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Introduction
	This essay is based upon a case study observation, of which critical incidents were identified. The critical incidents were derived from observations of a group of learners in a classroom and will be discussed and one will be critically examined. After which will be reflected upon and next steps for personal practice will be identified. The essay in turn will discuss the observation, methodology used and the reasoning for this. Also, an investigation into current literature relating to the critical incident chosen will be discussed and will be concluded with a reflection and next steps for own teaching will be presented.
	A critical incident can be described as ‘things’ which exist independently of an observer and are awaiting discovery. Critical incidents are constructed from the way in which an individual views a situation and is an interpretation of the significance of a particular event. The majority of critical incidents are not dramatic or obvious, they are normally interpretations of straightforward accounts of commonplace events. (Tripp, 1993). Furthermore, Brookfield (1990) defines a critical incident as any unintended and unanticipated event that occurs during a lesson or during a teacher’s career but is “vividly remembered”. Similarly, to Tripp and Brookfield, Richards and Farrell (2010) explain that a critical incident is an unplanned and unanticipated event that occurs during a lesson and operates to generate insights about some features of teaching and learning. They further elaborate that critical incident analysis refers to the documentation and examination of teaching incidents in order to learn from and improve teachers own practice.


Observation
	The observations were undertaken in a large community school based in Swansea. The school caters for 490 children aged 3-11, with 13 different classrooms located around the school. There are over 50 staff members in the school who teach a range of mixed ability children (Estyn, 2014). 
	The school is a very modern school as it was built in 2007. It is a purpose-built facility that has many useful features such as a library and a gym for all children to utilise. The school’s ethos was very welcoming with friendly children and highly dedicated and talented staff (Estyn, 2014). 
	The 4 observations that were embarked upon were from a range of classes. They included Nursery, Reception, Year 1 and Year 5. This ensured that a wide range of year groups were observed to allow scope for a range of different critical incidents to be witnessed. Each classroom presented children that were excited to learn and were eager to engage in their learning. This allowed multiple critical incidents in each classroom to be observed.
	For the purpose of following BERA guidelines of anonymity, the school will not be named and will be referred as school A throughout this essay. Furthermore, any children who are referred to will also follow this format of, Child X or Child Y, similarly to the teacher who will be referred to as teacher Z (BERA, 2018).




Methodology
	In order to carry out the observations, a non-participant, structured case study was followed. Observations were chosen as it offers the researcher the ability to obtain ‘live’ data from naturally occurring situations. It allows the opportunity for the researcher to view a situation directly and not rely on second-hand accounts of data (Cohen et al, 2011). The benefits of using observations are that participants are witnessed in their natural environments, so their behaviours are likely to be realistic and their genuine behaviours (Check and Schutt, 2011). The limitations of using observations are that they allow scope for investigator bias. The observer may have their own perceptions and ideas of what they want to gain from the observation which removes the objectivity in the research (Kumar, 2014). In addition to this during observations the Hawthorne Effect can occasionally occur. This is when the participants being observed change their behaviour when they are made aware that they are being observed. This would mean that any behaviours witnessed are false and could have a detrimental effect on the observation (Cohen et al, 2011).
	Structured observations were adopted as they are very systematic and enable the collection data surrounding behaviour within a controlled environment and measures overt actions and interpersonal processes (Cohen et al, 2011). This method was chosen over non- structured observation methods as unstructured observations can lead to vital information being missed. The observer may ignore or miss imperative behaviours as they are attempting to collect to much or too little data (Kumar, 2014). 
	Furthermore, non-participant methods were also utilised as the observer would enter the natural environment of the participant to observe every day occurring interactions and activities without actively engaging with the children (Cottrell, 2014; Cohen et al, 2011). This method was used instead of participant observations as if the observer is too involved in the environment of their participants the observer may not be subjective and it may raise ethical concerns as the participants didn’t give informed consent to be involved in the research (Cohen et al, 2011).
	A case study was the chosen method for the observation as it allowed opportunity to provide unique examples of behaviour of children in their own environment, which enabled readers to understand complex ideas. In this case critical incidents (Cohen et al, 2011).  Kumar (2014) further explains that case studies also provide a holistic view of the participants environment and these rich details solidify case studies as very valuable tools for instructions and discussions in children’s teaching and learning. The benefits of using a case study are that it has the capacity for more in-depth research to be collected compared to other research methods. The data collected in case studies tends to be a lots richer and of a greater depth than what can be found in interviews or questionnaires for example (Cottrell, 2014). The drawbacks of case studies are there lack of generalisability. As case studies are inclined to have lots of different variables, they are hard to replicate and therefore difficult to generalise to the wider public. Furthermore, case studies are prone to researcher bias. The observer in the case study may form a bias and fix their results to suit their desired outcomes based on their own hypothesis (Check and Schutt, 2011; Kumar 2014). 



The Four Purposes
	Throughout the observations four critical incidents were derived (See Appendices). One of which was chosen as being more substantial than the others and it will be discussed in further detail. The critical incident chosen was from a reception class where the children were engaging in a literacy/PSD lesson which was linking to their topic of superheroes (See Appendix 3). The critical incident occurred when all the children were sat on the carpet and teacher Z began explaining their task to them. Teacher Z proceeded and displayed images of superheroes on the whiteboard that were involved in the lesson’s tasks. It was then observed that some children ‘gasped’ with excitement when they saw the images on screen. This highlighted that the children were excited by the topic and were engaging with the lesson. It could be observed that teacher Z picked a topic that they knew was special to some of the children, which in turn made the learning personal and exhilarating for them. 
	This critical incident can be linked to the four purposes of the new curriculum. Firstly, it can be linked to children becoming ‘ambitious, capable learners’, specifically the characteristic which elaborates that children should build up a ‘body of knowledge and have the skills to connect and apply that knowledge in different contexts’ (Welsh Government, 2015). The children in this specific incident already had an understand and a love for superheroes, which teacher Z knew. They acknowledged this and used to help the children to develop the ability to connect their current knowledge with new knowledge, a skill that they can then apply in different contexts. 
	Secondly, the critical incident can also be linked to children becoming ‘enterprising, creative contributors’, to be specific the characteristics that explain that children should provide their ‘energy and skills so that others will benefit’ and have the ability to ‘connect and apply their knowledge and skills to create ideas and products’ (Welsh Government, 2015). The children’s actions in this specific critical incident allowed children to show their excitement about the topic to the other children in their class, the in turn could potentially encourage other children to become excited about the topic which could lead to the full class becoming excited and eager to engage with the lesson. Furthermore, as some of the children have already have a knowledge surrounding superheroes, they were able to apply their knowledge to the lesson at hand in order from them to provide ideas and concepts to share with their peers during the literacy lesson.
[bookmark: _GoBack]	Finally, the incident is linked to the children evolving into ‘healthy, confident individuals. The Welsh Government (2015) Successful Futures framework, explains that children should develop the ‘confidence to participate in performance’, which this critical incident demonstrates. As this topic was personal to some of the children in the class, it allowed them to feel confident in engaging in discussions and questioning scaffolded by teacher Z. By using a topic that most children had a background understanding in from outside of school, excited the children and allowed them to confidently contribute towards the lesson, which might not be the case if they were involved in an unfamiliar topic.



Literature Review
	After observing and investigating the critical incident mentioned previously, three key themes have been derived. The first key theme is that the children were engaged in Deeper learning. There are numerous sources that acknowledge that deeper learning has beneficial properties to children’s learning. According to Leuvan’s scale of Well-being, deeper learning occurs when children are highly involved and engaged in their classroom learning. During deeper learning, children display continuous and intense active engagement, which indicates complete involvement in their learning. Children are focused, creative, lively and persistent throughout the duration of the teaching period (Kingdon, Gourd and Gasper, 2016). Further support for deeper learning is highlighted by Gordon and Debus (2002) who claim that teaching that facilitates the development of deeper learning, has the ability to create students who have the capacity and capability to encompass problem solving skills into their everyday routines and use these skills throughout their lives. Meaning that deeper learning supports the achievement of the 4 purposes of the new curriculum. The National Research Council (2013) also indicates that deeper learning is beneficial method of teaching children, as it creates new skills that are required during current times. The National Research Council (2013) argues that the process of deeper learning is essential for the development of 21st century competencies and the application of transferable 21st century skills. Children need to have the ability to build certain skills in school and utilise these skills throughout their whole lifetime. They also argue that deeper learning encourages children to think critically in order to solve problems and to communicate collaboratively. Deeper learning also teaches children how to learn. When children are highly involved and engaged in their learning it leads to transfer of knowledge and understanding. Compare to repetition learning which has been found to be less successful in building such skills. In addition, another source elaborates on what has already been highlighted by explaining that we can develop the use of performance tasks that encompass pupils in applying their learning in authentic and meaningful ways, leading to deeper learning and transfer abilities. The researcher claimed that many pupils are only attaining a superficial level of knowledge and understanding which fails to prepare them for deeper challenges and learning in school which they could potentially take with them throughout their life. Developing deeper learning and understand in pupils is a method of teaching which requires a simple set of techniques that can be used to invite students’ experiences, stories and reactions into the classroom and to incorporate these personal elements into the teaching methods in order to develop pupils who have the ability to engage in deep learning and thinking (Silver and McTighe, 2020). Deeper learning in education is supported by the Constructivism theory of learning and teaching in Education. Constructivism is an approach to learning that believes pupils actively construct or make their own knowledge and that reality is a result by the experiences of the learner. Children will only construct and give meaning to learning through active not passive engagement during experiences in the classroom.  Constructivism believes that children will attach meaning to learning opportunities through experience, and the meaning they attach to these opportunities is influenced by the interaction of prior knowledge and new events (Arends, 1998; Elliott et al., 2000; Phillips, 1995).
	Another key theme derived from the critical incident is the use of props and imagery. Teacher Z was observed in the lesson using images and figurines of superheroes to engage children in the lesson. Dulaney (2012) claims that using props or items to support text or instruction is a beneficial method to encourage children to use their prior knowledge of those particular symbols and their meanings to deeply engage with their learning. They further explained that if props and imagery are used in the right contexts and given the opportunity, they can allow scope for deep emotive connections to be formed by students to the learning at hand. Farshad et al (2015) supports these findings as they also found that the use of props to inspire children to engage in their learning had a positive impact on the children’s ability to remember and recall the events of the lesson that had involved the use of props. It was found that most pupils in the study agreed that the use of props helped them to understand and remember the concepts and instructions more clearly. In addition to this, it has been found that the use of props can have a positive impact of children’s ability to recall their understanding of different literacy skills. The use of props has also been found to have a positive impact in actively engaging children in retelling story’s or events and has been found to have a beneficial effect in the use of children’s descriptive language when doing so. But the use of props has been deemed to have little impact on the length or the complexity of recall of such activities. Therefore, it can be concluded from this research that using props can have a beneficial effect on children’s learning but shouldn’t be relied upon as being a major tool in helping children to understand and engage with a lesson (Soundy, 1993; Stadler et al, 2010). It can also be agreed upon that the use of props to promote children’s learning can find support from the Cognitive Learning Theory. 
	The final theme resulting from the critical incident is personalised learning. Firstly, Galton (2007) elaborates and discusses the detailed document that the Department of Education published regarding personalised learning. Galton (2007) claims that personalised learning has the desired outcome to emphasise the uniqueness of tailoring learning and teaching to suit individual pupils needs. They further elaborate that personalised learning is not simply adapting the curriculum, teaching and assessment to accommodate individual pupils but a method of developing social practices that allow children to develop to their full potential.
	Further discussion about personalised learning was highlighted by Sebba et al (2007). Sebba et al (2007) found conflicting evidence about the potential benefits of personalised learning in the classroom. During their investigations they found that if there are multiple interests in the classroom, these competing interests were seen as limiting the opportunities for personalised learning as there could possibly be conflict when making the decision of which children’s interests to incorporate into their learning. Another concern highlighted regarding personalised learning is whether targeting resources at children who are underachieving or who are working below their targets and those who are deemed as more able and talented will raise standards across the pupil’s population. Even through the intention is to close the attainment gap between the highest and lowest achieving pupils, this might not always be the results of utilising personalised learning. 
	In addition to this, other researchers provide support for the positive impact personalised learning can have on pupils during their time in school. Personalised learning has been found to provide children with a wider choice of learning experiences that they might engage in, in the classroom and enable pupils to explore and investigate different topics and subjects. Evidence from research conducted has also found that personalised learning and teaching can address a wide range of learner needs efficiently. Also, as teaching is personalised to different children needs, it has the ability to focus on helping every pupil progress through a given curriculum at their own pace. But most importantly, pupils who are taught using personalised learning are usually seen as co-investors in education and have the capability of being aspired and capable learner who are committed to learning throughout their lives (Sebba et al, 2007; Salleh and Syazwani, 2019). 
	Wimot (2006) also claimed that personalised learning should reflect the different needs of children, their wants, their developing abilities and develop their talents. Personalised learning, if utilised correctly, should develop children holistically and excite children to engage in learning and introduce them to new interests. Wilmot (2006) further elaborates on the necessity of children not being forced to learn the same curriculum in order to achieve the same set levels at the end of their education. They emphasised the need for children to be taught topics that intrigued them and have a curriculum that was personalised to them which allows scope for children to reach their full potential as their learning suited their personal individual educational needs. 
	Personalised learning can also be supported by the Cognitive Learning Theory. Cognitive Learning Theory has two main theories encompassed within, these being Social Cognitive Theory and Cognitive Behaviour Theory. Both of which support personalised learning being utilised in the classroom. Social Cognitive Theory is the concept that learning occurs in social situations and is impacted by the individual, their environment and their behaviour. Everything around the child has an effect on children’s learning and behaviour, the most important factor, how they feel about their learning. If a child is encouraged and excited about their learning environment then learning will occur (Çeliköz and Nadir, 2019). Furthermore, Cognitive Behaviour Theory also supports personalised learning as the theory argues that how we think, feel and behaviour has a direct impact on how we learn. In other terms, children’s thoughts determine their feelings and their behaviour. Meaning if a child is engaged and excited about what they are learning about, their feelings and behaviour towards learning in the classroom is likely to be positive (Gray and MacBlain, 2012).  

Reflection/ Evaluation & Next Steps
	In reflection, the critical incident chosen to be investigated in depth highlighted aspects of teaching and learning that had a positive impact on children’s experience in school (See Appendix 3). As future practitioners of education engaging in critical reflections of our own practice is essential. The role of critical reflection is to allow us to look beyond our own circumstances to the external factors such as policies and people that might influence the choices we make and the actions we take. Reflecting critically on our actions permits us to become aware of why we perceive, think, feel and act as we do. It allows us to develop our practice in order to ensure children are receiving the highest quality of teaching (Sutherland, 2013)
	In order to conduct any reflections regarding the critical incident and future practice, Brookfield’s Reflective Model (2005) was used to structure the reflection. The model is a useful tool that can help practitioners discover the value of their lessons through critical self-reflection. Within the reflective model Brookfield (2005) developed four lenses in order to conduct any reflections. Firstly, the autobiographical lens is an aspect where a practitioner can discover pedagogical characteristics that they either need to improve or strengthen. Aspects of practitioner’s pedagogy can be revealed through learning books, evaluations and feedback. Self-reflection is essential to be a reflective practitioner. Secondly is the Student’s eyes. This lens emphasises the importance of understanding students’ experiences. Practitioners can achieve this through evaluations with pupils, focus groups or interviews. By completing such feedback tasks, practitioners will become more responsive. The third lens is Colleagues’ experiences. It is essential that practitioners gain specific insights and opinions from their colleagues. By doing so it not only benefits their practice but can increase their confidence as they may discover they are not alone in making mistakes when teaching. The final lens is theoretical literature. Brookfield (2005) claimed that theoretical literature can make an effective substitute for a critical friend. He claimed that teachers who explore literature have an advanced vocabulary and plenty of methods for their teaching practices.
	 Based on Brookfield’s Reflective Model (2005) and after reviewing the critical incident, some suggestions for future practice have been made. Firstly, the use of a topic such as superheroes can be utilised as an effective way to engage children, but it might also have negative impact on how much children learn. Such a topic might take away from the learning that is occurring as children focus solely on the topic of superheroes. A suggestion to eliminate this factor could be to choose topic that is a general topic, such as farm animals or under the sea which would still engage children but not take away from the focus from learning. This will also benefit the teacher as they can be confident that their pupils are engaged in their learning and aren’t being distracted. In addition to this, using such a specific topic as superheroes might discourage pupils who don’t have an interest or knowledge surrounding the topic to disengage from learning. If it is clear that some children are excited by the topic and others aren’t, it might discourage the children who know less about the topic to engage in the lessons. This might lead to some children feeling excluded from the rest of the class. In order to prevent this from occurring, a general topic could be chosen in order to ensure that all pupils can engage with the lesson as they all should have a basic understanding of the topic. This will benefit the children as it will ensure that all children are being excited by their learning opportunities and will benefit the teacher as they will be confident that all children are fully engaged with the lesson and are engaged in learning new concepts.  Another suggestion is regarding the use of props and imagery used to engage children in the lesson. After researching and investigating the use of props in the classroom, it was concluded that props should not be relied upon to teach and engage children. A suggestion for future practice is that props should be used for a minimal amount of time, in order to keep the children’s focus on the learning objectives and activities. An over emphasis on props in the classroom could draw children focus and attention away from their learning and they will not remember the lesson they were engaged in but only that they involved props and imagery. This will benefit the child, as it will ensure that they are absorbing as much information about a topic possible, instead of focusing solely on the props being used. 
	After researching Brookfield’s Reflective Model (2005) it has been deemed that it is an advantageous method to inform both professional and personal development. The model clearly explains how as a practitioner should reflect on their daily teaching in order to benefit both themselves and the children. It allows practitioners to aid their professional practice by investigating different viewpoints in order to improve and strengthen their current abilities. 

Conclusion
	To conclude, the observations were conducted using a subjective, opened minded approach with no expected outcomes. As a result, four critical incidents were derived from four different observation. All of which were deemed to be of importance. One was then chosen and investigated further using themes that were gathered from the incident. Research was then found in order to consider if the theme had a positive or negative impact on children’s ability to learn. After which, Brookfield Reflective Model (2005) was followed in order to complete a reflective process on the chosen critical incident and for next steps to be suggested. This method of reflection can then be utilised throughout professional practice.
	This approach can be linked to the New Professional Standards for Teaching and Leadership (Welsh Government, 2019). This approach allowed effective practice to be identified and defined expectations for current and future practice. Also, by using Brookfield’s Reflective Model (2005) it allowed practitioners teaching methods to be reflected upon using different perspectives that correlated to four different lenses of the model. This allowed teachers to consider if they achieve the agreed teaching standards, and if not decide how they can achieve such standards. Finally, this approach supports practitioners to identify areas of their practice that needs to be strengthened or improved by identifying next steps for future practice. This being an important factor of being a reflective practitioner.  
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Appendices


Appendix 1 
Observation 1- Nursery: Carpet Time
 (Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Nursery, Morning Class, 20/47 children in class. 2nd week of school.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Introduction into carpet time. Little learning taking part, learning is introduced by item in a box. 2nd week of school. Indoors, mixed ability


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Children seem very excited to learn, they all seem eager to listen to what the teacher is saying to them. All children were listening to the teachers instructions, and were eager to join in with the session. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Children sung many songs that related to how they are expected to sit during carpet time. It had been repeated throughout the week, with the same set up of the lesson. Children sit on carpet, are introduced to a box with something inside, then play afterwards.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

A puppet was used to explain what the teacher wanted them to be doing (put their toys away from the carpet). Songs were also being sung that explained expected behaviour during carpet time. Songs including actions and all teaching staff joining in. By all teaching staff engaging in the songs and hand gesture it reiterates behaviours and also the classroom teacher keep reiterating what she expected from children if they weren’t doing what she wanted them to do.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

All teaching staff were engaging in the lesson, they were all following the same actions. The teacher also encouraged all children to be involved in songs and dancing by explaining them to copy a friend. The teacher also checked the children knowledge of numbers by using a incorrect larger number to check the children’s knowledge.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The incorrect number calling by the teacher, and the children all telling her that it was not the correct number in the sequence.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Singing using welsh and english to give instructions
· Using a puppet to provide feedback from the children
· Singing a song about expectations of carpet time behaviour
· Try to include all children, one child wasnt dancing 
· Teacher usues incorrect number to check childrens knowledge 
· Ignored child who stood up and pressed the book
· Keeps reiterating behaviour that is expected during carpet time.





Critical Incident Identification Record
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· Nursery
· Teacher and all children involved. Including teaching assistants.
· During carpet time. 










	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

· Children were asked to count to 5 when opening a box, the whole class counted to 5. Including the teacher
· During the counting, the teacher said the wrong number. (1,2,3,15)
· This was a method the teacher was using to check if they children did know their numbers or if they were just following  the teachers lead. Knowledge check.







Appendix 2
Observation 2- Year 5: Maths
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Year 5, first 2 weeks in school


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Normally children are set for maths but arent because of COVID. Introduction into new maths topic. First 2 weeks into school year.
Year 5 classroom, isnt the classroom teacher. He is a cover for a different teacher who is off on paternity. Indoors and a mixed ability class.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Children are set out in rows due to social distancing. There is no allowance for group work for more than 2 people due to the set up of the classroom. There was no calling out by the children, they all used their hands up to answer questions and most of the class were fully engaging in what the teacher was asking them.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher kept using prior learning to help him to explain the lesson that he had planned. He asked the children to explain to him how they think they should solve a maths problem. He then asked them to create their own success criteria.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The children were able to create their own success criteria, which showed the teacher that they understood what was expected of them. The teacher kept asking them questions to help them remember previous experiences in order for them to be able to complete the new task they were about to be given. There was also numercial displays in the classroom that the children could refer back to and use for guidance.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher was there to provide support to the children, the children were also told that they were able to ask their partners for help and then the teacher if they needed any guidance. The lesson was building on a previous lesson, the teacher was observed asking the children to remember what they did in a lesson in a previous week.






	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The children were asked to explain the stages they would go through in order to solve the particular problem they were faced with. The children then put their hands up and provided a step by step guide on how they would complete the task.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Recalling previous knowledge
· Lots of noise from the children outside
· Using hands up to answer
· Identified children who werent answering
· Using childrens prior knowlege to provide instructions for the new lesson
· Maths information on the walls
· Children were able to work in pairs before asking the teacher for guidance
· Teacher using his hands to explain whilst he was speaking
· Teacher walked around the classroom to check children are on task
· Children created their own success criteria
· Used the children to explain the lesson. The children were the lesson example











Critical Incident Identification Record
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	
· Maths, Year 5
· Teacher and 4 children
· Children used to explain the activitiy about to be set

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
· The children were being set a maths task, the teacher decided to use the children and the lay out of the classroom as the basis of the problem. 
· Children are sat in rows of 4
· The children had to establish all the different seating arrangements there could be about of the 4 children sat in a row.
· The teacher asked 4 children to stand up and rearranged them in order to explain what the task at hand was. 
· Using the children and the layout of the classroom, provided the children with a task that wasnt prodimantely viewed as being maths. As it was all about the children the task was seen as fun and exciting, especially as it involved themseves. 





Appendix 3
Observation 3- Year 1: Superheroes
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Year 1, last year.

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Literacy/PSD lesson, linking to their topic of superheroes’. Indoors and a mixed ability classroom.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Children seemed very excited about the topic at hand, children could be heard gasping with excitement when images of superheroes where shown. Children were all sitting appropriately on the carpet and using hands up to speak.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Children are told what is expected of them, by the end of the lesson. They are explained what the outcome of the tasks should be. The teacher gives them an example in front of the whole class in order for them to fully grasp the lesson they are engaging in.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The children were initially shown the images of the superheroes on the board, so they knew the characters that were going to be involved in the task. The teacher then give an example task and did a run through of what the children were going to do when they were sent away to start working. The teacher explained what was expected of them and then sat with a group of children to ensure that they were understanding correctly what they were meant to be doing. She asked them questions and guided them to the correct answers.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Children used hands up to speak, incorrect behaviours such as calling out were ignored and children were reminded of what they should be doing. The teacher also asked lots of questions to the children to ensure that they all understood the task at hand. The teacher also sat with a group of children and guided them to the correct answer by asking them questions which made them think about their responses. For some children it can be seen that they had a very in-depth knowledge of superheroes’ so they were providing lots of answers to the teacher, whereas there was other children who visibly had a less of an understanding who were less engaged in the task.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The topic of superheroes is one focused at the children current knowledge, all characters involved are in films that the majority of the children and seen. It was clear that one child had a high level of knowledge surrounding superheroes’ and he was very excited to be involved in a lesson that involved superheroes as he was very excited to be giving answers to the classroom teacher.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Child was calling out the register
· Hands up to speak
· Child was swinging on her chair
· Children were heard to be gasping when the task was explained
· Child was wandering around the classroom
· One child was very excited to tell the teacher his answer.





Critical Incident Identification Record
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	


· Year 1- Mixed ability
· Teacher and children
· Child was heard to be gasping when task was being explained.






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your 
research.
	· The children were sat on the carpet whilst their task regarding superheroes was being read out to them. 
· The teacher then displayed a set of superheroes on the whiteboard and said these are the heroes involved in this task. 
· It was heard that some children gasped of excitement when they saw the heroes on screen.
· This displayed deep learning from the children
· They were excited to engage with the task and were eager to involve themselves in any questions the teacher asked.
· The teacher picked a topic that they knew was special to some of the children in the classroom, it was made personal to them.
Leavers theory of deep learning 




Appendix 4
Observation 4- Reception: Superheroes
 (Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Reception, last year- middle of the year


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Literacy session based on sentence building. Topic is superheroes. In the middle of the school year so class is well established. Children understand the rules of the classroom and have built relationships with the teacher. Indoors, mixed ability.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The children seemed to understand the rules of the classroom, the majority of the children were using their hands up to speak to the teacher. Some children were calling out, but that was corrected by the teacher.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The children were expected to be able to build sentences, when the words of the sentences were mixed up in front of them. The objective was for the children to begin to build simple sentences as a group to build their understanding to then eventually be able to do this individually. The children initially started off in groups, working together with the help teaching staff. They were then told they were going to have a go at completing their own sentences without the teachers help.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

A story was created at the start of the lesson. The children in a previous lesson had created sentences and they were displayed on the wall. The teacher started the lesson by saying a superhero villain had ruined their work and read out a letter than he had wrote to the children. As the children had already completed a similar task and it was displayed on the wall, the children knew what they were expected to do. They had something to refer back to.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher kept asking children what they remember from previous lessons. The use of an imaginary character to motivate the children to complete the lesson was observed. The children were given similar sentences from a previous task, but they were building on what they previously had learnt.




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Teacher asked the children what they remembered from a previous lesson. They were building on a lesson that they had previously completed. The teacher also used the children’s current knowledge of superheroes and villains. The children were able to form the sentences, some more confidently than others but they were all able to understand that ‘I’ started a sentence and it finished with a ‘full stop’


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Using hands up to answer questions
· Correcting children if they are not putting their hands up
· Hand guestures to explain ‘I’ and ‘full stop’
· Correcting the children using ‘uh, uh, uh’
· Chose a child to answer who want provding any answers
· Constant positive feedback, even if the answer was wrong
· 




Critical Incident Identification Record
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

· Reception
· Last year- middle of school year
· Children were off task and were handling props used to guide task
· Teacher corrected using ‘UH,UH, UH’







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	· Teacher introduced a task using an image hanging from the ceiling. 
· The children were excited when they could see the image of a villian.
· The teacher continued to read out a letter left by the villian in order to set the scene for the task they were going to undertake.
· Whilst the teacher was explaining, a few children were handling the image that was dangling and not engaging with what the teacher was saying.
· To get the children back on task the teacher used ‘uh, uh, uh’ to tell the children to stop handling the prop.
· This method of behaviour management I believe can be improved and there are more effective ways to manage childrens behaviour.





