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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Avoid judgemental tones, try to convey opinions in a balanced manner by supporting what you say to make your point.  
	Made a conscious effort to ensure that points are evaluated critically, highlighting both the strengths and limitations made of a point. Sought out study support for academic writing. 

	Targed/Target 2
	Continue to critically question views and keep involved in the debates.  
	

	Targed/Target 3
	Refer to Harvard referencing guide over minor in-text inaccuracies apparent throughout writing (full stops).
	Sought out study support, more consistent effort made when proofreading, aiming to eliminate errors full stops. 



I acknowledge the use of Chat GPT https://chatgpt.com/ between 26/02/25- 01/03/25 to support collation of research, supporting summarising. I used the prompt(s): 
1. Summarise key finding from this plan https://estyn.gov.wales/system/files/2024-04/Estyn%20Strategic%20Equality%20Plan%202024-2028_0.pdf 
2. Find research from the Welsh Government outlining the SDP process. 
3. Find contradicting research for New Framework for School Improvement to Focus on Learner Progression (Welsh Gov, 2022)
I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 




A Critical Evaluation of the Development of Metacognition in a School Development Plan: Actions, Impact, and Evidence-Based Reflections
Word Count: 2509 


Introduction- 
Munna and Kalam, (2021) outline how a School Development Plan (SDP) acts as a continuous learning tool for schools. The SDP aims to elevate academic outcomes and enhance teaching pedagogy. It focuses on developing action points that stakeholders can target over a particular timeframe (Estyn, 2019).  To align with guidance outlined in BERA, (2024) and to protect anonymity, the school discussed will be referred to as School X (BERA, 2024). This assignment aims to evaluate one action point from School X’s SDP: “Further refine pupils independence and provide suitable challenges to all pupils, including the exploration of executive functioning and life skills”. Awagu (2021) emphasises how for critical evaluation to be most efficient, narrowing of the above concept is needed. Therefore, this assignment will focus on the development of independence through metacognition, addressing the actions and impact it has within a classroom. Studies emphasise how a metacognitive model, where students are aware of and are regulating their thinking, enhances independence in students (Ajayi, 2024). 

School X serves 444 children, aged 3-11, it is situated in an area of low socioecomic status. Statistics highlight how 34% of students are eligible for free school meals and 33.1% identified as Black, Asian and Minority Ethnic (BAME) (MyLocalSchool, 2022). These demographics suggest School X faces challenges in ensuring that socioecomic barriers and cultural differences are considered sensitively to promote inclusivity (Estyn, 2024a).   

Literature Review- 
Historically, the acronym SDP has referred to a rigid, often hierarchical process that has outlined short-term action points (Kwok, 2021). Within this system, if targets were not met individuals faced repercussions (Cox, 2015). Wolk (2017) acknowledged that ignoring the practical and meaningful application of the SDP makes the process itself limited in demonstrating any true developments of the school.  By contrast, the modern reform of the SDP demonstrates a more holistic approach to whole school self-evaluation (Welsh Government, 2022b). The engagement and participation of stakeholders such as students, parents, as well as teachers emphasises the drive behind this meaningful development. This is supported by Brighthouse and Woods (1999) where they discuss the impact of stakeholders acting as a ‘critical friend’ to offer a skilled opinion from outside the direct school environment. However, they advise caution on how much reliance is placed on all stakeholders contributing and highlight that stakeholders may hold their own personal vision for the school. Welsh Government’s ‘School Improvement Guidance’ (2024) illustrates that involvement from all stakeholders ensures accountability where everyone is aware of expectations and their role. Ensuring that appropriate levels of contribution are achieved. 

The key point for an SDP is that action points need to be created, prioritised and measured.  This is discussed by Volkov, (2024) who says that to ensure realistic and meaningful whole school development stakeholders must take care when creating their action points. The content of the action points should align with not only the school vision but local and national priorities (Admiraal et al, 2021). Swann (2022) outlines the use of SMART targets where action point are evaluated by stakeholders, Swann (2022) research outlines how to see meaningful development targets must be specific and measurability to evidence progress. 

In addition, it is important to highlight the leadership role in the process of the SDP. Kemethofer, Helm and Warwas, (2022) outlined how leaders of this process needed to be knowledgeable and supported at national level to ensure action points align with the priorities nationally (Estyn, 2024b). School X’s leadership team have ensured alignment with Welsh Government objectives, X’s action point focuses on ‘closing the gap’. This demonstrates X’s attitudes to ensuring the SDP promotes learning for life, all stakeholders throughout the system are continuously learning (Tout et al, 2021). SDP action plans should also align with Curriculum for Wales (2022) guidance promoting students to work towards the four purposes (Welsh Government, 2022b). Efficient leadership when developing SDPs is crucial to ensuring plans are reinforced and useful for both internal visions as well as external accountability measures such as national policies (Goldstone, 2022).  

The strategic priority under consideration is the implementation of metacognitive strategies into the classroom. Tang, (2021) highlights that metacognition as a concept is broad and comprises of several different key skills. This suggests that to effectively enhance students’ metacognitive skills teachers should first have a comprehensive understanding of the terms and skills involved (Greenier, Fathi and Seyyed-Foad Behzadpoor, 2023). School X in the SDP have acknowledged this demand for in-depth understanding and target teacher understanding by proposing formal teaching on the concept (Muteti et al., 2021). School X also outlines how staff will partake in peer learning through learning walks, aiming to gather inspiration from each other (Keerthirathne, 2020). Wick, (2021) highlights that whilst this is likely to boost understanding and present staff with ideas, caution should be exhibited due to subjectivity. Topping et al., (2017) outlines how peer learning is as effective as the standards being observed, along with the experience of the stakeholder (teacher) implementing these strategies. 
Another significant challenge to the introduction of metacognitive strategies into the classroom is the level of diversity in the student population. School X has 12.4% of students with an additional learning need (ALN) (MyLocalSchool, 2022). López-Vargas, Ibáñez-Ibáñez and Racines-Prada (2017) emphasise how in some instances the additional cognitive load of metacognitive thinking proves too much for some students, especially those with ALN. These students require the foundational ‘thinking about thinking’ to be done for them so that they can focus on retention of the skill being taught during the lesson (Karatas and Arpaci, 2021). This diversity could also pose a challenge when ensuring all students are ‘challenged’ effectively. Ensuring that higher ability students are targeted is as important as enhancing the awareness of students who have difficulties with additional cognitive load (Viana-Sáenz, Sastre-Riba and Urraca-Martínez, 2021).  

Mark Feng Teng and Mizumoto, (2024) emphasise how successful engagement with metacognitive strategies means that they should be integrated into the classroom curriculum rather than presented in isolation or as a ‘bolt-on’ technique. Research discusses how as with other academic skills; students need to be exposed to extensive modelling to absorb the skill (Greene, Copeland and Deekens, 2020). Application of this into a classroom such as School X would include “thinking aloud” where staff could model their own thinking process and promote students to do the same when, for example, working out column addition. Love et al., (2022) reinforces a caution of explicitly instructing students to strengthen metacognition suggesting it could distract from the focus of the lesson. Spiegel et al (2021) outlines how academic skills are directly measurable with standardised testing, however, there is no direct measurement tool of metacognition. This could result in students learning appearing to be limited as there is no accountable measure to highlight metacognitive progression (Restad and Mølstad, 2020).  Metacognitive ability is entirely individualised (Muijs and Bokhove, 2020), each student is going to demonstrate their metacognitive skills differently. It is important to note there is no ‘ideal’ and progression should focus on application and demonstration of the skills rather than all students ‘following’ the same model (Kelly, 2018).
 
Joshi et al., (2022) provides evidence where metacognitive skills are supported in the classroom using concept maps or visual tools, supporting students to organise their thinking in an individualised manner has been shown to increase retention and understanding of the academic concept. Fleur, Bredeweg and van den Bos, (2021) outline how by independently structuring their thinking on a page, students tend to have a better recall of the academic skill and its application (Thomas, 2008). Critics highlight practical limitations with allowing students full autonomy with structuring their work via a concept map, for example, as it might overtake the development of academic skill (Blackley, Redmond and Peel, 2021). It is interesting to note that many schools implicitly impose a structure for assignments that do not necessarily align with the use of an individual’s planning and structuring decisions.  This creates a potential difficulty between metacognitive awareness and completion of tasks and frameworks (Zhang, Zhang and Zhang, 2021).

Action Plan- 
Context:
Welsh Government, (2022a) establishes that at the forefront of the SDP process should be the school vision. School X’s target of better metacognition aligns with its long-term aim to create independent learners and the school ethos of ‘ready, respectful and safe’ (School Website, 2024). The action point has developed from Estyn’s recommendations to enhance the autonomy that students have during lessons. Ndabezitha and Gravett, (2024) shows the impact of lessons being too directed and shows how whilst guided learning is essential to build the foundations of a concept, independent exploration is needed to comprehend the concept in depth (Ladosz et al., 2022). 

Implementation: 
Throughout practise on Placement 1, conscious effort has been made to integrate a self-reflective culture into the classroom, this includes daily prompting of students to evaluate their own learning identifying areas for improvement. Taylor, (2013) discusses how this self-evaluation of their own thinking by looking at their learning improves metacognitive skills. However, this self-evaluation from the students is not without limitations. To effectively evaluate their thinking, they should understand the process of evaluation and have a clear knowledge of the set task. Inconsistent comprehension of what constitutes a ‘good’ piece of work leaves gaps for development of their metacognition (de Bree and Zee, 2020). 

Similarly, throughout the placement, teaching has been adapted to suit a project-based approach. This involved students becoming ‘experts’ on a specific topic then giving them the opportunity to teach their peers (Kimbrough, McGee and Shigeoka, 2020). Sukma, Ramadoni and Suryani (2022) outlines how this teaching element of students’ activities makes way for a more in-depth understanding of the topic as it is suggested they should understand the way they comprehend the information to explain it effectively to peers (Mitchell, 2018). Limitations with this practise, as highlighted by Latifi, Norouz and Talaee, (2021), suggest that it is not directly transferable to all students. Variance in levels of attention and ability to independently direct their own learning would result in the ‘teaching’ aspect of this practise being inconsistent (Corsino and Fuller, 2021). 
Impact Measurement: 
Education Endowment Foundation, (2024) identifies that despite the holistic, practical nature of targeting independence, measurability and the difficulties in defining and monitoring progress must be addressed. Level of independence and metacognitive skills exhibited by an individual is often down to the interpretation of an observer, therefore true objectivity proves difficult (İnan-Kaya and Rubie-Davies, 2021). School X’s SDP outlines monitoring through learning walks and focus groups. Whilst these methods collate extensive themes and qualitative data, it is likely to prove difficult to generate quantitative data to reliably identify trends of developing metacognition in the classroom (Muzari, Shava and Shonhiwa, 2022). Alternatively, Teslo et al., (2023) suggests measuring the impact by questioning students themselves, as real-life participants students could give their opinions on how they felt their metacognition was developing. Limitations with this suggestion involve tailoring the language for the student to ensure understanding. There are also difficulties with the validity of answers due to presumed expectations and power relationship imbalances (Mitchell et al., 2023). This would mean students may answer in a manner that they assume the stakeholders (teachers) would want (Symonds, 2021).  
  
As stated throughout this section School X’s approach to targeting metacognition in the classroom, demonstrates the priority the school place on ensuring well-rounded individuals (Welsh Government, 2023a). School X are aligning themselves closely with Curriculum for Wales, (2022) and enhancing learning to be transferrable to ‘real-world’ situations when students leave them (Nägele and Stalder, 2016). Limitations in the approach arise when collating measurable impact and feedback from the introduction of metacognition (Baldwin et al., 2022). The progress is down to the interpretation of stakeholders whose agenda is likely to impact data (Greany and Higham, 2018). Further innovation for this target could narrow metacognition down, for example specifically targeting ‘goal setting’. This refinement of the specific action point could assist in developing an accountable measurement strategy (Denny and Weckesser, 2022). 

Reflection and Evaluation – 400 words
As mentioned above, integration of self-evaluation strategies were weaved through teaching. Students engaged in meaningful reflection of their work, often taking the format of ‘Two stars and a wish’. One reflection point on this practise is depth of evaluation. This is discussed by Chung, Chen and Olson, (2021) how this self-evaluation format produces ‘surface’ level evaluation. Whilst Xie et al., (2024) identifies that in a busy classroom the ‘Two stars and a wish’ format is practical, regular and consistent. O’Reilly, Devitt and Hayes, (2022) suggests a more in-depth evaluation where students justify their evaluation, developing their metacognitive skills further. Research from Beauchamp, (2015) also prompts reflection when monitoring self- evaluation to identify trends such as difficulties in specific subjects. Alternatively, having a method to record self-evaluation when monitored would present personality types of the students identifying those who are for example ‘hard on themselves’ (Galbally and Fevronia Christodoulidi, 2023).

Other specific practise carried out in placement one included a focus on project-based approach, as described in ‘Action Plan’ this method is heavily reliant on student understanding. Upon reflection Dekker-Groen, van der Schaaf and Stokking, (2013) highlights how teacher competence, reflection of own skill set, and development of effective pedagogy is crucial when allowing students a large proportion of independent learning (Mulyawati, Zulela and Edwita, 2022). 

Innovative recommendations to further develop student’s metacognition include the incorporation of ‘exit tickets, where a formal task it given to demonstrate metacognitive skill (Gulikers, Veugen and Baartman, 2021).  The usefulness of exit tickets to support metacognition is discussed by Fowler, Windschitl and Richards, (2019) who highlight exit tickets provide an opportunity to consolidate and plan their thinking in a sharp focused activity. Further development of self-evaluation strategies could include students keeping a ‘journal’, with this recommendation Rodriguez, Cecile le Roux and Melville, (2024) acknowledges the ability of the students. Daza, Gudmundsdottir and Lund, (2021) outlines how keeping a journal to manage reflection is common practise amongst university students on placement. This practise could be adapted for example for upper progression step 3 (8-11).  This journal could act as a method of monitoring and to see development of ability (Liu, 2015). 

Conclusion- 
To conclude, implementation of metacognitive strategies in the classroom prepares students to become independent functioning members of society (Lone Hvalby, Guldbrandsen and Hildegunn Fandrem, 2024). The necessity of a SDP is reinforced throughout this assignment, SDPs are clearly monitored documents to ensure whole schools are continually aiming to enhance their pedagogy, student outcomes and overall positive culture (Jobborova Gulnoza Kadamovna, 2022). 


School X’s focus on developing a skill that targets both academic, cognitive and real-world skills demonstrates their focus to ensure students are continuously learning (Welsh Government, 2023b). This assignments key takeaway is the crucial role continuous learning plays in both student and educator roles (Welsh Government, 2023c). Throughout the SDP and School X’s target there is a focus on refining pedagogy and ensuring continued professional learning. Education Endowment Foundation, (2025) discusses how teaching practise must be innovation to adapt and enhance pedagogy to elevate metacognitive skills of all students. The individualised metacognitive skill of all students promotes continuous development and learning to ensure effective practise (Sword, 2021).  
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