLLRRRP is an acronym which stands for Stop, Look, Listen, Reflect, React, Reflect, Practice.  This guide of when to step in for the safety of children could be helpful for practitioners who are wary themselves of children engaging in risky play. 
Although there is evidence to show the benefits to open spaces for play, not all settings have the luxury of offering this to the children in their care. When comparing rural and built up areas, outdoor play provision may vary. Froebel Trust (no date) state that some settings are at a disadvantage due to the lack of outdoor space.  If a setting is based in a built-up area, this may mean a lack of outdoor space available to them which can mean restrictions on the provision for outdoor play.  Nice (2008), Bruce (2012), Clare (2012) and Goouch and Powell (2013) all support that outdoor environments are an important part of early years learning, however sometimes environments are not available due to the location of the setting. 
 Giving children the opportunity to engage in outdoor play can lead to health benefits as well as encouraging children to lead a healthy lifestyle. Sleep, wellbeing, and physical development are three areas which are repeatedly mentioned when researching the benefits of outdoor play. 
According to Fjortoft (2004) and Lovasi et al. (2011) wellbeing is supported in the outdoors because of the natural experience it offers. Correspondingly, Brown (1994) and Dodge, Colker and Heroman (2010) state something similar as they explain that outdoor environments should be well thought out spaces with grass, trees, and water to allow a positive impact on children’s wellbeing and development. Something which is not often mentioned is the benefit that outdoors also has on practitioners. According to Mind (2018) when adults spend time outside in green natural spaces this can benefit mental and physical wellbeing.  
The outdoor environment can also children to develop gross motor skills which they may not have the opportunity to do indoors. This is because outdoor environments are often more spacious and open allowing more freedom.  According to Dodge, Colker and Heroman (2010) and Edwards, et al. (2016), gross motor skills, cognitive development and hand eye co-ordination can be developed when given the opportunity to play outdoors. 
Maxwell (1996) states that the outdoor environment can provide good light and a healthy atmosphere. When children are exposed to this natural light, they are more alert when awake and tend to have better sleep patterns in the night (Children and Nature, 2016).  
Within this section, the key themes explored where natural environments, the use of time and outdoor space and the health benefits of using the outdoors for play. After exploring these themes, evidence shows that there are many more benefits than barriers to the use of natural environments for play.  
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