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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Proofread written expression with greater care.
	I have taken more time to proofread. I have tried to be more critical of my own writing.

	Target 2
	Explain idea and critical links in more consistent detail.
	I hope I have linked my ideas more directly with practice.

	Target 3
	Make sure that ideas run throughout the assignment, rather than pop in and out.
	I have tried not to go off topic and have linked current and relevant literature to my pedagogical area.





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	 Meet on 11/11/2020. Tasks ahead explained. Essay has been briefed. Observation in school explained and questions addressed. Pedagogical principals talked through in relation to essay and task.

The teaching toolkit also presented.	 During this meet session Assessment for learning strategies were explained. Some strategies I have already used, I feel that AFL needs to become a basis for my planning in the future. I am keen to try different strategies and to observe other strategies being confidently used within differing classrooms. I liked the lollypop sticks for questioning and phone a friend. Although some of the ideas for AFL, I need to rethink on how they can be adapted to young primary pupils. I also believe that teachers use AFL quite naturally within their lessons, especially questioning - although this has made me think about the value and purpose of the question that I intend to use for both the pupil and the teacher. For years 5 or 6 perhaps in future placements I could use the post it notes idea for their own assessment or the mini plenary idea. I am looking forward to observing differing teaching methods and how they use AFL in their classroom. What ideas and differences they have and how successful they are, for pupils of differentiation? Have they had to adapt the initial AFL strategy to their learners?


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I tested the following Assessment for Learning strategies:

Think, pair, share

Lollypops

Phone a friend

thumbs up/thumbs down
	I had to consider the child age and stage when considering the strategies that I choose. I found all the AFL strategies worked well. I planned to use these during different input sessions throughout the week. I found that I needed to include AfL within planning throughout each lesson, from beginning to end. I found during testing the strategies, that I tended to combine strategies one after the other for example, use the lollypops to call a child to answer, then they may need help so include phone a friend next to create collaboration between children. This worked really well. I found different AfL strategies can complement each other. The children were familiar with thumbs up/thumbs down and understood how to use this strategy although were not confident in explaining why they though this.


Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Share day 25.11.20.

I created a power point presentation to explain and present the used AfL strategies used within the testing phase.

I used some references to literature that helped influence my thinking on the importance of AfL.

I was able to clearly explain and describe how, when, and why these strategies were used.
	I found that it was helpful to share my findings from the test session with peers. I also gained a greater understanding of AfL strategies that I may need to consider as I move within key stage 2 after Christmas. I hope to use the exit ticket strategies and think in greater depth about the way that I question pupils. There did seem to be a gap between the Afl strategies used between secondary and primary. There were many differing strategies that were useful to recap on. All of them are worth testing as my teacher training journey continues.

There are links to Donaldson’s' pedagogy and research on Afl.





DGB/SKD
Rhifedd / Numeracy
Evidenced by an asset? 
I have included a screen shot of my evidence of passing the maths equivalency test that I had to complete and pass to attend the PGCE course. I attended a workshop and then sat the exam to show that my math skills and knowledge are adequate to a GCSE level B. I was proud that I was able to overcome this barrier to the course with hard work and understanding. Much of the maths work within this test was new to me as much of the GCSE curriculum has changed since I sat my exam 25 years ago. I had to revise and practice many of the new maths skills that were presented during the workshop. This workshop increased my confidence within this subject which has only increased during this academic year and within the classroom. I have enjoyed planning and engaging with the maths curriculum and this is now an area that I would like to continually develop within my early career in teaching.

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
The session was live and run by a Microsoft educator of Flipgrid. The session explained how to set up a class on Flipgrid so that topics could be added. The educator explained all the important safeguarding restrictions on the platform. The educator took a step-by-step approach to the whole set up process and then showed the participants how to create a topic for the children to engage with. The platform is very user friendly. I have self-taught all my Flipgrid knowledge to date so it was a great experience to find that I had used the platform correctly. The educator also showed the participants how to use topics that others had already created for your own class. There was also a demonstration on the immersive reader attached to the platform, which enables children to investigate the topic by reading the question and information that the teacher may have posted aloud or in a different language that maybe beneficial to the child. The educator showed the platform to be very user friendly. The educator also showed Flipgrid as it looked to the child accessing it. There was also demonstration on how to support the Flipgrid topic with video/voice recordings uploads etc. I would definitely recommend to my peers to also sign up to the free Microsoft sessions as it reinforces how much of a great platform to engage children that Flipgrid really is. The course met my outcomes and reinforced my knowledge and showed me new things that I could try. 

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
 



Safonau/ Standards

Professional Experience Template 1: 
Pedagogy Standard: Advancing: Blended learning
What did you do and why?
Since the start of PTE1 Part 2 I have been contributing towards online learning within the class that I am assigned to. I have been planning, delivering and posting work within the digital platforms that the school uses. I have followed their instruction and guidelines during this period.
What have you learned?
I have learnt a considerable amount during this time. Firstly, I believe that I initially underestimated my digital capabilities. I have much more knowledge and experience than I gave myself credit for. I have found that I am eager and have been prepared to deliver on a variety of platforms and have attended Google Classroom workshops to help expand my existing knowledge. I believe that the best experience is to try and use the applications and software that exist to deliver blended learning virtually. As surprisingly there is a vast amount of help and platforms to use. I have found that Hwb has been a great teaching and learning tool for practitioners to brush up their skills. I have of course encountered problems at times when using these digital platforms, but I have been able to resolve any issues myself or by seeking instruction from my class mentor. I have experienced distance learning and the difficulty as a teacher and as a school to engage children. The digital divide has restricted some children from engaging and other methods of learning have been sought for some students. I have found that the blended learning experience has required a vast amount of planning and lesson plans have only reinforced the learning further, but sometimes it can be disheartening when only 2 or 3 children engage with an activity that may have taken hours of thought and planning. I believe that the relationship with my class mentor even though this has been 100% virtual has enabled me to continue to progress within this PGCE program with confidence. I have acted on instruction and advice at every opportunity. I have found that teaching from home has required myself as a learner, to become very flexible with my time management as having my children at home and their demands from me during this time has also been difficult. Overall, the experience has been positive and has given me the opportunity to develop skills as a teacher that I would not have gained if all the teaching had been within the classroom.
What next?
I will use the vast experience of blended learning within the classroom environment. I now believe that I will not be afraid to use digital platforms to aide learning. I will challenge myself to plan using digital as a cross curricular purpose.


Professional Experience Template 2: 
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
I created a café to enhance the children's knowledge of money from the previous week’s maths lesson. I have differentiated some of the items so that all children can participate effectively. The children can work in groups and organise themselves throughout the roles of customers, cashier and waiters. I added welsh signs to enhance their welsh language skills further and have encouraged the use of, Ga I and Diolch.
What have you learned?
What next?
The children have thoroughly enjoyed this enhanced play provision area. The children were able to clearly identify and use the money within a real life/role play scenario. The children were able to use their basic maths skills learnt within their previous maths lesson. The learners were able to identify that they needed to use the money provided within the area to buy the café items. This experience is relevant to the theory of how children learn as this enhanced provision has been planned to progress and extend the children's knowledge and learning further. This provision has met the desired outcomes that it was intended for, and links to the what matters statements and LNF within the maths planning. I did find that at times the teachers had to remind the children, how to imitate a real-life café scenario. The rules of the play area were also reminded to the children regularly. This play area also links to the four purposes and encourages ambitious capable learners, healthy confident individuals, ethical informed citizens and enterprising, capable contributors, by replicating a real-life experience. This provision has worked well and is something I would use within a classroom in the future.
The children have loved using money to purchase products from the café. The provision could be changed to something else but using the same concept of money.



Professional Experience Template 3: 
Pedagogy Standard: Advancing: Progression in Learning
What did you do and why?
Today I have participated within a Physical Education staff training meeting. The purpose of the meeting was to explore Physical Education within the context of the new curriculum.
What have you learned?
I found the session very informative and expanded my knowledge on how Physical Literacy/Education is going to be taught within the Curriculum for Wales. I found that many people have differing experiences of PE as a subject and this can influence their teaching. The subject of PE has changed slightly since covid restrictions within schools now require children to wear their PE kit to school. This has actually created an opportunity to have a longer PE session than children were experiencing previously, as the time children took to change always shortened the sessions. There was a clear view that the new title for Health and Wellbeing within the new curriculum encompassed mental, social and emotional aspects of the child as well as the physical. The school is developing an approach of team teaching when the school opens after the lockdown, so that teachers and teaching assistants are able to upskill their existing knowledge by learning from each other. There was discussion on the fundamentals and that they should be taught as early as possible within education, so that the key skills such as coordination, are mastered early on, and the enjoyment of physical activity can develop. There was also discussion that physical education needs to move away from traditional sport-based activities that favor the few.

I also picked up an idea for a role play area that I will keep in mind, a gym area. From their experience within Maindee the children were not forced to use this area but enjoyed and interacted with the area frequently and positively improved the children's behaviour and concentration within other classroom tasks.

I also believe that the what matters statements within the new curriculum are as fresh to some teachers as they are to students, but I truly believe they are a positive step forward in the education of children within Wales.
What next?
Familiarise myself with the what matters statements of Health and Wellbeing. Research some online physical activity material that children can access at home during this lockdown.


Part 2: Critical Reflection

 
Introduction

The chosen pedagogical area for critical reflection is Managing the Learning Environment. Particularly, behaviour management and its influence on the learning environment. My own teaching experience has led my rationale for choice within this area. I believe this aspect of pedagogy is to be influential within my own practice and I consider research and analysis at this point within my training could provide a positive approach for leading future learning. I have chosen this area, as it is an aspect of my own professional teaching development that I have not yet had to apply within the classroom, as my in-class experience has been with foundation phase which offered little behavioural challenges. In fact, Garrett (2014, p.1) reinforces the point that newly qualified teachers (NQT’s) cite behaviour management as their primary point of concern. Furthermore, evidence presented by the Welsh Assembly Government (WAG), (2010, p.7) describes that post-qualification, there are few opportunities to undertake training and development in effective classroom management or effective ways to respond to troubled behaviour. 
This research will reflect the Professional Teaching Standard of Pedagogy, it will inform my own practice and develop my future in class management skills. I consider that the learning environment can greatly impact on learning and achievement. I believe that there are everchanging views on this topic that could influence and direct teaching. Establishing a productive learning environment represents one of the most challenging aspects of teaching and is a difficult skill to master, but failure to create such an environment will impact your effectiveness as a teacher and the quality of your pupils learning experiences, (Bauer, 2011, p.1). I am hopeful that there is a large quantity of literature available within this area to influence my own practice. 



Critical Discussion of Chosen Aspect

To think internationally, Wales as a learning community is underachieving in comparison to its UK counterparts, (Programme for International Student Assessment (PISA), 2018). The Organisation for Economic Co-operation and Development (OECD) (2014, P.3) states that, in Wales, there are too many children performing at low levels. At this turning point in the education of Wales, teachers need to be considerate of the four purposes of the Curriculum for Wales (CFW) 2022 when planning to use behaviour management programmes or strategies within their classroom. They can complement the four purposes and create ethically informed citizens who live fulfilling lives as valued members of society (WAG, 2020) as well as educating children who are understanding and considerate of their actions within their community, (WAG, 2020). The four purposes have been created to encourage a holistic approach to education which will produce a skilled workforce of the future for the everchanging landscape of Wales. The OECD (2014, p.12) states that Wales needs an education system in which all students have opportunities to learn which can strengthen individuals’ and societies’ capacities to contribute to economic growth and social well-being.  There is a comparable link with the CFW 2022 and the New Zealand curriculum. Both have purposes and values that want to create confident, connected and actively involved members of society from the curriculum they provide within schools, (The New Zealand Government, 2017.) New Zealand’s success with this curriculum, which was implemented 25 years ago, is apparent within the 2018 PISA research which showed that they scored above the OECD average in the three subjects measured, (Ministry of Education, New Zealand, 2019) unlike Wales who fall lowly behind. It truly is a shame that it took such a long time to adapt the curriculum in Wales to mirror a successful teaching and learning scheme. Tackling behaviour issues within the education system at present, is therefore, vitally important at this crucial curriculum turning point. So as an emerging teacher, embracing the CFW 2022 is fundamental, along with integrating the four purposes in teaching and learning.  
The four purposes are relevant as children and young people need to be directed to know right from wrong. Flanagan (1996) states that indeed children clearly learn right from wrong by conditioning or by direct teaching. In primary schools, disruptive behaviour as described by Ofsted (2014) is defined by teachers, as behaviour that disrupts other children or children fiddling with equipment. Bates et al. (2019, p.1) agree that this challenging behaviour could be anything that disrupts the normal classroom routine or anything that disrupts other learners. This disruption could significantly deny a large amount of valuable learning time to the children that want to learn (Ofsted, 2014, p.5). This could link to the low attainment levels that the children of Wales are showing in comparison to other like for like countries. Therefore, the importance of creating an effective and whole school approach to behaviour management needs to be consistent. Evertson, Emmer, and Worsham (2006) agree that indeed, consistency is an important element in school wide discipline and rules applied consistently throughout the school are easy for students to learn. An effective teacher learns school rules and procedures before the year begins. 
Managing the classroom to maximise the opportunity to learn is an essential aim of the Great Teaching Toolkit (Coe et al, 2020, p.5). The Great Teaching Toolkit (2020) outlines that teachers need to minimise wasted time, ensuring that rules, expectations and consequences for behaviour are explicit, clear and consistently applied. Teachers should also be clear in their understanding and reinforce positive behaviour. This toolkit could be considered as a valuable piece of published literature that is current and complements the CFW in its research. Within the Professional Teaching Standards (2017), the teacher should understand the importance and can demonstrate the effective establishment and on-going management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes. Managing behaviour within the classroom is an essential leadership quality and effective behaviour management is based on the teacher’s ability to successfully create a well-managed, structured classroom environment so that learning can occur, (WAG, 2012, P.7). The Great Teacher Toolkit (Coe et al, 2020) is a whole child approach to teaching and learning. It highlights that if a lesson engages the pupils then behaviour management should be easier to control, and an efficient teacher can anticipate when the children may need an example of the positive reinforcement method to keep and maintain the effectiveness of the lesson. This method could be an example of conditioning, which is a model of behaviour modification researched and published by Pavlov (Bates, 2019, p.12). Although, his research methods could be considered as extreme or cruel if researched today. The idea and theory are sound, in that action, causes a reaction. For example, in education a teacher may use a clapping sequence to expect quiet and attention from pupils. Skinner believed that behaviour is shaped in the use of rewards and punishments, so a mixture of positive and negative reinforcements, (Gray and Mc Blain, 2015, p.62) could be an area to develop within the classroom. This thought is representable of strategies used within schools in the current day, such as class Dojo rewards or Good to be Green. However, many teachers believe that an effective behaviour management plan relies on rewards and punishments, though the most successful teachers find no need for this sort of programme at all, (Garrett, 2014, p1). It is important to note, that a teacher should remain calm and give clear explanations of their intentions to give a sanction to a child that misbehaves, (Cowley, 2003 p.9). This use of negative reinforcement as a punishment, is a popular method of behavioural management used within educational settings, although they are not always an effective way to manage poor behaviour long term as sometimes improved behaviour of the learner is still not achieved.
When working with a behaviour programme it must promote and complement teaching and learning. Tackling and implementing an effective learning environment that incorporates a working behaviour strategy is the ideal. In the education system currently, especially since the pandemic of Covid 19, the behaviours of children attending educational settings in the future could become even more exasperated and there perhaps needs to be a balance or tolerance of the behaviour when children return to school and for months afterwards. Wellbeing and support services could be helpful to ascertain the reasoning and understandings of why pupils exert poor behavioural standards in the first instance. Early intervention services that support the mental wellbeing of pupils could improve behavioural standards. 
Poor behaviour could also stem from weak or inadequate teaching. Rosenshine’s theory of modelling is a central feature when giving a good explanation, (Sherrington, 2019, p.17). His work suggests using a representation of a completed task. This is a technique used currently in schools today and sometimes referred to as a WAGOLL (what a good one looks like). Rosenshine also suggests using a questioning and problem-solving discussion via the input session, which could incorporate the use of Assessment for Learning techniques which could help gauge the level of understanding in the task. There is a need for clear instruction to engage and connect learners to the lesson and hinder any poor behaviour from an initial lack of understanding. Modelling techniques are also present in work of Vygotsky who believed in the value of scaffolding and modelling to improve teaching and learning. Reflection on teaching is a valuable method of improving future practice for practitioners, as this reflection could include how the teacher intends to engage the attention of more learners. Hattie, (2012 p.8) points out teachers are always seeking to improve and monitor their performance to make a difference to what they can do, consequently an effective teacher can then create and maintain a positive learning environment, (De Nobile et al, 2017, p.16).
To summarise the research found, teachers should familiarise themselves with the behaviour policy of the school that they will be teaching in. Teachers should be consistent and supported in the implementation of any behavioural management strategies or policies to aid the development of teaching and learning. Children and young people need a role model of good behaviour and should be treated equally and fairly, especially in front of their peers. There should also be a flexible approach when dealing with unwanted behaviour as a behaviour strategy does not fit all learners as does not consider any additional learning needs that pupils may have. 

Conclusion

In conclusion, I have discovered a variety of issues that have created a deeper level of understanding and thinking that could help to inform my own teaching practice. The impact of poor behaviour can affect other learners and the structure of the lesson for the teacher. Reflection is important after the behavioural incident for both the teacher and pupil, such as, the lesson may have been too difficult for all pupils to follow, and due to boredom or frustration, behavioural issues could ensue. 
Managing the learning environment within the Professional Standards area of pedagogy is vast. It was difficult initially to pinpoint an area to explore and I believe, that with a larger word count, this exploration could have been expanded on even more greatly. There is much literature written on the behavioural impact on learning, and I feel that I included aspects that could impact upon my own practice. My next steps for my own personal development would include further exploration and investigation using the Great Teaching Toolkit (2020). As I have found that this is an essential piece of literature that would be beneficial to any teacher, and not just an NQT. I now feel more insightful within the area of behavioural management and more investigation of behaviour management strategies that are used in other schools should now be explored for my own professional practice. I can then add this research to my Professional Learning Passport as learning experiences. I believe that I am on track within the qualified teaching status after my investigation of managing the learning environment. 
Fundamentally, the areas to consider within the learning environment of behaviour management as I move into a career in teaching are to:
•	Be calm and consistent when implementing and following a behaviour management     strategy.
•	Make sure the children understand the rules of the classroom.
•	Follow a whole school approach.
•	Reinforce actions with evidence.
•	Use reflection techniques to inform future behaviour strategies.
•	Think about the four purposes of the CFW when planning and using strategies, do they support the purposes and values?
•	consider that theories on behaviour management are still current and influencing literature today, such as modelling and conditioning.
•	Finally, embrace the Teaching Toolkit as a handbook for good practice.
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