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	Target
	What I have done in this assignment….

	Target 1
	Continue to find relevant research relating to my area of study. 

	Throughout this assignment, I have ensured to research and review credible literature regarding SDPs and creative and critical thinking to ensure I am supplying a well-informed and focused argument. For example, I have incorporated the most recent publication of the Welsh Government’s SDP guidance and considered Costa and Kallick’s discussion of the ‘16 Habits of Mind’ when referring to creative and critical thinking. 

	Target 2
	Continue developing a critical voice. 
	Within every sub-section of this report, I have worked hard to develop and maintain a critical voice in discussing strengths and limitations of School Y’s SDP in accordance with Government guidance. 




INTRODUCTION
[bookmark: _Hlk131776278]The following report will critically reflect on how a mixed-gender English-medium primary school within South Wales develops one aspect of its School Development Plan (SDP). In accordance with the BERA ethical guidelines, the name of this school will be anonymised and thus be referred to as ‘School Y’ (BERA, 2018). As noted within their most recent Estyn report, School Y currently have 582 pupils on roll; all of whom are supported by a spirited learning community which is underpinned by a commitment to the revised Curriculum for Wales (Estyn, 2018). This commitment is further evidenced within the school’s SDP, whereby one of their targets regards ensuring staff and pupils continue to improve their confidence and understanding of the new curriculum (School Y, 2022). Discussion of this target will form the basis of this report, with particular focus being given to one of their supporting action points. This action point being ensuring all staff are introduced to integral skills as defined by the Curriculum for Wales document, with a particular focus on creative and critical thinking (School Y, 2022). Examination of how and why this action point has been developed will come subsequent to a literature review exploring SDPs and the importance of the above skills. The report will then engage in a reflection and evaluation of this action point. 
LITERATURE REVIEW: 
School Development Plan (SDP):
The desire to improve the quality of education is a prominent concern among the scholastic sphere (Demetriou & Kyriakides, 2012). As noted by MacGilchrist and Mortimore (1997), SDPs are of pivotal influence to this improvement, whereby schools individually set and monitor tailored measurable goals. This is further outlined within more contemporary policy, like that of the Welsh Government’s (2014) SDP guidance document, of which further discusses the significance of these strategic plans in consolidating learner outcomes. As part of these plans, schools are required to review performance and contextual data in generating specific short and long-term targets and thus, improvement priorities (Welsh Government, 2014). That being said, it can be argued that several of these priorities will have changed since the production of this guidance given the recent reformation of the Welsh curriculum (Donaldson, 2015; Welsh Government, 2020) and creation of legislation, like that of ‘The Well-being of Future Generations (Wales) Act 2015’ (Welsh Government, 2015). In recognising this, it is understood why the Welsh Government have since revised this guidance to ensure school improvement aligns with and supports these integral priorities, in securing the best learning experiences, aspirations and outcomes for all Welsh students (Welsh Government, 2021; 2022). 
Support for these priorities is particularly identifiable within the Welsh Government’s (2022) framework for school self-evaluation, whereby focus is given to the three areas of vision and leadership, curriculum, learning and teaching, and well-being, equity and inclusion. This process of self-evaluation is integral to school improvement and is the first stage in a school’s development planning cycle (Welsh Government, 2014; 2022). As highlighted by Chapman and Sammons (2013) and Estyn (2017), school self-evaluation aids in the identification of strengths and areas of further development, to inform and maintain improvement priorities and the actions necessitated to uphold these. In recognising this, it is understood why self-evaluation is a mandatory requirement in the school improvement process and one that should be continuous in ensuring sufficient monitoring of targets (Welsh Government, 2022). Aside from being continuous, the process should also be honest by taking into consideration the views of those within the school and wider community (Hopkins, 2001). This is reiterated within more contemporary literature, like that of Brown et al. (2021), who discuss the prominence of pupil and parental voice in ensuring a truly reflective and inclusive evaluation. Therefore, evidencing the need for collaboration within a school’s development planning and improvement process. This need for collaboration is furthered when integrating the responsibilities of regional consortia and local authorities. As highlighted by the Welsh Government (2022), the school should work alongside these bodies to agree upon improvement priorities and levels of additional support needed to maintain these. Therefore, further evidencing the need for collaboration between schools and their stakeholders to ensure effective self-evaluation and thus, school development planning.  
Creative and critical thinking: 
Wales’ recently published professional teaching standards place sound pedagogy at the forefront of school improvement (Estyn, 2018; Welsh Government, 2019). In recognising this, it is understood why publication of how a school aims to develop its staff in alignment with their improvement priorities is a fundamental component of an SDP (Welsh Government, 2014; 2022). This is evidenced by School Y of whom in support of their curriculum target, recognise that staff need to be introduced to the skills of creative and critical thinking (School Y, 2022). 
While often used interchangeably, creative and critical thinking maintain differing qualities. As highlighted by Paul and Elder (2006) and Snyder and Snyder (2008), creative thinking is generative and flexible, whereas critical thinking is analytical, selective and reflective. That being said, Paul and Elder (2006) continue by noting how when engaged in high-quality thought, the mind utilises these qualities simultaneously. This is supported within more contemporary literature, of which claims that both creative and critical qualities collaboratively underpin sound thinking, problem solving and innovation (Wechsler et al., 2018). The importance of learners engaging with these skills is foregrounded within the four purposes of the Curriculum for Wales, of which encourage pupils to be questioning and think creatively in solving problems (Welsh Government, 2020). Therefore, it is integral that pedagogy promotes these skills within each Area of Learning and Experience (AoLE) to generate high quality thinking and learning for pupils in encouraging them to fulfil their potential (Donaldson, 2015). This is even more so the case when noting that creative and critical thinking is not inherent within learners, thus requiring sufficient teaching from practitioners (Snyder & Snyder, 2008; Birgili, 2015). That being said, literature documents how this teaching is often hindered by practitioners’ own lack of creative and critical thinking knowledge (Broadbear, 2003; Aliakbari & Sadeghdaghighi, 2013). Thus, evidencing the need for greater teacher training in regards to these integral thinking skills. Although these sources are both over 10 years old, this claim still appears relevant to a proportion of Wales’ current teaching workforce, of whom as implied within School Y’s SDP, still need sufficient introductions to these skills to ensure they are upholding contemporary curriculum aims and securing the best outcomes for learners. When viewing Costa’s (1982) ‘16 Habits of Mind’ theory here, the need for this training is further pronounced. As noted by Costa and Kallick (2008) these habits, of which include the qualities of creative and critical thinking, need to be developed among students to ensure they are utilised throughout the rest of their lives during challenging and uncertain situations. When integrating the Curriculum for Wales here, of which aims to create learners who are able to thrive in an everchanging world (Donaldson, 2015), it is apparent that the development of these habits and thus, creative and critical thinking are integral. This is because they provide the necessary foundations for thinking of which can be utilised and built upon in students’ futures. In recognising this, it can be further postulated that more teacher training of creative and critical thinking is fundamental; a view in which has been recognised by School Y. 
DEVELOPING AN ACTION POINT: 
Self-evaluation and involving stakeholders
School Y conducted their annual self-evaluation prior to the development of their SDP. As indicated within a professional conversation with Teacher A (2023), the school purchased and utilised ‘@teb’ for this process this year; an online interactive self-evaluation tool. While this tool proves a useful means for ensuring collaboration among staff members in the self-evaluation process, it fails to consider the perspectives of students and parents; of whom as indicated by Hopkins (2001) and Brown et al. (2021), ensure a truly reflective and inclusive evaluation of the school. Therefore, evidencing how School Y’s self-evaluation process falls short in ensuring integral stakeholders are involved in evaluating their areas of strength and further improvement. 
Despite this, giving teachers the opportunity to interact during this evaluation process enabled School Y to gather their shared perspectives regarding target areas for professional development. As highlighted by the Welsh Government (2014; 2022), this professional development is of pivotal influence to school improvement, thus is a necessary component of an SDP. Through this interactive process, School Y were able to identify that their teaching workforce required greater introductions to and development of integral Curriculum for Wales learning skills, like that of creative and critical thinking (School Y, 2022). Although the school made a substantial effort to develop staff confidence of these skills following Donaldson’s (2015) review of the curriculum, the disturbance of COVID-19 significantly impeded on this (School Y, 2022). With the implementation of the new curriculum being mandated from September 2022 within primary schools (Welsh Government, 2020), it is understood why School Y have devised this action point as part of their curriculum target within their 2022-2023 SPD; to ensure their improvement priorities align with national priorities (Welsh Government, 2022; Teacher A, 2023). 
These improvement priorities have been approved by School Y’s Governing Body, of whom along with the school leaders, are supported by the local authority and Central South Consortium to identify areas of further support in order to sufficiently uphold these priorities. In recognising this, it is clear to see that School Y are abiding by the requirements of the Welsh Government (2022) through sufficiently collaborating with these stakeholders, in ensuring all are exercising their accountability for the school’s overall improvement. This is further noted when recognising that School Y’s SDP is a live document in which the Governing Body annually monitor (Teacher A, 2023), thus demonstrating the school’s integrated approach towards improvement. 
Strategic planning and making improvement 
As previously noted, School Y’s target of focus within this report is for staff and pupils to continue improving their confidence and understanding of the new curriculum (School Y, 2022). This target is divided into four aims; each of which containing several action points noting the strategies necessitated to achieve and maintain these aims and thus, their overall target. In alignment with the Welsh Government’s (2014; 2022) guidance, School Y have allocated milestones for each of these action points to ensure sufficient progress is made throughout the year. The action point of focus here is ensuring all staff are introduced to integral curriculum skills, like creative and critical thinking, of which has been given the milestone of Spring to Summer 2023. While School Y’s SDP appears detailed here, the same cannot be said for their recognition of the resources and costs needed in support of this strategy; through only signifying ‘staff meetings’ here. Although the school later note that £9870 of their budget is dedicated towards professional development (School Y, 2022), they fail to display a breakdown of this figure, evidencing how much is dedicated towards whole-staff improvement of creative and critical thinking. As noted by the Welsh Government (2014; 2022), consideration of such costs is integral to ensuring targets are both manageable and realistic. In recognising this, it can thus be argued that greater clarity be given within School Y’s SDP, to ensure it is fully reflective of how they intend to go about making improvement. 
Reviewing impact
In terms of monitoring targets, School Y utilise a plethora of methods to review the progress made within each action point. With regards to their creative and critical thinking action point, the school rely on staff feedback from within research triads (School Y, 2022). As highlighted by Teacher A (2023), these triads prove extremely beneficial in the consolidation of collaboration within the improvement process. This is because small teams of staff develop their understanding and confidence of creative and critical thinking through joint research, training and the trailing of different techniques within classrooms; subsequently sharing findings and good practice with others (Teacher A, 2023). That being said, indication of how often these triads meet and share such feedback is lacking within the school’s SDP, as is a formal update noting how successful this method is in regards to aiding with the progression of the action point. Although it can be claimed that this be due to the fact that this is a Spring to Summer 2023 action point, this appears to be an issue in regards to other action points of which were implemented in the Autumn term. Considering School Y’s SDP is a live document in line with government guidance (Welsh Government, 2022; School Y, 2022), questions are elicited as to whether the evaluation of targets is continuous throughout the implementation of differing action points. Thus, undermining the live nature of School Y’s SDP. 
REFLECTION AND EVALUATION 
Although no formal update is given regarding the success of research triad feedback within School Y’s SDP, professional conversations with Teacher B (2023) have rectified this. These conversations have highlighted several ways in which these triads have addressed professional development of creative and critical thinking thus far. Perhaps the most notable of these being creation of cross-curricular enterprise projects, whereby students create and budget products before selling them (Teacher B, 2023). As noted within feedback from research triads, such projects saw students’ development of several of the attributes associated with Costa’s ’16 Habits of Mind’, including creativity, innovation, flexibility and problem solving (Costa & Kallick, 2008); all of which supporting creative and critical thinking (Paul & Elder, 2006; Snyder & Snyder, 2008). In recognising this, it is apparent that the teachers within the research triads of whom trailed these projects, helped students manifest a creative and critical confidence, subsequently furthering their own confidence of the skills. Such views were shared with other staff members during staff meetings, whereby it was decided this be an annual project within each year group of Progression Step 3 (Teacher B, 2023). In noting this, the success of research triad research and feedback is evident, for these projects have become part of the school’s curriculum in furthering staff and pupil confidence of creative and critical thinking. 
While these projects fail to address students below Progression Step 3, research triads have also all collaboratively created a whole-school one page summary of the creative and critical thinking attributes that children within each year group should be possessing (Techer B, 2023). These attributes are accompanied by age-appropriate tools that each teacher can utilise to ensure they are sufficiently engaging learners in creative and critical thinking; an example being the website ‘Explorify’ (n.d.). This one page summary yet again demonstrates the school’s collaborative efforts towards improvement priorities. That being said, while they prove useful for teachers, it can be questioned whether students are fully aware of the attributes they should be displaying at certain ages, by not having access to these one page summaries themselves. In recognising this, it can thus be suggested that School Y either publish these summaries on their school website, or create visual displays of them in classrooms to ensure students are continuously reminded of how to be creative and critical thinkers. By doing so, School Y will be furthering their support for the Curriculum for Wales, by consolidating learners’ metacognition; enabling them to take greater control of their own thinking and learning (Donaldson, 2015). 
While School Y are addressing their creative and critical action point in numerous ways, greater indication of this needs to be given within the SDP. If it were not for conversations with Teacher B, it would be unclear as to whether the strategies implemented are effective and thus, if any progress has been made in regards to their curriculum target. This need for greater indication is consolidated when integrating government guidance, of which notes that successful SDPs are fully transparent regarding how they are striving to uphold their improvement priorities (Welsh Government, 2014; 2022). 
CONCLUSION
This report has enabled me to further my previously limited knowledge of the school improvement process, whereby I have recognised the prominence of whole-school self-evaluation, implementation of action points and continuous review of targets. Furthermore, a sufficient review of integral government guidance and supporting literature has evidenced the significant responsibilities of stakeholders in aiding with successful school improvement. 
As a result of this, I have furthered my ‘professional learning’ by recognising how schools uphold their ‘corporate responsibility’ in collaboratively striving for school improvement in support of national priorities (Welsh Government, 2019). In particular, School Y’s SPD has further highlighted the importance of ‘working with in-school colleagues’ in ‘supporting and developing others’ to aid in ‘enabling improvement’, as shown through the success of research triads. 
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