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	Professional Experience Template 1ECAD6008 Assignment: Part 1

	BA2: Bridging: Trialing AFL in school & AFL PowerPoint for share day

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	This professional experience is valuable to my progressive teaching practice through providing sufficient evidence against the Qualified Teaching Standards (QTS). I have decided to focus this professional experience template on the following standards: Assessment (refining teaching), reflection on learning (influencing learners) and developing new techniques (Innovation).
Pedagogy: Assessment
During this experience, I experimented with various Assessment for Learning (AfL) strategies in my placement class. I collaborated with my class teacher, discussing the ideas I had and evaluating the effectiveness of these strategies as I implemented them during my lessons. One strategy I employed was the "thumbs up" approach, where I asked the children to express their feelings about a task by using their thumbs. Additionally, I integrated the "turn to your partner" (TTYP) strategy to foster communication and encourage child-led discussions. Another AfL strategy I tested was the "green and pink comment" method, allowing the children to assess their own work. Lastly, I utilised the "hold your whiteboards up" activity as a starter to gauge the learners' understanding of the assigned task before proceeding to the main activity.
Pedagogy: reflection on learning
Furthermore, I was tasked with creating a presentation outlining the AfL strategies I had experimented with and sharing it with the Network Lead, Curriculum Tutor, and my peers during the share day. During this presentation, I reflected on the effectiveness of the strategies I had utilised. Additionally, on the share day, I actively listened to my peers' presentations, expanding my understanding of various AfL strategies that I could integrate into my own teaching practice.
Innovation: developing new techniques 
During the share day at Bridging, I acquired insights into various innovative techniques that fellow student teachers experimented with during their placements. This experience broadened my understanding of different teaching methods and encouraged me to explore new approaches in my own practice.

	What have you learned?
	 Pedagogy: Assessment.
This experience of exploring Assessment for Learning (AfL) strategies directly relates to pedagogy, specifically assessment practices. By experimenting with different AfL strategies and reflecting on their effectiveness, I engaged in a process of assessing learners ' learning progress and understanding. This aligns with pedagogical principles centred on formative assessment, where teachers continuously gather information about learners ' knowledge, skills, and understanding to inform their teaching and support student learning. Understanding and implementing effective AfL strategies contribute to creating an assessment-rich environment that supports learners ' learning journey and fosters their academic growth. Therefore, this experience enhances pedagogical approaches to assessment by emphasizing the importance of ongoing assessment practices in teaching and learning. Therefore, I have learnt and gained insights into how these strategies can inform teaching practices, support student learning, and contribute to ongoing assessment processes in the classroom.
Innovation: Developing new techniques.
This experience links to innovation by fostering the development of new techniques and strategies in teaching. By collaborating with peers, experimenting with various Assessment for Learning (AfL) strategies, and reflecting on their effectiveness, I engaged in a process of discovering innovative approaches to enhance student learning. This active exploration and exchange of ideas encouraged me to think creatively and adapt existing methods to better meet the needs of my learners . Ultimately, this experience empowered me to innovate within my teaching practice by developing and implementing new techniques that support student learning and achievement.
Pedagogy: reflection on learning
From this experience I learnt that the pink and green comment was a good AFL method used within my class because through this approach, learners  were empowered to independently assess their learning and express their thoughts on the lesson and their work, fostering a culture of self-reflection and metacognition in the classroom.

	What next?
	Innovation: Developing new techniques.
As a result of this experience, I am committed to continually researching Assessment for Learning (AfL) to ensure my knowledge remains current and relevant, maintaining a high standard in my future teaching practice. I plan to attend workshops and training courses focused on AfL to stay updated in the future. Additionally, I will regularly evaluate my teaching methods to ensure that I am providing the best possible education to my learners , striving for excellence. To further deepen my understanding of AfL, I intend to read books such as 'Assessment for Learning: Putting it into Practice' by Paul Black and 'Assessment for Learning: Meeting the Challenge of Implementation' by Dany Laveault and Linda Allal Springer.
Pedagogy: reflection on learning
To develop my pedagogy of reflection on learning in the classroom, I can implement regular opportunities for learners to reflect on their learning experiences and outcomes. This can include activities such as journaling, group discussions, exit tickets, or self-assessment tools. Additionally, I can model reflective practices by sharing my own reflections with learners  and discussing how they can apply feedback and insights to improve their learning process. Engaging learners  in fostering a growth mindset can also contribute to their ability to reflect on their learning effectively. Lastly, providing scaffolding and support as learners  develop their reflective skills can help them become more independent and self-directed learners over time.
Pedagogy: Assessment
This bridging experience has deepened my understanding of Assessment for Learning (AfL) and its crucial role in supporting learner outcomes. Moving forward, I aim to refine my knowledge through research-based literature and professional development opportunities. I will continue to implement AfL strategies while actively exploring new techniques, recognising the need for flexibility and adaptation to meet learners' needs. To develop my knowledge further in regards AFL I will read "Assessment for Learning: Putting it into Practice" by Paul Black and Christine Harrison: This book explores the theory and practice of AfL, offering insights into effective assessment strategies and how they can be implemented in the classroom.






	Professional Experience Template 2
	PTE3: Talk for writing scheme.

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	This professional experience is valuable to my progressive teaching practice through providing sufficient evidence against the Qualified Teaching Standards (QTS). I have decided to focus this professional experience template on the following standards: Enabling improvement (collaboration) and blended learning experiences (Pedagogy: advancing learning).
Collaboration: Enabling improvement:
For this professional experience, I worked with my year 2 class practising their inquiry (topic) story called Dewi’s Flame. The class teacher and I initially introduced this story through the ’Talk for writing’ scheme. As the learners became more confident with the story, I explained to the learners that we were going to write the story in their books. Prior to the children writing their story in their books, I created a success criteria for them to follow alongside sentence starters and key words to assist them with their writing. When the children completed this piece of writing, they had to do a self-assessment to assess if they had included everything on their success criteria. This enabled to evaluate and see if there were any improvements that needed to be made when rewriting the story but incorporating their own imaginary character and change of setting.
Pedagogy: advancing learning: blended learning experiences
For this professional experience, the children had the opportunity to have a range of blended learning experiences through the talk for writing scheme, story maps, dancing, singing, etc. All of which had a positive impact on their overall holistic development and tied in with their expressive arts focus. 

	What have you learned?
	Collaboration: Enabling improvement:
From this experience I have learnt the importance that repetition has on the children’s development. I have learnt that by creating the success criteria with the children and continually reminding them to refer to it during their writing it has a significant impact. I also learnt that by providing an example of my own piece of writing and allowing the children to identify the mistakes helps them visually see how important following the success criteria is. For example, within my PowerPoint during my whole class initial input, I had a slide that said, ‘Does my Miss Clatworthy’s sentences look right’ and every time the children seen a mistake they would shout/whisper the word mistake and tell me what the mistake was and how I can correct it. For example, this could be a finger space, full stop, capital letter or a sentence dent make sense because I haven’t checked over it.
Pedagogy: advancing learning: blended learning experiences
 To incorporate blended learning experiences, I learnt how the ‘talk for writing’ scheme helped assist the children’s writing skills because it allowed the children learn the story through actions and drawings and then use what they have learnt here and put it in their writing when writing the story. Also, because of learning the ‘Dewi’s Flame’ story, the children had the opportunity to be in 4 different groups all learning about a specific celebration from the story which all ties in with the end of inquiry concert where they had the opportunity to show what they had learnt within groups about the celebration they had been focusing on and retell the story at the same time. 

	What next?
	Collaboration: Enabling improvement:
I enjoyed using the talk for writing scheme because it was catered for all different types of learners. Moving forward, I will continue to implement the talk for writing scheme as and when I can. I will also read relevant literature in line with enabling improvement such as ‘How Learning Works: Seven Research-Based Principles for Smart Teaching" by Susan A. Ambrose, et al. This book looks at research from cognitive psychology and educational neuroscience, it explores effective teaching practices and strategies that promote deep learning and understanding.
Blended learning experiences
I enjoyed seeing the benefits that the blended learning experience had on the children’s development. Moving forward, I will read relevant literature in line with blended learning experiences such as ‘Blended Learning in Action: A Practical Guide Toward Sustainable Change" by Caitlin R. Tucker and Tiffany Wycoff. This book provides insights into designing, implementing, and assessing blended learning experiences in primary and secondary classrooms, with examples and case studies from real classrooms.


















































	Professional Experience Template 3
	PTE2: Year 3 trip to 'Ty Tanglwyst farm'.

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	This professional experience is valuable to my progressive teaching practice through providing sufficient evidence against the Qualified Teaching Standards (QTS). I have decided to focus this professional experience template on the following standards: Real life, authentic contexts (advancing learning), Listening to learners (influencing learning) and working with in-school colleagues (collaboration). 
My professional experience involved me attending the year 3 school trip to 'Ty Tanglwyst Farm'. This trip provided a valuable opportunity for me as it involved a different year group, offering a fresh experience. I discovered that while these children exhibit some independence, they still require support and guidance to navigate effectively. The excursion enhanced both my learning and that of the children, as I gained insights into the operations of the farm. This knowledge is significant in teaching, as trips are always integrated back into the classroom for further discussion and reflection on what the children have learned.
Pedagogy: advancing learning:
This school trip advanced the children's learning by providing them with an authentic experience to attend a working farm. 
Pedagogy: influencing learning:
This school trip influenced learning through visual and hands on experiences which provided learners to be listened to through questioning and class discussions. 
Collaboration: 
This school trip provided me with the opportunity collaborate with in school colleagues which enabled me to observe how they manage a class outside of the school setting and enhance my teaching practice of holding similar responsibilities. 

	What have you learned?
	Pedagogy: Advancing learning
By visiting the farm, learners  have the opportunity to engage with real-world experiences, fostering active learning and deepening their understanding of various subjects such as agriculture, animal care, and sustainability. This hands-on approach supports the pedagogical principle of advancing learning by providing learners  with meaningful experiences outside the classroom that complement their academic studies. By engaging with the environment of a working farm, learners  have the opportunity to connect their classroom learning with real-world experiences. They can observe first-hand how farming practices are applied, interact with animals, and explore the natural environment. For example, they had the opportunity to learn about animal life cycles in the classroom and then observe the process first hand by seeing animals on the farm. This direct experience enhances their comprehension and makes learning more meaningful.
Collaboration
During the school trip, collaboration with in-school colleagues was essential to ensure smooth coordination and effective teaching. I worked closely with my colleagues to clarify my responsibilities in supervising a specific group of children during the excursion. Back in the classroom, I collaborated with the class teacher in a team-teaching approach. Together, we prepared the learners ' books and discussed various aspects of the trip, facilitating the completion of their assigned tasks. Furthermore, we collaboratively assessed and marked the learners ' work after completion. This collaborative effort between myself and the class teacher exemplifies how teamwork and cooperation among in-school colleagues contribute to the success of educational experiences both inside and outside the classroom.
Pedagogy: Influencing learners:
Throughout the trip and upon returning to the classroom, the learners were actively engaged in sharing their thoughts and asking questions. During the excursion, they demonstrated a strong interest in learning by eagerly posing inquiries to the farmers. Additionally, in the classroom setting during our team-teaching session, there was ample opportunity for class discussion, where the children freely expressed what they had learned, what aspects of the trip they enjoyed, and any suggestions for improvement. This emphasis on listening to and valuing the perspectives of learners aligns with pedagogical principles focused on student-centred learning and encourages a collaborative learning environment where learners  feel empowered to contribute to their own educational experiences.

	What next?
	Pedagogy: advancing learning:
As a result of this experience, I've gained a deeper understanding of how farms operate and the educational value of real-life experiences for children. I've realized the significant impact these experiences can have on children's learning compared to traditional classroom settings. This aligns with the goal of nurturing children to become "ethical, informed citizens" who are knowledgeable about their culture, community, society, and the world. Moving forward, I am committed to incorporating more authentic real-life experiences into my teaching practice, as I've witnessed the positive effects they have on children's education. Additionally, I plan to deepen my understanding of this approach by reading "Applied Pedagogies for Higher Education: Real World Learning and Innovation across the Curriculum" by Dawn A Morley and MD Golam Jamil. This will further inform and enrich my teaching methods, allowing me to provide more meaningful learning experiences for my learners .
Pedagogy: influencing learning:
I have recognised the importance that listening to learners within the classroom and because of this moving forward I plan on providing more child led discussions and encouraging more pupil voice to be incorporated within my teaching. I will do this by engaging with learners  through eye contact, active listening techniques, encouraging participation, providing feedback, asking probing questions, maintaining respectful body language, and following up on their input. I will also read "Active Listening: Improve Your Ability to Listen and Lead" by Michael Hoppe. 
Collaboration: 
I have realised the importance that working with in-school colleagues has on me and my learners. Therefore, I will continue to develop this as I progress within my teaching career. To do this I will engage in regular communication, share resources and ideas, provide mutual support, and participate in collaborative planning sessions. I will also refer to relevant literature such as "Collaborative Teams That Transform Schools: The Next Step in PLCs" by Robert J. Marzano. 



















	Professional Experience Template 4
	PTE3: Internet safety week


	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	This professional experience is valuable to my progressive teaching practice through providing sufficient evidence against the Qualified Teaching Standards (QTS). I have decided to focus this professional experience template on the following standards: Leading colleagues, projects, and programmes (Leadership) and supporting and developing others (collaboration).
Leadership: Leading colleagues, projects, and programmes & Collaboration: Supporting and developing others:
During Internet Safety Week, I took the initiative to prepare ideas and resources for both year two classes before my PPA session on Wednesday. Both class teachers expressed satisfaction with my proactive approach and preparation for the week ahead. I aimed to demonstrate my collaborative nature from the outset of my placement and showcase my resourcefulness and organizational skills to the teachers. The internet safety activities I prepared included tasks such as "Who Needs to Know My Personal Data?" and a sorting activity with statements distinguishing safe from unsafe practices, along with a mathematics tally chart activity.
Pedagogy: Cross curricular themes
To incorporate cross curricular themes, I incorporated maths alongside literacy and fine motor skills into the internet safety week resources. I did this because I wanted to implement maths in the children's inquiry books as I feel it falls into their inquiry category of being curious and finding out. To incorporate maths, I created a table where the children could ask their peers different internet-based questions such as 'Do you watch YouTube?' and this information was recorded using the tally chart method. This week's lessons integrated aspects of digital literacy, critical thinking, communication abilities, and ethical awareness across various subjects. This method ensures a comprehensive and interdisciplinary strategy to advocate for internet safety while adhering to educational benchmarks.

	What have you learned?
	Collaboration: Supporting and developing others
I grasped the significance of collaboration in supporting others by realizing that as I assisted the other year 2 teacher, she would reciprocate in the future to support me. This mutual support is essential for fostering robust, reliable, and amicable relationships with fellow staff members.
Leadership: Leading colleagues, projects, and programmes
I learnt that having the confidence to offer my ideas can benefit me in the long run because of me preparing and researching internet safety ideas prior to PPA meant that the resources were ready for the week ahead and I knew exactly how I wanted it laid out in books. I also learnt that by having resources prepared meant it would assist not only myself but others such as the other year 2 class teacher which also ensures that there is consistency across the year group. I had the responsibility of explaining what my resources were and how they need to be completed by the children.  
Pedagogy: Cross curricular themes
From this experience, I learned the importance of integrating cross-curricular themes, such as maths, alongside literacy and fine motor skills in lesson planning. By incorporating mathematical concepts into internet safety activities, such as using tally charts to record peers' internet habits, I promoted interdisciplinary learning and addressed multiple educational objectives simultaneously. This approach ensures a holistic approach to teaching internet safety while fostering learners ' curiosity, critical thinking, and ethical awareness across different subject areas. 

	What next?
	Pedagogy: Cross curricular themes
In the future, I aim to further develop my confidence in sharing ideas that enhance children's knowledge and understanding of the world. I will persist in making connections to cross-curricular themes in each lesson. To achieve this, I will consistently research cross-curricular themes and explore their applications in teaching. I will refer to the cross-curricular framework as a guide for this research: https://hwb.gov.wales/curriculum-for-wales/cross-curricular-skills-frameworks/ 
Leadership: Leading colleagues, projects, and programmes
I enjoyed planning this week's lessons for internet safety week and moving forward to develop leadership in my teaching practice, I will actively engage in collaborative projects, seek opportunities for mentorship, participate in relevant professional development workshops and carry out relevant research reading. For example, I will read "Leading Impact Teams: Building a Culture of Efficacy" by Paul Bloomberg and Barb Pitchford and "Leadership in Education: Organisational Theory for the Practitioner" by Justin Bathon and Margaret Grogan. By reading these books on educational leadership they should help me enhance my leadership skills, provide practical strategies, and empower me to drive positive change within my future school community.
Collaboration: Supporting and developing others
I enjoyed working part of a team, and I plan to continue doing this as I progress into my teaching career because there are many benefits and positive outcomes in return. To continue supporting and developing others I will foster a collaborative environment, offering guidance and mentorship, providing opportunities for professional growth and learning, and encouraging open communication and teamwork. I will also carry out some research regarding collaboration by reading "Leading Change in Your School: How to Conquer Myths, Build Commitment, and Get Results" by Douglas B. Reeves.



















ECAD6008 Assignment: Part 2
Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.
	Target/s
	How have you worked on this?
	An example can be found on…

	Make synthesis and critical analysis and evaluation a frequent and consistent feature of your writing.  
	I have done this by getting supporting viewpoints to back up my points. 
	Throughout the assignment.

	Ensure your references have a date attached. Many of those included here do have a date which could be located. 
	I have considered which references I use and ensured they have a date attached. 
	Throughout the assignment.



Introduction: 
In this assignment, I will critically reflect on two professional experience templates (PETs) from my professional learning passport (PLP) in alignment with Professor Donaldson's "Successful Futures" report (Donaldson, 2015). This report outlines essential elements of the curriculum and pedagogy, including his 12 pedagogical principles, offering a framework for effective teaching, and learning practices. The experiences I will be discussing will also fall in line with the Curriculum for Wales 2022 (CFW 2022) in regards the four purposes as both experiences have made the learners more ethical informed citizens who are curious about the world around them and how it is evolving daily (Welsh Government , 2018) .Throughout this assignment I will be referring to how I have and how I plan to develop my personal and professional development. Department for Education (2016) explains the importance developing my professional development has on my teaching practice, it explains through improved practice comes improved pupil outcomes. Department for Education (2016) further highlights It's essential to foster a culture of ongoing learning and collaboration among practitioners, ensuring that decisions made in the classroom are based on the best evidence and professional expertise. This dedication to ongoing enhancement ultimately benefits students by ensuring they receive the highest quality education. The pedagogical standards I will be addressing in this assignment revolve around cross-curricular themes and real-life, authentic contexts as discussed in the first part. These experiences enabled me to put these pedagogical principles into practice, such as organizing a school trip to a working farm, which provided students with real-world experiences, and planning for Internet Safety Week, which integrated cross-curricular themes. This approach enhances student engagement and facilitates deeper learning across various subjects. These experiences have highlighted the selected aspect of practice, emphasizing cross-curricular themes and real-life situations, through practical application.

Literature review
Real life authentic experiences
Real life authentic experiences in education involve incorporating scenarios or experiences that closely resemble real-world situations, enabling learners to participate in meaningful and practical learning experiences applicable to their lives beyond the classroom. Welsh Government (2023) supports this explaining compelling experiences ought to foster learners’ autonomy, presenting challenges and chances for success throughout the learning process. They should encourage profound engagement and ongoing active involvement, rooted in authentic real-world situations. Cross-curricular themes in education involve integrating various subjects or disciplines under a common theme or topic, enabling students to investigate connections and correlations across different areas of study. This method highlights interdisciplinary learning, prompting learners to recognize how knowledge and skills from one subject can be utilized in others, fostering a comprehensive understanding of the subject. Welsh Government (2022) supports this explaining literacy, numeracy, and digital competency represent essential skills that span across different subjects within the CFW 2022. It is the duty of all teachers, regardless of the subject they teach, to foster and monitor the advancement of these skills among learners. This integration ensures learners can enhance their overall academic development and readiness for the digital age. 

Real-life experiences in school are important because they help children learn by doing things that are relevant to the real world, making learning more engaging and memorable. These experiences also teach valuable skills and encourage critical thinking, problem-solving, social opportunities, and creativity. Mims (2003b) supports this explaining authentic learning involves engaging learners in real-life tasks that are personally meaningful and connected to the world outside the classroom, fostering higher-order thinking skills and student-driven exploration with support from teachers, parents, and experts, while providing opportunities for social interaction. Clif Mims (2003a) further supports this explaining authentic learning brings real-life experiences into the classroom, helping learners explore and understand concepts through practical, real-world problems and projects. This was demonstrated through my professional experience upon returning to the classroom, I collaborated with the teacher and enhanced the learners ' questioning skills by applying the Bloom's Taxonomy framework, as suggested by Agarwal and Bain (2019, p.41). Employing techniques such as recalling, understanding, applying, analyzing, evaluating, and creating, I encouraged deeper learning and reflection through activities involving flashcards and role-playing to reinforce their understanding of the trip. This had a positive impact on my teaching practice and personal development because using Bloom's Taxonomy provided a structured approach to designing instruction that encourages higher-order thinking skills and deeper understanding among my learners. By aligning lesson objectives with Bloom's levels of cognitive complexity, I was able to create more engaging and meaningful learning experiences that challenge learners to analyse, evaluate, and create, rather than just remember, and understand. This approach fostered critical thinking and problem-solving skills while promoting student autonomy and self-directed learning, contributing to their overall academic growth and development. Additionally, consistently integrating Bloom's Taxonomy into my lesson planning and delivery has enhanced my pedagogical skills and reflective practices, leading to continuous improvement and professional growth.

While authentic real-life experiences are essential for learners' development, there are constraints such as logistical hurdles related to resource availability, equipment, or access to specific locations. Also, arranging authentic experiences often demands extensive planning and coordination. Additionally, ensuring authentic experiences are relevant and engaging for all learners can be challenging. Learners from diverse backgrounds may have different interests and abilities, so designing experiences that resonate with everyone can be difficult. Environmental factors may also cause an impact here as not all schools may have easy access to real-world environments or experiences. For example, schools in urban areas might find it challenging to provide outdoor nature experiences, while rural schools may face limitations in accessing technology or cultural eventsStanley (2021) backs the idea that bringing real-life experiences into classrooms poses various challenges. These include logistical hurdles like resource availability and time constraints, along with the need for engagement for all students. Moreover, he notes environmental factors affecting different school settings, each with its unique limitations. Overall, Stanley (2021) underscores the complexity of integrating real-world contexts into education and the diverse challenges involved.

This experience had a positive impact on the learners because they were able to experience what a working farm was like which increased their engagement levels as they were curious about their surroundings, and wanted to ask lots of questions which falls in line with pedagogy, influencing learners. They were also able to experience experiential learning which in return fostered a deeper understanding of agricultural concepts within the outdoor environment. Kolb (2014b) explains incorporating experiential learning within the children’s education is paramount because his theory of experiential learning emphasizes the benefits of active engagement in hands-on experiences. By directly participating in learning activities, learners gain a deeper understanding of concepts, develop practical skills, and enhance critical thinking abilities. Gentry (1990) agrees explaining experiential learning fosters personal growth through reflection and self-assessment, ultimately providing a holistic approach to education that integrates theory with practice for more meaningful learning outcomes. Moreover, this trip catered for all learners as part of Neil Flemings ‘VARK’ theory which outlines how different learners learn best, visually, auditory, or kinesthetically (Cherry, 2019). For example, the school trip catered to visual learners by offering opportunities to observe animals, plants, and farming processes; to auditory learners through listening to explanations, sounds of nature, and farmer demonstrations; and to kinesthetic learners by engaging in hands-on activities such as feeding animals or milking cows. Leaf Education (n.d.) explains It creates stimulating, informative, and sensory-engaging learning environments outdoors. Leaf Education (n.d.) indicates that frequent exposure to nature can boost self-confidence, enhance focus, foster creativity, promote cognitive growth, encourage teamwork, and facilitate healthier dietary habits. Kolb (2014a, p.300) explains a school trip to a working farm aligns with his theory of experiential learning by providing learners with concrete experiences, such as interacting with animals, observing agricultural processes, and engaging in hands-on activities. The trip aligns with Bronfenbrenner's ecological systems theory by providing a hands-on learning experience (Shelton, 2018). This hands-on experience allowed the learners to engage with their environment in a meaningful way, fostering experiential learning. The farm visit provides an opportunity for learners to interact with different elements of their ecosystem, such as animals, plants, and agricultural practices. Additionally, interactions with farmers, educators, and peers during the farm visit contribute to the socio-cultural aspects of learning, as learners observe and participate in real-world activities within a social context. Overall, Grant and Ray (2010, p.44) outlines the farm visit aligns with Bronfenbrenner's ecological systems theory by highlighting the dynamic interplay between individuals and their environments in the learning. These experiences allow learners to reflect on what they have learned, conceptualize abstract ideas related to farming and agriculture, and experiment with applying their newfound knowledge in real-life contexts. Similarly, Bronfenbrenner (2009, p.122) explains that Bronfenbrenner's ecological systems theory underscores the notion learning is a dynamic process shaped by interactions with one's surroundings. By acknowledging the interconnectedness between individuals and their environments, Bronfenbrenner's theory aligns with Kolb's emphasis on the role of experience in learning and development. Contradicting this, Miettinen (2000) argues that Kolb’s theory portrays a bias picture which lacks clarification between the phases of the learning cycle. Bailey, Johann, and Kang (2017) also explain experiential learning is a process that puts learners out of their comfort zones meaning that when learners engage in experiential learning, encountering new and challenging experiences can disrupt their existing understanding or beliefs, leading them to reassess and potentially change their perspectives or beliefs based on these new experiences. 

This experience positively impacted my teaching practice by enhancing my organisational skills and preparedness. Reflecting on my planning and preparation skills, I felt through collaborating with colleagues to plan and prepare the trip, it gave me valuable insights into tasks like managing consent forms, allergy medications, and student groupings assisted me with developing my collaboration skills. Additionally, familiarizing myself with the evolve training platform used by the class teacher, and later completing the training during university, further developed my knowledge and skills, ultimately improving my ability to effectively manage educational activities and resources easily. EVOLVE (n.d.) support this explaining It simplifies processes, cuts down on paperwork, and provides an online platform where parents can easily give consent. Reflecting on my teaching, throughout the trip, I closely observed how learners reacted, assessed their engagement levels, and tweaked activities accordingly. Upon returning to the classroom, I led discussions to help learners reflect on their experiences and consolidate their learning. This reflective journey significantly shaped my growth as a student teacher. It also deepened my grasp of engaging learners by witnessing first-hand what activities engaged their interest. Moreover, it refined my ability to adapt teaching methods on the spot based on learner feedback and reactions. Engaging in reflective dialogues with learners also sharpened my interpersonal skills and ability to foster meaningful discussions. Altogether, this experience proved invaluable in refining my teaching practices, honing crucial skills, and bolstering my confidence within my personal and professional development. Welsh Government (2019c) supports this explaining that as part of the values and dispositions of professional standards for teaching and leadership, that teachers should see themselves as lifelong learners committed to continuous career development, collaboration, and innovation. This ethos resonates with experiences such as attending a working farm trip, which offer valuable opportunities for personal and professional growth. These experiences allowed me to learn, collaborate with colleagues, and innovate my teaching practices, contributing to my ongoing development as an educator.

Cross curricular themes
Cross-curricular themes are important in school because they help learners make connections between different subjects, making learning more meaningful and engaging. They also promote a holistic understanding of concepts and skills, encourage critical thinking, and allow for real-world application of knowledge. Additionally, cross-curricular approaches support the development of key skills such as problem-solving, creativity, and communication, preparing learners for success in both academic and real-life contexts. Webb (2002, p.157) supports this highlighting how cross curricular themes help learners learn better, develop leadership skills in teachers, and make learning more interesting by connecting different subjects. Welsh Government (2019a) additionally supports this outlining the Cross-Curricular Skills Framework provides guidance and structure for integrating cross-curricular skills into teaching and learning activities. It outlines key skills such as literacy, numeracy, and digital competency that should be developed across different subject areas. By using this framework, practitioners can ensure these skills are embedded throughout the curriculum, promoting holistic development, and enhancing learners' abilities to apply their learning across various contexts. 

Contradicting this, incorporating cross-curricular themes can become confusing if not executed properly, potentially hindering learners' full comprehension across different subjects and posing challenges in assessing their progress. Barnes (2015, p.336) supports this notion, highlighting the challenges in maintaining depth of learning and accurately assessing student progress when implementing cross-curricular themes.


I demonstrated implementing cross curricular themes within my professional experience of internet safety week. I did this by incorporating mathematics through implementing a tally chart to ask peers what they do online such as, watching YouTube or searching for homework (see appendix 1). I incorporated literacy through the see, think, wonder activity about the slogan “on your device just be nice’ (see appendix 2). I included expressive arts through the learners designing their own posters promoting online safety (see appendix 3). I also implemented science and technology through the learners using the Ipads to scan QR codes around the room to find out information about online safety such as, using the BBC bitesize pages and child appropriate videos to help them brainstorm some ideas of what to include on their posters. Internet Safety Week can also be integrated with health and well-being as part of the CFW 2022 by emphasizing the importance of digital well-being (Welsh Government, 2019b). This includes teaching learners how to maintain a healthy balance between online and offline activities and promoting positive online behaviours.  

This experience had a positive impact on the learners because through the activities I planned, the learners gained essential digital literacy skills, became more aware of online safety practices, and engaged actively in discussions about internet safety, fostering a safer and more responsible online environment. It incorporated critical thinking skills as learners learnt to evaluate online content, which enhanced their communication skills through discussions about online safety and fostered responsible digital citizenship by encouraging them to apply safe online behaviours both at school and at home. Additionally, it helps build a supportive classroom community by emphasizing the importance of looking out for each other's online well-being. Z, Jason and J (2009, p.116) supports this highlighting if learners are aware of the online dangers in school it will help them when they are on their devices at home. Armstrong (2009, p.66) explains Howard Gardner’s theory of multiple intelligences suggests learners have diverse strengths and ways of learning. When teaching internet safety week, I incorporated various activities catered to different intelligences and abilities, such as visual presentations for visual learners, interactive discussions for interpersonal learners, and hands-on activities for kinaesthetic learners. By addressing these different intelligences, I was able to ensure all learners were engaged and gained a deeper understanding of internet safety, leading to a more positive impact on their learning outcomes. 

Arguing Gardner’s theory, Sternberg (2020) expresses Robert J. Sternberg introduced the Triarchic Theory of Intelligence. This theory explains intelligence is comprised of three dimensions. These dimensions include analytical intelligence for problem-solving, creative intelligence for innovation, and practical intelligence for adaptability in real-world situations. Although these are two different theories, they still had a positive impact on the learner’s development in class. For example, during internet safety week the learners demonstrated their creative intelligence by designing posters promoting online safety. They utilized their practical intelligence by employing mathematical skills to create a survey using a tally chart and applied analytical skills when organizing statements into categories of safe versus unsafe. Additionally, they engaged in critical thinking by reflecting on the slogan "On your device, just be nice" through the See, Think, Wonder approach.

Leading and planning Internet safety week and its resources for both Year 2 classes had a positive impact on my professional and personal development within my teaching practice. Reflecting on my planning and preparation of this week, It allowed me to enhance my leadership skills by taking responsibility for organizing the event and developing resources, which increased my confidence in leading initiatives. Mulford, Silins and Leithwood (2005, p.205) supports this explaining through sharing resources, it enhances personal and professional growth as a practitioner as it demonstrates that I am not dependable on others, yet I am collaborative and willing to share my knowledge to prioritize learners and their individual needs. Welsh Government (2019d) supports this explaining that by being collaborative falls in line with the professional teaching and leadership standards which outline the importance of collaboration as it maximises opportunities to collaborate with all stakeholders in education to enhance professional effectiveness. Moreover, Welsh Government (2019c) underscores the importance of formal leadership roles in nurturing a supportive environment that fosters effective collaboration within and beyond the school community, facilitating the sharing of impactful teaching methodologies to cater to the learner’s development and provide them with the best outcomes that they deserve. 

Reflecting on my teaching during Internet safety week, I noticed that the students gained a comprehensive understanding of online risks and actively engaged in the activities I created. Specifically, the "safe vs unsafe statements" activity encouraged critical thinking and improved fine motor skills, problem-solving abilities, and decision-making among the learners. This approach not only deepened their knowledge but also fostered their cognitive development and active participation which enabled the learners to grasp important concepts effectively in various areas. Kustiawan (2021) supports this explaining sticking activities contribute to the development of fine motor skills, problem-solving abilities, creativity, and imagination in children, while also enhancing their communication skills. Overall, this experience contributed to my growth as a practitioner and my ability to address important issues in the classroom. 




Conclusion 
Participating in these professional experiences has provided me with valuable insights into my current progress and future steps in my teaching practice. These encounters have enhanced my ability to reflect on my actions, which is vital for my growth in this profession. Schön (2017) highlights that reflecting on experiences helps refine skills and make more informed decisions. In line with the professional standards for teaching and leadership, I plan to continue developing my leadership skills by ensuring I maintain the confidence to share my ideas and lead whole cohort meetings confidently (Welsh Government, 2019d). I also plan to continue developing my professional learning skills (Welsh Government, 2019d) as I progress within this profession by drawing upon aspects from theory to support planned learning experiences. 

In line with my chosen aspect of real-life authentic contexts, I plan to enhance my teaching practice by integrating authentic experiences and fostering pupil voice. Drawing from my recent experiences, I've gained a deeper appreciation for the educational value of real-life experiences like farm visits in nurturing children as informed citizens in line with the CFW 2022, four purposes (Welsh Government, 2018). To achieve this, I aim to incorporate more authentic learning opportunities into my teaching and deepen my understanding through relevant literature. Additionally, recognizing the importance of listening to learners, I intend to encourage more pupil-led discussions and actively engage with learners to foster their participation. Furthermore, in line with developing my cross curricular themes, I see the significance of collaboration with colleagues in enhancing my practice, and I plan to further develop this aspect through regular communication, resource sharing, and collaborative planning sessions. These efforts align with my commitment to continuously improve as a practitioner and provide meaningful learning experiences for my learners. I want to include diverse themes in my teaching to help children learn more about the world. I'll research how to do this better using resources like the cross-curricular skills framework (Welsh Government, 2019a). Also, I'll work on my leadership skills by joining projects and workshops and reading books on educational leadership such as “effective educational leadership” by Nigel Bennett (Bennett, Crawford, and Cartwright, 2008). 
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