Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical)
The United Nations Convention on the Rights of the Child is made up of fifty-four articles which outline children’s rights. These rights include the right to an education that allows a child to reach their full potential. (Save the Children , 2021) This emphasises the importance of an educational experience that is tailored to the individual learner. The learner facing a transition is James who is ten years old and has been diagnosed with autism spectrum disorder (ASD), he is in year six at a mainstream school in his local village. ASD is a developmental disability which has many branches, and there is a great variety in the range of abilities people with ASD possess. (CDC, 2022). James is due to transition from Primary school to Secondary school in six months’ time and is facing some barriers to his transition. James has issues with his attendance, some days he refuses to come to school, and he also struggles with the structure of the school day. James is currently working with an emotional literacy support assistant (ELSA) in order to develop his ability to communicate his feelings. A support plan has been introduced (refer to part 2) for the spring half term with the aims of supporting James’ transition in relation to the barriers he is facing. 
	The support includes sessions with an ELSA to work towards achieving a greater understanding of his emotions. As well as this, there is a series of one-to-one sessions whereby James will be able to create a classroom routine and emotions chart that can be used both at home and at school to increase continuity. There is also an emphasis on an open dialogue between James’ parents and the class teacher as well as meetings with the comprehensive school and a one-to-one walk through with the local comprehensive school. Each of the six sessions draw on the curriculum for Wales and the four purposes followed by a form of assessment for learning to evaluate the successes and drawbacks of the support. 	James is facing a vertical transition which is a major change to an everyday routine. An effective transition is one that is managed with care and consideration for the wellbeing of the individual and the most successful transitions occur when the procedures are supportive and inclusive, the child is placed at the centre of the transition process and there is continuity between the school, the family, and the child. (Rhondda Cynon Taf County Borough Council , n.d.) There are a variety of factors within a transition that can affect how a child responds to a transition as there is a shift in expectations on the individual. This is outlined by Fabian and Dunlop as they continue to theorize that understanding the adjustment brought on by the transition requires two skill sets, the conventional academic and the social/emotional. In response to this, transitions should be influenced by pupil voice, actively involving children, parents, and the relevant authorities, thus creating a. support mechanism that minimises the negative effects of the change. (Dunlop & Fabian , 2007). 
	Bridges transition model highlights the processes involved in a transition, firstly identifying the ending, in relation to James, the identified ending would be starting secondary school in September. Followed by the second stage, namely, the neutral zone whereby the new roles are being learnt and adjustment is taking place. Lastly, new beginnings, this is the phase in which the transition is completed, and the child has begun adjusting to his or her new environment, roles, and responsibilities. (William Bridges Association , 1998). Margetts emphasises the importance of providing additional support and provisions to support children who are at risk of facing adjustment difficulties. This includes children with developmental difficulties, from low socio-economic backgrounds and those whose first language is not English. (Margetts, 2007).  There are many factors to consider when a transition is due to take place, some of which include social and emotional competences, which as outlined by James’ support plan (see part two) is an area that needs to be developed, as well as the child’s readiness and family influence.  There is also an important link between the transition between primary school and secondary school and pupil progression. Bronfenbrenner’s ecological systems model highlights the effect the environment around the learner has on one’s progression. The education system falls within the exosystem, while teachers make up part of the mesosystem and internal wellbeing is placed in the microsystem. However, each of these factors are intertwined and can be impacted by many challenges and opportunities and in order for holistic development to take place, each individual will require a different educational experience tailored to their needs. (Paul Main, 2023). 
	Following the recent changes to the curriculum for Wales, progression has become the central force of learning and teaching practise in Wales. The progression steps are targeted towards broad age bands rather than academic year groups allowing for smoother transitions and the learning continuum remaining the same for all learners regardless of the pace of the progress. (Welsh Government , 2022). Many children will face barriers to their progression during their education, in this case, the identified barriers are James’ emotional literacy skills which is linked to the transition from primary school to secondary school, this is limiting James’ progress and therefore support is needed. There should be a whole child approach to learning which results in holistic development, there is continuous curriculum reform and policy changes to reflect the ever-changing views of society and in recent years the topic of inclusion and how it links to achievement has been debated. An inclusive education is now defined as one that is accessible to anyone that may have been excluded from or have had limited access to the general education system (UNESCO, 2023 ). This is a development from the previous interpretation whereby it was specific to academic 
achievement and children with special educational needs. (Florian, et al., 2017). 
	James has been diagnosed with Autistic Spectrum Disorder (ASD) and his emotional development has progressed at a slower rate than his peers. Therefore, he struggles to identify and express his emotions, emotional maturity is an area of development that can sometimes be overlooked however, our emotions are prevalent in our day to day lives (Doherty & Hughes , 2013) for James this has created a barrier to his progression as his holistic development is stunted. When following a whole child approach to education there is an equal focus on cognitive, social, physical, and spiritual as well as emotional development this is a critical step in ensuring each child can reach their full potential. (Zuckerburg, n.d.) This is supported by Beckley who also states that a holistic approach to whole child learning is necessary for progression and development (Beckley, 2012). The holistic approach to learning is evident in the Curriculum for Wales document through the four purposes for learning as informed by Professor Graham Donaldson. They highlight the importance of children having all of the necessary skills to be healthy, confident individuals, enterprising creative contributors, ethically informed citizens, and ambitious capable learners. (Sennedd Research, 2023). 
	The role of the teacher in creating a diverse and supportive classroom environment is prevalent in both the planning and teaching aspect of the job. There is a heavy influence from society in the way that people are perceived and a classroom that supports children from a variety of ethnic backgrounds, genders, abilities, and sexual orientations provides a safe space for learning to take place, this is known as an inclusive classroom. (Doull, 2022). Research suggests that children with special educational needs are able to progress at a faster pace when support is delivered in a natural setting with their peers (Willis, 2009) therefore as outlined in James’ support plan, some of the sessions will take place within the classroom during a period of whole class teaching and the remainder of the sessions will take place as part of a one to one intervention outside of the classroom. 
	Part of the support outlined for James is assigning him to an emotional literacy support assistant through the ELSA programme, with the aim of aidiing his emotional development which will ultimately reduce the barriers he is facing in relation to his transition to secondary school. The role of an ELSA is to aid children in understanding their own emotions and respecting the feelings of those around them, with most programmes lasting between six to twelve weeks. (Grango, 2023). There are many advantages and drawbacks to using the ELSA programme, one of the advantages includes how pupils feel they are provided with a safe space that allows them to focus on the positive aspects of their lives (Krause, et al., 2020). This theory links to Bronfenbrenner’s ecological systems models whereby the environment around the child provides an important influence over the educational outcome (Cherry, 2023). 
In order to provide ELSA sessions an individual must undergo training, however a limitation of using this form of intervention is that the level of training varies between practitioner, therefore there is a discontinuity in the quality of the service that is being provided. Some children may experience the highest level of care and professionalism whereas other children may receive only an adequate level. (Krause, et al., 2020). Another benefit of developing a pupils emotional literacy skill through the ELSA programme is the relationship that is formed between the assistant and the pupil, this encourages the pupil to share how they are feeling as there is a bond of trust. (Carnwell & Baker , 2008) 
Another limitation associated with the ELSA programme is the need for understanding and strong leadership, the work ELSA’s are doing is pivotal in developing a pupil’s emotional literacy, however ELSA’s also need to be supported with their workload and planning. As well as this, there should be an understanding from the class teacher about the work that is being done, and the strategies that are being used, alongside support from the. SENCo. In many schools this can be overlooked due to understaffing and lack of available time. (McEwen, 2019). 
	The relationship that develops between the ELSA and the student facilitates development, therefore ELSA’s being based in schools provides the ideal context for relationship building. (Barker, 2017). The ELSA acts as the more knowledgeable other propelling the learner into the zone of proximal development which links to Vygotsky’s theory. (Aubrey & Riley, 2018). 
	Some of the child related benefits of the ELSA programme include providing the child with skills that they can use in the future as well as at the current moment in time, this includes developing coping strategies and the feeling of being listened too which created a more confident and self-assured individual. (Offer, n.d.). While the use of ELSA’s within the classroom is a relatively new practise, and there is limited research to suggest solutions to the strategies, one possible way to mitigate the limitations could be to ensure there is an informed and open dialogue between pupils, staff, parents and the SENCo to ensure all parties are following the same methods, encouraging continuity. 
	Another strategy that was implemented over the course of a six-week period was the introduction of visual timetables, this strategy had the aim of reducing James’s anxiety surrounding the school day. Thus, encouraging him to attend school more frequently. This method of breaking down the day reinforces structure and routine eliminating the element of surprise and unknown that many children who are diagnosed with ASD struggle with. (Cauldwell Children, 2021). There is an important focus on the team around the child, and the introduction of a visual timetable that can be used at home and at school. The learner can create their own images or labels to make up the timetable encouraging them to have an active learning experience, as theorized by John Dewey teachers should adopt a leaner centred approach. (Aubrey & Riley, 2018). Often when a new routine or change in routine occurs there is the risk of challenging behaviour taking place, this can be a limitation to the strategy. Therefore, to ensure the introduction of the strategy is smoothly implemented it is important to explain clearly what the task entails and is intended outcomes, beginning with simple expectations. (Loring & Hamilton, 2011). 
	While every child diagnosed with ASD experiences life differently, many children with autism have a desire for routine and sameness in their day to day lives and may become distressed if there is a change to the routine (Crowley, 2014) implementing a visual timetable and a now and next format allows for the learner to predict what will come next and have time to adjust to any predetermined changes to the schedule. 
	A visual timetable is a strategy that can be used for the whole class not just for children with ASD as well as this research conducted shows that teachers are of the opinion that visual timetables should be a part of every classroom in order to promote inclusivity as part of a universal design for learners. (Davy, 2021) This strategy can be carried through to secondary school in order to support the transition further. Using a visual timetable as a support strategy in the classroom, pupils who the strategy is specifically being implemented for are benefitting while remaining anonymous to the remainder of the pupils in the class. This promotes inclusion within the classroom which is an important aspect of respecting the rights of the child as outlined by the UNCRC. The convention outlines the child’s right to an education that helps them develop their personalities and an education that is inclusive. (UNICEF, 2019)
	There are limitations associated with using visual timetables within the classroom, they were identified by Queen Margaret University and are as follows, a lack of updating, poor visibility, and distraction when changes are made. Pupil views on visual timetables are as follows, it gives them ownership over their day as they know what to expect. (Rutherford, et al., 2021) These limitations can lead to further changes in behaviour that may be distressing to pupils, if the timetable is not up to date, the pupils are unsure of what to expect and may lose trust in the strategy. 
	Following on from the use of visual timetables as outlined in the support Plan, the parents of the learner are to be included in the process, this is believed to promote progression and is very beneficial to the learner. According to ESTYN including parents and the wider community in the role that the school plays raise pupil aspirations and achievement (ESTYN, 2023). The limitation associated with this strategy is parents and guardians lack of willingness to participate. As observed during a PTE experience, many parents are of the opinion that teaching, and learning should take place within the school and be provided by the education system and therefore they are reluctant to become involved. 
	The final intervention strategy is the use of a quiet space, for children with ASD having a place where they can go to spend some time alone or with a trusted adult can be very calming. Some children will experience sensory overload, finding certain elements of life too overwhelming (Crowley, 2014). These spaces can be defined as therapeutic spaces as opposed to sensory rooms as there is no specific technology. In James’ plan, the specific room type can be classified as a limited stimulation room. These areas are a refuge for many students, this promotes academic development through mitigating the effects of the overload.  (Shimokura, et al., 2023)
	An advantage of using a quiet space in the classroom is the cost effectiveness of the intervention, it is easy to put together by allocating a corner of the classroom to the space and many pre-existing classroom resources can be used. As well as this, it requires no additional staff members to be present and limited additional time thus allowing for the majority of classroom time to be allocated to teaching. (Hahn, 2021). 
	A limitation associated with this method is the varying needs of children with ASD, a quiet space by definition for one child is drastically different to that of another. For the space to achieve its intended purpose of calming, it must not worsen the overstimulation. This would mean the staff member in charge of maintaining the area would constantly need to change the resources throughout the day depending on which child is using the space. (Caldwell, 2017). 
	In summary, learners who face a barrier to their progression when experiencing a transition require and should be entitled to additional provision in order to maintain progression. There should also be a partnership in planning between the relevant agencies in this case it is the local primary and secondary school, both agencies working together to create a transition plan that supports the learners. (Education, 2004). While each of the implemented strategies have limitations, applying multiple strands of different strategies to create a specified and individualised support plan can provide a well-rounded holistic approach to intervention. There are prevalent links between the curriculum for Wales and the UNCRC and each of the intervention strategies including creating a healthy confident individual. 
	Following this experience, there were areas of strengths and weaknesses identified in regard to the qualified teacher status (QTS) standards, the strengths include listening to learners, there is a large focus on pupil voice within the curriculum and therefore understanding how to support pupils in their education, understanding how they work best and the environment they need to achieve progression. As well as this, the experience has allowed for continuous professional learning in a variety of areas including how teachers and practitioners can support learners with ASD, how learners with ASD have a different experience within education and the interventions that may aid in their progression. The identified weaknesses are also associated with professional development, there was a need for a vast quantity of wider research in relation to the barriers associated with ASD.
	In conclusion, the barriers associated with ASD can be resolved through the use of various intervention strategies which fall in line with the curriculum for wales and Donaldson’s four purposes document, as well as the UNCRC and values inclusion. The strategies allow the pupil to progress at a rate that is relative to him or her ensuring that they have the correct tools to access a full and well-rounded educational experience that is personal. When there is a transition it can prove to be a difficult time for learners with additional learning needs and therefore multiple agencies working seamlessly together creates a positive environment for progression. 
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Description automatically generated]JAMES’ ONE PAGE PROFILE What is important to me? 
I enjoy watching films with my Dad on the weekend, sometimes we go to the cinema. 
I am proud of myself when I eat all of the food in my lunchbox. 
I have lots of fun when my mum takes me and my little sister Alyssa to the park on my way home from school, she lets me push her on the swings. 
I like having family breakfast every morning with my mum and dad and my sister, mum always makes bacon and eggs and cuts up my fruit for me. She makes sure we eat at the same time every morning because it makes me calmer. 
I like to learn about numbers and maths every day. 
I try my best to eat healthily and try new things but I love to have a treat after school on a Friday. 
I like it when people listen to my stories, I enjoy talking about what I did on the weekend. 
Playing Minecraft with my dad on his Play Station on the weekends. 
Completing my homework with plenty of time to check that I have done it right. 
Sometimes I struggle with telling people how I feel, I like it when people give me time to think about it. 
Sometimes I struggle to come into school if I’ve had a tough morning, some days I might be late, I donn’t like it when a fuss is made 


My likes and dislikes 
I really like the Disney film Cars, Lightning McQueen is my favourite character. 
I like playing with my friends during break time. 
I like maths lessons with my teacher Miss Jones. 
I dislike when my fruit is mushy in my lunchbox. 
I dislike when it rains and I can not play on the yard during break time. 
I dislike it when my routine changes abruptly. 

What people like and admire about me! 
I am kind and caring towards the others in my class. 
I am always happy to play with others. 
I am very good at maths and using numbers. 
I am a good big brother to my baby sister Alyssa. 
I try my best at singing during music lessons and assemblies. 
My good sense of humour. 
I am a big thinker and like to talk out loud 
I support my friends and peers. 

How to best support me! 
I like my routine and struggle to keep calm when it changes, I like to know what is coming next. 
When I am tired I get grumpy and this sometimes makes me act mean, I like to be told that when I am mean I will lose my breaktime as this gives me a chance to redeem myself. 
When things get too much for me sometimes I will shout and cry, when this happens I like to be asked what is wrong and given some space to calm down before continuing. When people shout back it gets worse. 
Sometimes I struggle to find the words to express how I’m feeling, I like to use the emotions wheel in class to 
show my teacher how I am feeling. 
I like to have healthy snacks around when I feel tired, this stops me from getting angry. 
Sometimes when the classroom gets too loud I need five minutes to myself to calm down. 
Sometimes I get too excited during playtime and don’t want to come back inside, when this happens Mum says I won’t get to go to the park after school, I would like a warning 5 minutes before the end of play so that I know to slow down and prepare to go inside. 
I really like having a routine, taking five minutes in the morning to explain to me what the day will look like helps me to focus on what tasks I have to complete. 
I don’t like to disappoint adults so sometimes I may ask for more guidance to make sure I am doing something right.
I am James, I am 10 years old and I’m in year 6 



	Half Term Plan

	Pupil Name – James Eaton 
	Year Group – 6 
	Theme – The world around me 

	Aims 
	Tracking Progress 

	· Improve attendance 
· Improve participation in all activities 
· Improve ability to identify emotions 
· Increase confidence in communicating feelings 
	· James will be provided with a traffic light system whereby he can rate his understanding of the tasks as we move forward, with red being ‘I do not understand’, amber being ‘ I need more guidance’ and green being ‘ I understand’ 
· An attendance chart will also be logged in order to assess the success of the intervention 

	Week 
	Lesson Objective 
	Curriculum links
(Welsh Government , 2022) 
	Activity 
	Resources and Who is involved 
	Assessment for learning 

	1. 
	To create a happy classroom 
	Four Purposes link - Healthy confident individuals 
	Create a classroom routine that helps James feel settled and happy in the morning with the aim of improving attendance. 
Things to consider – 
Where will he put his bag and his coat? 
Will he need a snack upon arrival? 
Would he prefer to read or carry out an educational activity first thing? 
Create a copy for mum and dad to have at home. 
Create a rewards chart for 5 full days of attendance 
	Class teacher 
Parents 

Paper to make the chart 
Pens and markers 

	Monitoring attendance for the half term following the introduction of this method 

	2. 
	To identify our emotions 
	Area of learning and experience 
Health and Wellbeing 

What matters statement 
How we process and respond to experiences affects our mental health and wellbeing 

PS2  I am beginning to notice when I need help to manage my feelings.

	ELSA session
Create a feelings chart using emojis for James to refer to when he is struggling with expressing how he is feeling. 
Discuss when James may experience these feelings and what he can do in response to them

	ELSA staff member 

Emoji cards 

	Self assessment – does James think he has achieved the learning objective 

	3. 
	To get to know ourselves and others 

Four purposes link – 
Healthy confident individuals 

	Area of learning and experience 
Language literacy and communication 

What Matters Statement 
Expressing ourselves through languages is key to communication.

Description of learning
Progression step 2 I can explain information and share ideas, opinions and feelings using relevant vocabulary.


	Get to know each other, following on from the task of creating a profile about me gather all students on to the carpet and ask them to share a fact about themselves. 
Begin to compare things about ourselves, is anyone similar to us? Explain that it is ok to be different. 
Create a class profile of the things that the students like and dislike as a class 

Support – With lots of children sharing things about themselves the classroom may get too loud for James, he will be able to remove himself from the classroom and go to the quiet corner as and when he needs to. An available adult will check on James and make sure he knows he can return when he is ready. 
If James does not feel comfortable with the level of noise during the group discussion he and a few of his classmates can reproduce the discussion in the quiet corner 

	Class teacher and LSA (if available) 

Whiteboard 



	Self/peer assessment – using his traffic light system, does James feel he has achieved the lesson objective? 


	4. 
	To identify and begin to communicate feelings 

Four purposes link – 
Healthy confident individuals 

	Area of learning and experience 
Health and Wellbeing 

What matters statements 
How we process and respond to our experiences affect our health and emotional wellbeing. 

Description of learning 
PS2 – I can understand how and why my thoughts, feelings and actions change in response to different experiences 
	 Identify a big change that is going to take place soon (moving up to comprehensive school) 
Make a list as a class of how this makes us feel. 
Create a mind map of worries and questions the class may have and what solutions may make this process easier. 

Support – A now and next task overview will be provided at the start of the session for James to know what to expect. As well as a visual timetable which gives an overview of the day ahead. 
An emoji chart which provides a visual representation of the emotions and feelings being discussed so that James can relate them to his experiences 
As well as meeting with his ELSA once a week to develop his understanding. 
	Class teacher/ LSA 
Emotions chart and flashcards 
Whiteboard 
ELSA
	Quality of talk and feedback – assess James’ understanding of emotions and feelings through the way he responds to the chart and questions. 

	5. 
	 To learn about the local comprehensive school. 


Four purposes link – 
Healthy confident individuals 

	Area of learning and experience 
Language Literacy and communication 

What Matters Statement 
Understanding language is key to understanding the world around us. 

PS2 I can listen to, understand and later recall what I have heard


	A teacher from the local comprehensive school is visiting to answer the questions that the pupils raised in the previous session. 

Support – As this is a change from the usual class timetable this may be hard for James to adjust to. The class teacher will let James know in advance of this change and prepare him as best as they can. 
There will be an opportunity in the morning for James to come in and sit in the quiet corner with a member of staff and complete an activity with his ELSA to come up with questions together based on his worries. 
	Class teacher
ELSA 
Comprehensive School teacher 
	Quality of talk and feedback 

	6. 
	To visit the local comprehensive school. 
	Four Purposes link – ambitious capable learners 
	A one to one visit to the local comprehensive school for James to meet some of his teachers next year and share his one page profile with them. 
James, his mum and dad can ask any questions and familiarise themselves with the layout of the school. 
	Local comprehensive school – staff 
Class teacher 
Parents 
	Self assessment – traffic light system 
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