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Written reflection and peer review

Introduction
For the first part of this assignment, I designed a new curriculum based on paediatric life support and drowning prevention training.  I also received peer review feedback on this from three classmates and in return I provided blind feedback to three of my peers on their curriculum design projects. This 1500-word report will focus on my reflections on the professional learning I have gained through my own curriculum design as well as a reflection on providing and receiving feedback from peer reviews.   To facilitate this process, I will follow Driscoll’s (1994) reflective model; ‘What? So What? Now What?’, providing two separate reflective accounts. 

Reflection one: Designing the Curriculum 

What? 
The core objective of the curriculum was based on paediatric life support (PLS) and drowning prevention for parents and caregivers.  It was set within a health club and conducted while the children had their swim lessons, reducing the need for childcare and separate time to attend a PLS course.  The course was 4 weeks long with a 30-minute session each week, utilising various teaching strategies and assessments, that included demonstration, lecture/presentation and mini quizzes, pre-course questionnaire, practical testing and course completion certificate. 

The rationale for the course design was based on my own professional experience as an adult nurse and health visitor, recognising the importance that all people benefit from basic life support training.  I conducted research around the subject area relating to children with regards to life support treatment, and drowning statistics were highlighted in many articles where children were exposed to open waters, often during summer months (Moran et al, 2012).  I knew that my local health club provided swimming lessons for children whilst the parents waited during these sessions, and I saw an opportunity where the PLS training could be incorporated during this time and from there the rest of the curriculum design came about.  During this design process I experienced some challenges which included ensuring the content was short, concise, clear and practical for parents with different levels of prior knowledge.

So What? 
I found the process of designing a curriculum quite challenging as there were so many aspects to consider and bring together for it to work.  I needed to utilise many skills that I have learnt over the duration of the PCET course to facilitate the process.  Some of these included my critical thinking skills which were needed to enable me to structure my content in a way that was both engaging and informative.  Being organised and using my leadership skills whilst communicating with many different people, particularly the stakeholders (health club) were essential in bringing my design to fruition. 

From my experiences as a student as well as from my growing experience as a teacher, I was able to understand the importance of clear learning outcomes and how I needed to tailor the content I was delivering to meet the audience’s level of education.  To ensure my course content remained relevant throughout the 30-minute sessions, I needed to develop skills that allowed me to prioritise key information and deliver this in small bitesize chunks.  I believe I was able to do this well as I remained focused during the sessions, ensuring that each activity and discussion had a clear purpose.

The numerous learning strategies I incorporated were chosen purposefully, to cater for the needs of different learning styles within the class and create a more immersive experience for all.  Whist hands-on demonstrations were essential for highlighting key concepts in practical terms, interactive discussions allowed for real-time feedback and engagement (Caruth, 2014). 

Now What? 
If I were to re-write the curriculum there are a few things I would like to change to improve the overall delivery.  Having only 30 minutes each week meant that the teacher must work at a very fast pace so that all the required information is delivered.  On reflection I feel that it is unlikely the participates will retain all the information in such a condensed timeframe.  A way to address this could be to utilise more self-directed learning.  Perhaps it would help to reduce the theory aspects of the course by asking the participants to complete online tasks and/or read suggested and related documentation before attending each session (Marshall, 2020).  This would free up some classroom time so that the teacher could focus more on the practical side of teaching.  The end of these sessions could concentrate on reflection and discussion, allowing for a more guided assessment of learning.  Overall, while I feel generally confident in my design, I recognise that there is always room for improvement. 


Reflection two: Providing and Receiving Peer Review Feedback 

What?
I reviewed three curriculum design projects during the peer review process.  The role of the reviewer was to complete feedback questions and offer an objective evaluation of the curriculum.  The main components evaluated were the justification and rationale, the aims and objections, the structure, whether it was benchmarked to professional standards and whether there was a clear scheme of work outlined.  Throughout the feedback process I aimed to give a rounded and balanced review. I highlighted areas in which I felt could be improved and ensured my critique was constructive in nature. Giving positive praise where due can motivate and foster confidence in a student as highlighted by (Race, 2020) and I made sure to do this throughout.

The feedback I received during my feedback was very positive. I had comments suggesting that the project was well thought out with good structure and flow, it had a good, clear rationale and justification and that it aligned well to the professional standards of further education.  There was one recommendation which suggested using peer to peer learning within my curriculum to facilitate further engagement and collaborative working.


So What? 
I found the peer review process, whilst quite difficult in parts, very beneficial to me as a student teacher when evaluating my own work.  I was able to look at my curriculum project from a different perspective and see areas for improvement that I would have otherwise overlooked.  I was able to observe similarities and differences as well as my strengths and weaknesses.  I recognise that I need to work on my own internal emotional responses and not take any constructive criticism’s personally as I can often judge myself too negatively when comparing myself to others.  The positive comments really helped me reinforce my positive thoughts around the areas I was confident in, such as, my rationale and justification.  Whilst there were recommendations for improving engagement through the utilisation of peer-to-peer learning, it was very constructive in nature.  The feedback I received was helpful and has enabled me to rethink my strategies which in turn will allow me to improve my work.  Challenges to this recommendation could include managing group dynamics within such a short time frame, but I believe incorporating short, focused group activities could be possible without compromising the session's structure.

Now What? 
Going forward my aim is to continue developing my curriculum design skills by refining my current PLS training programme. I am happy to take on board the recommendations from my peer review feedback which proposed incorporating peer to peer learning.  It was suggested that this could further aid engagement and learning within the sessions.  I found this valuable feedback and on further research around the benefits of peer to peer learning I feel that using this teaching strategy would improve the overall learner experience.  The way in which I may be able to incorporate this within the 30-minute sessions could include utilising quick brainstorming activities or short role-play exercises.  Giving the participants tasks where they must discuss challenges and solutions could facilitate more interaction but maintain the flow and pace of the lesson.

In future peer review processes, I will continue to focus on offering both constructive criticism and actionable suggestions for improvement. 

Conclusion 

Throughout this reflective process I have been able to draw on my strengths and weaknesses with regards to curriculum design and peer reviewing.  I was very happy with my feedback comments, and this definitely helped me to see the areas in which I am good at and those that I could develop further.  I have shown how I acknowledged the feedback I received from my peers and outlined how I will incorporate the recommendations from my peers into my curriculum design.  I did find the peer reviewing more challenging than I expected and this was due to me worrying about being too critical, however, reflecting on this has given great insight and I now recognise that constructive criticism is actually very beneficial to the person receiving the feedback for them to make improvements and develop their skills further.

Overall, I enjoyed undertaking the curriculum design project and believe that the end results were of a good standard. The reason I think this, is because I chose a topic that I am passionate and knowledgeable in, and I spent a lot of time researching around the specifics of paediatric life support and drowning prevention in order to provide a sound rationale and justification for the curriculum.  This I feel allowed for the rest of the design plan to come together quite smoothly.
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Appendix 1:

PROJECT 1

This curriculum Design Project was set around level 4 sport science students who undertook their study within classroom settings, at the football pitch or in the lab.

PROJECT 5

This project was designed specifically for widening access students, such as mature learners, NEET (Not in Education, Employment, or Training) youth, and individuals with limited formal academic qualifications, teaching them study skills in a non-traditional way to encourage engagement and learning.

PROJECT 11

This project focused on teaching individuals within a community setting about finance and budgeting over a 7-week period.


Appendix 2:

Peer Review Feedback Comments

Curriculum number: PROJECT 1

· A clear justification has been provided for the proposed curriculum with an appropriate target audience.

This curriculum does give a justification for a proposed curriculum, although it is not completely clear to the reader at first glance. It identifies the need for students with little or no prior knowledge regarding sport and exercise science to broaden their knowledge around multiple different sports rather than focusing on one specific/preferred sport of choice, with a focus on components of fitness and the scientific testing aspects, set within a variety of settings, such as classroom, lab or 4g Astroturf pitch. Some evidence of wider reading can be seen to support the justification of the proposed curriculum. The curriculum explains how it will be more beneficial to those who are new to education and will sit at level 4 within the university. The curriculum sets out a clear focus on building foundational knowledge within an inclusive environment. It does not however explain whether this is a completely new curriculum or one that is modifying an existing one (e.g one that focuses on a specific sport rather than the multiple sports proposed in this curriculum).

· The aims and objectives for the curriculum are appropriate for the topic and learning group

The aims and objectives within this proposed curriculum are discussed in descriptive detail. The objectives are there, however they are not clearly set out for the reader to interpret. Perhaps it would be easier for the reader to understand the objectives if they were set out in bullet points or in a SMART format.

· The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

The structure of the proposed curriculum is evident and gives the reader an understanding of what it entails, its purpose and the main learning outcomes for the student. Perhaps more sub-headings throughout the proposed plan would make it even more structured for the reader to grasp, for example having the overview and rationale separate as well as the ‘Delivery of Curriculum & Lesson Structure & Scheme of work’ section.

· Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

Whilst there was no specific section/sub-heading for professional standards, the author has discussed them throughout the assignment. There was no reference made to individual professional standards and presumptions may have been made that the reader knew what they were, however, references were made to how the proposed curriculum aligns to professional standards in a general way.

· Comments on the scheme of work that was designed.

The reasoning for and theory behind a SOW was discussed alongside the delivery of curriculum and lesson structure, and reference was made to the Welsh Government, however, no actual set SOW was documented here. Further down towards the end of the assignment there appeared to be a SOW alongside the reading list which outlined what would be taught during each week. This perhaps would be better to have been placed underneath the SOW heading further up in the assignment.

· Anything else that you would like to comment on?

It is clear that the author has put a lot of thought into the curriculum and there are good ideas proposed. It is an interesting subject area, and I liked the way the lessons were constructed and broken down into theory and practice. With some further clear structuring of the assignment, then the reader would have gained any even better understanding of the proposed curriculum ideas.



Peer Review Feedback Comments

Curriculum number: PROJECT 5

· A clear justification has been provided for the proposed curriculum with an appropriate target audience.

The justification for the proposed curriculum is clearly provided, with an appropriate target audience identified. The assignment outlines the context and rationale behind designing a curriculum specifically for widening access students, such as mature learners, NEET (Not in Education, Employment, or Training) youth, and individuals with limited formal academic qualifications. The innovative, interactive approach is well-suited for widening access students, and the rationale is supported by relevant research.

· The aims and objectives for the curriculum are appropriate for the topic and learning group

The aims and objectives offer a background to theory, such as Bloom’s Taxonomy. The objectives are clearly set out and measurable with formative and summative assessment throughout and at the end of the curriculum.

· The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

The structure of the proposed curriculum aligned excellently to the needs of its audience (non-traditional learners). The author outlined how the curriculum would support the learners in a non-traditional way (moving away from traditional lecture style lessons and focusing more on story-telling and practical application teaching strategies).

· Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

There was a very clear link to the Higher Education standards in which the proposed curriculum was linked. The author discussed each standard and how their curriculum aligned to them.

· Comments on the scheme of work that was designed.

The SOW, whilst very detailed, did not demonstrate to the reader how the proposed learners would be taught in the non-traditional way, i.e story-telling and practical application, as outlined within the rest of the content within the assignment. The tasks for each proposed lesson include units to complete. For example, week 2 outlines that students must: Complete Finding & Using Information: Unit 2 – Searching for Information on Moodle. Each week following on from this has similar type activities.

· Anything else that you would like to comment on?

The proposed curriculum outlined within this assignment appeared to be well thought out. It was easy for the reader to follow and highlighted an area within education that could benefit from this non-traditional learning. However, more thought may be needed with regards to how the story-telling and practical application could be utilised throughout each lesson. If this was proposed already, then it was not clear to the reader and therefore, perhaps more clarity could be beneficial. The idea of having a running detective theme with clues and code breaking sounds very fun, engaging and an innovative way of teaching academic and digital skills.


Peer Review Feedback Comments

Curriculum number: Project 11

· A clear justification has been provided for the proposed curriculum with an appropriate target audience.

An excellent justification for the proposed curriculum that is clear, well thought out and supported with relevant, current literature. Many references made to Welsh policy and statistics and rationale for the topic of ‘Financial Education’ linked to wider implications on populations such as mental health and financial abuse. A topic that is current and clearly needed within the post 16 sector in the community setting, particularly during the current climate of austerity and ‘cost of living crisis’ within the UK.

· The aims and objectives for the curriculum are appropriate for the topic and learning group

The aims and objectives are set out clearly and concisely. They are succinct, logical and easy to interpret and follow the SMART goals.

· The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

The proposed ‘Financial Education’ curriculum has a structure that is easy for the reader to follow. The information, whilst detailed and thorough, is easy to understand in a logical and simple way. Each lesson plan and PowerPoint is excellently created to include huge amount of detail that are both informative and practical.

· Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

This curriculum discusses the Professional Standards and benchmarks itself to a minimum of 3, those of which are documented clearly and concisely.

· Comments on the scheme of work that was designed.

The SOW presented within the proposed curriculum is highly detailed and comprehensive, demonstrating a high level of work that has been put in. It highlights exactly what will be taught, how, when and why. It does not assume that the reader is knowledgeable within this subject area and explains everything that will be included within each of the 7 weeks lessons, making it easy to follow and understand.

· Anything else that you would like to comment on?

I believe that this is an excellent proposal for a 7-week curriculum. The subject area of finance and budgeting is vital to all of us is everyday life but more so in the current financial climate we find ourselves in. I like the way you have linked mental health and financial abuse as these are real and concerning issues that are current within today’s society. The way in which you have thought this plan through makes it easy to read and get behind, although I don’t think you mentioned who would be funding the course? How much would it cost to run and who would pay for it?

