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ECEY6004 Inclusive leadership: working together to support families.

“Inclusive leadership is a leadership approach which appreciates diversity, invites and welcomes everyone’s individual contributions, and encourages full engagement with the processes of decision-making and shaping reality. Inclusive leaders have the courage to take conscious steps to break down the barriers facing people who are at risk of being excluded from society. Inclusive leadership adds a new dimension to leadership concepts by putting the focus on diverse groups and individuals. It addresses individuals at risk of exclusion by looking at their needs, aspirations and potential, and empowering them to participate fully in society.” (Bortini )et al. 2016 p.5) 




[bookmark: _Int_X6fkByyC]The following scenario highlights the role of the inclusive leader in an early year’s setting and the opportunities and barriers that may be encountered.
Anab is three years old girl, who came to Wales from Somalia two years ago along with her mother and fifteen-year-old brother Faisal, the family have however only moved to the area six months ago. Anab does not engage with other children or adults and speaks little English and her mother even less and is therefore unable to communicate with the practitioners at the setting or the other parents. Staff at the setting often give feedback and essential information to the older brother who is always with mum, to translate. It has recently been noticed that Anabs attendance has become inconsistent, which is unusual and when she is attending, she is often tired. the first step in this scenario is for the inclusive leader to invite Anab’s mother and brother along with an interpreter to have a chat about how the setting can best support the family.

Child
[bookmark: _Int_7BVZxHg9]Anab’s experience in this scenario has shown that she is not experiencing the benefits of inclusive leadership, she understands very little English, and may feel confused by the routine of the setting, which could result in her feeling lonely. Loneliness in childhood can be a contributing factor in a child’s physical and mental health. (Krause-Parello 2008).
 Not being able to understand what the adults and children are saying can lead to her becoming isolated and lonely. Research has shown that even children in early years settings can experience the feeling of being isolated and excluded and discriminated against because they are perceived to be different from the said norm. (Goryl et al. 2013). (Jenkins et al 2017). (Juutinen 2018) and (Kirves and Sajaniemi(2012). Therefore, portraying to Anab that she should conform to the majority. Moreover (Souto-manning 2021) describes the process of trying to fit in by assimilation can be harmful to young children.
 As well as feeling different by the language used, Anab is the only black child in the setting she may feel as though she doesn’t belong. Early years settings are fundamental in providing children with opportunities to feel that they belong, these settings provide children with an environment that fosters a child's ability to be part of not only the group but the wider community, where all involved can develop a sense of developing their own identities and gain an elevated level of wellbeing. Guo and Dalli (2016). 
Coming to nursery will probably have been Anab’s first experience outside of the family home, where everything is foreign to her, such as the language used, food supplied, the resources, as well books, again reinforcing any feeling of not belonging. (Souto-Manning, 2013). Furthermore, ( Johansson and Puroila 2021) states that belonging is a basic human need as demonstrated in Bowlby's theory of attachment, also that the feeling of belonging has a correlation to a child's future development of both cognitive and emotional skills, a feeling of belonging and included can promote positive emotions such as happiness, contentment and overall, a higher sense of wellbeing. However, Gere and Macdonald (2010) suggest that if the need of belonging is not met and continues for a chronic or lengthy period the consequences of which can have a negative effect on a child’s future life.
[bookmark: _Int_V4XnOkEZ]coming from a background of low socioeconomic status can also have a negative effect on a child’s development and self-esteem and their future outcomes. According to Joseph Rowntree Foundation 2020) as many as 180000 children in Wales are living in poverty. Furthermore, when a child is brought up in poverty if can have far-reaching effects on their life not only as a child but also in adulthood. Such as social development and an inability to form and maintain relationships. Children growing up in poverty are also more susceptible to suffer from malnourishment (Ridge 2014). According to Maslow's hierarchy of needs, in order the thrive a child must have certain needs met, food and shelter being of the most basic. Children and adults alike can be subject to discrimination due to poverty in their everyday lives, however the Equality Act 2010 does not protect the rights of people from poor social classes. (Joseph Rowntree Foundation 2008).
In this scenario the inclusive leader must have an in depth understanding of the families that they are supporting; they must understand the families background, their stories, what is important to them, and work together with them to truly make them feel and believe that they belong. 

Family

For Anabs mother coming to the UK (United Kingdom) from Somalia would have been an extremely daunting time for her, she would have left family and friends behind and felt that she was in a country where everything was strange to her and without any support. She may have felt isolated lonely and scared, not knowing the language, culture and being of a different religion must have been extremely difficult particularly around issue on her children, such as taking them to the doctors, or schooling. (The Australian parenting website 2021). 
Parents who see themselves as different or other from the teachers in the school, or do not feel a sense that the professionals understand them, or their identity can sometimes get a sense of not belonging and may shy away from parental engagement (Anderson, 1998 cited in Scanlan and Johnson, 2020, p. 234)
Reasearch has found that it is more difficult to illicit engagement from those families who are living in poverty, rather than those that come from a more affluent standing. (Roger, Freelon, and Terriquez, 2012 cited in Scanlan and Johnson 2020. P234).

[bookmark: _Int_L5rTT7EX][bookmark: _Int_X7eKxzU7]The term hard to reach is sometimes used to describe families who do not for whatever reason engage with the setting, however parents may be of the opinion that in fact, it is the setting and or the professional associated with the setting that is hard to reach. (Wheeler and Connor, 2009, cited in Lindon and Lindon, 2011, p. 143) furthermore, Anna Freud National centre for children and families. (No date). Suggests that a universal method of trying to engage parents is not effective, as humans we have all had different experiences in life, some parents themselves may have encountered negative experiences in school and this may have an impact on their ability to see school settings and professionals in a positive light. Similarly, parents who have a home language other than English will need a more tailored approach. (Australian parenting website 2021).
In this scenario for the family to feel the benefits of inclusive leadership, the Inclusive leader must work in partnership with all parents and carers to ensure that they have access to all the services that they or their family may need, whilst respecting that not all families, build relationships that are based on trust and working together to identify a family's needs rather than making assumptions based on their own identity. (Welsh Government 2017, p.12).

Professional
Whilst Cardiff has been a diverse and multi-cultural City for some time, it appears that the rest of Wales is also now seeing a change in the demographic of their local communities. Parker et al (2018).
Therefore, with people of diverse backgrounds, cultures and identities making Wales their new home, the inclusive leader needs to understand the experiences of these children and families and how their lives can have an impact on their education. The inclusive leader must support children to retain their identities and promote their self-esteem to support them in becoming members of the local community. 
Therefore, it is imperative that the inclusive leader take a holistic approach to challenging and removing the inequities that children and their families face. Duncan and Murnane (2010). working collaboratively with children their families and the wider community in a positive manner that encompasses belonging and being a part of, is crucial to the role of the inclusive leader. Khalifa, (2018), Khalifa, Gooden, & Davis,( 2016).
An inclusive leader must be available to both children and families to discuss and concerns or problems there are experiencing, and open-door policy where parents know that they can just drop in for an informal chat, will enable and strengthen relationships, and professionals may seem more approachable and also encourages more frequent contact, which can aid the ability to work together. Anna Freud National centre for children and families. (No date).
When referring to families from ethnic or minority backgrounds for the purpose of parenting programmes they, are often seen in a negative manner, being described as lacking, in income education self-esteem and confidence many having issues around alcohol and drug misuse. Boag-Munroe and Evangelou, (2010) suggest that the problem could lie with the actual services available are hard to reach rather than the family themselves.
The inclusive leader will need to put the needs of children who are from a background that can and maybe discriminated against due to race, culture, class or poverty. Delpit (1995), Ladson-billings (1995). However, it is also needed to put the parents and families at the forefront, parents are the children’s main educators and their knowledge regarding their child needs to be respected and acted upon when striving for equality. Reynolds (2010) Street (2005).  

The next step in the scenario

[bookmark: _Int_cgypCpQt][bookmark: _Int_Y5EZUJVK]During the meeting with Anab’s mother, it was discovered through the interpreter that although the families first language is Somali, mum is also able to speak Arabic, fortunately there is an Arabic speaking member of staff at the setting, so it was decided that, that particular practitioner will chat with mum on a daily basis, so she doesn’t have to rely  on her son, and be included in her daughter's participation and development as every parent has the right to be. And would also use Arabic with Anab, so she knows what is happening during the daily routine. Although the staff were aware that it was the month of Ramadan, they were unaware that even young children would stay up late during this period for iftar, the breaking of the fast, which explained Anab’s sudden tiredness. The setting explained to mum that they would provide a quiet and comfortable area where Anab could rest on the days that she was feeling tired. The inclusive leader will also support mum is applying for Anab’s placement at state nursery as she is finding the process difficult. This meeting highlighted the need for the inclusive leader to have good knowledge of their families right from the start of their journey to be able to support and work together.

Section two

According to Baldock, Fitzgerald and Kay (2013) A policy is a document that outlines a specific intention, it must state specific intentions and the actions that need to be taken to obtain the said intention or goal and who is responsible for those actions. Oxford dictionary (no date) suggests that a policy is a course of action proposed by an organisation such as local government or even an individual.
Wellbeing and Future Generations Act (Wales) 2015.
This Act became law on 1st April 2016 the purpose of the act is outlined in the 7 main goal
A globally responsible Wales 
A prosperous Wales
A resilient Wales
A healthier Wales
A more Equal Wales
A Wales of cohesive communities
A Wales of vibrant culture and thriving Welsh language.
The purpose of the law is for people now and those in the future to live in a better Wales, the wellbeing of future Generations Act addresses challenges that Wales is facing now and will come to face in the future, such as climate change sustainability and poverty. The intentions of the Act were decided by various organisations working in collaboration with one another, made up of local authorities, health boards and fire and rescue services to name a few. Wales Council for Voluntary Action (2018) However, it does not seem to give a voice to the people who need inclusive leadership and find out their views. Naumann (2018) suggests that policies are normally developed at the top, the macro system, and decisions are made without consultation with or little input from the people who are expected the implement these policies
 The policy states that there are some challenges to working in collaboration with others. Working together can sometimes be time consuming, as an individual cannot make decisions alone, and any decisions need to be made in agreements, coming from different organisations and backgrounds can also present differences of opinions on how best to move forward which can cause delays and may require a degree of compromise. Wellbeing and future generations Act (2015). Dallymore (2019).
Another barrier to working collaboratively is the lack of leadership or definition of roles and responsibilities.
[bookmark: _Int_AXSVFaPa]Historically in policy inclusive leadership has only really been used to relate to disabilities or additional learning needs. Besic (2020). “Early Years education policy can be seen as only favouring the ideal learner who is self-directed and a good learner’. Bradbury (2013). However according to Brown et al (2010) policy can be used to set out a clear structure of what the organisation expects as well as play a role in minimise injustice for all. Furthermore, Welsh Government (2107) states that all childcare settings have a duty to implement a policy that promotes equality, where everyone should have the right to feel respect, valued and protected regardless of of their background or culture, whilst feeling a sense of belonging, and. However, the word should, is ambigious and open to interpretation and not definitive. it suggests something that is strived for and not enforced.



Section 3

Children are the future adults of our society, research has shown that the early years are the most formative years of development, this includes a sense of what is right and wrong, even very young children can be aware of social injustice and it is for us as inclusive leaders to encourage the children that we care for to understand that we must value protect and include all. By incorporating a keen sense of social inclusion, we as inclusive leaders can role model to children in the early years that everyone and must feel equality in the childcare setting, within their families and the wider community.
Welsh Government have highlighted the need to increase the number of BAME teachers is Wales as there is currently a shortage, with only 2% of teachers in Wales coming from a Black, Asian and minority ethnic backgrounds. Wales online (2023). Furthermore, Monterio (no date) states that of 1245 headteachers in Wales 1240 were white.
 One of Cardiff’s best known inclusive leaders was MBE Betty Campbell who became the first black headteacher in Wales back in the 1970’S, the school she worked at in the Bute town area of Cardiff, is a very diverse community and being from an ethnic background herself she was able to show the children in her school that she valued them, appreciated their culture and celebrated it. Cardiff Youth Services (2022).
As inclusive leaders we must make sure that all the cultures in our community are reflected and represented in our setting, this can be through resources we use and provide, such as the dressing up clothes that we use, having outfits from different cultures. And ensuring that we know what occasions they would be used for and why, for example would they be used for a special festival of event or maybe just everyday clothing. Different cooking utensils that children would recognise from their own homes such as pots and pans which can be used in cooking activities using foods relevant to the child. Providing books not only in English but also those that are written in the child's home language. Inclusive leaders should have a deep understanding of the children and their families and what is important to them, this can only be done through developing trusting and open relationships with the child and their family and involving them, ask them their opinion and advice, inclusive leadership is about working together to form change
However, this must be embedded in our practice and not just offered as tokenism to tick a box to say that we have done it. Cultural appropriation is often seen as something that is done to others, normally those in a position of less power, whereas cultural appreciation is really understanding the cultural practices of others and why they are important and really make that person like they belong and are valued and protected to be themselves.
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