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Section 1: Discuss two types of play and how these can be supported in practice.
Play is how children communicate with the world around them and enables children to understand their surroundings. Play Scotland (no date) describes how play allows children to carry out observations, experiment, impersonate and appreciate the environment, also the people within it. Play has 5 elements these include fun, provide risks, challenges, adaptable for all needs and have no end result. Alternately, Brown and Patte (2013) understand that play has no definition as there are many theorists and traditions that provide many different views on play, making it hard to provide a fixed definition.
Although in today’s society, Miller and Almon (2009) expresses that play is often less valued by set lessons, focusing on literacy and mathematics. A study carried out by Miller and Almon (2009) showed that 30 years ago, child-led play was incorporated into a school day by 40%, whereas now it has fallen to 25%. Miller and Almon (2009) believe that schoolwork can place stress on children as they may be presented with work that is harder than their ability and without play, they cannot relax and unwind.
The first type of play that will be discussed is risky play. Play Safety Forum (2021) states that risks are necessary for play, and it is what children need to be able to recognise boundaries and learn new knowledge through these events. Play Wales (2008) talks of the benefits, including physical development, determination, feeling accomplished, self-assurance and wanting to be involved in activities. Hughes (2008) describes how children are born with a need to investigate, to be curious and put themselves through tests to know their limits, and this can be supported by an environment that has diverse experiences and has managed risks that cannot cause serious injuries to a child. Although, laws including Health and Safety and policies can impact this play, but Health and Safety Executive (2012) understands that through a balanced risk approach this can be achieved. When assessing risks, we should not remove risks unless they can cause significant harm to a child (Health and Safety Executive, 2012)
Beate and Sandseter (2009) states the outdoors enables risky play to thrive and give children adventure to explore risks naturally. For instance, when in the outdoors children can carry out activities that include climbing trees, running, jumping from heights, which children would not be successful carrying out indoors. Beate and Sandseter (2009) also believes that a child’s play is associated with the feeling of fear, therefore by encouraging children to experience events that can cause anxiousness, can provide the feeling of excitement and exhilaration. An example of this is forests schools which are well known in Norwegian and Scandinavia countries. SBS Dateline (2016) explored forest schools within Denmark, demonstrating risks and dangers that children were given and the opportunities to explore. The children would spend all day outside and were given knives to whittle, play with sticks and climb trees that were high up. The pedagogue believed that we must have trust within the children and that they are responsible beings. When asking the child who climbed the tree if he was worried, he responded with a small amount of fear.
Secondly, role play is explained by Huleatt (2018) as how children become to understand the world around them, through enacting events, narration, and thoughts in the mind. Albert Einstein once said, “for knowledge is limited, whereas imagination embraces the entire world.” (Albert Einstein, no date, cited in Huleatt, 2018).
Role play can be adapted to the indoors and outdoors, which will enable children to act a range of scenarios, for example outside a car wash may be introduced and inside may have a home corner. Depending on the set up, children’s development can be supported holistically through mathematics, reading, writing, physically, empathy, social skills, exploring their imagination, understand the world, demonstrate emotions and being able to process events (Twinkl, no date). Early Excellence (2023) points out that children can learn domestic skills, such as sweeping, pretending to cook and wash the dishes. 
A role play area, according to Huleatt (2018) should be inviting, creating an environment that is warm, welcoming and sets the scene for the scenario within the role play, more importantly natural materials are to be introduced to allow the play to continue down many different paths. An environment like this, helps children to slip away into their world of imagination.
Lev Vygotsky theory on sociocultural focuses on children’s social interactions. Mcleod (2007) describes that Vygotsky believed that for development to thrive, relationships are needed with others and resources that are provided to develop an understanding of the world. Children can do this by copying actions of others. Bandura understood that children copy actions through watching and copying others. To prove this, he carried out the Bobo Doll experiment, which children watched an adult carrying out different behaviours on a doll. The children were left individually on their own, to see how they would react to this doll. Each child carried out the same actions as the adult they watched previously. This demonstrated that children are influenced by their surroundings (Mcleod, S, 2016).
Section 2: Evidence of clear understanding of why it is important for children to choose their own play and the importance of the role of the adult in children’s play.
When children choose their own play, it is referred to as self-directed play. This type of play focuses on the children acting on their own interests and curiosity, without adult involvement (Peng, K, no date). 
Ledendecker (2020) states how self-directed play has a positive impact on self-confidence as children can be independent and feeling of successful from creating their own play, which will develop positive wellbeing for the children. Howard and McInnes (2012) study explores what children identify as play and what they think is not, and the impact of this on their emotional wellbeing. 129 children took part within this study, ranging from age 3 – 5 years old and took part in adult-led activities and were asked to join in, and child-led activities where children had a choice. The child-led sessions found that the children showed happy emotions and appeared more concentrated, motivated, and less distracted, also able to freely move around. The children who took part in the adult-led session displayed opposite behaviours by presenting behaviours that were negative, disengaged and did not have the opportunity to move freely. Friedrich Froebel supports this by once saying “Play is the highest expression of human development in childhood for it alone is the free expression of what is in the child’s soul” (Friedrich Froebel, no date, cited in Froebel Trust, no date). In conclusion, if a child’s expression through play is restricted it can negatively impact their development and wellbeing. 
It is believed that adults should not become involved with children’s play until the child demonstrates a play cue. McPherson-Hills (2020) describes the play cycle starting with the Metaludes, focusing on the environment and that we have provide inspirational resources and materials. The Cue is the second stage, this is where children invite practitioners or a child to play. These cues can be eye contact, verbally, body language or through actions. The return phase is the acknowledgement from the practitioner or the child. The frames and the flow look at the type of play and how the response and the flow interconnect. Lastly, Annihilation consists of when the play is done, and the person is happy with their achievement. McInnes et al (2013) study surrounding cues and how adult involvement can change a child’s perception on play. From investigating two settings, it was evident that children in setting A, which children were given options and became the leader of their play, saw the adult as a lively being and did not “use the cue of adult presence to differentiate between play and not play activities” (McInnes et al, 2013). It is said that through this, children in classroom settings will see activities as play rather than work. On the other hand, setting B gave the children less opportunities to direct their play, meaning that it was more expected that the occupancy of the adult would change their thoughts on what is play. From the findings, it was suggested that adults should change their thoughts on play and appreciate play from a child’s view. Whalley (no date) comes to an agreement to this by stating that depending on the child’s reaction to the adult, depends on the adult being increasingly or less included within the play.
Within the Scaffolding theory and Zone of Proximal development produced by Vygotsky, demonstrates how children imitate adults actions, adults asking children if help is needed and be encouraging to children. It is also said that adults should show an interest in children’s play and help the child to consider developing their thoughts and knowledge further (Whalley, C, no date)
Whalley (no date) portrays the adult as a facilitator for play, by setting up the environment, providing appropriate materials for age and stage of the children, and adjusting activities to meet the needs for all children. Bianquin (2018) states that the role of adult within in play is to provide an environment that allows children to play freely by having control over what they choose to play with and create their own play. 
Adults have a duty to advocate for children’s right to play by providing the opportunity to play, appropriate space to carry out play, and give children time to do this. Adults should also consider likes and dislikes and respect these (Bianquin, N, 2018). The United Nations Convention on the Rights of the Child recognises in Article 31 that “all children have a right to relax and play, and to join in a wide range of activities” (Welsh Government, no date). All adults have a responsibility to uphold children’s rights, following the UNCRC. 
TeachThought Staff (2014) explores Bruner’s Scaffolding theory. He accepted that when children discover new ideas and adults should support them to help them learn new skills. As the children learn more about their latest skills then adult support can slowly decrease. TeachThought Staff (2014) suggest how this can be implement within practice. They state that understanding play within each child’s developmental stage is important to ensure the scaffolding is suitable for the child’s developmental.
Section 3: In depth discussion and understanding of an observation method for young children.
According to Sharman, Cross and Vennis (2006) to track a child’s improvements and achievements, we should carry out observations. Observations allow practitioners to understand a child’s ability of what they can do and what they are impracticable of doing (Neaum, S, 2016). When carrying out observations, it allows others to carefully assess a child’s language, emotional, social, physical development, and how they make sense of the world around them. Through exploring these different areas, enables practitioners to form an understanding of the child’s current developmental stage (Neaum, S, 2016). Welsh Government (2008) adds to this by stating that observations allow practitioners to evaluate the improvements a child has achieved and if additional support needs to be put in place to allow them to reach their development stage if they have not already.
Practitioner’s will use different techniques when observing, these including standing near the child or far away, the child’s activities, the decisions they are making, if they are socialising with others or carrying out an activity on their own, and how they might communicate with their peers or the practitioners. Also, how children react in different environments, including the outdoors and indoors. (Cengiz, G. and Altındağ, A. 2022)
There are many different techniques that can be used to carry out observations, and each type comes with strengthens and weaknesses, while also depending on the type of reason for observing or one that suits the activity best (Brodie, K, no date). Cengiz and Altındağ (2022) discusses the observation method of Learning Stories. This type of observation was developed in New Zealand, using the Te Whariki curriculum. Neaum (2016) points out that Margaret Carr (the co-director for the Te Whariki curriculum) later went on to develop Learning Stories, following the sociocultural theories, such as Vygotsky who believed that children need their views, worth and analytic skills to be recognise through conversations with adults. When carrying out this observation, the adult must already have some knowledge on the child’s abilities, to precisely evaluate the child’s learning (Mcleod, S, 2022). Ealy Childhood Education (no date) agrees with this, stating that to be able to carry this out effectively, the adult must have a knowledge on the child. According to Early Works (no date) has the opinion that Learning Stories appreciates the child as skilled and accomplished learners. Learning stories is when an adult such as a teacher or practitioner, observes a large group or an individual child, to provide a holistic view of a child’s knowledge and understanding and through their findings, they write a story from the child’s perspective. 
Pack (2016) provides an understanding of how this may be carried out. Learning stories are written in a narrative arrangement and is documented over time. The practitioner or teacher should pay close attention to what a child or children are doing and saying when carrying out play, and to do this, the adult might take photographs or videos and make notes as they go along, transforming this into a story to join with the parents and children to discuss their findings. When the adult writes the story, it is aimed at the children by using simple language for them and the parents to understand and rather than focusing on the negatives, it identifies the positives within the child’s development and intelligence. Cengiz and Altındağ (2022) supports the idea of sharing the observations with the child and adult, as they become actively involved with the process of the assessments.
Although, learning stories can be an effective observation method, it can have negatives. Kelly, (2016) explains how they can cause confusion and are time consuming, as the amount of detail put into them can take over a period of weeks to write from when the observation took place, meaning the adults have to depend on notes made and pictures taken. This can cause false information to be written. Alexander (2018) agrees the with this, stating how these can take over a period of time to write up, meaning that observations may not be carried out as often as needed to track a child’s development. Alexander (2018) criticizes that learning stories only give a limited insight into the development of the child. Having said this, Pack (2016) sees the positives within this method. When the story of the child’s learning is read to them, it can provide a feeling of them being understood and that we support their skills and thoughts within play, also they can review their learning personally. It also sees the child as an individual and identifies their development holistically. Teacher’s awareness skills also become heightened as they are becoming constantly aware of their surroundings to carry out these observations (Educa, 2017).
Overall, this method enables parents and children to become actively involved with their learning and can form positive partnerships with the parents. They are also child -led as it focuses on what activity the child is carrying out.
 
Section 4: Demonstrate an understanding of the role of play when undertaking observations and assessments of children and consider how this affects the child’s engagement and the accuracy of the observation.
Adults have a responsibility when observing children to ensure that each child is observed across the seven learning areas. These include personal and social, language, literacy and communication, mathematical, Welsh language, knowledge and understanding of the world, physical development, creative development (Welsh Government, 2008). Within this, adult’s need to assess children within different circumstances, for example, with other children, on their own, with practitioners and different environments (indoor and outdoor), as these can all provide different outcomes to the observations (Welsh Government, 2008). For instance, a child may perform better outdoors than indoors. When observing, the adult needs to recognise when it is relevant to start conversations or question the children, and when they need to let children carry on with their tasks and not distract the child.  
Play can provide an accurate picture of a child’s holistic development, as children are more engaged and have chosen what they would like to do. Howard and McInnes (2012) studied how a child’s understanding of play can change while participating in different activities. The study specifically focused on the child’s wellbeing and how this may be affected during activities that were seen as play and activities that were not, according to the children. The results demonstrated that children who were involved with ‘play like’ activities appeared to be more involved and captivated by the play, than children who took part in the ‘not like play’ activities. These children were less engaged and moved restlessly. Howard and McInnes (2012) states that through play, adults are able to carry out observations more effectively, as the adults really see what children can do for example, children can demonstrate a contrast of behaviours, rather than telling the child what to do, to provide an observation that is adult-led, as this may not really show what the child can do.
Porter and Hernandez-Reif (2007) states that play therapy is when children use play to understand their emotions, distressing events and develop behaviour skills. Porter and Hernandez-Reif (2007) discusses that through play therapy, children will be in a playroom with a play therapist surrounded by many toys and resources to play with, enabling them to express themselves in a variety of ways, as children can find it harder to put those feelings into words and understand them. This enables children to give an adult, they feel comfortable around an insight to their worries and concerns. Gaikwad, Lalitha and Seshadri (2015) describes that a play therapist role is to provide observations about the sessions and what the child may have disclosed, as children are able to express these worries more comfortably through their play, and through the play therapist observing, this will enable them to build a picture and understanding of the child’s difficulties they may be facing. Play therapy was founded by Anna Freud who identified that play therapy was more beneficial for children than psychotherapy. She acknowledged that children should experience a different type of therapy from adults as children find it harder to recognise emotions. She believed that throughout play therapy, the therapist can develop an insight into the child’s mind while the child is expressing themselves through play, this develops accurate observations (Creative Counseling 101, no date).
Early Years Matters (no date) points out that when observing children during play, it is important that the environment provides children with resources, happiness and is stimulating for children to become engaged. The environment should provide a sense of safety so children can feel at ease and relaxed, to be able to be enthusiastic when moving around the playroom. Early Years Matters (no date) states that when adults set up the environment, it is important that time and consideration is taken to ensure that children are offered many resources of different types, to suit each child’s different curiosities and their changing likes and dislikes. This is necessary as if children are not offered a variety of resources or not at ease when in the environment, then this can have a negative impact on the observation and may not highlight what the child can or cannot do. Pacey (2016) discusses Piaget’s theory. He believed that children’s understanding of the world around them, depended on their experiences. He viewed learning as a process that continued, and that children did this by using Schema (repeating activities and actions) to develop their skills and knowledge. If a range of different resources are not provided for children to use and experiment with, then they are unable to repeat actions and develop new skills. This is particularly important for when adults observe children though play, as if children are unable repeat actions or demonstrate new skills, then adults may find it difficult to produce a precise observation to provide evidence of the child’s current developmental stage.
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