A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience.

This assignment will analyse multiple assessment for learning techniques and how they can be used as a pivotal element of children’s learning. It will also demonstrate how these techniques are a vital area of assessment for teachers in the classroom. Throughout my assignment I will use a number of Areas of Learning and Experience (AoLE’s) across three separate learning episodes to highlight the significance of Assessment for Learning (AFL) for both pupils and teachers. One of the main areas of focus throughout my writing will be the progression of pupils throughout my chosen AoLE’s and my decision making process centred around AFL and its effects on learning. 

My chosen hypothetical class will be in Key Stage 2 (KS2) and will be a Year 3 class. The pupils will be from ages 7 to 8 and the importance of AFL to these pupils will be illustrated throughout my assignment. Pupils in the class will have a variety of differing ability levels and each will be at a different level of learning in comparison to that of their peers. I decided to work closely with the Year 3 class as they have recently commenced their KS2 studies, therefore, will need support to accompany their basic knowledge of the AoLE’s from their years in the foundation phase. As stated above, whilst I chose this hypothetical year group because of their position in KS2, the opportunity to work with a variety of pupils working at completely different levels in each of the chosen learning episodes was also a key factor. 

The pupils are assessed using red, amber, green ratings (RAG) which will clearly enable me as the teacher to identify the pupils’ strengths and weaknesses in the chosen AoLE’s. To briefly outline the make-up of the class, there are 3 or 4 pupils who are on the red end of the RAG scale. These pupils have Additional Learning Needs (ALN) and require constant 1 to 1 support from either Teaching Assistants or myself throughout the tasks they undertake. The majority of the class are situated in the amber zone on the RAG scale. These pupils are relatively confident in a select few areas of their learning, however they do require support in some other areas of their learning. Assessment for Learning is extremely beneficial to these pupils as it allows me as the class Teacher to clearly identify the areas in which these pupils require extra attention. Finally, there are a handful of pupils in the class who are in the green category of the RAG spectrum. These pupils are relatively confident in the majority of their studies and require little support in their work from myself as the class Teacher or from the support staff in school. Assessment for Learning will be a key component in all pupils’ learning to assist them individually in the identification of where they are in respect of their learning journey and will also enable me to evaluate their progression in the chosen AoLE’s. 

The class will undertake three different learning episodes as lessons and these will involve a different AoLE in each within which they will seek to develop skills from the progression steps provided in the curriculum for each of the AoLE’s. In addition, AFL will be continuously integrated throughout the lessons to demonstrate progression in the identified skills within each learning episode. 
The first learning episode will be based around the Health and well-being AoLE and will involve the effective use of space whilst moving confidently in a safe environment. Throughout this learning episode the pupils will use a variety of AFL techniques to guide their learning such as the thumbs up, thumbs down method. They will also utilise the More Knowledgeable Other (MKO) method which will help pupils and their peers assess their learning. 

The second learning episode will hold a high influence on the Mathematics and Numeracy AoLE but will also involve areas of Humanities as pupils look to develop their understanding of temperature and combine this with their knowledge of the locality and the wider world. This learning episode will also be supported by many AFL methods that will guide the pupils learning and support. This will include methods such as think-pair-share and basketball not ping-pong to enable them to evaluate their own aswell as their peers’ learning and to provide me with an understanding of their progression. 

The final learning episode with a strong reliance on AFL to aid progression will be within a Languages, Literacy and Communication session, which will be focused on guided reading with a view to improving pupils’ personal communication through reading in groups. AFL techniques such as peer assessment and instant feedback will aid the progression of learning in this session and will be used from the introduction all the way through to the lesson plenary. 

Assessment for Learning can be thoroughly used as a tool of progression and will be further analysed through the planning discussion to demonstrate the effectiveness of using AFL within a classroom environment. It will be used to support the progression of chosen skills from the draft curriculum for Wales 2022, using the ‘What Matters’ areas of the curriculum. This will improve the development of physical well-being in the Health and well-being AoLE, focus on enquiry and prior knowledge and experiences from the Humanities AoLE and progress listening and reading skills through the Languages, Literacy and Communication AoLE. By integrating AFL as a key component within lessons, it provides an opportunity for pupils to create their own learning opportunities and enables teachers to assess pupils and to identify areas for improvement and progression using the new draft curriculum and its progression steps. “Effective teachers integrate AFL in their lessons as a natural part of what they do” (Cambridge Assessment International Education, No Date). 

Assessment for learning can offer a variety of opportunities for pupils and teachers to progress in their studies through formative assessment provided by teachers, peers or independently by students to progress in their learning and involve themselves in what they learn as stated by the Cambridge Assessment International Education (No Date).  

Specific examples of possible AFL techniques which could support progression are ‘Ask the audience’ which is a class and peer initiative that can benefit more than one pupil in class to combine answers and opinions which in turn would contribute to a full class discussion leading to the eventual correct answer which is understood by all pupils. Formative assessment is essential in primary school as it allows pupils and teachers to continuously monitor and evaluate specific pieces of work by setting targets, marking progress and identifying strengths and weaknesses. It is important to undertake formative assessment on a regular basis, as it allows future progress to be made and subsequently by using formative assessment the learning can take place at approximately double the rate according to Black and Wiliam (1998). 

Assessment is applied in all lessons as a means of progressing pupils through the curriculum. Continuous assessment will provide opportunities which have an effect on both pupils and teachers. From a teacher’s perspective, through planning and assessing learning, they are able to plan and identify key areas within a lesson whereby the use of AFL can positively impact the learning. For example, by using a specific AFL method and matching it to a skill to the teacher is able to determine if pupils have successfully understood and developed that particular skill. It is important to assess learning not just for progress but also to be ‘’clear about the reasons for assessment and plan in advance for the intended uses of assessment results’’ (Donaldson, 2015), which is supported by the Assessment Reform Group (2002), who state that seeking evidence to identify where learners are in their learning, is a key reason for the use of AFL.

Assessment for learning not only assesses learning, it informs learning. This is enabled through continuous progression and improvement of key skills related to the curriculum. The use of a wide range of AFL techniques is highly beneficial and these can be relevant to each lesson through planning and targeting the skills being tested within the learning. One particular method of AFL commonly used and regarded as an extremely dependable approach is ‘peer assessment’. Through, the use of the ‘peer assessment’ technique in formative assessment, pupils can not only judge their own work on set tasks, but also access the knowledge and opinions of peers within the assessment process. There are numerous techniques of self-assessment, which can be used to benefit pupils’ learning, however opportunities for pupils to thoroughly assess their work further can be enhanced when using peer assessment. The use of peers in the assessment process for progression can be constructive for learning as it administers a different outlook on work enabling peers to provide a more clinical and honest view on the work of a learner. Through self-assessment, a learner may find the tendency to be too harsh on themselves, or on the opposite side of the scale, become too lenient, which leaves them with the opinion that they are at a specific level with their work, which in reality they are not actually achieving. 

Assessment for Learning techniques such as peer assessment have a clear significance. Not only does it benefit the learner whose work is under assessment, the peers also benefit from this method as it demonstrates the understanding and knowledge of the peers and their ability to feedback and critically comment on a learner’s work. This is supported by Donaldson (2015) who believes that looking at others’ performance in school and making evaluations shows the understanding other pupils have of that particular piece of work. 

However, a number of others state that peer assessment holds high limitations which may affect the original view of Donaldson who believes it benefits all learners, whereas the Center for Education Innovation (No Date) say that some pupils may not interpret information correctly and find the experience of assessing peers difficult leading to the outcome being wrong. This counteracts the opinion of Donaldson and demonstrates the possible limitations of peer assessment.
  
Assessment for Learning is thoroughly analysed and considered by Donaldson within ‘Successful Futures’ due to the effectiveness it holds within the classroom and the undoubted impact it will have in education within the coming years. In his discussions, Donaldson clearly believes AFL will change and progress learning and his opinions have been clear when stating what needs to happen in order for AFL strategies to become successful. 

[bookmark: _GoBack]Donaldson’s views could come into effect when the new curriculum is set in 2022. Donaldson (2015) states that the focusses of AFL should be to use many techniques to assess learning, whilst ensuring they are appropriate to the purpose of learning and forming assessment frameworks that provide a clear strategy based on the children’s learning and what steps the learners must take to act on the assessment of their learning. These steps and statements from Donaldson along with the continuous use of AFL within schools are vital, to the progression of learning in primary schools, regardless of the relatively few limitations put forward regarding the use of AFL,. Using assessment for learning effectively can “provide important information to parents and society at about educational performance, to improve schools and teaching practice” (OECD, 2014).

The first of the three learning episodes to be undertaken by the class is a Health and well-being session (See Appendix 1), which has a high impetus placed on movement and safety. Pupils will combine the progression steps of the new draft curriculum for Wales with their success criteria in order to be successful and to contribute in this learning episode. Welsh Government (2019a) note these progression steps. These are integrated into this first learning episode where pupils will look to develop their ability to respond creatively to instructions whilst moving safely in and out of a variety of spaces. 

As stated above, the overall aims of the lesson will be around the combined idea of safety and movement.  However, the pupils will also focus on using a wide range of cross-curricular responsibilities throughout this lesson alongside the main Assessment for Learning focus to enable learners to evaluate what they have done and to allow myself as the teacher to identify areas for improvement. In this first learning episode, the activities will be enjoyable however, the AFL integration is key in evaluating the learning. 

Within the introduction, pupils will warm-up with the specific focus of safety and movement in mind through a ‘Follow the Leader’ drill. Through the use of AFL techniques such as ‘Big Questions’ and ‘Thumbs up, thumbs down’ the pupils will evaluate their learning by contributing to important questions such as “Why is it so important to warm-up properly?” and then using the ‘Thumbs up, thumbs down’ technique to demonstrate an understanding of their awareness of the task in hand. Throughout the lesson it will be vital to link the learning back to the learning objective and success criteria. This can be achieved effectively by using the AFL techniques to enable pupils to demonstrate their understanding of safety and movement in the area they are working in. 

Throughout the main activity of the learning episode, pupils will participate in an assault course activity, which will provide challenges and tasks that they must work through both individually and in teams in order to successfully complete. Many cross curricular learning opportunities will be presented throughout this activity with pupils demonstrating elements of the Digital Competency Framework (DCF) within their work through the use of iPads to follow simple instructions through saved QR codes. 

Along with linking their work to the DCF, pupils will also incorporate areas of the National Literacy and Numeracy Framework into their physical education session through discussion and completion of tasks within groups as stated by the Welsh Government (2008). Due to the complexity of the assault course task, I decided to use specific AFL techniques to ensure that pupils are aware of what they are required to do at all times. 

Following my explanation of the required task to the class, the use of the ‘More Knowledgeable Other (MKO)’ AFL strategy will be important to capture the attention of all learners. This technique involves using a pupil from the class as the MKO to repeat the explanation I provided to the class. In doing so, this will enable me to assess if the class have paid attention and are aware of all their requirements during the lesson. This particular AFL strategy, could be supported by Donaldson (2015), who states that children’s work is linked to the four purposes of the curriculum when they can explain ideas and concepts that they are learning about to become ambitious, capable learners.  This method of AFL could be considered as affective and versatile as it could be used in a variety of different learning episodes including classroom based sessions where the teacher wants to gather and maintain continuous concentration and attention from the learners. 

The importance of AFL techniques is supported with the work of Vygotsky (1978) who believes that pupils construct their own knowledge and understanding when in school. This can be closely linked to Assessment for Learning as pupils control their learning by evaluating and analysing what they have done to amend mistakes for their future benefit. 

This idea that pupils construct their own work and have control over their learning using AFL is evident in the second learning episode where I will lead the Year 3 group in a session which primarily focuses on the Mathematics and Numeracy AoLE, whilst also incorporating elements of Humanities into the overall lesson. Choosing these AoLE’s allows me to assess the pupils’ prior knowledge of temperature following previous lessons on the topic and also enables me to gather the opinions and knowledge of pupils through the Humanities aspect of the learning episode. The main progression steps from the draft curriculum that will be linked to the success criteria (See Appendix 2) will see the class developing enquiry and investigatory minds to come to conclusions aswell as experiencing different symbols and numbers in a range of practical contexts. 

Within the opening phase of the lesson, pupils will gather to participate in a recap of temperature, to ensure they are fully aware of the required task. Questions asked by myself will assist them in triggering their prior knowledge of the topic. AFL will then become prominent within the session as methods such as ‘Basketball not ping-pong’ will be used to evaluate answers and arrive at a correct answer. This will be achieved via the gathering of opinions of more than one pupil in class to compare and explain reasons for their answers. Also, the use of ‘Think-pair-share’ would be effective for the pupils to enable them to contribute in class discussion, following the individual and paired discussions where they will have come up with ideas based on their own and others’ knowledge of the topic. 

I decided to use this approach to improve the skills mentioned above as they allow pupils to discuss their answers with peers and contribute in full class scenarios where they can arrive at a correct answer where all pupils are able to understand the reasoning behind that answer. Throughout the lesson the differentiation of pupils is also analysed in detail and the support of teaching assistants and myself will benefit pupils who may find this topic and activity challenging. 

Within the main activity of this lesson pupils combine their knowledge of Mathematics and Numeracy with their learning from the Geographical aspect of Humanities. Firstly, taking part in a worksheet exercise where they will individually focus on the temperature element of the learning episode, followed by a group activity combining their temperature work with their basic general knowledge of their locality, Wales and the wider world as stated by the Welsh Government (2019b). Throughout this activity, the main AFL strategy used is ‘Think-pair-share’ as the group work will eventually lead to class discussion through the duration of the main activity to arrive at the correct answers. I chose this AFL technique as it provides pupils with an opportunity to discuss their answers and their reasoning behind these answers and to provide feedback to their pairs or groups. They would conclude the activity by sharing to the wider class group. By using this method, peers can identify where they may have gone wrong and analyse others’ opinions in order to benefit personal learning. It will also provide me with a clearer understanding of which pupils need specific support with the AoLE’s we have focused on during this session. 

Finally, during the plenary of this learning episode there will be a strong focus on developing progression in the skills mentioned by using the ‘Ask the audience’ AFL technique. This involves asking a pupil a question and if it becomes apparent that they are struggling, a helper would then, be nominated to potentially provide the correct answer. This will be undertaken when participating in a recap session for the topic of temperature. As the class teacher, I will ask key questions (See Appendix 2) which will require the pupils’ full attention to attempt to answer. I would use the interactive whiteboard as a resource to support learning and if the pupil chosen is unable to answer the question, a helper can then be called upon to provide the correct answer and reasoning. This demonstrates to me as the teacher which pupils understand the questions and more importantly highlights those who do not. This demonstrates the effectiveness of the AFL strategies used in this learning episode to help support progression in pupils’ learning. 

The final learning episode will be based around the Languages, Literacy and Communication AoLE from the new draft curriculum for Wales (See Appendix 3). The pupils will be split up into groups based on their ability to show differentiation and each group will be supported according to their ability. The main aims of the session will be to improve their overall communication skills and deduct when responding to reading by showing understanding of what they have read, this coming from the Welsh Government (2019c). I decided to incorporate AFL in this learning episode as it provides a breadth of opportunity for both pupils and myself to evaluate learning and adapt for change when working on the skills in this lesson. Throughout the opening phase of the lesson, the pupils must contribute to group discussion via questions I will ask in relation to the book. These questions will reinforce the pupils’ knowledge of story reading in a guided reading environment.

Following the introduction of the book and brief discussion on what the book is about using the synopsis, the pupils will then begin reading the book one page at a time, with all pupils in each group being given an opportunity to read. By differentiating group ability this will benefit each group as all children will be at a similar reading level and will be able to provide beneficial feedback to their peers using ‘Peer assessment’ whilst also not feeling intimidated by pupils at a significantly higher level. Through the use of this AFL method pupils can receive valuable advice which will assist them with the evaluation of their own and their peers’ learning. This can be combined with the AFL strategy of ‘Instant feedback’ which allows for on the spot constructive criticism which will allow pupils to change and improve their communication skills in relation to the learning objective and success criteria, there and then. 

Although pupils will be receiving advice and assessment by their peers through this activity, it will be important to thoroughly self-assess their own work in the process as Black and Wiliam (1998) note that by having good discussion with peers and teachers it can promote reflection on personal thinking that will effectively become essential to good learning.

Following detailed discussions and productive analysis of work by both peers and myself, it will also be important for pupils to contribute in a plenary which includes an AFL strategy aimed at further engaging pupils’ thinking. It will also present a further opportunity to evaluate personal and peers’ communication skills. The relevant AFL technique for this is ‘Allow-time – acting on feedback there and then’. This technique will provide opportunities for pupils to gain advice from peers and myself which they will be able to act on immediately in order to demonstrate progression of their skills in this AoLE. 

For example, with the aim being to improve communication skills, a pupil could have noticeable trouble with expression using punctuation, therefore it would be an opportunity for this pupil to read a section of the book again and improve upon their communication skills. The importance of assessment for learning and as stated by Peacock (2017), engaging with assessment can help identify where pupils have had misconceptions, this then allows time to enable more practice and use a variety of AFL techniques to subsequently improve on original results from any learning episode pupils participate in.  

Assessment for Learning was an explicit component of the learning episodes seen in this assignment due to the effectiveness and importance of meeting educational goals and standards in lessons whilst demonstrating understanding of the chosen Areas of Learning and Experience according to Edutopia (2008). AFL doesn’t only judge pupils learning, it gives guidance and information for the personal benefit of pupils in their progression of specific skills but also benefits teachers so we can plan specific tasks aligned with chosen methods of AFL to assess how the pupils are progressing and where they require support in the future. 

Through the effective use of AFL, you are aiming to make a change in the learning of pupils. This can either, be executed through follow up activities or lessons regarding the use of AFL methods in the initial learning episode, or by improving understanding of skills and topics that the pupils are learning. Overall AFL extends significant opportunities for progression throughout all methods of assessment to both pupils and teachers. 

There are many benefits to be gained from using assessment for learning. It provides an indication of pupils’ progression, allowing teachers and parents to identify where the learners are within their learning. Other significant benefits include the opportunities for us as teachers to recognise areas requiring improvement, which can lead to in depth planning for future lessons. As stated by CfBT Education Trust (2013) the relationship between high test scores and the use of AFL shows a positive correlation that supports the idea that AFL is also statistically proven to be a key component relating to success and progression in school. 

The viewpoints of teachers may differ regarding the use of AFL, however it is often integrated as a main element of all teachers’ lessons, to support what is being taught and to enable teachers to identify areas within lessons which require improvement in order to positively impact upon the pupils’ learning in the future. This is supported by Black and Wiliam (1998) who mention the fact that using AFL and gathering information regarding the pupils’ understanding can in effect, allow for effective planning for future lessons. 
Appendix

Appendix 1 – 

	Student-teacher
	Ben Matthews
	Class:
	Year 3

	AoLE or Subject
	Health and well-being
	Date:
	

	Lesson Focus:
	Safety and Movement

	Meaningful links to Curriculum 
	Health and well-being
Developing physical health and well-being has lifelong benefits.

	Meaningful links to:
Cross Curricular Responsibilities
	LNF
· Learners are able to check understanding by asking relevant questions or making relevant comments. 
· Learners are able to speak clearly, varying expression to help listeners. 
· Learners are able to use talk purposefully to complete a task in a group.
DCF
· Learners are able to follow a simple sequence of instructions. 
· Learners are able to use digital devices and media with care, e.g. handle appropriately.
· Learners are able to use an icon to open a saved file. 

	Personal Targets (Linked to QTS and identifed in weekly review) – 




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· I have developed my ability to respond creatively to instructions, moving safely in and out of a variety of spaces when working on my own and with others. 
· I can recognise and respond to behaviours and situations that are harmful to my physical health and that of others. 




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· Being competitive and working as a team to win. 
· Take part and show effort in physical activity. 
· Using the lesson as an opportunity to be aware of safety and fitness aswell as improving listening skills. 
	· Thumbs up, thumbs down technique as a method of self assessment. 
· MKO (More Knowledgeable Other).
· Big Questions.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Within the introduction of the lesson there will be a simple, step-by-step explanation regarding the activities the class will undertake which will closely link to the success criteria. Explain the main activity and what the pupils must do followed by introducing a warm-up task which will be a ‘Follow the leader’ activity. 
Questions – 

“Do you understand?”
“Why is it so important to warm-up properly before physical activity?”
	Pupils will listen closely to the introduction and follow all instructions showing that they understand what is expected of them. All pupils must answer questions asked and adhere to the rules set such as avoiding collision and bumping into one another which promotes the safety element of the session as stated in the learning objective and success criteria. 

Assessment for Learning within introduction – 

· Big Questions. “Why is it so important to warm-up properly before physical activity?”
· Thumbs up, thumbs down. Pupils showing that they understand what they must do in the lesson. 
	Cones – marking out the area in which they complete their warm-up in. Once again reinforcing the idea of safe practice and avoiding collision with peers. 

Whistle – teaching resource to signal the start and end in the starter activity aswell as attempting to gain pupils’ attention. 

	

Teaching & Core Learning
	
As the teacher, an assault course will be drawn out using the learning space (hall or yard, weather dependent). There will be four stations with the main aim being to use space effectively in confined areas whilst improving fitness in a competitive manner. 
Each station will be drawn out with different activities. 
Station 1 – scan QR code using an iPad to see the drill on that station which will be ‘10 star jumps’. 
Station 2 – poster placed showing another drill which will be 15 seconds of dancing, timed by an additional adult. 
Station 3 – another poster revealing an activity which will be jogging on the spot for 20 seconds, timed by an additional adult.
Station 4 – scan one more QR code using an iPad to reveal a drill that involves jumping up and touching the floor on decent 10 times in succession. Pupils will then sprint to the finish line to complete the activity. 

Questions –

“Can anyone explain to me what is required during this task and how to carry it out fully?”
 “Does everyone understand?”
	
Pupils will all take part in the main task of the lesson which will be the assault course. Using the insturctions provided they will work through the assult course in teams of roughly 5 or 6 depebdant on the number of pupils who are in the class on the day. The activity will be catered to all pupils so that everyone in the class can participate, although, two of the ALN pupils will need support from an additional adult when using the iPads and when understanding the instructions on the posters. 
To engage the pupils, finding a More Knowledgeable Other (MKO) will be an important element of the session with a particular pupil being asked to explain the assault course to the class so that they and their peers are aware of the tasks in hand. 
The pupils will be expected to work independently and in teams at different points in this lesson to overcome any challenges individually, aswell as trying to win points for their team. 

Assessment for Learning within Main Activity – 

· More Knowledgeable Other (MKO). Ensure a chosen pupil knows what tey are doing which will then be repeated to the class for an overall understanding. 
	Cones/Chalk – to mark out the assault course.

iPads – for scanning QR codes. 

Posters – for instructions on stations and QR codes. 

Stopwatches – to time the two stations with time constraints. 



	

Plenary
	Gaining the class’ attention to explain a ‘cool down’ activity that will just recap the class’ knowledge on the lessons success criteria and reinforcing that they have paid attention and understood the elements of movement and safety. 

The ‘cool down’ activity will be a good reinforcement of this. A game of ‘stuck in the mud’ will be played where the pupils must learn to dodge one another and use the space effectively and safely whilst fulfillng the aim of the game. 

Questions – 

“Why is a ‘cool down’ activity equally as important to the warm-up?”
“Can anyone recap and tell me what were the main aims for the session and how did our activities help us meet these aims in our success criteria?”




	Pupils must ensure they continue to concentrate and pay full attention to the lesson. Taking part in the ‘cool down’ activity and understanding why they do these activities at the end of sessions. 


Assessment for Learning within Plenary – 

· Thumbs up, thumbs down. Once again, using this technique to checkunderstanding and for pupils to take control of their ow learning by saying whether they thought the way they interacted with the activities was good, okay or not good. 

	




























Appendix 2 - 

	Student-teacher
	Ben Matthews
	Class:
	Year 3

	AoLE or Subject
	Humanities 
Mathematics and Numeracy
	Date:
	

	Lesson Focus:
	Temperature and Countries around the World

	Meaningful links to Curriculum 
	Humanities
Developing an enquiry mind enables learners to explore and investigate the world, past, present and future, for themselves. 

Mathematics and Numeracy
The number system is used to represent and compare relationships between numbers and quantities. 

	Meaningful links to:
Cross Curricular Responsibilities
	LNF
· Learners are able to listen carefully and make connections between what they are learning and what they already know.
· Contribute to group discussion, sharing ideas and information. 
· Take an interest in information beyond their personal experience. 
· Select appropriate mathematics and techniques to use.
· Explain results and procedures clearly using mathematical language. 
DCF
· Use digital devices within a controlled environment, time and context, e.g. use for a given time and specified outcome.

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· I have had opportunities to participate in enquiries, focusing on my locality, Wales and the wider world.
· I can use my experiences and knowledge to frame appropriate enquiries.
· I have experienced numbers below zero in pratical contexts, including temperature measurements.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· Having the ability to read thermometers carefully and accurately. 
· Making personal enquiries and opinions with reasons for choices. 
· Matching temperatures with countries based on prior knowledge, experience and what has been taught in this lesson.  
	· Ask the audience.
· Basketball not ping-pong. 
· Think-pair-share. (Peer Assessment).





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Recap with the class on the topic of temperature and explain the tasks in hand. 
Using the whiteboard to draw out thermometers and engaging the class in discussion on what they already know about temperature. 
Constantly testing the class’ knowledge on temperature will support them and benefit them when it comes to completinh the main activities of the session. 

Questions – 

“Can anyone tell me how to read a thermometer and what are the units of measurement?”

	Interacting throughout this part of the lesson will be important as the pupils will be constantly questioned about their prior knowledge of temperature following previous lessons. Pupils must pay attention to understand the task of the main actvity which will link their temperature and thermometer reading skills with their basic knowledge of countries around the world. 
To take into account differentiation, the tasks given will be set at different abilities and the support of teaching assistants will allow those of a lower ability in this particular Area of Learning and Experience to ask questions that support their learning. 

Assessment for Learning within Introduction – 

· Think-pair-share. Using this method to answer questions given and to regain a basic understanding of temperature that will support them in their main activities. 
· Basketball not ping-pong. This can be used to gather more than one answer to any question asked, which will then be folllwed by class discussions to decide which answer would be the correct one. 
	Whiteboard – use to draw thermometers and draw readings onto them for the class to interact in their recap of temperature. 


	

Teaching & Core Learning
	As the teacher, splitting the groups up into tables based on ability in Mathematics and Numeracy will be important as it is the main focus of the session. This will allow learners to work with the support of peers at the same level, aswell as working with the support of teaching assistants. 
Set the tasks will then be the next step, introduce both tasks and explain what exactly the pupils must do.
Task 1 – worksheet on temperatures. List of 10 thermometers with different readings that the pupils must write down the reading on each thermometer.
Task 2 – a group activity. When all pupils from each group complete task 1 they must work as a team on a matching task that sees 16 cards in total (8 different temperatures and 8 different countries), the aim of this particular task is to match each temperature with the country that they think it would be that temperature in. The first group to complete this matching task will be the winners (although, all temperatures and countries must be matched correctly). 

Questions – 

“Does everyone understand what they are doing?”
“What country do you think matches that temperature?”
“Why have you chosen that temperature for that particular country?”
Does anyone need support with their thermometer reading?”
	Pupils must once again interact with the task and differentiation is clear as the children with higher ability in Mathematics will be given a much more complicated task sheet than those in the lower levels in Maths. 
Working as part of a team is also very important in this lesson as good communication and sharing ideas and opinions is going to be crucial in the groups being able to complete the matching task. 

Assessment for Learning within Main Activity – 

· Think-pair-share. This will follow the matching activity when the class discuss the matched temperatures and countries to find out which group did the best. 





	Cards – for the temperatures and countries matching task. 

Worksheets – for task 1. 

Thermometers – for the pupils to have a hands on view of a real thermometer to help with their work. 

	

Plenary
	Recapping temperature as a whole with the class and asking as many questions as possible to see that the class has had a good understanding of the topic and enjoyed working on this lesson. 
Play a simple end of lesson game with the class to finish the topic, this will be done using the interactive whiteboard and online adjustable thermometer so the pupils in class can take it in turns to guess the thermometer reading on the interactive board. This will again reinforce understanding and enable a clear view of how the pupils managed to interact with these tasks.  

Questions – 

“What is temperature?”
“What are the units of measurement?”
“Can anyone tell me the temperature on the board?”
	Full engagement in session and topic recap. Pupils must take part in discussions and attempt to answer questions where possible. 
The differentiation levels will still be considered when asking questions and support could be provided to those who struggle to answer questions by giving the chance to ‘ask the audience’ as an AFL technique.


Assessment for Learning within Plenary – 

· Ask the audience. A pupil will be asked a question and if they seem to be struggling they can nominate a helper to give an answer to the question given. 

	Interactive whiteboard – for the adjustable thermometer task at the end of the lesson. 




























Appendix 3 – 

	Student-teacher
	Ben Matthews
	Class:
	Year 3

	AoLE or Subject
	Languages, Literacy and Communication
	Date:
	

	Lesson Focus:
	Improving communication skills in guided reading

	Meaningful links to Curriculum 
	Languages, Literacy and Communication
Learners who listen and read effectively are prepared to learn throughout their lives.

	Meaningful links to:
Cross Curricular Responsibilities
	LNF
· Contribute to group discussion, sharing ideas and information
· Learners can read aloud using punctuation to aid expression.
· Using information from texts in their discussion or writing. 
· Pupils can review and improve sections of their work.

	Personal Targets (Linked to QTS and identifed in weekly review)






	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Using simple inference and deduction when responding to what I read, asking questions and showing my understanding of content. 
· I can read aloud with expression, paying attention to punctuation.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· Listen to peers carefully to allow for improvement in personal reading skills. 
· Using feedback productively as a way of improving communication skills. 
· Having the basic use of different techniques to show good reading in a group situation.
	· Allow time – acting on feedback there and then.
· Instant feedback – given at the time alongside the learning. 
· Peer assessment. 




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	


Opening phase  (with links to  prior learning)

	
Introducing the task in hand, it will be important as the teacher to gain the attention of the groups of readers so that they are aware of the importance of communication skills. 
Introduce the book and then ask key questions that will trigger the pupils’ knowledge and understanding of this guided reading activity.
Following the introduction of the task, it will be important to ask questions to the pupils so they can engage with the book. As part of the opening phase it would be beneficial to read the synopsis/blurb and begin questioning about the story. 
Questions – 

“Where would you find the name of the author/illustrators?”
“What is the section of writing at the back of the book and why do we use it?”
“What do we think about the illustrations in this book?”
“Can anyone make a prediction regarding what the book may be about?”

	
Thorough engagement with questions and debate throughout the early stages of the task to ensure a clear understanding is gained for the remainder of the lesson. 
Groups are made up of 5/6 pupils and to highlight the importance of differentiation and ability within the classroom for this task it is important that pupils who are at a higher reading level are placed in groups with those of similar abilty. The three ALN pupils will be in a group with the other weaker readers so that they benefit from group experiences with peers of similar levels and can improve their communication with the help of a teacher and support staff. 

Assessment for Learning within Introduction – 

· Instant Feedback. A very important method of Assessment for Learning that can be used in this session to benefit pupils from on the spot feedback and opinons on any obvious errors that could be improved upon at that specific time.
	Guided reading book – x7 for teacher and pupils in the group. 

	

Teaching & Core Learning
	Main activity involving reading the book. The group will take it in turns to read pages of the book and continuously assess the pupils’ reading to ensure they are on the right track. 
As the teacher, continuously asking relevant questions regarding the book will be important so the pupils are reinforcing their knowledge and understanding of what they have read. 

Questions – 

“Why do you think this has happened?”
“What do you think of the different characters?”
“What can you tell me about the book from the first few pages and what do you think will happen?”


	Concentrating fully on the reading and using it as an opportunity to listen to peers reading and see what peers are doing in their reading that could help improve personal communication skills (linking back to success criteria). 

Assessment for Learning within Main Activity – 

· Instant Feedback. For any obvious recognisable mistakes in peers reading, help by acting on these mistakes straight away and improving communication. 

· Peer assessment. Peers listen clearly to one another and comment on their friends work to help them improve for next time they are reading in group scenarios. 
	

	

Plenary
	Recap the book with each group and ask questions that sum up the book as a whole. Using questioning thoroughly throughout this task as a tool to evaluate the pupils’ understanding of what they have read. Important to give equal opportunity to all pupils to have a say and give opinions. 


Questions – 

“Did you think that was going to happen?”
“What did you make of that part of the story?”
“Which of the characters were you interested in and why?”
	Using their short term memory to answer key questions from the teacher and peers. Acting on their mistakes by using AFL. 

Assessment for Learning within Plenary – 

· Allow time – acting on feedback there and then. Having peer feedback on reading and communication and acting upon this feedback to improve straight away. For example, a peer commenting on work and saying there was a lack of expression using punctuation. The pupil must then read a page or two again and look to improve their expression where appropriate. 
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