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Use of Generative AI in Assessment 



	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☐

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement   
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.



Managing Behaviour and Supporting Learner Engagement (ECPT6005) 
Part 1 Essay
Introduction
Managing behaviour and students’ engagement in post-16 education has attracted much attention in recent years. Many teachers, educators, and trainee teachers have reported extreme and challenging situations due to which many teachers have left their teaching jobs (Labor, 2017). The essay outlines current thinking and guidance regarding behaviour management and effective learner engagement in tertiary education. It will discuss different types of behaviour, students’ learning and engagement, legislation, and how to promote positive behaviour by examining various strategies that influence students’ engagement.  
Body
It has been reported that challenging behaviour appear in various forms such as chatting, refusing to engage in the lesson, using mobile phones, interrupting, swearing, racist or sexist abuse, refusing to take part in an activity, teasing, bullying others, using make up, emailing other lecturers while in a lecture, challenging lecturer’s authority, physical threats, eating and drinking in the lesson, substance use, not finishing work, rude and inappropriate comments, constant talking, coming late and noisily, poor attendance, refusing to comply with reasonable instructions. However, they have been viewed differently. According to (Labor, 2017; Robinson,2019), the context plays a significant role. While screaming is considered as disruptive behaviour in Maths class, screaming on the football pitch may be considered an accepted behaviour, talking in group work, putting on make-up in the beauty course are acceptable behaviours. External factors can sometimes impact classroom behaviour (Labor 2017). The causes of disruptive behaviour might be that the students need to do the course but do not want to do, their physical and mental health conditions, personal circumstances, etc. Finding out why some learners display challenging behaviours helps teachers to respond appropriately (Dixon et al., 2019, p157-162). The writers suggest that, despite the different natures of disruption, it is important to manage these behaviours to provide fair, equitable and effective learning to the learners, and for this, teachers need support from the institutions.  The writers also highlight the advantages of tutorials and pastoral support that could include both academic and emotional support. 
Behaviour issues negatively impact to students’ learning, and these disruptive behaviours need to be addressed on time (Buchan, 2025). Petty (2010, p.86) suggests applying ground rules consistently to manage worst behaviour. Post-16 educators have a duty of care to provide learning in a safe environment. As James (2025) mentions, the educators, along with professional standards and codes of conduct, need to familiarise themselves with their institutions’ policies in managing behaviour and engaging students in learning as well as be aware of legislation such as Health and Safety at Work Act(1972), Equality Act(2010), United Nations Convention on the Rights of the Child (UNCRC related to managing behaviour in the learning environment.  The learners have rights to learn in a safe, inclusive environment. Poor behaviour could lead to bullying, discrimination and safety concerns.
The theorists such as Fred Jones, Harry Wong, Jean Gibbs, Jere Brophy, Mendler and Curwin, William Glasser are recognised for their work on behaviour management and learners’ engagement. Jones’s (2007) idea of managing behaviour is to create a positive classroom environment for limiting negative behaviour, the lecturer needs to relax when teaching and also proposes to build classroom management from the start. Other suggestions include moving among the learners. Wong (2009) shares similar views to Fred Jones. He discusses to put procedures in place from the start, teachers working out on behaviour management plans, working collaboratively with students and planning and preparation are key elements to manage classroom behaviour and promote and enhance students’ engagement. Gibbs (2001) primarily focuses on increasing self-esteem in the classroom, teaching in a small group. The emphasis of Burphy (2010) consists of intrinsic motivation, cognitive skills and goal orientation. He suggests including scaffolding techniques.  According to Mendler and Curwin (2008), students should not be humiliated or disciplined; prevention, action and resolution are key aspects of behaviour management and students’ engagement. They argue that all learners deserve dignity and assert that discipline should not impact the motivation to learn. They also propose physical proximity and direct eye contact.  Glasser’s (1986) notion of ‘Control Theory’ is closely linked to Maslow. Teachers’ focus needs to be on students’ intrinsic needs. However, as Lebor (2017) critiques, students might not want to stick to the rules, all students might not cooperate, and teachers might need to establish other approaches. Robinson (2019) suggests negotiating these ground rules with students during the opening session. Using a mobile phone during a lesson is a behaviour issue; however, as the writer says, they cannot be taken away from students, and they might need to use it for other digital interactive activities, to scan a QR code for Kahoot, or to research.  Teachers moving around the class have been suggested by many to manage behaviour and provide support to learners as it can be helpful to learners who struggle to understand the instructions on task (Reece and Walker,2007; Cowley,2010; Petty,2014). However, physical proximity could be viewed as intrusive to students’ space. Bryson (2014) mentions that students bring expectations, goals, aspirations and values to higher education. To engage students, opportunities need to be created for them and adjust them in an inclusive way; students are motivated intrinsically when they are engaged. 
Planning and preparation have been the most important suggestions from many writers, educators and teachers to promote positive behaviour and support learners’ engagement. 
Well- being of students remains a priority for learning. The emotional well-being of learners has been a growing concern in post-compulsory education, with mental health (Preece, 2023).  Students might find it hard with the transitions from school to college to the university, and require different skills, including their coping abilities and emotional state.  Students who get lower grades might get demotivated. The students need support from the lecturers and the institutions. One-to-one support to identify and address the gaps in their study, which aligns with professional standards of higher education educators. Coaching and mentoring are other approaches to supporting learners. Support can be provided to struggling or underachieving students on a one-to-one basis. Mentors provide guidance, support and advice to mentees, whereas coaches emphasise skills development and performance improvement. Through these practices, the learners can identify their abilities and increase their self-esteem (Online learning college,2024). Reece and Walker (2009) discuss different behaviours by using transactional analysis. Effective communication and active listening have been found to be effective for managing behaviours. Kilne (2004) claims that when people are heard and listened to with full presence, they think positively. Moreover,  interactive activities, for example, gamification, immersive learning (Queen Mary University, London, 2026) help engage students in their learning; they learn from experiences in an interactive environment. According to constructivist theory, the learners are active participants; they build their knowledge through experiences and interactive activities where they can test their knowledge and clarify their understanding (McLeod,  2025). 

Conclusion
In conclusion, different types of poor behaviours have been reported and viewed differently. How to promote positive behaviour and support students’ engagement in learning has been the focus of educational institutions, educators and teachers in post-16 education. There might be several reasons students display disruptive behaviour, including disabilities, living with certain physical or mental health conditions, transitions from school to college to the university and their coping abilities with the need for different skills of higher level, students’ home, environment, community; all these might contribute to learners' behaviours and engagement in learning. Various behaviour management strategies have been suggested, such as establishing ground rules, procedures in place, meet-and-greet, preparing inclusive teaching practices, moving around the class, using teaching strategies in various ways, coaching, mentoring, effective communication, etc. Post 16- educators should be familiar with both the institutions’ behaviour management policy and legislation such as Health and Safety, Equality Act, and UNCRC. Well preparedness and planning have been suggested by many as essential for successful teaching and learning. 

Part 2

Introduction
This report has been prepared as part of my assignment for the module ‘ Managing Behaviour and Supporting Learner Engagement.’ I will use the information in the report to inform my future professional development in behaviour management and learner engagement in post-16 education by following Driscoll’s (1994) model of reflection. 
I undertook observations of two professionals in two different settings:  Gower College and the UWTSD, with the main focus on learners’ engagement and behaviour management. To comply with GDPR regulations, the lecturers will be referred to as Lecturer A and Lecturer B for anonymisation (ICO,2026) throughout the report. Lecturer A delivered the lesson to level 3 Health and Social Care students at the college, and Lecturer B delivered the lesson to level 6 students at the university. The report will first provide descriptions of the observations, then be analysed critically, and finally provide a reflection and an action plan in line with professional standards for further education teachers (Welsh Government, 2023). Also, I will reflect critically on my own teaching practice in relation to my experience of managing behaviour during my placement, focusing on the teaching and learning approaches I used and considering best practice and implications.
What
The observation took place in classroom settings at two different places: higher education and further education. It demonstrated that both lessons delivered used various teaching strategies to manage classroom behaviour and support students’ engagement. However, the approaches were used differently by both lecturers. 
Both lecturers arrived in the class before the lesson started, set up the teaching resources, and created a welcoming environment for the students. Lecturer A started the lesson by asking students about their recent assignment and introducing the topic. The lecturer mentioned the case studies included in the lesson. Lecturer A used lots of questioning, group work and gave plenty of feedback time, listened and responded to all students, which demonstrated the lecturer's working in line with professional standards - inspiring, supporting and stretching learners. Case studies, in particular, engaged students, who were able to bring their lived experiences to the discussions. Both lecturers used clear instructions for the activities, moved around the class, and demonstrated well-prepared, well-planned lessons. 
While the level 6 students were in and out of the class without asking the lecturer for permission, the level 3 students asked for permission to leave the classroom, for example, to use the toilet. Level 6 students were eating food in class during the lesson, whereas level 3 students were not found eating in the lesson. Lecturer B praised the students' efforts on several occasions. There were two different contexts. Level 6 students were mature and responsible for their behaviour, whereas level 3 students in college-level had to follow certain rules and procedures. The recap session used by lecturer B appeared effective in engaging students and included many open-ended questions. Level 3 students needed a slower pace and lots of prompts to encourage participation. The activity based on scaffolding was very effective in engaging learners in lecturer B’s class. Lecturer B was firm about students going for a break and coming back on time, whereas it was not the case in Lecturer A’s class. 

So, what
Lecturers demonstrated that they used teaching strategies in various ways to engage students in learning appropriate to the age group and level of study, thereby further supporting the management of students’ behaviour. Han’s study (2021) suggested that teachers consider students’ age when applying different strategies. The inclusive teaching practices applied by both lecturers supported students’ behaviour management and engagement in their learning, which aligns with professional standards as outlined by the Welsh government (2023). Supporting students with their emotions remains crucial to their engagement in learning. The students might show disruptive behaviour due to their emotions. Welcoming students when they come to the class, regarding them when they leave, calling them by their name as used by both lecturers, have been suggested as useful strategies to manage classroom behaviour and students’ engagement in learning (Jones, 2007; Robinson, 2019).  Moving around the classroom as performed by both lecturers has been suggested to manage behaviour and engage students in the classroom as the support can be provided in a personal level, helpful for learners struggling with the task. However, as stated by Robinson (2019) the issue could be intruding on the students’ space. 
Level 6 students engaged very well in case study activities; they brought examples from their lived experiences, and lecturer B asked students to share their experiences from their placement. The students were happy to share their experiences. Jones (2007) states that activities that are relevant to students’ interests and work experiences lead to greater engagement.  
Reflection on my own teaching experience and behaviour management
 I experienced an issue with some students coming late to the class, using their mobile phones during the lesson, coming late to the class. I discussed the issue with my mentor, and we planned to readdress ground rules at the start of the lesson. As Lebor (2017, p.134) suggests, negotiating ground rules and revisiting on a regular basis, I revisited these rules and put them in place for 3 weeks. I continued once those rules were established and the students followed them. The students demonstrated positive attitudes towards learning once the rules were followed. It benefited those students and the whole class by reducing the distraction.  However, even though these strategies worked in my teaching context, they might not work in other contexts, as Labour (2017) points out, what if the students do not want to stick to the rules? Behaviour issues negatively impact students’ learning, and these disruptive behaviours need to be addressed on time (Buchan, 2025). Teachers should not accept the poor behaviour.  
What now: 
I realise that disruptive behaviour may appear at any time during the teaching. As a trainee teacher, I was a bit uncomfortable addressing the ground rules at the start of teaching. With staff support, the ground rules were revisited, and put in place. Students’ engagement improved.  The interesting fact was that we decided to mix the group, as many teachers and educators suggested, as a strategy to manage behaviour and engage students; however, this approach instead created more disruptions. So, acknowledging that what we think works might not work in every situation. The context matters to learning.  Clear instructions and delivery skills play significant roles in managing behaviour and supporting students’ engagement in learning, as evident in the lecturer’s class and in other lecturers' classes I have attended and observed. As I progress through my course and practice in my placement and other sectors, I plan to build confidence to give clear instructions and to practice delivering effectively. I would consider including questioning techniques effectively in my future lessons as these techniques were seen as effective to manage behaviour and support students' engagement. No two classes were the same, and there is no guarantee that it will always go well, even in the best-behaved classroom. So, I would not compromise on planning and preparing well for all lessons.   As outlined in professional standards (Welsh government, 2023, p.16) I will critically reflect on own values, knowledge and skills to improve learning, appraising my own practice, seeking to share things that work well and collaboratively sharing good practice with peers to support improved learning outcomes and adapting it in the light of reflection and feedback, including feedback from learners and other professionals. The SMART action plan has been included in the appendices below. 
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	Teacher

	A

	Date
	03.02.2026


	Group
	Level 6 – Health Care Management


	Topic/Context
	Health Outcomes


	Notes on the lesson:

	· A warm welcome to all students 
· Open 
· Used teaching and learning strategies in various ways.
· Gave plenty of time to students at feedback time – students brought many examples of lived experiences
· The lecturer moved around the class
· Inclusive teaching 
· Break
· Teaching materials and resources suitable for the learners 
· Open questions – Lots of how and why questions during the lessons, for example, ‘Do you think unemployment contributes towards health outcomes?’ 
            Use of case studies engaged students well
· The lecturer spoke a bit louder to draw the attention of the students to manage the noise. 
· Clear instructions for group work
· Some students were eating while engaging in learning
· Some students went out – did not need permission from the lecturer – it was not affecting the activity
· Both the students and lecturers appeared,  relaxed, and respectful to each other. 

  








	

	What I have learned:

	
· Using various strategies in teaching and learning supports students’ engagement.
                                                       Inclusive teaching practice promotes behaviour management and students’ engagement in learning. 
· Adult learners bring lots of experiences – encouraging students and listening to  their views and experiences enhances students’ participation and engagement in learning
· Creating a respectful and positive relationship with students is helpful to manage behaviour and support students' engagement.
· Moving around in the class can be an effective strategy to manage behaviour.











	

	Targets to improve my own practice (mapped to professional standards):

	1. To build confidence to use the questioning strategy effectively. 

Professional Standards: Demonstrate commitment to learners, their learning by supporting and stretching learners.
2. To improve my way of delivering.
Professional standards: Maintain and update knowledge of my subject(s) and how best to teach and assess them.


	












Teacher Observation Form 
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	Teacher

	B

	Date
	
09.02.2026

	Group
	
LEVEL 3 – Health and Social Care 

	Topic/Context
	
Principles and Context - College

	Notes on the lesson:

	· Welcome students
· All students in the class came on time
· Workbook – handouts- the lecturer prepared a workbook with coloured pages for some students- inclusive teaching resources.
· The lecturer started with asking students about their placements, as they were back to college after their placement – lots of experiences shared by students
· Did recap – students contributed
· Introduced the topic and how to do the question – explained, clarified
· While presenting – paused at different times and asked students lots of open questions – provided prompts to encourage students 
· Used Wordwall – interactive – students engaged 
· Went around the class when found one group of students were chatting, 
· Asked students how much longer they needed time to complete the task
· The activity was based on scaffolding 
· Clear instructions

· Break 

· Another group of the same level 
· Reminded of phones not needed to use in today’s lesson – ground rules
· Some very enthusiastic students 
· Lots of noise from one group, laughs – the lecturer waited until everyone was ready for the lesson - Girls on that table, listen I am speaking
· Spoke a bit louder to bring the students back to attention
· The lecturer planned for a quick break as the students were demonstrating disengagement towards the lesson
· 10 mins break – reminded to come back aft 10mins with firmness. Students came back on time. 
· Lesson started – all students engaged better after the break, fully engagement and participation from students









	

	What I have learned:

	· I learnt no two classes are the same. There were two different groups of same course and level. The teacher used teaching approaches differently to manage the behaviour of the students and to engage them in learning. I also learnt that establishing ground rules helps manage students' behaviour in the classroom. 

· Questioning were effective strategy to engage students 
· The teacher moved around the class but maintained the appropriate proximity. 

· Scaffolding-type activities were effective in this context and age group 

· Use of digital interactive activities in the lesson was very effective for student engagement. 







	

	Targets to improve my own practice (mapped to professional standards):

	3. To negotiate and apply ground rules at the beginning of my teaching. 
Professional standards: Demonstrate commitment to learners, their learning, safety and well-being
4. To plan and prepare for all lessons
Professional standards: Plan and deliver effective learning, teaching and assessment 
5. To plan to get feedback from learners to continually improve my practice. 
Professional Standards: critically appraising my own practice and adapting it in the light of reflection and feedback, including feedback from learners
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Lesson Plan 

	Topic: Implementing Food Safety Measures
	Class: Level 2 – Health and Social Care Group A&B


	Date: 12/02/2026

	Length of lesson: 1 hour 30 mins
	Number of students: 18

	Resources required: PPT, handouts, paper, pen, workbook




	Aim of Lesson: To develop awareness of implementing food safety measures by examining food safety hazards. 








	Learning Outcomes – The learners should be able to:


· Explain the importance of implementing food safety measures.
· Identify the food safety hazards that may arise when preparing, serving, clearing away, and storing food and drink.




	Previous student knowledge required for the session:	
Some knowledge of food safety, such as hygiene, laws






	Anticipated difficulties (if applicable):
Internet issues, technical issues - I will seek help from my mentor if needed. I will carry out a quick check before the lesson. 
Mobile phone use - ground rules will be explained at the start of the lesson as a reminder for learners using mobile phones for learning purposes and if any emergencies. 





	Professional Standards (where are these being met within the session)

· Plan and deliver the session effectively by devising a lesson plan with details and resources (before teaching and during teaching)
· Apply inclusive teaching practice to ensure each learner’s learning needs are supported and responded to (activities, feedback at each stage)
· Demonstrate dignity and respect towards learners by showing interest, listening and responding to their views and ideas (all the time during teaching)
· Words or phrases ‘diolch, ‘ da iawn’will be used to promote the use of WELSH language
· Create a safe learning environment by checking the environment of the classroom and the well-being of the learners (during the teaching session) 
· Use teaching strategies in various forms (lecturer, video, question-answer, feedback, discussion) to support learners to engage and achieve the learning outcomes 
· Value and promote equality, diversity, and inclusion by treating all learners and others
· Use assessment methods and give constructive feedback, question answers, discussion, group work, and pair work.



 





Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	
Introduction











Development 





















Plenary/conclusion




	
· Welcome
· Ground Rules
· Aims and objectives of the lesson
· Recap

· Icebreaker: “You’re going to a desert island. You can only take ONE item with you. What do you choose — and why?”

Video



Pair work: Discuss the importance of implementing food safety measures



Group work: Identify the safe practices when preparing, serving, clearing away, and storing food and drink.








· Recap of the lesson

· Any questions

· Thank you

· Workbook














	 

Question – answer, discussion



Discussion






Lecture




Discussion, lecturer, feedback






Discussion, lecturer, feedback







	

10 mins



10 mins






10 mins



 
10 mins






10 mins









40 mins
















	Assessment Strategies: when and how are they included within the lesson?

Learners’ previous knowledge about food safety measures will be included through question and answer at the introduction stage of the lesson. Other assessment methods such as discussions, feedback, and group work will be included within the lesson at the development stage.  Recap, Question – answer, feedback will be used in the plenary/conclusion. 







	Informal reflection (to be completed after the session)

The lesson went well and followed the planned structure. Learner behaviour showed noticeable improvement, and the ground rules were revisited at the start to reinforce expectations. Students were engaged throughout the session.
As there was some time remaining, I extended the learning by setting a group research task on food poisoning, viruses, and bacteria (Group A – Food Poisoning, Group B – Viruses, Group C – Bacteria). Each group then presented their findings to the class. Learners responded very positively and engaged fully with this activity.




















SMART Action plan for professional development in relation to behaviour management/learner engagement.  
	Target
	Specific
	Measurable
(What)
	Achievable
(How)
	Realistic
(Why)
	Time-bound
(When)
	Professional Standards

	Building confidence in giving instructions
	Observe other professionals,
Practise using digital technological software platforms, for example, PowerPoint   
	Ask peers or other lecturers to observe and practice using PowerPoint. 
	Seek feedback from peers or lecturers,
Use the feedback feature of PowerPoint
	To build my confidence 
	May 2026
	Critically reflect on one's own values, knowledge and skills to improve learning

	Negotiate ground rules/learning agreements
	Negotiate ground rules at the start of the lesson and revisit them. 
	Establish ground rules according to context and circumstances
	Include ground rules in the presentation slides. 
	To minimise disruptive behaviour and support students in learning engagement. 
	At the start of the lesson in future practice. 
	Demonstrate commitment to learners, their learning, safety and well-being

	Prepare and plan for every lesson
	Create inclusive teaching and learning resources
	Lesson preparation and planning on time. 
	By giving consistency, by devising lesson plans
	To support students to engage in learning in order for them to succeed
	Ongoing
	Plan and deliver effective learning, teaching and assessment by identifying, preparing, delivering and assessing learning programmes
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