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ECPS6001: Psychology Empirical Project
Research Proposal

Assessment Component 1: Research proposal (1,000 words) worth 10% of the overall module mark for the Psychology Empirical Project. The proposal form will be marked in line with the Level Six Grading Rubric. The boxes below will expand as you type.  
	Student Name and University ID number:
	Ammanys Robinson 1901208

	Proposed Supervisor’s name:
	Charlotte Greenway




	Suggested Research Title/Area: (between 10-15 words and must reflect the essence of your proposed research question, study design and study population and should be more specific than a broad topic area).

Children’s attitudes and behavioural intentions towards a peer with symptoms of ADHD.





	Please state the aim and rationale of your study:

The aim is to investigate children’s attitudes and behavioural intentions of an ADHD peer while considering social devaluation. This could improve our understanding of peer attitudes and behavioural intentions leading to improved policies and friendships. Approximately 5% of the population has ADHD, therefore the study could benefit many individuals (APA, 2013).

Please state the main research question(s):

1. What attitudes do children hold towards a peer with symptoms of ADHD? 
2. What behavioural intentions do children have towards such a peer? 
3. Are attitudes and behavioural intentions influenced by social devaluation? 
4. Are attitudes and behavioural intentions influenced by exposure to ADHD? 
5. Is there a relationship between attitudes and behavioural intention?

Please state the hypothesis/hypotheses (if appropriate):

1. It is predicted that children will hold negative attitudes toward a peer with ADHD (Law et al., 2007).
2. It is predicted that children will be less willing to engage with a such a peer. (Law et al., 2007)
3. It is predicted that those in the externalising group will have more negative attitudes and less willingness to engage than those in the internalising group. (Mikami & Normand, 2015)
4. It is predicted that children previously exposed to ADHD will have more positive attitudes and will be more willing to engage than those with no exposure. (Chew et al., 2009)
5. A positive relationship is predicted between attitudes and behavioural intentions where more positive attitudes are linked to an increased willingness to engage. (Law et al., 2007)




	What theory and empirical research evidence supports your research question? (Please provide a brief review of relevant psychological literature and theory and a minimum of eight references). 

ADHD is defined as hyperactivity-impulsivity and inattention behaviours which affect development and functioning with symptoms including interrupting, fidgeting, disorganisation, and talkativeness (APA, 2013). ADHD may lead to significant academic and behavioural problems in the classroom (Barkley, 2006; DuPaul & Stoner, 2014). Classroom symptoms may include a need for support, lower grades (Loe & Feldman, 2007), and higher absenteeism (Barbaresi et al., 2007). These may lead to peer difficulties, social rejection, and less friendships (Mikami & Normand, 2015). 

Attitudes describe a person’s tendency to respond to something in a negative or positive way (Pratkanis et al., 1989; Martino & Zan, 2009). Chew et al., (2009) and De Boer et al., (2012) have found that peers often have negative attitudes towards individuals with ADHD, which are considered barriers to friendships and acceptance (McDougall et al., 2004). Behavioural intentions are defined as an individual’s motivation towards behaving a certain way (Hewstone & Stroebe, 2002). Studies by Law et al., (2007) and McMahan (2011) have found that peers are less willing to engage with an ADHD child. There is said to be positive relationships between attitudes and behavioural intentions, with more negative attitudes linked to less willingness to engage (Law et al., 2007). When considering exposure to ADHD, children show an increased willingness to engage and more positive attitudes if they have previous exposure (Chew et al., 2009). These factors are said to contribute to current ADHD stigma (Law et al., 2007).

The behaviours of ADHD individuals are said to conflict with current societal norms resulting in less acceptance (Miller-Johnson et al., 2002). Peers are said to socially devalue children with ADHD, especially children showing externalising symptoms (Mikami & Normand, 2015). This research provides a basis for the current study which will compare the attitudes and behavioural intentions of children who read a vignette on the externalising or internalising symptoms of ADHD.

See reference list.







Methodological Details

	Please describe the intended participant group – including anticipated numbers, target population, and any specific inclusion/exclusion criteria:  

Participants will be children age 7-11 from two schools. For consent, headteachers will be contacted by email. Those with ADHD will be given different tasks to complete for ethical reasons.

One school will be allocated the externalising symptoms vignette (hyperactivity/impulsivity) and one will be assigned the internalising symptoms vignette (attention). Exposure to ADHD will be investigated in both schools. 

There will be approximately 224 participants, approximately 28 children in each class. 





	Please describe the anticipated design (e.g., Qualitative/quantitative, between/within-subjects, mixed design, regression, focus groups, interviews, experimental, questionnaire, etc.):

The study will have a quantitative experimental design and will analyse questionnaire data.

If relevant, include details of the…

· IV(S) and number of levels: 

· Social devaluation will be one between-subjects independent variable with two levels: ‘externalising’ and ‘internalising’.
· Exposure to ADHD will be another between-subjects independent variable with two levels: ‘exposure’ and ‘non-exposure’. 

· DV(s): 

· One dependent variable will be attitudes.
· Another dependent variable will be behavioural intentions.





	What materials/measures are you planning to use for data collection? (E.g., questionnaires, tests/tasks, interview schedules, auditory/visual stimuli, computer programme, etc. Be as detailed as possible here - what specific topics/measures/scales/instruments will you be using and what will you do with this data?)

The Adjective Checklist (Siperstein, 1980) contains 16 positive and 16 negative adjectives (see appendix 1). Participants choose adjectives they feel represent the child described. The checklists will be scored indicating either negative or positive attitudes.

The Shared Activity Questionnaire (SAQ-B) (Morgan et al., 2000) contains 24 items which assess children’s commitment to interact with a child in recreational, general social and academic areas of life (see appendix 2). The children will circle ‘Maybe’, ‘Yes’, or ‘No’ to provide a score. The score will be analysed to provide an estimate of behavioural intentions.

The two vignettes have been adapted from Law et al., (2007) study. One focuses on externalising behaviours and one focuses on internalising behaviours (see appendix 3). Other characteristics listed in the DSM-V have been added. 




	Please describe the study procedure (what will your participant have to do from start to finish? It should be clear from this how you are actually planning to carry out your study, and what will happen to participants):

The study will be carried out in the classroom. One school will be given the externalising vignette and one will be given the internalising vignette. The researcher will read a vignette to the children before giving it to them to read. They will be given the Adjective Checklist task (Siperstein, 1980). Children will choose any of the 32 adjectives that they feel accurately represent the target child. To calculate a score, the number of negative adjectives will be deducted from the number of positive adjectives and a constant of 20 will be added. Higher scores indicate positive attitudes, lower scores indicate negative attitudes. Children will then complete the Shared Activity Questionnaire (Morgan et al., 2000). They will circle either ‘Yes’, ‘Maybe’ or ‘No’, ‘Yes’ is coded as 1, ‘Maybe’ as 2, and ‘No’ as 3. Willingness to share activities with the target child is indicated by higher scores. To conclude, children will be asked whether they know someone like the target child. 





	Please describe the data you will obtain and how it will be analysed (e.g., test or questionnaire scores calculated as a mean and analysed quantitatively, recorded verbal reports analysed qualitatively, etc.):

Questionnaire scores will be collected and analysed quantitatively.


If relevant, what statistical test will you use and how will your data be analysed through this test (e.g., two-way ANOVA, Multiple Regression, Chi Square, etc.):

For the first research question, attitude scores, percentage scores and adjective frequency will be calculated. A 2 (external x internal) x 3 (subscales: academic, general social, active recreational) ANOVA will be conducted for research question 2. To answer the third research question a 2 (total attitudes score externalising x internalising) x 2 (exposure x no exposure) ANOVA will be conducted. A 2 (behavioural intentions total score externalising x internalising) x 2 (exposure x no exposure) ANOVA will be conducted for research question 4. A Pearson’s correlation will be conducted for research question 5 looking at the total scores for attitudes and behavioural intentions. A positive correlation will indicate positive attitudes and a greater willingness to engage with the ADHD child.


If relevant, what qualitative analysis will be used (e.g., IPA, Thematic analysis, etc.):  

N/A






	Appendix (not included as part of the 1,000 words but must still be completed)
1. Attach any questionnaires/materials to the end of this proposal as an appendix. 

2. Ethics: Describe the main ethical issues of your study and explain how you will address them here (Refer to the BPS ethical guidelines and address all issues not just informed consent. Please note all students will need to complete a full ethics form, which must be approved prior to any data collection commencing).

Appendix 1- Adjective Checklist (Siperstein, 1980)
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Appendix 2- Shared Activity Questionnaire (Morgan et al., 2000)

If Suzy moves to your school and is in your class, here is a list of things that you might do with her.  Circle the face and answer that shows how you feel about doing each of these things with Suzy.

1. Ask Suzy to come to my house to watch TV.
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	No	Maybe	Yes







2. 2. Sit next to Suzy in class.
[image: Smiley Neutral Sad Face High Res Stock Images | Shutterstock][image: Smiley Neutral Sad Face High Res Stock Images | Shutterstock]
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	No	Maybe	Yes
	
3. 3. Work in the school library with Suzy.
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	No	Maybe	Yes

4. 4. Share my games or books with Suzy.
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	No	Maybe	Yes


5. 5. Work on a science project at school with Suzy.
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	No	Maybe	Yes

6. 6. Be in the same reading group with Suzy.
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	No	Maybe	Yes

7. 7. Study spelling words with Suzy at school.
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	No	Maybe	Yes

8. 8. Invite Suzy to my birthday party.
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	No	Maybe	Yes


9. 9. Ask Suzy to go to a swimming party with me. 
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	No	Maybe	Yes
                               
10. 10. Ask Suzy to hike in the woods with me.
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	No	Maybe	Yes

11. 11. Eat lunch next to Suzy at school.
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	No	Maybe	Yes

12. 12. Walk together with Suzy in the hall at school.
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	No	Maybe	Yes

13. 13. Do art with Suzy in class.
[image: Smiley Neutral Sad Face High Res Stock Images | Shutterstock][image: Smiley Neutral Sad Face High Res Stock Images | Shutterstock]
[image: Smiley Neutral Sad Face High Res Stock Images | Shutterstock]



            	            
	No	Maybe	Yes

14.  14. Pick Suzy to be on my soccer team.
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	No	Maybe	Yes

15. 15. Work arithmetic problems in class with Suzy.
[image: Smiley Neutral Sad Face High Res Stock Images | Shutterstock][image: Smiley Neutral Sad Face High Res Stock Images | Shutterstock]
[image: Smiley Neutral Sad Face High Res Stock Images | Shutterstock]



            	            
	No	Maybe	Yes


16. 16. Write a story or report for school with Suzy.
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	No	Maybe	Yes

17. 17. Ask Suzy to join my club.
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	No	Maybe	Yes

18. 18. Do homework with Suzy at home after school.
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	No	Maybe	Yes

19. 19. Go to the movies with Suzy.
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	No	Maybe	Yes
20. 20. Play with Suzy outside during recess.
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	No	Maybe	Yes


21. 21. Pick Suzy as my partner in a game with other children.
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	No	Maybe	Yes

22. 22. Be good friends with Suzy.
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	No	Maybe	Yes

23. 23. Go to a ball game with Suzy.
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	No	Maybe	Yes

24. 24. Ride bikes with Suzy.
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	No	Maybe	Yes










Appendix 3- Vignettes

Externalising Behaviours Vignette

Anon is a pupil in your class at school. When the class teacher speaks, Anon fidgets a lot. Anon is often on the go and usually interrupts other people’s conversations and games. Anon often talks a lot, and has difficulty awaiting turn in class. Anon often blurts out answers at the teacher before the question has been finished. Anon often leaves their seat and is unable to play quietly. Anon also runs about and climbs on things when they are not supposed to.

Internalising Behaviours Vignette

Anon is a pupil in your class at school. Anon often does not pay attention in class and is easily distracted. When the class teacher speaks, Anon regularly does not listen, and fails to finish schoolwork. Anon is often forgetful and loses things. Anon makes careless mistakes in their schoolwork and does not follow through on instructions. Anon struggles to organise their activities and tasks.

Appendix 4- Ethics

The study will be carried out in accordance with the BPS Code of Human Research Ethics (2014), the BPS Code of Ethics and Conduct (2018), the UWTSD Research Ethics and Integrity Code of Practice and the UWTSD Research Data Management Policy. Informed consent will be gained from parents using an opt-out procedure, where parents will be given the opportunity to return a form if they would not like their child to take part in the study. The consent form will provide parents with a detailed explanation of what the study will entail. Verbal assent will also be gained from participants as children are unable to provide informed consent. The study will be explained to the children and then they will be asked if they would be willing to take part. Assent will be monitored and in the event of children showing verbal or non-verbal signs that they are unwilling to continue with the study, assent will be revoked. The right to withdraw without penalty at any time will be outlined to schools, parents, and children. Written consent from the headteachers of the schools will be obtained as they are identified as gatekeepers. All data will remain anonymous and confidential. No names will be recorded in order to protect anonymity. Data will be collected in accordance with the Data Protection Act and the BPS Data Protection Regulation guidance (2018). Prior to the study commencing full ethical approval will be obtained from the UWTSD ethics committee. No deception will be involved in the study. The four BPS ethical principles: responsibility, respect, integrity, and competence will be followed (BPS, 2018). The researcher will accept appropriate responsibility by ensuring the study is carried out safely and ethically. Respect will be shown to all involved. Confidentiality, privacy, and the need for consent will be respected. Professional boundaries will be maintained, and the study will be carried out in an open and honest way to ensure integrity. The researcher will recognise the limits of their competence and will refer to their supervisor when necessary. Contact details for the researcher and supervisor will be provided to all involved. The opportunity to ask questions will be given to schools, parents, and children. Safeguards will be put in place as participants are all children and are considered to be a vulnerable group (BPS, 2014). The researcher will ensure that all materials used are age appropriate. They will also ensure that children are given adequate time to understand the tasks. Details of all potential risks will be outlined in an ethics approval form. If any of the participants have a diagnosis of ADHD, they will not be excluded however they will be given a different task to complete. This will avoid any emotional distress which may be caused from the diagnosed children either having to be excluded or having to complete tasks which discuss children like themselves. The COVID-19 guidance provided by the BPS will be followed to ensure the study is conducted in a safe way (BPS, 2020). Stress caused by the current situation will be respected. The researcher will have a responsibility to ensure risks of COVID-19 transmission are minimal. The study will be carried out in accordance with any COVID-19 regulations provided by the school, government, or university.
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ADJECTIVE CHECKLIST

If you had to describe this student to your classmates, what kinds of words would you
use? Below is a list of words to help you. Circle the words you would use. You can use as
many or as few as you want. Here is the list:

smart dumb greedy
weak slow bright
dirty friendly honest
helpful healthy selfish
sad kind stupid
lazy alert nice
happy careless ugly
lonely cheerful neat
sloppy foolish careful
ashamed clever unhappy

handsome glad




