How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
Introduction: 
NOTE: Anonymity is paramount, therefore, the school and staff will not be named throughout. 
An SDP (School Development Plan), according to The Welsh Government (2016) allows for schools to set targets and how to act upon these targets, self-assess, track professional development of staff, and to track the work with pupils and guardians and the use of funding. The SDP also considers the opinion of headteacher and staff, pupils and guardians and “other persons the governing body considers appropriate” (Welsh Government, 2016, chapter 28 p. 2). The SDP is created through four stages, first being self-evaluaiton, secondly strategic planning, followed by making improvement/action and lastly, reviewing impact (Welsh Government, 2014). Once completed, the school re-enters the first phase, however, between the first step and last step, there must be a clear “vision” (Welsh Government, 2014 p. 7), to work upon once again. 
This Welsh medium primary school is located in Merthyr Tydfil. There were 443 children attending the school, including 66 part-time nursery children, according to the 2016 Estyn report. Only 2% of children came from Welsh-medium homes (Estyn, 2016). At the time of the Estyn report 13% of the pupils were eligible for FSMs (Free School Meals) (Estyn, 2016). The school is a leading school in health and wellbeing and holds seminars and sessions training other schools in their cluster. 
Estyn state: “Pupils are happier and healthier when wellbeing is embedded in school life” (Estyn, 2019) Therefore, this report will focus on the care, support and guidance and Additional Learning Needs within the SDP (see Appendix 1) with a deeper focus on the nurture class within the school (“Y Cwtsh”). 
Literature review:
Curriculum for Wales Guidance (2019):
In Donaldson’s Framework for Wales under the six ALOEs (Areas of Learning and Experience), Health and Well-being continuously draws attention to the need to develop resilience, learning to understand emotions and developing mindfulness skills (Donaldson, 2019). It also clearly states: “Healthy relationships are fundamental to our well-being” (Donaldson, 2019, p. 75). Donaldson argues that by teaching health and well-being, the pupils may ease some “…of the tensions that may exist” over time (Donaldson, 2019, p. 77). Donaldson alaso states that the use of health and well-being as an AOLE the pupils’ effectiveness as a learner may increase as they become more “competent and indeendent” (Donaldson, 2019, p. 77) while also allowing the pupils to understand when they truly need support and help (Donaldson, 2019). 
ALN (Additional Learning Needs) Law, 2020:
As nurture classes/groups are considered an ALN within this school, the new law which will come into effect in 2020 affects the nurturing classes/groups. The law hopes to support learner with ALN to “overcome barriers to learning and achieve their full potential” (Welsh Government, 2018, p. 2). This law is aimed towards those between 0 and 25 years of age and hopes to increase “participation of children and young people” as “part of the lanning process, along with those of their parents/carers” (Welsh Government, 2018, p. 3). 
Nurture Classes/Groups: 
Nurture groups or classes were originally developed by Marjorie Boxall in 1969 due to large social, emotional and behavioural needs (The Nurture Group Network, n.d.). All nurture groups should be developed around six principles of nurture, which are:
· “Learning is understood developmentally 
· [bookmark: _GoBack]The classroom offers a safe base 
· The importance of nurture for the development of wellbeing 
· Language is a vital means of communication 
· All behaviour is communication 
· The importance of transition in the lives of children and young people” (The Nurture Group Network, n.d.)
The school’s website lists these six principles of nurture as intrinsic parts of “Y Cwtsh” and plan around them continuously (Ysgol Gynradd Gymraeg Santes Tudful, 2019). 
Weare and Gray found that in 2003, social and emotional programmes were highly effective in promoting wellbeing in children. This was supported by Shucksmith et al in 2007. Research showed that using evidence to interventions such as individual interventions, group interventions and whole school interventions have positive “effects on mental health outcomes for children and young people”. (Shucksmith, et al., 2007). Cooper and Whitebread also concluded that that nurture groups were fruitful in positive results, they stated that nurture groups/classes “…added significantly to positive work that mainstream primary schools do with SEBD (social, emotional and behavioural difficulties) pupils” (Cooper & Whitebread, 2007, p. 187). A more recent study in 2013 collected both qualatative and quantative data through the form of questionnaires and interviews found “that children who attended the nurture groups made significant social and emotional gains” (Shaver & McClatchey, 2013). 
However, many argue that collecting data to measure the effectiveness of nurture classes is difficult, and therefore, could invalidate other results and findings (Dodds & Blake, 2015). Those who have attempted to measure the success of nurture classes and theories such as mindfulness, have found that growth mindset lessons made no difference to pupils’ skills in English or Mathematics (Ward, 2019). However, one could argue here, possibly questioning whether the impact on pupils’ health and wellbeing from nurture classes can truly be measured by test/skill scores. 
Boxall profiles
The Boxall Profile claims to help with identifying and assessing early, the areas that could be causing difficulty for the pupils (Boxall Profile, 2019). They also set targets which are individual to each pupil and are achievable (Boxall Profile, 2019). The Boxall Profile also claims to support staff who need to “review children and young people’s behaviour” (Boxall Profile, 2019). 
The Boxall Profile has been found to be valid and effective in several studies such as those published within The International Journal of Emotional Education (2011), it also received praise within this study as it did not overly categorise children’s emotion and psychology (Couture, et al., 2011). However, the study did note that the Boxall Profie may not be appropriate for everyday use because of the “large number of items and somewhat complex way of grouping them” (Couture, et al., 2011, p. 28). Although some studies have taken place through secondary schools, the same results have been discovered, that the Boxall Profiles are effective for identifying areas to work upon and setting targets and interventions (Grantham & Primrose, 2017). 
Resilience building skills
As previously mentioned, the Curriculum for Wales Guidance (2019) draws attention to the need to develop resilience in pupils as it would allow for them to become “ambitious, capable learners, ready to learn throughout their lives” (Donaldson, 2019, p. 73).  
However, the subjective term of resilience is difficult to define (Mennuti, et al., 2012) which could therefore cause issues while reading and determining the definitions for one’s self. 
It is also worth noting that building/developing resilience consciously is a difficult feat, as shown within a study conducted in Australia. The results of the study show that with primary ages children, “the development student resilience… are (sic) influenced by the degree to which schools support and apply a 'health promoting school' environment and approach” (Stewart, et al., 2004, p. 31) which could show lack of validity in the claims of developing resilience. Mennuti’s work supports this theory and states: “However promising, programs developed to enhance resilience in youth may not be as successful in developing resilience and resulting in related positive outcomes as they purport to be” (Mennuti et al., 2012, p. 643). According to Pianta and Walsh (1998), to build resilience in the pupils that need it, the schools must identify pupils who would benefit from intervention “before a problem has been demonstrated” (Pianat & Walsh, 1998, p. 412). Although some success stories are shared in the article, Pianta and Walsh conclude that resilience is a natural part of development, so teaching and emphasising holistically might be ineffective (Pianat & Walsh, 1998). 
Mindfulness
Mindfulness has recently seen a surge in popularity among primary classrooms (this according to the school that offered training for the elective week). Baer states: “It is necessary to show… that participation in the treatment not only does not harm, but also leads to improvements in mental health are not attributable to chance” (2011, p. 257). However, Baer does also share that there are some difficulties when measuring the successfulness of teaching mindfulness; for example, participants in the study might not have learnt the skills that the mindfulness sessions attempted to teach them, but still had positive mental health experiences (Baer, 2011). This could therefore show that mindfulness is working in “unanticipated ways” (Baer, 2011, p. 257). This was also supported by a review into the effectiveness of mindfulness for improving mental health, and it was concluded that “mindfulness-based interventions appear useful in improving stress, anxiety, and depressive symptoms and quality of life in children…. in both clinical and nonclinical samples” (Kallapiran, et al., 2015, p 193). 
However, research conducted in 2013 states that there is a general lack of controlled trials and therefore, mindfulness might not be as useful as previously thought (Kuyken, et al., 2013). But, the paper also notes that it does show “promising evidence” (Kuyken, et al., 2013, p. 129) in positively effecting mental health. 
Although most research does point towards at least some positive effects from practising mindfulness in schools, it must be noted that the papers mentioned above had different “models” of mindfulness and different techniques of practising mindfulness. This could therefore limit the impact of the results because of the differences. 
Developing an action point:
Self-evaluation:
Self-evaluation is a critical part of the SDP, it shows how well the school are currently performing, positive areas, areas for improvement and how to make those improvements (Welsh Government, 2014). Through using data made available to them through the Government, the schools should look and compare themselves to other schools in the area/cluster with both qualitative and quantitative data, no data has been shared with the students of the university. 
The self-evaluation process is highly important as it allows the schools to work upon areas of difficulty but, allows them also to share specialised knowledge. This can be seen in the SDP in appendix 1. The ALNCo (Additional Learning Needs Co-ordinator) have recently been training staff in the school and in the cluster in ALN, as it is a strength for them. However, while spending time at the school and in the nurture class, the staff shared that they wished to have had more training before beginning to decorate and paint the nurture class as they were not aware of the favourable colours to use within a nurture class (pastels and neutrals to attempt to calm the pupils). This is an area for improvement and the action can be seen on the SDP as they wish to see other schools who have a speciality in nurture classes.  
Strategic planning:
The use of the school community is highly important while creating a SDP (Welsh Government, 2014). The governing body must consider the “headteacher…, school staff, learners, parents/carers and others involved in the life and work of the school” (Welsh Government, 2014, p. 10). (Interestingly, although the school have appointed a specific area for contactable and affiliated governors and stakeholders, none have been named. However, the school could have redacted this information before giving it to students of the university for confidentiality reasons.) The school are now targeting for the ALNCo to train the school staff on what is the new system for ALNs and PCP, and how PCP is part of the ALN Law that is being brought into schools by September 2020. The school are also hoping to use the PCP “tools” on parents’ evenings to include parents as part of a partnership in learning and teaching. The school also hope for the ALNCo to re-structure the register according to the new ALN Law, 2020, however, it does not state how it intends to restructure.  
Making improvement/action
While making improvements/actions, it is highly important that responsibility is shared and is accounted for. As can be seen on the SDP in appendix 1, there are initials signed under who’s responsibility the action is. There is also a leading member of staff above (redacted to keep anonymity). 
The need to build/develop resilience in pupils is also seen within the SDP. However, the research could indicate that schools, instead of focusing on building/developing resilience, could focus on building positive relationships, having key workers in the school and promote a healthy whole school approach (Stewart, et al., 2004). While spending time at the school, however, it was clear that they were developing a whole school approach, having just finished a fortnight looking at mental health as a school. Furthermore, the SDP also aims to give the pupils in need of support a key member of staff, therefore working on the theory Stewart (et al, 2004) prescribed. One must also draw attention to the previous literature emphasised on mindfulness. There is some evidence to show that mindfulness (as emphasised in the SDP), is still fairly experimental and could be counterproductive until more research is completed (Baer, 2011). As a result of spending time at the school, the SDP could be clearer to some than others, this could be an area for improvement in further SDPs as the Welsh Government state explicitly, that the SDP must give “clear details…to avoid confusion, duplication and to ensure the most effective use of resources” (Welsh Government, 2014, p 16). 
Reviewing impact
The school have clearly treated their SDP as a “live document” as recommended by the Welsh Government (2014, p. 17) as they have changed several bullet points to “check” marks where completed, such as appointing a specific room for the nurture classes to take place. This could also connect to previous literature regarding having a key worker, now that the nurture class is running, there are specific members of staff who work there. This then allows for the pupils to have key workers to count upon, again, a point mentioned in the SDP in appendix 1. 
The SDP given to students did not show whether the governing body had been reviewing often, or how they had reviewed it, if at all. The only visible (to students) changes made were mentioned above. 
Reflection and evaluation
The school has worked, and is continuing to work, to the recommendations of the Welsh government in creating and upholding their SDP. The school and staff are also working to imbed the new ALN law, coming into force in September 2020. 
The school also continuously works with recommendations of literature; however, this is not always clear throughout the SDP and therefore, it might need to be reformatted to show the connection between different points. 
As mentioned above, the school has appointed a specific room for the nurture class to take place, however, the bright colours have been seen by specialists (as mentioned within the SDP), and the staff would now like to re-decorate. With hindsight, one could argue that the staff should have been sent to train and be allowed to visit with other speciality schools before beginning the redesign of a room. However, practicalities did not allow for this to happen. 
Food has been seen to be a dominant trait during nurture classes at this school, and is continuously referenced throughout many pieces of research and recommendations (The Nurture Group Network, n.d.) (Seth-Smith, et al., 2010). From being allowed time at the school, it was clear that using food was new, and most definitely a priority.  However, this was not mentioned within the SDP. Information was also shared with the students of the university regarding the budget allotted for the nurture class; the food is not bought by the school, but by the staff that are running “Y Cwtsh”. This could be an area to improve upon and designate more money towards the Cwtsh to allow for more positive results and experiences for the pupils. Through allowing more experiences, the school would also be working towards attaining a “Good” grade from Estyn (see appendix 1), regarding “learning experiences” as they attained an “adequate” grade during last inspection. 
Conclusion 
The research collected above shows the importance and the effects that nurture classes have on pupils in need. However, they also face a wide range of criticism. This could affect my professional outlook as I would be more hesitant to adopt new techniques that have not been proven to be successful in several research papers. 
The use of the community within a development plan, and what a school community means, will likely affect my teaching life. The information above shows that adopting whole school approaches (the community), involving parents and reaching out to those in need could have highly beneficial effects. 
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	Appendix 1

	Anhenion Dysgu Ychwanegol (ADY)
	Plant ar y gofrestr ADY wedi derbyn cefnogaeth ychwanegol gan athrawes cymorth iaith a chynorthwyon. Plant sydd a 1:1 (gan gynnwys y ddau blentyn sydd â datganiadiad) wedi gwneud cynnydd da. Plant CAU wedi derbyn sesiynau priodol a hefyd gwneud cynnydd da. ***
Cyfarfodydd llwyddiannus gyda’r sir i sôn am anghenion ychwanegol sydd gan blant yr ysgol. Wedi sicrhau bod cyllid ychwanegol ar gyfer prosiect dosbarth maeth ym mis Medi.
Athrawon yn llawer mwy hyderus i ddefnyddio tools ‘PCP’ i ddod i adnabod y plant yn well. Mae staff yn ymwybodol bod yn broses barhaus o wrando, arsylwi a dysgu am unigolion a gwybod beth sy’n bwysig i blentyn nawr ac yn y dyfodol. Staff a phlant yn cymryd rhan mewn gweithgareddau sy’n canolbwyntio ar yr unigolyn er mwyn creu proffiliau un tudalen. 
Gwersi lles ac amser cylch yn canolbwyntio yn fwy ar yr unigolyn, beth sy’n bwysig iddyn nhw a sut  i gefnogi yn eu haddysgu. 
ALNCo wedi hyfforddi’r clwstwr ar weithgareddau sy’n canolbwyntio ar yr unigolyn trwy ffurf Cadwyn Cynradd.
ALNCo wedi gweithio gyda Liz Jones, Arweinydd Trawsnewid Anghenion Dysgu Ychwanegol Canolbarth y De fel arweinydd clwstwr i weithredu rhaglen dysgu proffesiynol. Hyd yn hyn wedi bod yn rhan o weithgor sy’n diffinio ADY, Cynlluniau Datblygu Unigol (CDU/IDPs), Arfer Person-Ganolig a Mapiau darpariaeth. 
ALNCo wedi derbyn hyfforddiant ar;-
Hawliau apelio
Osgoi anghytundeb a datrys anghytundeb (ac osgoi tribunal)
Cryfderau:
Gwybodaeth a dealltwriaeth cadarn gan yr ALNCo ar y ddeddfwriaeth Anghenion Dysgu Ychwanegol a’r tribwnlys addysg. 
Mae gan yr ysgol gweledigaeth ar y cyd sy’n gynhwysol yn ceisio cyfoethogi profiadau dysgu a deilliannau pob dysgwr gan gynnwys plant ADY. 
Meysydd datblygu: 
· ALNCo i hyfforddi’r holl staff am beth yw'r system anghenion dysgu ychwanegol (ADY) newydd.
· Hyfforddi’r staff am sut mae PCP yn rhan o’r  ddeddfwriaeth ADY newydd a’r Cwricwlwm newydd. 
· Defnyddio tools PCP yn ein nosweithiau rhieni er mwyn cynnwys y rhieni fel partneriaeth mewn dysgu. 
· ALNCo i ail strwythuro’r gofrestr ADY yn ôl y ddeddfwriaeth newydd.  



	CA
	Dangosyddion Ansawdd
	Agweddau
	Dyfarniad
	Dyfarniad Cyffredinol

	1
	1.1 Safonau
	canlyniadau a thueddiadau mewn perfformiad o’u cymharu â chyfartaleddau cenedlaethol, darparwyr tebyg a chyrhaeddiad blaenorol  safonau grwpiau o ddysgwyr
cyflawniad a chynnydd mewn dysgu 
medrau
yr iaith Gymraeg 
	Da
	


Da

	
	1.2 Lles
	agweddau at gadw’n iach a diogel
cyfranogi mewn dysgu a’i fwynhau 
ymglymiad cymunedol a gwneud penderfyniadau 
medrau cymdeithasol a medrau bywyd 
	Da
	

	2
	2.1 Profiadau dysgu
	bodloni anghenion dysgwyr a chyflogwyr/y gymuned 
darpariaeth ar gyfer medrau 
darpariaeth yr iaith Gymraeg a’r dimensiwn Cymreig 
addysg ar gyfer datblygiad cynaliadwy a dinasyddiaeth fyd-eang
	Digonol
	

	
	2.2 Addysgu
	ystod ac ansawdd y dulliau addysgu
asesu dysgu ac asesu ar gyfer dysgu
	Da
	

	
	
	
	
	

	
	2.3 Gofal, cymorth ac arweiniad
	darpariaeth ar gyfer iechyd a lles 
gwasanaethau, gwybodaeth ac arweiniad arbenigol 
trefniadau diogelu
anghenion dysgu ychwanegol 
	Da
	Da

	
	2.4 Amgylchedd dysgu
	ethos, cydraddoldeb ac amrywiaeth
amgylchedd ffisegol 
	Da
	

	
	
	
	
	

	3
	3.1 Arweinyddiaeth
	cyfeiriad strategol ac effaith yr arweinyddiaeth 
llywodraethwyr neu gyrff goruchwylio eraill 
bodloni blaenoriaethau cenedlaethol a lleol 
	Da
	

	
	
	
	
	




	Blaenoriaeth 1:   Maes Arolygu 4  Gofal, cymorth ac arweiniad. Anghenion Dysgu Ychwanegol

	Rheswm: Mae Llywodraeth Cymru yn trawsnewid y system ar gyfer cefnogi plant a phobl ifanc ag anghenion dysgu ychwanegol (ADY) yn y wlad. Erbyn 2020 disgwylir i bob ysgol dilyn y ddeddfwriaeth newydd. Byddai’r newidiadau yn sicrhau bod pob dysgwr ADY yn cael cymorth i oresgyn rhwystrau i ddysgu ac yn gallu cyflawni’i llawn botensial. Byddai’r broses o gynllunio a chyflwyno cymorth i ddysgwyr ADY yn newid trwy ganolbwyntio ar anghenion unigolion,  safbwyntiau,  dymuniadau a theimladau’r dysgwyr. Byddai hefyd disgwyl i nodi anghenion ychwanegol yn gynnar a darparu ymariaethau amserol ac effeithiol mewn lle a’i monitro’n rheolaidd. Rydym ni fel ysgol yn awyddus i barhau gyda’r paratoadau ar gyfer y newidiadau yma.   

	Cyfrifoldeb arweiniol: DD + (Paige Phillips/Rebecca Lancaster - cysgodol)
	Llywodraethwr cyswllt : 

	Gweithred
	Pwy?
	Cyllideb/Adnoddau a Ffynhonnell  (EIG/PDG/arall)
	Amserlen
	Monitro, Gwerthuso ac Adolygu
Gwelir y cylch monitro) 
	Meini Prawf Llwyddiant ( Sut byddwn yn gwybod pan fydd hyn wedi ei gwblhau)


	Dosbarth Maeth (Y Cwtsh)
Creu meini prawf mynediad ac ymadael (Boxall)
Ymweld a dosbarth maeth ysgolion eraill. Ymweld gyda Ysgol Ysgol Cyfarthfa i drafod gyda (Gemma Yoxall)
(Redacted to keep the school anonymous) 

	DD
UDRh
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	Hydref 2019
ystafell penodol Ebrill 2020

	
· Prawf Boxall i adnabod targedau ein disgyblion.

· Ailadrodd y prawf ar ddiwedd pob tymor.
· My Concern
· Siartiau PBS

· Dadansoddi’r canlyniadau.
	· Arbenigwr o Ysgol Arbennig wedi sicrhau ansawdd y ddarpariaeth.
· Ystafell bwrpasol wedi cael ei greu yn ddosbarth maeth.
· Staff wedi cael eu hapwyntio i redeg y dosbarth maeth.
· Adnabod y disgyblion sydd angen cael mynedfa i’r dosbarth maeth.
· Disgyblion sydd yn y dosbarth yn gwella eu sgiliau:Adeiladu sgiliau resilience. 
· Dylai plant bregus cael oedolyn allweddol yn yr ysgol. Person gallent ymddiried ynddo.
· Dysgu strategaethau i reoli ymddygiadau ac emosiynau.
· ymarfer ymwybyddiaeth ofalgar (mindfulness)


	
Arfarniad 
Gorffennaf 2020
	Arfarniad / Evaluation:
Cryfderau:
Meysydd datblygu:




