


Final Project – Being Me 

This project is aimed towards teenage girls who are or maybe neurodiverse. The project will allow them to explore and find their voice, offering them a space to create a piece of creative work which they feels represents them. The creative outcome will be led by their experiences living in a neurotypical world as a neurodivergent individual. The aim of my project is to encourage empowerment and to embrace individuality. Aiming to hear and project forward the voices of teenage girls with possible or diagnosed Autism and/or ADHD .  Girls and boys who have autism are likely to display symptoms very differently, which is the reason behind why as a neurodivergent facilitator, I believe I will have a stronger ability to offer support to females. Girls are much more likely to mask their symptoms so therefore go forward without appropriate interventions (Dean, 2016). I am aware that as a neurodivergent facilitator this gives me biases but being aware of this has allowed me to highlight my boundaries. I am going to achieve my aim by offering a safe inclusive space to explore through games, improvisation, Image theatre and creative writing. Hoping to work towards a product that focuses on the outcomes of what they have enjoyed and connected with throughout the project. All whilst throughout the project using team exercises to build connections and a community. By the end of the project my participants will have worked collaboratively through different drama and creative exercises developing a product as they go that represents them as a community and as individuals. They will have found a strong voice within and embraced their individualities or started an acceptance journey towards this. I will be actioning this project in a community space, inviting people I know that are a part of the neurodivergent community under the age of 18 to be involved in this creative project. The age will range from 12-16. Originally, I wanted to do this project in the provisional educational unit ‘the bridge’, I decided that after discussion with the head this wouldn’t be the best option. This was because the time frame I was offered meant that I would only see the participants for one hour, once a week, however for the type of project I wanted to bring to them, I needed the sessions to be a longer time frame and closer together. This was so I was creating consistency, building trust, and having momentum within the project. I made the discission not to go forward with the bridge as I feel it would have been detrimental to creating a strong relationship with the participants ( WJEC, 2019). The need to encourage and embrace individuality within neurodivergent individuals can be so powerful and inspiring for these young children’s futures. Theatre can be so key to building confident, friendships, ambitions whilst also helping provide ways to explore difficult but relevant topics in a reasonable way and theatre allows this (Swartz, 2022). For neurodivergent individuals with Autism and/ or ADHD theatre can offer many lifelines. One of these being the chance to develop interpersonal skills due to being able to use, explore, gain, and develop social skills, making new friends and growing the bond with those friends they already have. The study done by (Kim et.al, 2015) concludes that theatre can positively impact self-esteem, empathic abilities, and comfort around others. For children who are neurodivergent, introducing drama as a way of learning can be extremely important for them to express themselves freely. Creating a space where they can express emotions is inducing of multiple benefits for many different ages of the neurodivergent community. A study done by (Corbett et.al, 2016) states their findings after researching into social competence in ASD individuals in relation to theatre, their findings show that children involved in arts based interventions such as theatre can lead to an improvement in social communication skills. Individuals who are neurodivergent are very likely to have mental health difficulties coinciding with their neurodivergent diagnosis, weather this being anxiety, depression, low self-esteem, or even suicide. Accessing mental health support can prove difficult and have its barriers (Cleary. Et al, 2022). Therefore, theatre cannot only support the neurodivergence, but it can offer a safe space to hopefully help improve their general wellbeing and mental health. Reflecting on the practical part of my project, with the workshops I planned I was able to meet all my aims. I was able to offer a space where the participants could feel comfortable, unjudged, and confident. By keeping a calm and friendly manor from the first meet I was able to ease any immediate nerves. This was evident as I saw body postures become more open and the participants start to laugh and relax. By the end of the project the participants were taking much more control, speaking confidently, and expressing their opinions proudly. I introduced contracting at the start of the process as a way for me to be ethically considerate of who I had in the room and what their individual needs were. I sent out via email a registration and consent form before the workshop started, so therefore I was slightly more aware of some of the participants needs, however, by contracting it gave the participants a chance to identify and voice these needs themselves. Identifying personal needs with their own voice can be very empowering for many teenagers (Unicef, no date). Contracting is used by a large majority of applied drama practitioners; it encourages an attitude of accepting other people’s boundaries all whilst also setting personal ones (Prendergast and Saxton, 2013, p. 32). On reflection, through completing this project, I am now more aware how important it is to be adaptable and to be able to reflect in action during the process of devising with participants, especially those who may be more vulnerable. As the facilitator I had to be very adaptable for the project to progress forward (McAvinchey, 2009, p.278). I made sure to keep as calm and openminded as possible because I didn’t want to make the environment stressful at any point, this then possibly effecting their overall experience. Additionally, recognising that when working with neurodiverse participants their sensory needs and accommodations are unique, putting in place these accommodations to ease possible discomfort (Autism Speaks, 2023). I noticed that the stories they all chose to tell had a similar theme of finding strength in a time of struggle. This was exciting to take on a creative journey because they were visibly proud of the stories they were telling. I asked them to create images of moments from their fairy-tale stories. Because the fairy tales had been created by their partners we decided as a group to keep that person in charge of creating the partners’ images. When it came to the image exercise this also meant that the persons story it was about was able to be in the image as themselves instead of sculpting the image using someone else to be them. This was better because they could be themselves in strong powerful images, therefore enhancing the emotions of feeling strong, they were visibly empowered because they didn’t stop smiling, this indicated to me that they were engaged in the exercise, and the project was working how I had aimed. The reason behind choosing to retell the stories as fairy tales was because I was aware that the possibility of telling a story they personally connected to could be emotionally draining. I referred to the drama spiral and was aware that the work I was doing could potentially be quite close to the centre of the drama spiral and possibly had the potential to be triggering. Referring to the drama spiral meant I could identify which ring I was working on. For this part of the workshop we were working on the 3rd ring of the spiral, ‘fictionalised personal stories’. Being able to identify this was beneficial for me as the facilitator because we were still able to work with strong powerful themes, however, by fictionalising the stories, this created personal distance.  We were creating work which was one step removed, solidifying the safe space I was aiming to create. Additionally, handing over the story to a partner to tell meant that the story could be interpreted slightly differently in a fairy tale form, adding to creating distance between any possible triggers by being one step removed (Baim, 2020, p.120). As the facilitator, I faced a big creative challenge when it came to planning the workshop for such a small group. Having been used to planning for 30 plus children, I found this one of the biggest challenges. Initially I felt very limited with games and exercises I could facilitate, however, having referred to Augusto Boals’ Book (Boal, 2002) and by talking through ideas with my peers, I was able to adapt a range of fun team building games and exercises suitable for a group of 3 participants. Although this was challenging, having a small group was important and beneficial for the participants in that room. One benefit being the participants were able to involve themselves in all exercises because there was less opportunity to become overwhelmed, anxious or shy. Furthermore, by having such a small group to work with, as the facilitator I was able to notice any shifts in emotions and attitudes. On one occasion, I was aware that 2 of the participants were much more confident and engaged in the first hour of the workshop than the other participant. However, when the next activity started, I was able to personally work with, and give my attention to, the less confident participants because of the small group. Just by engaging in and leading conversation with the participant, their whole-body language started to change, it was evident that what they needed was a little more support than the others in that moment. If this was a bigger group, which I am more familiar with, I may not have been able to direct as much attention to that specific participant. On reflection this was a strong moment for me as the facilitator, I dealt with the situation with compassion and calmness. After completing this project I have become more comfortable and confident when it comes to facilitating small groups, this is a growth I have seen in myself. Although I have found this type of facilitating much more intense, I have been able to develop my facilitation skills and knowledge through gaining this new experience. Another challenge I faced was one of the participants lost their written bullet points of their story. Instead of panicking and losing track of where I wanted to get too, I encouraged everyone else to put their written stories to the side. That way everyone was on an equal level and there was no unnecessary attention drawn to any of the participants. By thinking quickly on the spot, I was able to avoid any embarrassment felt by the participant or myself worrying and allowing stress and panic to arise.  If I continue to work with this project in the future, I will keep a number cap of up to 5 people in the group and focus on bonding in a smaller group as opposed to worrying about having too many people in the room to get to know. I believe this work I am displaying is incredibly valuable for these young teenagers’ education, well-being, and personal development. Additionally, encouraging educational environments to introduce different ways of learning, meeting neurodiverse teenagers’ individual needs (Dwyer, et al, 2023). In conclusion by completing this project I can now note how valid and important creative practise is for neurodivergent individuals. Having a space where these individuals unique needs can not only be met but embraced. 	Comment by amelie.upstill@gmail.com: reference small - gender differences with girls and boys, otherwise why is this not for both?
note that you are referring to your own experience and you are aware that that gives you biases, but your awareness has allowed you to highlight your boundaries here.  there was a gap and I want change that	Comment by amelie.upstill@gmail.com: couple of sentences explaining  the Bridge and justifying why - consistency, trust and momentum
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Appendix

Final Project Workshop 1 
12th May 2023 - 4:30 - 6:30

Aim:
To identify a story, they feel connected to an experiment with different ways to work with that story
To build confidence and friendships

Objectives: 
To introduce relevant drama activities to help identify a story. 
To create a safe, non-judgemental environment for the participants to thrive in.

Intended Outcomes:
To have had fun and tried something new.

Resource:
Bean bags
Flip chart paper 
Pens 
Tree 
Post stick notes




	Time
	Activity
	Description

	10 minutes
	Introduction + Contract
	-Name, pronouns, feeling 1 – 10
- Contract

	15 minutes
	Games
	Group Juggle
-   	I will gather everyone in a circle. Ask them to throw the bean bag to someone in the circle.
-   	Once everyone has thrown to someone, I will keep the sequence going and add in more beanbags.
-   	Once this has been mastered, I will ask them to walk around the room keeping the sequence.
Directions
-   	In partners I will ask them to mark themselves A&B.
-   	One by one they will take turn being the car and the driver.
-   	The driver’s job is to direct the car around the room only using certain touch rules.
-   	The car must only move when they are directed to.
-   	To make harder the car can shut their eyes.
 

	20 minutes
	Exercise 1
	Visualising Hands Exercise:
-   	Trace around hands
-   	Around the outside of the hands write down worlds or sentences or phrases which represents your life so far. Happy / favourite memories, challenges you’ve overcome, favourite trips.
-   	On the inside of the hands write down words that represent the person you are today. This is not to be seen as a finished person.
Map on the floor:
-   	Creating a map of the world together, deciding where in the world things are.
-   	Ask them to place themselves on the map in response too:
1-If time and money weren’t involved where in the world would you travel too and what would you do there
2-If you could make one change in the world where is it and what would it be

	25 minutes
	Story Time
	-   	Ask them to place themselves somewhere in the room they feel comfortable.
-   	Play some music
-   	Ask them to think of a story they would like to be the focus of this project. It can be a story of their life, a specific memory ect.
-   	Once chosen, break it down into 6 key points.
-   	Place these on a piece of paper however you like. By mind mapping by drawing a path through your life, a timeline.
-   	One by one share their story to the rest of the group.

	20 minutes
	Fairy-tale Stories
	-   	Once they have told their stories in detail, thinking about emotions, smells, senses. 
-   	One by one, someone will repeat back their story but in form of a fairy tale.
-   	We will discuss what a fairy tale is and some of our favourites.
-   	Listen to the stories and discuss how they felt hearing it back.

	15 minutes
	Game
	Group Juggle
 
Big Chief
-   	In a circle pick someone to step out the room 
-   	Pick someone else to be in charge of the rhythm
-   	Invite the person back into the room they must figure out who is in control of the rhythm.
-   	 
 
 

	10 minutes
	Checkout
	-   	Reflect on session
-   	Feedback  Tree
-  


 




Final Project - Workshop 2
13th May – 1pm – 3pm
 
Aims:
-   	To be creative and feel proud of the story they are telling.
-   	To devise short pieces of creative work they can tell their stories through.
 
Objectives:
-   	To offer the participants plenty of different tools and experiences they can put into the end goal.
 
Intended Outcomes:
-   	To feel proud of what they have achieved.
 
Resources:
-   	Card
-   	Flip chart paper
-   	Speaker
-   	Pens
 
 
 
 
 
	Time
	Activity
	Description

	5 Minutes
	Introduction
	-   	We will recap what we did yesterday. Talk about any thoughts we had overnight.
-   	1 – 10 feelings
-     Review Contract 
 

	10 Minutes
	Warm up Games
	21 – two different versions
First – Try to count to 21 saying one number at a time. If 2 people say it at the same time start from 1 again.
Second – Start at one and take it in turn to get to say up to 3 numbers. The person who 21 lands on is out.
 
Chicken Grain and Wolf Riddle
Must figure out a way to get all 3 things across the river. The fox can’t be left unattended with the chicken and the chicken can’t be left unattended with the grain. Solve the riddle??
 

	20 minutes
	First Exercise
	Sculpting Images:
-   	Each pick 3 points from their story. The 3 points must be next to each other.
-   	Using the others in the room sculpt those remaining into an image of that point.
-   	The images will change as your go through telling your story
 

	20 Minutes
	Second Exercise
	Chair Duets:
-   	Number yourselves 1 2 and 3
-   	Work together to come up with a sequence of 6 movements each.
-   	1&2 2&3 3&1
-   	The movements must be sharp, clean and rehearsed.
-   	Once everyone’s got their moves we can talk about pace and be experimental

	 10 minutes (flexible) 
	Mind Mapping
	-   	We will create one big mind map that will say our stories.
-   	Will we discuss ways we want to perform our story using all the games and exercises we have had a go at.
 

	 50 Minutes (Flexible) 
	Create and rehearse
	-   	Get ideas up off the paper and start being creative


 












Risk Assessment for the ABC Room:
Risk = Wheelchair in the room.
People need to be aware of this and the space around them. Make sure to have suitable space for a wheelchair. I will offer reminders of being spatially aware without dreaming unnecessary attention to the wheelchair user.

Risk = Stage area.
This is an area where chairs are stacked, and a piano is kept. Partcipants could trip, fall and hurt themselves.  I will state that this area is out of use unless directed to use it. 

Risk = Emotional trigger
Because we may touch on some personal experiences when contracting I will emphasize that they must only share what they feel able to share. And I will remind this throughout the session. 
 
Link to Consent /Registration form:
https://docs.google.com/forms/d/e/1FAIpQLScHwm6O94yF_DVfP7UE7f39kJH9trSaIm13idZQZ5aVNxL1UQ/viewform?usp=sf_link 
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