Writing Piece 4 
This piece of writing will be focussed on my reflective practice during the project as a whole. I’ve learned a lot about myself in the process of reflection and as Thompson and Thompson state “central to reflective practice is self-awareness.”  (2023,p120). This project was undertaken during a tumultuous time in my life due to a health condition. My outlook on the world was altered significantly and I was mentally, emotionally and physically exhausted. My health made me identify my needs and ask for support  whilst I was facilitating to ensure the safety of myself and the group.
This may have been the first time during any project that I have recognised my needs and presented them as important in the process. Priority has previously been given to the group and how I can support the people I work with. I found it extremely challenging to not have my needs and the plans put in place respected by people I was working with (Co-facilitator and funding board member). The persona they knew had time and energy for everything. By setting boundaries and asserting my needs I gave my co-workers a new framework that they weren’t prepared to respond to in the way I needed at the time. 
I’ve often taken on a facilitation persona that embodies perceived expectations (mine and others) within the role presenting with endless energy and positivity. Preston discusses the negative impact of emotional labour by presenting a positive outward impression when it is in conflict with what is felt internally. (Preston, 2013, p238). She also writes of a facilitator called, Marie, making “a careful selection of the personae she presents” (Preston, 2013, p235) allowing the students she is working with to see the parts of her she wants them to see. Going forward selecting the parts of myself I want to be seen in the room would be a beneficial method whilst facilitating. Maintaining a sense of self with all of my humanness opposed to a protective persona would decrease emotional labour and increase opportunities to connect with people. 
O’Connor interviewed applied theatre facilitators, identifying “Reflective  practice  emerg[ing]  as  a  pertinent  theme” (O’Connor, 2022,p.160). It is essential in this type of work to regularly reflect, I’ve noted my understanding of concepts shifting through reflection. I wrote about the Drama Triangle (Karpman, 2014)  and later realised the roles hadn’t fully been understood, for example, misaligning my role as protector with the Rescuer role. Another instance was perceiving moments of not communicating as the Victim role. My understanding of these roles broadened as I maintained an awareness of them during different aspects of reflection.
Reflective practice is giving me the ability to implement a degree of separation from projects, thus allowing for me not to feel personally responsible for everything that does or does not happen. Using models such as the Caring Cycle (Skovholt, 2005) and Gibbs Reflective Cycle (1988, p.49) allows the distance of a tool for reflection of all elements of the process or a situation. Giving a wider scope of how to effectively move forward without taking responsibility for things that may not be within my control. Previously I had burdened myself with a colossal amount of personal responsibility for all aspects of a project. As the facilitator I felt that I should appear all knowledgeable and have an answer for everything, this project has allowed me to see that  “sometimes, saying that you don’t know what to do is all that is needed to allow someone else to suggest an idea. Before long, the problem is resolved by the group.” (Matarasso, 2019, p115).
 Following the event with, Stephen, I concluded that my values and safety were challenged in that moment, reflective practice has ultimately given me clarity about my values whilst facilitating which are intrinsically linked to my personal values. Recognising this event was also challenging for members of the group I chose to have an honest conversation with everyone in the next workshop about respect and being in the space together, therefore, making space for people to share their own values and needs. “Our values (and those of participants) inform both what we do and how we do it are key to passing the “test” of being flexible within shifting contexts”  (Sadeghi-Yekta and Prendergast, 2022, p.45). Members of the group voiced feeling increased compassion towards others in the group making it easier to work with a variety of people as the tone had been set with mutual understanding. 
“At its centre is reflection and reflexivity: a … practitioner who reflects, questions, learns from mistakes and successes and moves on is developing competence” (Rifkin, 2010, p.19). Over the course of this project confidence in my own competence has developed through reflective practice. The workshops have certainly been mixed with mistakes and successes that have taught me a lot. Ultimately, I feel better equipped to be reflexive in response to a variety of possible future situations whilst facilitating.  
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