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The following assignment will contain a critical evaluation of a scenario which is led by an inclusive leader of a setting explaining the barriers, and effects it has on working with parents, children and external services.    
[bookmark: _GoBack]What is inclusive leadership and why is it important?
According to Ferdman et al. (2020), the definition of inclusive leadership is to exceed one's ability to support cultural capability and the management of diversity.  Thus, bringing inclusion to life whether it be a work group, a community or an interpersonal relationship.  Freedman continues to state that it includes facilitating participation, listening to the voice of the people and embracing a sense of belonging that involves fairness to multiple identities.    
In agreement to this statement Bourke and Titus (2019) mentions that inclusive leadership is about ensuring everyone feels that they are respected, treated fairly, valued and feel that they belong.  In addition, they are encouraged to be confident and inspired individuals. Furthermore Bourke and Titus (2019) indicate that research has shown that leaders who are inclusive in their practice have a team who are 17% more likely to show work of high performance and 20% indicating that they make exemplary decisions concluding that leaders who intentionally carry out inclusive leadership roles and develop an individual's capability, enthusiastically, will result in high performance rates. 
[bookmark: _Int_NobhvRgY]Inclusive Leadership in Early Years education is highlighted in The Foundation Phase Framework it explains that settings and schools should embrace in every child their sense of cultural and personal identity in a way that is openminded and respectful towards others (Welsh Government, 2015).  This statement has also been embedded in the New Curriculum for Wales sharing the view that inclusive practice and leadership recognises, promotes and values diversity of not only children but their families.  Moreover, supporting and respecting children and families' unique experiences and in addition valuing each individual by representing them in the environment, whilst at the setting and sharing that strong sense of belonging (Welsh Government, 2022).  Although it is evidence that inclusive leadership leads to many positive results for diversity and inclusion, it also has with many barriers to overcome.  Hadfield et al (2015) explains the barriers that effect early years leaders in carrying out inclusive leadership, these being the reluctance of many parents engaging at setting, lack of staff participation, along with leaders not recognising the need for change. These are just a minority of barriers that can affect the implementation of inclusive leadership.  Hence why, to be an inclusive leader it is vital to give a high standard of interpersonal skills and conflict management. In addition, building trust for successful relationships and having an open-minded attitude to ensure ease of collaborative working (Robinson, 2016).
Scenario
Nia is a two-year-old child who attends a Flying Start nursery setting.  Her mother is a single parent and has two other children one older boy, and a newborn baby.  Nia’s mam suffers with her mental health and struggles with the cost of living of which she is quite open to talk about with Nia’s keyworker.    Nia is very shy and does not socialise a great deal when at setting but is very happy to come and attend (it is also noted that the older brother on several occasions has been in attendance, upon arrival of the setting.  This also indicates his absence from school).   Mam’s mental health seems to be having a detrimental effect on Nia’s attendance at setting which is a cause for concern for the development of Nia’s social and emotional wellbeing. Multi-agency workers have been informed and are working together with the setting leader and keyworker to support Nia and her family. 
 
Nia
Nia seems to be well cared for clean, tidy and loved. This is evident from her arrival at setting she is always in clean clothes has a clean face and is generally happy.  Articles 18 and 27 of The United Nations Convention on the Rights of the Child state that parents have a responsibility to bring up a child and put the child's best interests first.  They have the right to food, appropriate clothing and a safe home to live in in turn the government has a responsibility to help families and children who struggle financially for basic needs (UNICEF, No Date). Although Nia’s mam seems to struggle with her mental health, she makes sure that the children’s basic needs are met.  Many parents with mental health problems can provide their children a loving home environment where they feel safe and cared for without being negatively affected (NSPCC, 2021) One concern that is highlighted is Nia’s attendance at setting.  Berk et al (2006) explains how early childhood years are vital in the development of many capacities, such as emotion control, self- guidance of thought, self-reliance and social behaviour.  Early Childhood education is set around play, play provides a foundation for children’s development in critical emotional and social knowledge skills Egan et al (2021). This could possibly be negatively influencing Nia’s social development when she is not attending setting.  However, as the duty of an inclusive leader when Nia and the other children attend the setting, one must ensure high quality interactions are given by all staff to support her development of social and well-being skills.  High quality interactions are building trusting warm and responsive relationships by attending to the child’s social and emotional well-being, this has proven to be beneficial for a child’s language development (James, 2022).   With being aware of the cost-of-living crisis and Nia’s mam openly mentioning she can struggle financially, a healthy rolling snack is made available for Nia at setting every day.  A rolling snack allows children the opportunity to eat when they feel hungry rather than when they have too.  Rolling snack also promotes independence, less interruption during engrossed play and can encourage children who are quieter to engage in smaller social groups (OFSTED, 2023).   To support this the Healthy and Sustainable Pre-School Scheme in Wales is undertaken, which supports a healthy balanced snack at setting together with fresh water readily available.  Rewards of stickers are given if children try different foods, some of which may be foods of different cultures to enable the children to learn to extend their knowledge of other cultures.   During the scheme, children are encouraged to smell taste and touch the fruits and vegetables on offer to support knowledge of the world around them whilst promoting independence and choice making (Welsh Government, 2015).  
In the setting, support is also given to practice good oral hygiene daily by incorporating the Designed to Smile programme, this is a programme designed to encourage and improve young children’s dental health in Wales (Welsh Government, 2017).  This models good practice to Nia to independently continue her oral hygiene at home.  Nia’s Health Visitor would also be in communication with the leader and Nia’s mam to offer support and guidance of a healthy personal care routine for Nia and the family as a whole.  
How to support Mam and involving multi-agency support.
Nia’s mam was welcomed in for a cup of tea and a chat with the leader, together with Nia’s keyperson for whom she has built a trusting relationship.  Ensuring to build positive relationships with parents, carers and additional people who are involved with the children at setting, allows to understand the child’s situation and will enable one to acquire additional support if required (Anna Freud National Centre for Children and Families (No date).   Furthermore, if a positive relationship is not obtained with someone at the setting it will result in the parent or carer feeling in a position that they are not being understood by the staff involved (Anna Freud National Centre for Children and Families, no date) and (Welsh Government, 2017). This can result in them feeling isolated and may be reluctant to return the child to the setting, in turn finding it hard to reach out to these parents as a leader (Evangelou et al, 2013).
An offer has been given to change Nia’s Flying Start session time from morning to the afternoon to see if it helps to ease the pressure of having to care for the new baby, whilst also taking the older sibling to school.    Flying Start offers free quality childcare for eligible parents of whom have children aged 2 to 3 years old who live in disadvantaged areas of Wales. These sessions are for a duration of 2.5 hours a day, 5 days a week and for 39 weeks of the year (Welsh Government, 2021).  In Wales, during 2020 figures showed that almost 30% of children were living in poverty, resulting in 180,000 children having restricted life chances (Wilson and Paull, 2020).  However, 40 percent of these children living in income-based deprivation in Wales do not qualify for Flying Start childcare, and by restricting the eligibility to solely deprived areas, will therefore overlook thousands of disadvantaged families in other areas, who may need the support (Save the Children UK, No Date).  
With Nia’s Mam’s struggles financially, support was discussed with links to the community.  As an inclusive leader information was given about local food and hygiene banks that could support Nia’s Mam to feed and take care of their personal hygiene.  Food banks are organised by communities they provide food for families struggling to get by.  Families are referred to an adviser who will check eligibility and supply the person with a food voucher to use at the nearest bank (Citizens Advice, 2023).  However, although this can be seen as very helpful to struggling families it does not come without the stigma that some people may feel embarrassed and demoralised for using the food vouchers and when this is too hard to overcome can result in people eating out of date food, skipping meals and in addition having a negative impact on both mental and physical health (Garthwaite, 2016).  With Nia’s Mams mental health in mind a discussion was had about the various support networks that are available to support mam and her mental health issues.  To get Nia and her family the support they need as an inclusive leader contacting and working in conjunction with multiagency workers will provide outcome-led interventions, a collaborative and shared vision of decisions to be made with the active and useful participation from parents and children concerned (Martin, 2017). 
[bookmark: _Int_Ew0nNNyB]Firstly it was explained that one can support the mother by contacting the Local Authorities Information, Advice and Assistance (IAA) Officer which is part of a response to the Social Services and Wellbeing Act.  IAA will listen and give advice, then guide the person in the right direction of the relevant support for themselves and their family (Dewis Cymru, 2023).   In Rhondda Cynon Taff support can be given by Resilient Families an organisation based locally, who will work with the family, setting leader, doctors and health visitors and any other relevant multiagency teams to support the families in need.  Resilient Families aims to provide quick focused assessments, remove barriers that are practical to achieve positive change, with effective appropriate interventions (Rhondda Cynon Taff Council, No Date). However, there can be a range of factors that may challenge collaborative working between agencies and professionals such as the financial support and funding, poor communication between participants and the nature and complexity of the problems which may be encountered, in addition to .participants showing a variety of different values because of traditional views and those values after up-to-date training (Aubrey, 2011).  
To support Nia’s mam’s mental health issues, information is provided about support in the local area. There is the option of a self-referral for mental health information and advice by filling out an online application form (Mind Cwm Taf Morgannwg, 2022).  Brown et al. (2010), explains the benefits of a self-referral system, emphasising on the negative perception the public has on issues of mental health thus resulting in people being hesitate or ashamed to disclose problems to a General Practitioner.  Resulting in the person delaying their support or in the worse possible scenario avoiding asking for support altogether.  
Moreover, Brown, et al (2010) states further that several studies suggest stigma is a huge barrier in members of the public seeking help with relatively minor problems, therefore having a detrimental effect on the self-referral system resulting in overuse of services that could be supported with a General Practitioner appointment.  With Nia’s mam receiving the help and support she needs for her mental health will hopefully have a positive effect on Nia’s overall holistic well-being now and in the future.  Findings point out that children who have experienced a parent with poor mental health will subsequently increase their own distress during adulthood, than those who have not experienced these adverse childhood experiences (ACE’s) (Kamis, 2021).  Bandura’s Social Behaviour theory acknowledged that along with operant and classical conditioning two additional factors play a key part in explaining a child’s social learning namely identification and imitation by observing the behaviours of the adults around them.   Bandura stressed that for meaningful positive learning to happen, the behaviours of those around the child should be positive and appropriate (MacBlaen and Gray, 2016).  Nia’s mam maybe feeling as though she is letting her children down and as a result may be afraid that the children would be put into care.  This scenario only happens in very severe circumstances where the parent is unable to care for the children safely and it is important to seek the support from the local authority with the best ways to support oneself and family, by doing this a parent is showing that they only want the best for their family (Mental Health Foundation, 2022).
To conclude, by supporting Nia’s mam building a trusting, non-judgemental relationship working collaboratively with multi-agencies in the community such as health visitors, doctors and local authorities, will in turn have a positive impact on Nia’s overall holistic wellbeing and development. It's not without its problems and barriers but as an inclusive leader and working as a whole team approach hopefully these barriers can be overcome.   



Section 2
Section 2 will evaluate policy and or professional guidance in Wales, that may claim to incorporate inclusive leadership in early years.
What is policy and why is it important?
According to the Collins Dictionary (2023) the word policy is a group of ideas or proposals that are used as a basis for decision making, particularly in economics, politics or in business.  In early years Professional Association for Childcare and Early Years (PACEY) (2023) states that a policy is a statement written about how a setting will work in a certain area of practice.  Policy and procedures in an early year's setting are put in place to safeguard staff, children, their families and anyone in connection with the setting. (Early Years Alliance, 2023).  All staff members must be familiar with policy, adhering to safeguard the children and keeping up to date with any changes (Department for Education, 2021).

A Curriculum for Funded non-maintained settings in Wales.
A Curriculum for funded non-maintained nursery settings embeds inclusiveness throughout. This curriculum has been developed with the help of practitioners, experts of early education and child development together, seeking to uphold a sense of pride and belonging by celebrating modern Wales and the diverse cultures within it (Welsh Government, 2022).  A sense of belonging maybe seen as a child’s right.  When a child feels repeatedly excluded growing up, it can have negative long-term consequences (Karlsudd, 2022).   Although shaping a sense of belonging is important this does not come without its challenges, in addition Karlsudd, (2022) states that a challenge concerns the educators’ vague understanding of what belonging means and how to turn these views into everyday practice.   The guidance document in questions also goes on to talk about how practitioners should become enabling adults, who in turn should provide an enabling environment with plenty of enabling experiences.  PACEY, (2023) and Karlsudd (2022) recognise that to create an enabling environment, practitioners must consider the physical and emotional environment both indoors and outdoors and realising the purpose of strong relationships between parents and staff whilst nurturing the children helping them to feel safe and at home within the setting thus therefore supporting an inclusive programme and a sense of belonging.  
Further along in the guidance document, Welsh Government, (2022) highlights the importance of enabling experiences which should value and reflect bilingualism together with the diverse cultures and languages in Wales.  

In the 1989 Children Act previous legislation was consolidated by making it necessary that attention should be given to racial, cultural, religious and linguistic backgrounds of children in early years and other settings.  It was proposed by early years services that providers have a responsibility in law to ensure positive attitudes to difference and diversity is embraced not only including all children, but that from an early age they value and respect diversity in other children and contribute positively to society (Baldock, 2010). To carry out this aspect of inclusivity, practitioners should enhance communication by actively engaging in songs, rhymes and stories of various cultures. (Welsh Government, 2022).  In support of this statement Campbell (2018) states that music is a constant daily for most people, music can be used in a way to explore diversity, understand it and build relationships between people of different cultures.
To adhere to inclusive leadership celebrating cultural diversity should not only be symbolic but when one is confident it should be about asking genuine questions to families who are different at setting, modelling to the children and families that as a leader one is sincerely interested and values their differences and those as individuals (GOV.UK, No Date).
Unfortunately, a recent Estyn report carried out, criticised that many schools and its pupils had little understanding and knowledge of historical events locally and these children knew very few Welsh people from history.  Education Minister of Wales Jeremy Myles highlights, the importance for young people to have a clear knowledge and understanding of Welsh history in a variety of diverse perspectives (Nation.Cymru, 2021).
Observations are a key part of supporting and getting to know every child, by recognising and embracing their unique self (Spreeuwenberg, 2022).  A Curriculum for non-maintained settings in Wales supports the importance of observations for enabling inclusivity in practice.  By carrying out effective observations enables the practitioner to analyse what they can see and hear then respond in a way in which will help the children develop further.  Once this information is gathered it should be used in conjunction with future planning and discuss findings with parents (Welsh Government, 2022).
However, the guidance document in question uses phrases such as ‘We should....’ using this type of wording in policy or document implies an option of choice by using stronger more forceful language such as ‘We all must....’ would ensure clarity of the instruction or command (University of Colorado, No Date).
To conclude,  a Curriculum for non-maintained nursery settings guidance document offers many ways of enabling inclusive practice in early years education for all children not just with disabilities and additional learning needs but children of diverse cultures and different backgrounds in a positive, respectful manner and embedding this inclusivity and respectfulness in the children in their care, not only through symbolic resources but a genuine interest and want to know more.   However, the choice of vocabulary could be given more clarity and emphasis on importance of following such plans.  

Section 3
How to promote inclusive leadership in an Early Years setting.
To promote inclusivity in an early years setting leaders need to overcome the challenges of communicating effectively, the ability to make decisions and how to deal with conflict that may arise (O’Sullivan, 2015)  Learning to communicate with parents and carers is fundamental in promoting inclusivity such as extending the learning opportunities from the setting to the home, communicating effectively about the child’s development, holistic wellbeing and targets (Scanlan and Johnson, 2020).  Evidence suggests that by constructing collaborative, trusting relationships with families and people of the community, recognising their diverse needs and sharing responsibility and power will result in rising growth in children’s development (Henderson and Mapp, 2002).  Working in partnership with parents and carers is fundamental in early years education there are varieties of ways in which this can be incorporated such as inviting the parents to stay with the child if they wish when settling in at the setting, then as transition progresses sending updates and sharing information throughout the day of their children including photographs and videos via a group.  Valuing the parents as the children's first educators. (GOV.UK, No Date).   
In addition to this as an inclusive setting it is important that settings should involve parents as much as possible in the organisation and celebration of cultural festivals.  This can be done by consulting them, ensuring you have the correct information to share with the children and maybe having the opportunity to invite these parents and family members to come and talk to the children about their cultural beliefs thus resulting in strengthen partnerships with parents (Parenta, 2017).
Although it is important to value others cultural practices and traditions one must bear in mind as an inclusive leader to make choices that do not disrespect or isolate families. Educating children about each other’s holidays can be enjoyable but also ensuring that they hold on to their own families' traditions and beliefs.  By providing this knowledge allows children to understand that families act in different ways and these behaviours may not be the same as their own, and that is ok too.  Learning about a special holiday event can mean educating the children about what it means to different people and about the variety of ways those families who honour it, celebrate together (Derman-Sparks and Edwards, 2019).

To conclude this blog, I feel being culturally diverse as a leader is of high importance.  As a leader you represent and aspire to be a good role model to all staff, children and families.  It is vital to build trusting relationships with families and children alike to incorporate these important beliefs, traditions and cultural practices whilst being able to share this in turn with the children we care for.  As in most situations in life being an inclusive leader doesn’t come without its challenges such as dealing with conflict, making the best decisions for all involved and communicating effectively but I believe that all this can be overcome with genuine care, respect and loyalty building strong connection and relationships.    
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