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Activity Plan

	Activity:
Full session in forest school with several activities including a break for snack. The forest school is based on the settings grounds that the public have no access to. Forest school area is also self-contained. 
Building fairy gardens-child led
Making seed bombs- adult led
Mud kitchen- free play
Den building – child led
There will also be opportunities for children to explore the space with magnify glasses, as well as a variety of books linked to the outside environment. 

	

Number of children: 
30

	

Age of children:
3-4
	

Number of adults:
 6

	

Location: 
Forest school that is located on settings site.

	

Preparation time:
30 minutes
	
Activity time:

2hours 30 minutes

	
Resources:
Fairy garden:
10 Small world figures 
Natural materials – sticks, stones, moss, grass, feathers, leaves, 
Ball of String
8 Scissors.

Seed bombs:
Bag of Clay
5 packs of Mixed seeds.
Bottle of water for hand washing
Pack of Paper towels for drying hands
4 Pots

Mud kitchen:
Mixing bowels of various sizes
2 Wooden spoons
2 Ladles
2 Whisks 
4 Plates
4 Cups
2 Saucepans
1 Frying pan
1 Baking tray
5 Seasoning jars
Buckets Mud
Handful Leaves
Handful Sticks
Handful Grass
3 Jugs
5 Cake cases
4 Safety knifes 
3 Carrots
Broccoli.

Den building:
Different sized wood and logs
5 Blankets
20+Pegs
Ball of String
3 Scissors.

Snack:

Water
Milk 
Crackers
Soft cheese/ dairy free butter
Apples
Banana
35 Cups 
35 Plates
Adult Knife
35 children knife
Hand washing equipment (bottles of water, soap, paper towels.)

10 Magnifying glass 
Book- nature explore, Big picture book of outdoors, i-spy nature, we found a seed, the Gruffalo, a walk in the countryside. 





	Aim/s of activity:
The aim of the activities is to encourage children to explore the outside environment safely and reasonably. 



	Links to outcomes:
Outcomes for all activities. 
Math through exploring (big, small, heavy, light, how many)
Develop language skills
Exploring their senses 
Artistic expression
Social skills 
Fine motor -picking up leaves, sticks
Pride in own work
Problem solving skills
Sharing skills 
Gross motor – lifting heavy bowls, mixing sticky mud, chopping veg’s- lifting heavy wood
Communication skills 
Creativity development
Imagination development
Concentration skills- putting mud into the cake cases, measuring objects.
Mathematical language- big, heavy, small, light,
Calibration play.
Knowledge and understanding of the outside world
Scientific explanation 
Promote discussion 
Encourage critical thinking 
Aid cognitive development
Aiding children with positive well-being and mental health,
Develop literacy skills 
Encourage children to engage in the environment around them,
Help children get a deeper understanding of the environment,
Welsh language development




	Differentiation:
 Children will be given the choice of which activity they would like to participate in. But also ensuring all children have opportunity to participate in all activities. Children will not be separated into ability groups giving all children the same opportunities and social encounters. 

	
Health and safety:
All adults are pediatric first aid trained. Water and soap will be available for hand washing. Forest school is close to setting so children have access to toilets. Main adult will also have a bag that will contain any emergency medication that child may need, asthma pumps, epee pen. 
Risk assessment will be carried out before any activity is carried out. 


	Role of adult/adults:
Before children enter forest school a practitioner will explain the importance of being kind to our environment by not harming the trees, plants, or mini beasts/ animals they may come across. Children will be reminded and encouraged to be kind to the environment throughout the session.

Adults will ensure children are always safe but also encouraging children to undertake ricks that are suitable for their age and ability. 

The adult who will be conducting the adult led activity will show as well as explain to children what the activity is about and how to make the seed bombs, after the explanation and demonstration the adult will support the children in anyways they may need.

All adults will be on hand to support the children when undertaking all activities. 

All adults will use and encourage children to use and build on their welsh language skills. 
 









RISK BENEFIT ASSESSMENT

	Location / Activity:
	Forest school within the setting 
	Date:
	

	Assessor:  
	Donna Duffield 
	Review date:  
	



	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Building a fairy garden.
	· Langue skills
· Social skills
· Collaborative play
· Fine motor
· Gross motor
· Experiences sensory stimulation  
· Knowledge and understanding of building small structures 
· Mathematical development (counting, weight) 
· Problem solving skills 
· Balancing different objects 
· 
	· Splinters
· Misuse of resources (throwing, fighting, )
· Eating inappropriate plants/ Fungi


	Children 
adults
	· Staff to carry out safety checks before entraining the environment.
· Talk to the children before hand about how to keep safe in the outdoor environment. 
· Removing any inappropriate hazards 
· Demonstrating to children how to use the resources safely. 
· Inform children not to eat anything they find while in forest school. 
· Ensure children wash hand properly before eating.
· First aid kit available to all adults. 
	Low

	Seed bomb making
	· Knowledge and understanding of seeds
· Connecting to nature 
· Sensory exploration 
· Knowledge and understanding of flowers and bees
· Pride in own work
· Language development
· Fine motor skills
· Developing pincer grip 
· Develop finger dexterity 
· 
	· Eating the seeds or lard
· Allergies
· Inhaling seeds
· 
	Children 
Adults 
	· Adult to discuss with children why they should not eat the seeds or lard.  
· Adult to discuss with the children why not to put noses and mouth close to pots with the seeds in.
· Always ensure children have access to water to hand washing.  
	low

	Mud kitchen
	· Connecting with nature
· Real life experience 
· Fine/ gross motor
· Develop creativity 
· Normal childhood experiences
· Open ended play
	· eating inappropriate items, plants, mini beast, fungi 
· broken equipment
· mud contamination
·  allergies 
· Accidental bumps or knock with equipment
	
	· Adult to ensure all equipment is safe to use and disposes of any broken resources.
·  Ensure children wash their hands after the activity 
· Discuss with children how harmful it can be to eat items of the forest floor. 
· Mud to be checked before children enter the setting for any contamination 
· Adults to remove any harmful plant before children enter the environment. 
· 
	low

	Den building 
	· Gross motor
· Collaborative play 
· Develop creativity
· Social skills
· Language skills
· 

	· injury from falling logs when building the shelter
· injury from carrying heavy wood.
· Injury from selecting natural resources from the environment.
· Injury from den after it is built
· Adverse weather conditions 
	Children adults 
	· Ensure children have appropriate clothing and footwear.
· Adult to check there are no damage to trees, such as overhanging branches, before entering forest school.
· Demonstrating how to carry heavy objects safely and how the children can lift in pairs or groups.
· Adult to ensure the den is safe to enter and deconstruing it at the end of the session.
· Talk and discuss with children on how the den can be built in a safe way and what resources would be best. 
· Children informed not to enter the den until an adult has deemed it safe. 
· Children to be given guidance on the way to select resources within the environment. 
· Discuss with children about not throwing the resources around. 
	Low/medium

	Forest school 
	· Mental health and well-being
· Relaxation
· Social skills between peers and adults
· Enhancing learning in a different environment. 
· Encourage creativity 
· Encourage independence
· Encourage the use of natural resources 
· Access to fresh air 
· Connecting to nature 
· Problem solving skills 
· Gross motor skills (jumping, climbing)
· Develop sense of balance 
· Sense of how own body works
· Knowledge and understanding of a forest environment
· Knowledge and understanding of mini beasts
· Knowledge and understanding of plants and trees
· Enjoyment
· Build empathy to their environment and others
· Exposure to manageable risks 
· Health benefits (vitamin d, microorganisms)
· Developing their own spiritual meaning. 
·  
	· Slip, trips or falls
· Adverse weather
· Bumping into objects
· Damage to the environment
· Falling objects from trees
· Allergies
· Branches at child’s eye level. 
· Cut or graze
	Adults
children
	· Adults being aware of the surface within Forest school
· Appropriate clothing and footwear
· Adults to check for over hanging trees or objects that could potentially fall. 
· Discussion with the children about the dangers of forest school.
· Hand washing available for children always. 
· Adults will be fully first aid trained 
· First aid kit available to all adults.
	Low/medium 

	
	· 
	· 
	
	· 
	



Environmental audit 
	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact
	Resources needed
	Who is responsible

	Damage to trees

	Pulling off branches.
Pulling off leaves
	Discuss with children how important trees are to the environment and themselves.
Adult super vision at all time
	Adults and their knowledge on the environment
	everyone

	waste
	Pollution to the environment.
Risk to wildlife/mini beasts.

	Take all waste back to setting.
Food waste will be put into food waste bags and collected by the local council to be composted.
Any waste that is recyclable will be but in the appropriate recycling bin. 
Discuss with the children the importance of keeping our earth clean and tidy as well as why recycling is important.

	Food wase bags.
Recycling bags.
Adults knowledge on recycling and the policies  with in the setting. 
	everyone

	Damage to plant

	Trampled
Picked

	Discussions and demonstrations will be undertaken with children, explaining how certain flowers, (wildflowers, bluebells, snowdrops.) can not be picked. Children will also be shown how to pick the flowers that they can pick (dandelions, daisies), by not pulling plant out by the roots. This discussion will help the children identify the different plants and flowers within their environment.  
Children will be encouraged and reminded not to eat any anything they find and explained how some plants can be poisonous to people.

	Adults knowledge of wildflowers and how to pick flowers in the right way, leaving the root behind and picking from the stem. 
	Everyone 

	damage to mini beasts / wildlife
	Killed.
Habitats destroyed.

	Discussions and demonstrations with the children about how mini beasts/ wildlife are living things and should be looked after. Adults will show children how to handle mini beasts carefully and explain the importance of putting them back where they were found. Books about mini beasts will also be available for children, helping them to identify the different kind of mini beasts/wildlife. 
Discussions will also be held with children about the dangerous of eating mini beast and how they can be poisonous to humans. 
	Adults knowledge about mini beasts and where to find them. 
Books to help children identify mini beasts and build an understanding of their habitats. 
	Everyone 














Evaluation 

Forest school is a method of aiding learning within the outdoor environment,  forest school is described as an inspirational process, that gives learners the opportunities to activities and develop their confidence and self-esteem, while having hands on learning in their local woods or and natural environment (Knight 2013; Waite, ;2015 and Forest research ;2003). Furthermore Knight, (2013) suggests forest school can help children develop self-esteem as well as self-confidence as children find they can successfully complete and excel in manageable tasks. Therefore, I chose to do activities within the forest school setting. I chose to do multiple activities to give the children an overall experience of forest school.
One of the theorists who influenced the design of the experience was Froebel (cited in Tovey, 2016) was the pioneer of kindergarten, making the garden central to a child’s learning experience. Froebel saw children as inquisitive, imaginative, and active learners. He believed that children learn better when they have first-hand experiences being able to problem solve while talking and playing (Tovey, 2016; Bruce, 2012). Froebel developed the ideas and teaching of Rousseau and Pestalozzi, using it at a more practical level with children within the early years (Stewart and McCann, 2000; Scacchi,2019). Although Froebel was the pioneer of kindergartens, many more educational pioneers have also influenced how the outdoors is used within educational settings such as Margarete and Racheal McMillan. The McMillan sisters where members of the Froebel society and had a strong belief that the outdoor environment was paramount to a child’s holistic development including (Wales.Hwb,2008; Hallows, 2011; Estelle,2017). The work of McMillan and Froebel strongly influence today’s practice, with Forest Schools adopting much of their approach in stressing the importance of outdoor learning (Knight, 2013). By also providing children with child led activities and play, can also be linked back to Froebel who believed children thrived by having first hand experiences, which in turn will help the children build and reflect on their own experiences (Tovey,2013). 



Another theorist that influences the choice of child led activities was Montessori (cited in Staunton Montessori, 2010) her methods where essentially a child-centred approach. She believed this helped the children learn in a more fun way that would help them reach their full potential at their individual pace. Montessori believed this approach helped the children develop self-discipline, an eagerness for learning and built positive self-esteem (Staunton Montessori,2010). Piaget also believed children learn from first-hand experiences and called them “little scientists” as he saw how children explored and interacted with the world around them (Kandola,2019). In the forest school experience children could, which also supported the experimentation and trial and error Piaget explored.   

 Maslow (cited in Hooper, 2020) also influenced my planning for an outdoor experience for children. Maslow felt the needs of humans could be organized into a hierarchy, with the need at the bottom of the hierarchy needing to be fulfilled before a child could move on to the next step. The bottom section of the hierarchy shows how children need to have their physiological needs met such as, air, water, shelter, clothing, food (Hooper,2020; Lundqvist 2019). By providing the children with fair air to play in, snack and suitable clothing for the forest school setting ensured the children can move up the hierarchy, helping them to reach their full potential as without PPE and comfort  practitioners and parents may shy away from the outdoors environment. With Maslow’s hierarchy of needs in mind, I thought about ensuring children’s rights were also consideration. By following the Welsh Government legislation Rights of Children and Young Persons (Wales) Measure 2011 which is made up of the commitment Wales has to the rights of a child and the UNCRC. By following this I am ensuring all the children within me session have the right to an opinion and have a freedom to express it. It also ensures all children have the right to play, learn and develop as a whole person not excluding children who may have disabilities (UNICEF,2020). However, the right of the child’s voice is not always heard and the Forest school with an emphasis on agency and child holistic learning is well placed to support this aspect. Which is what is used withing the Reggio Emilia approach, Malaguzzi developed the education within the Reggio Emilia approach who had the belief that children have ‘the hundred languages’ which suggests there are hundreds of ways a child can communicate their feelings (Reggio Emilia, 2020).




The experience I have chosen to do with the children is to help their holistic develop through their play. Ukessays,2018 tells us how having a holistic approach will ensures practitioners deliver activities though play opportunities that help develop a child’s, physical, emotional, relational, intellectual, and spiritual parts of the child’s life.  This is also set out in the Foundation Phase who state
   
 “children learn through first-hand activities with the serious business of ‘play’ providing the vehicle Through their play, children practise and consolidate their learning, play with ideas, experiment, take risks, solve problems, and make decisions individually, in small and in large groups. First-hand experiences allow children to develop an understanding of themselves and the world in which they live. The development of children’s self-image and feelings of self-worth and self-esteem are at the core.” (Gov.Wales 2015). 

The, Wales: A play friendly country guide (Cymru. gov, 2014) lays out the importance of children having the right to play while also ensuring play is enjoyable and promoting their well-being. Forest school also provides the children to enjoy some play that can be deemed as ‘risky play’. Risky play can provide children with many different benefits they may not have experienced playing on a concrete playground. Sandeter (2009) and Play Wales (2020) explain how children who undertake risky play will develop their physical and emotional capabilities, children will learn how consequences work in first-hand experiences. Risky play (play with an element of minor physical injury) will also help a child’s develop self-confidences by challenging themselves in new and different ways. An example of this kind of risk play is den building, the children could hurt themselves carrying heavy logs, this could be from falling over on uneven grown. If the child does happen to fall, they can think about how they could have carried the log differently or they could have taken a different root.    However, managing risk can become a completed process so risk assessments must be carried out before the children enter the forest school setting, assessing all the risks as well as considered if the risk as low, high or medium. The risk assessment will be completed and in place, compliance with Management of Health and Safety Regulations 1999,ensuring I have considered the hazard, what kind of risk the hazard may cause and then taking action to eliminate or control the possible risk (HSE,1999) however,  the HSE also understand the importance of risky play to children’s development and realized this statement in 2005,

“Sensible health and safety is about managing risks, not eliminating them all. HSE is not in the business of stamping out simple pleasures wherever they appear and at whatever cost. We recognize the benefits to children's development of play, which necessarily involves some risk, and this shouldn't be sacrificed in the pursuit of the unachievable goal of absolute safety.” (HSE,2005). 


By filling out a risk benefit assessment will provide the practitioners with myself in forests school how some of the activities can be seen as risky to themselves or the children’s parents but they are in place to help benefit the children’s holistic development and how the risk is rated. The risk benefit assessment is a way of balancing the befits of the activities as well as taking the risk in to account (Bolt 2016). Tim Gill (2019) is an advocate for the balance of having safe but risky play, he argues that if parent want their children to be confident and resilient adults, they need to experience thing first-hand and learn for their mistakes. Practitioners can support and reassure parents and cares by explain about how beneficial risk play is, Gill (2019) suggest showing parents up to date sates to help ease the parents’ mind. 

Although play by itself is very important I feel their learning can be enhanced by being asked open ended questions .So while the children are at play I have asked the practitioners to ask the children open ended questions, as according to Lee, et al (2012); Çakır (2016), open ended questions can help build the children’s cognitive skills, as the questions encourage children to think deeply and provide a rational response for their thoughts, in addition it offers children to develop their vocabulary. It is said that open ended questions is not the type of question that can have one correct answer, open ended questions help the children identify key concepts and develop skills to think about a variety of solutions (Badger 1992; Husain et al 2012). Open ended questions can involve all areas of the foundation phase, the EYFS 
(Brodie, 2014) tells us how by asking children open ended questions can encourage and support sustained shared thinking during play, this models good language skills for the children from the practitioner. 



Although there are many benefits to outdoor play and forest school there can also be many barriers that can make it difficult to for fill all the benefits. One of these barriers are practitioners not having the training for forest school and not understanding why forest school and outdoor play is so important, Leather (2016) explains how practitioners are unaware of the philosophy that is the underpinning   forest school. He goes on to say how the understanding of the philosophy of forest school supports the curricula prospects.  Maynard and Waters (2007) agree with this statement saying how some practitioners do not identify the outdoor as a British cultural and find being outside for long period of time anathema. The attitude can have a significant  effect on the child’s over all experience while exploring the outdoor environment (Maynard & Waters 2007), I believe the practitioners who are included within my planning are all aware of the benefits of the outdoors and have an enthusiasm for the outdoors. Another 
barrier to my planning is the concept of play, Wood (2010) argues there is a growing tension between the theory and reality of child-initiated  play within an educational setting, saying there is problems when demonstrating to parents and other professional how children are actually learning as 
they play. Wood goes on to emphasizes on how child-led play can undermined the adult control of the situation and can cause risks and hazards. Gray and Mcblain (2012) agree with Wood and outline the theory of John Dewey who believed children learn through first hand experiences, however he also had the option on child develop was one that children need to have structure and did not support child-led play. However, as a practitioner within an early year settings I believe children learn a great deal from learning hands on as outlined by Piaget (1972) “Children should be able to do their own experimenting and their own research”. Although I also believe children need to have adult input and support to help build on the knowledge they already have, this is what Bruner and Vygotsky advocated. Bruna’s theory of scaffolding was influenced by the work of Vygotsky. Vygotsky developed a theory called the Zone of proximal development, where he argued children learn best in a social environment where they can interact with others, this theory was the underpinning for Bruner’s model (Wheeler, 2020). 

The planning for the experience within the forest school setting, drew on many inspiring pioneers. I have thought about the positive and negative off the aspect of child-led play as well as how the children experience the outdoors.  The activities I have provided enable children to develop holistically while following the foundation phase and ensuring their safety and well-being.  
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