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 Interventions to support children demonstrating physical aggression in early years. Wright (2006) suggests that, young children have not yet developed self-control. Therefore, children can model silly behaviours and conduct themselves inappropriately to situations that arise. A wide range of behaviours can be observed in the authors setting; Shelton and Brownhill (2008) suggest that many of these behaviours are age appropriate and are rarely regarded as bad. For example, hitting out or upsetting others, destruction of property, refusal to work or cooperate, and unable to sit and listen at the correct times. They continue to suggest that it should be viewed as children exploring or testing boundaries. The author will examine the types of physical aggression that can take place in a nursery setting and interventions that are applied. The author will then explore how behaviours can be positively reinforced with the use of rewards and sanctions, such as, stickers, and restorative practise.
 In early years, children learn through socialisation, therefore, it is extremely important that these interactions go smoothly. Arnerich (2019) states that children’s play is vital, in which they learn about the world around them. Children’s play creates self-awareness in a child and improves their communications with others. The author will also evaluate and reflect on two cohorts, with a differentiation of ages and boy to girl ratios. Cohort one being older and girl heavy, and cohort two being younger and boy heavy. The authors setting is referred to as school A, for the purpose of this assignment.
According to Koyama and Smith (1991) they recognised in their study that physical aggression in young children can be identified as, quarrels over objects or space, hitting, pushing, throwing, pulling and punching. They continue to suggest that these types of behaviour are ways of young children showing their assertiveness, and not aggression or hostility. Reebye (2005) describes how there are eight pathways that can lead to aggression in early childhood. For example, gender differences, temperament, exposure to violence or medical syndromes to name a few. Aggression in young children may not always be seen as serious, rather it is about growing up, such as, temper tantrums and rough and tumble play (RTP). Reebye (2005) says ‘poor impulse control often underlies aggression’ (p.1). As stated by Wright (2006) children have yet to develop social awareness and are unable to control their emotions.
 Additionally, this type of behaviour can have a negative impact in a learning environment, caused by children experiencing underlying issues. Contradictory to Wright’s (2006) opinion, Keenan (2012) notes that it could be brought on by a delay in language, lack of language can make communications difficult, making a child frustrated. He continues to suggest that some children that exhibit physical aggression can display less empathy than others, therefore, suffering poor peer relations. Filho et al. (2016) research shows that physical aggression can have a significant effect on teachers dealing with this type of behaviour. In this situation, problems solving and dealing with parents’ reactions. Tremblay (2004) suggests that children that are unable to regulate the use of physical aggression in early years, can lead on to more serious acts of violence in adulthood. 
In spite of this, good behaviour is central to the running of school A. They present a clear vision of behaviour management, accompanied by a behaviour and discipline policy (2021), which has an emphasis on promoting positive behaviour and making children feel safe and secure. Filho et al. (2016) states it is quite natural for some children to display forms of physical aggression and antagonising behaviours. In the author's setting an example of aggression can be seen when children squabble over toys, resulting in pushing or pulling other children or objects. School A’s first step in resolving this type of behaviour is for the children involved to be taken to a quiet corner, to find out what has happened with the help of restorative practise: What has happened? Who has been affected? And how to make things right? (Costello et al., 2009). Using age-appropriate language to explain that fighting is not nice, in the case of school A, the words kind hands and feet are regularly used. The children should then be separated, requiring observation of their interactions, preparing to redirect or intervene if necessary, as it is better to prevent unacceptable behaviour instead of correcting it (Wright, 2006). When the physical aggression produces reactions of discomfort, such as crying or verbal complaints (Filho et al., 2016), the child in question will be placed on a ‘thinking chair’, to have some time to calm and reflect on their actions. Once the child has received the appropriate amount of time and has settled, the use of restorative practise should continue. Additionally, parents are informed if an injury has occurred, also the child who caused the injury’s, parents would be informed. School A believes that every child must have the opportunity to understand what is expected of them. Therefore, in each classroom there is a class charter which has been written by the pupils about appropriate behaviours and rules to follow, giving them the guidance and setting clear boundaries to make positive choices (Wright, 2006).
A proactive approach can be seen in school A, with the use of the behaviour and discipline policy (2021). It promotes positive behaviours and has a continuous emphasis on well-being, with teaching strategies in place for regulating emotions, supporting self-image and self-esteem, a range of rewards to encourage and celebrate positive behaviour, consistency when applying sanctions and modelling good manners. Skinner (1972) believed that behaviour can be conditioned by reinforcement, the presentation of something good, such as, stickers or the removal, such as, time out. Incentive stickers are commonly used in school A to reinforce good work and hard efforts made in a range of areas. In addition, verbal praise is given as often as possible. Becker et al. (1969) notes that social stimuli, for instance smiles or frowns, followed by social reinforcements, for example a positive outcome such as, certificates ‘Star of the Week’, alongside a negative outcome such as, time out ‘have been found to be most influential in strengthening and maintaining the behaviour of children’ (p5). Wright (2006) notes that praise is one of the most powerful rewards given, as it shows support and encouragement to children in their daily activities.  
An evaluation of the author’s setting found children responded differently to incentives. The author discovered that cohort one responded better to stickers, they showed this by asking for Sellotape to secure them in place, excited to show parents what they had received for good behaviour. The author then observed that although cohort two were happy to receive a sticker, it generally would be lost and forgotten during the day, requiring, a different approach to incentives, or a continuous provision of positive reinforcement throughout the day, for instance, giving several stickers. The author discovered that in the second cohort, which has more boys and are younger in age, displayed more physical aggression. Reebye (2005) states that there is a difference in girls and boys showing aggression in early years. Where boy’s aggression tends to decrease overtime, girls start with lower levels of aggression, only to find that it increases later in life. Broadhead (2004) notes in her studies, when she observed behaviour like aggression, she began to see a different side. She discovered children were in fact testing their physical limits, they showed enjoyment when participating in physical contact (RTP). In cohort two, due to the more physical aggression incidents that took place, the sanctions such as, the ‘thinking chair’, were used more often, compared to cohort one. Whereby, the ‘thinking chair’ had turned into the ‘class helper chair’ by the end of the second term. According to Kent (2018) different genders in early years can have an effect on cognitive abilities and ‘school readiness’. He continued to suggest in his study that girls outperformed boys in these areas, which is a possible explanation for the differences the author assessed in both cohorts.  
School A believes are that every child is an individual. Every child matters (2003), no matter what their needs or abilities. By recognising and meeting the needs of children school A is able to develop the best positive reinforcement strategies. Not all children understand that their behaviour is associated with consequences received, this is something that needs to be taught from a young age (Morgan, 2007). The effectiveness of the rewards and sanctions in schools can have a direct impact on relationships with parents. Miller, et al. (1998) suggest that relationships can be put under strain when children display difficult behaviours in schools. Therefore, quite often mediation between parents and teachers would need to be put into action. School A has the use of a family liaison officer, who can assist implementation of strategies alongside parents and teachers.
In conclusion, physical aggression in early years can be caused by many factors. For example, speech and language difficulties, or children exhibiting lack of social awareness. These issues need to be identified and managed at an early age to instil the correct behaviours that will continue throughout a child’s school years (Morgan, 2007). School A believes, every child is unique. Dealing with challenging behaviours, we treat every child as an individual. Learning what is beneficial to children when supporting their behaviours. Using the behaviour and discipline policy (2021) it includes a variety of behaviour management that can be applied in a school environment. This method is implemented similarly, to Pavlov’s (1928) classical conditioning theory. Whereby, certain stimulus is given to get the desired response. This can be observed in school A’s rewards and sanctions. In which we remove stimuli that leads to a negative outcome and encourage stimuli which leads to positive ones. This practise is used to create a positive learning environment, enabling children to get the best possible outcomes.
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