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“Being a professional educator in today’s society not only means having to develop sound subject knowledge, but it also depends upon acknowledging a moral duty to do what is ‘right’ for the individual and society” (Dowling et al., 2012, p.5).
In light of this quote, draw on relevant literature to critically discuss how schools are implementing inclusive policies and strategies in their practices. Reflect on how the discussion will influence your own practice.  

Professional educators in today’s society are required to recognise their moral duty to do the ‘right’ thing for each individual within a teaching environment, as well as improve the subject knowledge of the whole class. Those with additional learning needs (ALN) depend on these educators to provide a strategy of inclusion that allows them to participate in whole class activities to the best of their ability, not to be excluded on the side-line. In light of this quote, it can be said that it is a duty of the educator to provide meaningful learning and experiences for the individual and to understand that inclusion isn’t just about disability. Implementing these inclusive policies within schools could create a new purpose of Physical Education and reframe the types of lessons being taught. This is important in being able to achieve equality, equity and inclusion to all pupils. There are various different perspectives of PE, including our own, other teachers’, pupils, parents and the school management, all holding different views of what PE should include, what pupils should be learning, and what lessons should look like. PE reinforces and replicates these views and beliefs of society which then become stereotyped by societies label, however, PE has the ability to challenge these social differences and therefore can change societies wider views. This repurpose and reframing of PE should aim to be challenge all pupils in being “different from the norm” (Penny, 2002), involving a range of different activities that strive to involve all pupils regardless of additional learning needs. By critically analysing and drawing upon literature, I will reflect and discuss how these resources will influence my own teaching practice. Using a range of different work, I will aim to include and target a variety of strategies and their practices. The purpose of which will be to better my knowledge for future experiences when looking including a child with additional learning needs in a lesson, while continuing to provide meaningful learning and activity to all pupils.

To be able to include, meaning to recognise individual differences, based on race, gender, ethnicity, or disability, and meeting those differences to provide equal opportunity, teachers must be confident in their ability to involve all. However, Coates highlights that these educators wish to do so, but simply do not know how. He says, “the teachers did not ‘know’ how to provide the best support to children with SEN, despite wanting to be able to help them.” (2012, pp. 353). This indicates that better teacher training needs to be put in place to be able to achieve the curriculum aim of providing “equal opportunities” (Welsh Assembly Government, 2008, pp.4). It is also thought that schools should look to purchase and provide better equipment to be able to cater to these needs, such as wheelchairs for wheelchair basketball, and balls with bells inside to provide goalball as an activity within PE lessons, aimed to include those with a visual impairment. This additionally requires a break or change in the curriculum, whereby “disability sports and adapted activities are threaded throughout the curriculum they can be accepted as the norm and not an ‘add-on’” (Stevenson, 2009, pp.126). Many educators, according to Stevenson, find that “competitive, traditional games can be difficult to play successfully with a mixed group of young people” (2009, pp.120) such as pupils with additional learning needs. Physical Education is often framed as competitive sport and games, these such activities, if not adapted can negatively impact the experience of learners engaging in the activities (Petrie, Devcich and Fitzgerald, 2018, pp. 347), this highlights the importance of emphasising that “inclusion should be at the forefront of our thinking in PE and sport” (Evans, 2014, pp.322). 

Physical Education within many schools promote equality and equity. It is within the “international human rights law to provide inclusive education for all children” (Evans, 2014, pp.320). However, Stevenson highlights that “it is impossible to fully include and challenge all young people all of the time” (2009, pp.125) which does prove difficult during teaching practices. This is where many educators use the STEP framework which was set up to provide variety and differentiation to Physical Education lessons. The acronym STEP stands for ‘Space’, ‘Task’, ‘Equipment’ and ‘People’, this gives a lesson range. The ‘Space’ within a PE lesson is where the activity takes place, this allows the difference of working within a larger or smaller space, such as an outdoor field or the gymnasium. Stevenson says that within a Physical Education games lesson, inclusion “can be achieved by changing the environment of the activity” (2009, pp.125), this is what this framework sets out to accomplish, a space in which all pupils can learn. The ‘Task’ is ‘what is happening’. The task can be simplified or made to be more challenging dependant on the ability of pupils, this could be having different targets at different difficulties or some pupils using their non-dominant hand to strike. The ‘equipment’ is also changed to help cater to all abilities. They type of equipment can be a selection of balls, soft, smaller, or larger, as well as bean bags, scarves, and a variety of different shapes, colours, textures and weight. Finally, children get the opportunity to work individually, in groups or pairs, giving the range to whom children work and interact with, this is the ‘People’ aspect of the STEP framework. The teachers can choose to use mixed ability groups or same ability, or have children follow the ‘buddy-system’ where they work with a partner of their choosing. Giving children a choice of equipment to use and who they work with enables them to work in a comfortable environment and at their own ability level. Evans suggests that the inclusion in Physical Education involves the process of “increasing the participation of children/young people in, and reducing their exclusion” (2014, pp.329), complimenting this framework in allowing children to work at their individual skill level, assisting everyone to be included but still participating in the same activity.  

Young people who are on the autistic spectrum suffer from barriers that effect their participation in Physical Education. The National Autistic Society describes autism as “a lifelong developmental disability that affects how a person communicates with, and relates to other people.” (Webster, 2016, pp.3). Those children and young people with autism may be unable to process and interpret information, have difficulty controlling, orchestrating and using their muscles, as well as a range of different sensory issues. The Inclusion Spectrum in relation to children and young people with an autistic spectrum disorder breaks down different methods for when delivering a Physical Education lesson, while including them in the activity. Stevenson writes that “each approach within the inclusion spectrum aims to empower, deliver and encourage activity involvement of disability and non-disabled people.” (2009, pp.125), these different approaches are as follows. An ‘open activity’ is used for a class when a pupil has ASD and may need to be more structured (Stevenson, 2008, pp.22). Simple changes to the lesson can be made, such as the use of equipment, for example, if a child “feels intimidated when anyone comes to close to them in a tag type game, a soft ball could be introduced and thrown to tag the person.” (Stevenson, 2009, pp.126). Stevenson also says that that “young people with ASD may find pure movement activities difficult to comprehend or focus on. Having an outside focus may help in encouraging movement” (2008, pp.27). This suggests that children can be given, an object such as scarves, feathers, bean bags and balloons to distract them from their own movements in activities such as gymnastics and dance (Stevenson, 2008, pp.27). The use of an open activity approach also benefits the teacher in that it allows them to “observe, access and reflect on the needs of the group.” (Stevenson, 2009, pp.127). 

Secondly, ‘modified’ methods of learning focus on breaking a skill down for a specific pupil or introducing modified game zones, or safe spaces (Stevenson, 2008, pp.22). Stevenson says that “in a games session when practising skills, each young person needs to be at a point, or level, that is right for them if they are going participate, enjoy and progress.” (2008, pp.128). However, important to recognise that “introducing the whole class to specialist equipment tends to normalize the activity and potentially prevents the modifications from being viewed as different.” (Stevenson, 2008, pp.127). Following this is ‘parallel’ activity. In a parallel activity, one of the games may include indirect competition or clearer special concepts (Stevenson, 2008, pp.22), such as pupils playing the same game but in different ability groups. These parallel activities offer “appropriate challenges” (Stevenson, 2009, pp.128) that involve delivering inclusively across the Physical Education curriculum to children and young people on the autistic spectrum. Finally, ‘separate’ activity, a pupil with autism may need a higher percentage of separate activities with more individual tasks. With the increasing number of ASD children attending mainstream schools, many young people will not, and do not have positive experiences in a PE, team game environment.  Stevenson says that it is important to consider “weather the young person wants to be included” (2009, pp.129) as many children with autism can find big groups and loud activities overwhelming, suggesting that separate activity should always be given as an option. To these educators, they should be aware that this approach is not a form of exclusion in assuming that young disabled people can’t be included in youth sport activities (Stevenson, 2009, pp.129).

Through Physical Education, many issues arise due to inequality and equity towards girls who are prevented from participating in specific activities as they are categorised as ‘boy-sports’. Talbot says that it is these “stereotyped notions of femininity and masculinity which perpetuate inequality” (1993, pp.77), the term ‘stereotype’ is societies label for these views and actions, however, it is how we feel about this stereotype that determines how and if we act upon it, this then becomes a form of discrimination. These stereotypical views and myths between femininity and masculinity are seen within schools during PE lessons, “boys, for example, see dance as antithetical to images of masculinity” (Talbot, 1993, pp.85) and “girls see team games as conflicting with adolescent views of femininity” (Talbot, 1993, pp.85). In many schools there have been continuous “complaints from girls who are prevented from playing football in their physical education programmes or in school sport” (Talbot, 1993, pp.79). However, it has also been reported that some teachers “have genuine concerns for the physical safety of girls should they be offered access to physical contact games” (Talbot, 1993, pp.79), suggesting that the curriculum should have clear guidelines within Physical Education such as policies where PE and games are taught with gender equity in mind. Although, despite Talbot’s argument, numerous schools have now built girls football teams who can train and play in after school clubs as part of “school sport” (Talbot, 1993, pp.79), as well as frequent competitions and tournaments with other schools in the area. This inaccuracy could be due to the age of the source, being written more than 25 years ago, however still holds value as we are able to reflect on how this aspect of PE has changed in recent years. 

[bookmark: _GoBack]In reflection to many articles I have read, I would like to aim to provide equality, equity and inclusion throughout my lessons, as well as strive to achieve Ryan and Deci’s ‘Basic Psychological Needs Theory’ where there are three key features. Autonomy, the need to experience activities as self-endorsed, relatedness, the need to feel close, connected and care for by others, and competence, the need to interact effectively within an environment. PE enables the promotion of these, as Penney suggests that equity in Physical Education and school sport is essentially when valuing differences (2002, p.118). These “differences” (Penny, 2002, p.118) encourage fairness and support, giving young people and children the same opportunities, this is something I would look to achieve through my PE lessons and other extracurricular sporting activities. This treating everyone the same within PE promotes equality and equity as “no one set of values or behaviours should be regarded as superior to others” (Penny, 2002, p.119). As an educator, it will also be important to use inclusive language. Phrases such as ‘travel around the area’ are more inclusive than using words such as ‘walk’ or ‘run’. These slight changes can make a difference in allowing specific pupils feel this relatedness into a class and have the competence to effectively work within a PE environment. Through my readings I discovered that many educators noting a consciousness to their language “since specific terms are important to create a ‘shared of meanings’” (Svendby, 2016, pp.69). As I found out through research, often teachers reported that “activities that had students walking instead of running during learning activities, so that everyone was safe and included in the learning” (Petrie, Devcich and Fitzgerald, 2018, pp.352), showing that inclusive practice can be used in many different activities and that autonomy can be fulfilled, this is something I will remind myself of in the future. A second aspect of learning I will carry as an educator is the importance of limiting team games in girls’ PE, to encourage participation and inclusion. I found that although following the curriculum, teachers, due to lack of confidence, tend to avoid teaching gymnastics and dance. Swimming is also an activity that suffers due to a lack of resource and facilities within schools, therefore the Physical Education curriculum is dominated mainly within the teaching of games. This affects young girls in that they “are denied access to the very activities with they see as relevant to them” (Williams, 1993, pp.128), Williams continues by saying that “swimming, dance, or dance related activities (including aerobics) are popular recreational activities for older girls and young girls” (1993, pp.128) and consequently are limited on opportunity in school PE.

For myself, in the future, these topics and strategies I have discussed, as well as others, will be beneficial to me when working to include all pupils in PE lessons. The research, different opinions and approaches to take when including a mixed group of young people has extended my subject knowledge and given me the confidence to lead these types of sessions. As an educator in the future I would like to include strategies such as the STEP Programme and the SKIP Programme to broaden my range of inclusive methods which would will provide equal learning to all pupils. I have started to learn that there needs to be a change in the curriculum to enable all pupils of being fully included and challenged in all Physical Education activities. As considered previously, disability sports such as wheelchair basketball and adapted activities like goal ball should be written into the curriculum so that “they can be accepted as the norm and not an ‘add-on’” (Stevenson, 2009, pp.126). A change such as this would allow educators to include pupils with Additional Learning Needs in a way that would not interrupt the class due to these activities becoming normalised. This is something that the Welsh Assembly Government must recognise, however, until this change, teachers in a Physical Education environment should look to use different approaches and activities to provide equality and inclusion to all pupils regardless of disability, gender or individual differences.
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