	[bookmark: cysill]Targed/Target 1
	The strongest critical conclusions will be those linked back to appropriate reading.

	Targed/Target 2
	Continue to engage critically with a broad range of reading.

	Targed/Target 3
	Aim to explain all ideas in consistent critical depth.
















A critical reflection and the identification of next teaching and learning steps focusing on one pedegogical principle.   

Introduction 
Assessment for learning (AfL) is an approach to learning and teaching that involves the course of looking for and understanding evidence for use by teachers and their learners. This is to identify where students are in relation to their learning, what they need to achieve next, and the best route to get there (The Assessment Reform Group, 2002). The purpose of AfL as stated in “Inside the black box” by Black and William (1998) is to raise students standards of achievement, raise the achievement bar for every student while reducing the spread of attainment and further encourage students to take on more responsibility with their learning. Moreover, there are four key elements to AfL: questioning/ talk, peer/ self-assessment, feedback and sharing the criteria. However, for the purpose of this essay the elements that will be discussed is peer/self-assessment and questioning/ talk.
Furthermore, Harlen (2005) states that AfL is an extremely powerful method which can be an effective teaching approach but if not used appropriately can in fact inhibit learning. Nevertheless, according to William (2002) AfL is crucial to ensure that students learning is kept on track and William (2009) established that the use of AfL in the classroom resulted in an equivalence of an extra 8 months of learning for students, demonstrating the success of this process. Therefore, with such contrasting views on AfL and how to implement it in the classroom effectively, the aim of this essay is to critically analyse and reflect on questioning/ talk and peer/ self-assessment and further identify the next teaching and learning steps focusing on these 2 elements. The purpose of this paper is to gather understanding of these two elements that I have previously implemented in practice and further develop my professional pedagogy within these areas. The essay structure will include an introduction and a critical analysis of the elements, in order to evaluate and identify the next teaching and learning steps. This will be accomplished with the use of relevant and reliable literature and theories to support the points made.

Quality of Questioning and Talk
[bookmark: _Hlk90461285]An area within AfL is questioning and talk, which is used in the classroom to not only teach but to assess students understanding of the lesson, whether that be through teachers asking students questions or encouraging talk between the student and the teacher or between peers. Questioning and talk is said to be a crucial element to enhancing learning. However, this assessment strategy doesn’t come without its challenges. 

[bookmark: _Hlk90564773]Nonetheless, Fries- Gathier (2008) states that the use of questioning in the classroom offers many opportunities for students in relation to their critical thinking and as a result, increases their likelihood of achievement and interaction within the lesson. For instance, it is expressed that by questioning students throughout the lesson, teachers are not only consistently checking for understanding but ensuring that students are paying attention as they know they may be asked a question at some point in the lesson, encouraging engagement. Additionally, Wragg and Browns (2001) states that the use of questioning in the classroom offers many opportunities for teachers to identify students’ understanding, knowledge, and identify students’ difficulties. Similarly, Lewis (2015) identified that asking higher level questions enables teachers to gather more information regarding students’ understanding, in order to further support their students. This links greatly to Donaldson’s (2015) Successful Futures review of curriculum and assessment, where it is stated that the use of assessment is to promote problem solving, creative and critical thinking, as well as to sustain students’ effort to achieve high but achievable targets. However, the literature discussed fails to mention any disadvantages or challenges to questioning and talk, which may be a cause of concern for how reliable the sources are as they show signs of being bias with their evidence. 
[bookmark: _Hlk90567152]Moreover, Crider (2004) states that a good example of an effective questioning strategy is the use of ‘the hot seat’. This is where students take it in turns to answer a variety of questions based on the topic, in order to develop their understanding and enhance their critical thinking. However, Massey et al (2008) expresses that in order for these questions to be of benefit to students, they need to be at the right level to challenge the students in order to encourage deep thinking. This is supported by Degener and Berne (2016) Continuum of Questioning Complexity, which was made for teachers to create questions to challenge students at each cognitive level to ensure that questioning is being of benefit to the students learning. 
[bookmark: _Hlk90716699]However, Immerwahr (1991) has contrasting views and states that research has shown that questioning strategies such as the hot seat doesn’t work for every child. For instance, they have stated that some students were uneasy about this strategy due to shyness, self-consciousness and worry of getting the answers wrong in front of everyone. This could suggest that this approach isn’t the best to assess learning for every child as sometimes you can learn more about their learning through observations of their discussions in their groups. These sources seem to be reliable as they show conflicting views of the hot seat questioning technique, meaning the literature discussed is fair and just. However, the strategy mentioned may not be comprehensive due to the limitations presented. 
On the other hand, Jacobs (2004) states that the use of talk in the classroom offers many opportunities for collaboration between peers, which is said to be extremely effective in increasing students’ self-esteem and improve their complex thinking. This is underpinned by Vygotsky’s Sociocultural Theory of Learning (1978) that expresses the vitality of peer interaction in order to develop their cognitive and collaboration skills. Moreover, Hargie (1978) states that questioning can be effective as a tool of assessment as it helps students think out loud, engage with their work and others, facilitate learning through active discussion and encourage students to build upon their critical thinking, speaking, and listening skills. 
This is supported by The Engagement Theory (1999) that states the importance of peer discussion on students’ engagement, as well as Donaldson’s (2015) Successful Futures review, where it is stated that assessment should encourage collaboration amongst peers, support social development and form positive relationships. This further links greatly to the Socratic method of questioning that involves thoughtful dialogue between 2 or more people, using more systematic and deep questions and in short means ‘discussion’ in order to encourage critical thinking. The literature evidenced seems to have a variety of comparable sources to support the evidence given. However, critique of Vygotsky’s Theory is that it doesn’t consider the fact that not every student is at the same educational level, resulting in limitations with learning during discussion. 
Nevertheless, Sardareh et al (2014) states that research into quality of questioning and talk raises a substantial amount of doubt regarding the efficiency of educators’ questioning. Correspondingly, Nappi (2016) states that implications of the use of questioning and talk in the classroom for the educators includes teachers having to plan these questions strategically in order for the questions to be effective in encouraging pupils to gather a deeper understanding. This links significantly to Blooms Taxonomy (1956) that focuses on the different levels of questioning, developed to provide educators with a framework to help teachers develop effective questions (refer to appendix 2). Bloom (1956) identified through his observations that 95% of questions used in the classroom only required recall, which requires the lowest level of thinking for students and as a result, has little impact on students understanding and learning process. Furthermore, according to Wiltshire LA Literacy Team (2008) there are 4 categories that questions can be asked in: closed, literal, open and higher order and if the right category of questions aren’t asked, students’ critical thinking and understanding is limited. For instance, if closed questions are used, such as questions that require a “yes” or “no” answer then it leaves little room for in-depth thinking to occur. 
To conclude, it has been identified that questioning and talk has a variety of benefits and challenges for both the teacher and the students, including the challenge of using appropriate questions and questioning techniques for it to be of benefit. However, it was stated that in order for questioning to be successful in the classroom teachers are required to be highly skilled with asking the correct level of questions and refer to Blooms Taxonomy (1956) to ensure its of benefit to students, indicating the constant need of development within teacher pedagogy. 
[bookmark: _Hlk90460820]
[bookmark: _Hlk90555865]Peer and Self-Assessment 
Another area within AfL is peer and self-assessment. This element is used in the classroom to enable students to mark their own work for self-assessment or have peers mark each-others work as a form of peer-assessment. Self and peer-assessment provides a number of benefits for both the students and teachers. However, there are debates regarding how effective this element of AfL is. 

[bookmark: _Hlk90651363]Hughes (2001) states that there are concerns such as conflict between students if they don’t receive the marks they would like and that it could also cause some discomfort for the students having their friends and peers seeing and marking their work. For instance, Karaca (2009) conducted a study regarding the impact of peer-assessment on students and established that the majority of students would rather mark their own test and compare it to the correct answers, than have others mark their work. It was identified in the study that students felt judged and uneasy as they had a fear of their peers seeing if they had a question wrong. This study has a very small sample group as it only focuses on the one school, hindering its reliability and as a result, its validity. This is underpinned by Maslow’s Hierarchy of Needs (1943) that emphasises the need for achievement (refer to appendix 3). However, there is limited evidence to verify that the structure of Maslow’s Hierarchy is in fact correct. Nevertheless, Xiao and Lucking (2008) states that a strategy to prevent students feeling this way is to have students marking each-other’s books anonymously, where students are not to know who’s book they are marking. This then ensures that there are no bias marking taking place or any feelings of judgement, as their research identified that anonymous marking showed a positive impact on the reliability of the marking. 

Moreover, Topping (2009) states that peer- assessment offers many benefits for students and their peers. For instance, pupils show a greater acceptance of feedback about their work when it comes from their classmates. This is because students and their peers are more likely to use language that is more accessible, in order to progress with their work. This coincides with Donaldson’s (2015) Successful Futures review of curriculum and assessment, where it is stated that assessment is used to encourage learners to take responsibility for their own learning and to use assessment to accelerate progress. In addition, Falchikov (2006) states that peer-assessment is a valid, reliable, and useful practice, as the use of peer-assessment reduces the workload for educators and further maintains the fairness of assessment as every student had the opportunity to assess each other. However, this study was conducted within a higher education setting and therefore, fails to establish whether peer-assessment would be as effective for students in the foundation phase or key stage 2, hindering its validity. 

Nonetheless, self-assessment is said to offer many benefits to students in relation to their independence as it encourages students to take charge of their own learning and see where they went wrong in order to improve next time. This links greatly to cognitive and constructivist learning and motivation theories as Shepard (2004) expresses, that students self-monitoring of thinking and learning is vital to the knowledge structure that lies within these theories. Furthermore, Pintrich and Schunk (2002) declares that self-assessment plays a vital role in the development of student’s self-perceptions and that student’s engagement and learning outcomes relies on their self-efficacy beliefs of their ability to succeed academically. Therefore, self-assessment is vital to encourage students to reflect on their work and as a result improve on their academic progress. 

[bookmark: _Hlk90649577]This is supported by Schunk (1995) that states that self-assessment and evaluation is vital for students to establish what they need to improve on and how, as well as Tripp (1993) that expresses how significant reflection is for development. Moreover, this is linked greatly to the Theory of Constructivism (1974), which focuses on the development of students learning and knowledge through analysis and reflection. However, challenges of self-assessment include, that pupils who are coherent in attaining high learning outcomes don’t like to make mistakes. Resulting, in students not acknowledging that their work can be improved as they may think themselves a failure (Dweck, 1999).

Nevertheless, there are many strategies of which can be used in the classroom to encourage self and peer- assessment, such as a marking criteria where students mark when an aim has been met (Fallows & Chandramohan, 2001). This can be used as a self- assessment strategy or peer-assessment strategy. Sweeney (2012) states that the use of a marking criteria to encourage self and peer-assessment enable students to become more involved in their learning process and become more active participants, as well as expressing that this strategy gives them the tools to assess their own work and learn from their mistakes. Similarly, Maheady (1998) supports Sweeney (2012), stating that peer and self-assessment are proven effective once the ground rules are established and the criteria is used within the assessment of the work.

[bookmark: _Hlk90650704]On the contrary, Hughes (2001) states that there are some concerns with the use of marking criteria such as the marking being non- reliable as students could just mark the work however they please, as well as the fact it could cause challenges regarding differentiation. Nevertheless, Orsmond, Merry and Callaghan (2004) states that an effective approach to ensure that the marking taking place is reliable and suitable for all abilities, is the use of having students construct their own marking criteria instead of them using one that has already been provided. However, criticism of this approach include, that students could possibly discriminate between the individual marking criteria, could result in disagreements and could further result in different learning outcomes for students (Orsmand, Merry & Reiling, 2000). 

To conclude, with thorough implementation of strategies, such as a marking criteria, it can produce significant educational benefits and opportunities for students learning and development. However, there is criticism about the lack of evidenced research regarding methods of self and peer-assessment and how they can encourage the progression of student outcomes. As a result, it is clear that there is a gap in the literature regarding effective peer and self-assessment strategies and whether they will be effective for all students.

Conclusion/ Reflection 
Tripp (1993) states that reflective practice is important for educators to develop their professional practice. Therefore, I have used Gibbs Reflective model (refer to appendix 4) in order to structure my reflection regarding AfL and the strategies I implemented in the classroom. The use of this reflective model ensures that I develop my professional practice and work towards meeting the pedagogy professional teaching standard. 

Regarding my implementation of questioning/ talk in the classroom through the use of the ‘hot seat’ (refer to appendix 1), I identified that it encourages engagement in the lesson and helps students to think critically about the lesson. This strategy also enabled me to gather a clear understanding on the pupils learning, where they were at and where I could further help them. On the other hand, I established that on some occasions where I used this strategy, students were extremely nervous as they were worried they would get the answer wrong. By conducting research on this strategy and questioning as a whole, I was able to identify that not every child is the same and instead the best strategy could be to observe the discussions between the students as it causes less stress for the students (Immerwahr, 1991).
Based on the reflection of my implementation of the ‘hot seat’ and the literature surrounding it, I will ensure that I practice a variety of questioning strategies, such as pair or group questioning, in order to reduce the pressure on students during individual questioning. Furthermore, having identified through the evaluation of literature the challenges of questioning, I will ensure that I refer strongly to Bloom’s Taxonomy (1956) to ensure that I am using questions that are challenging enough to encourage critical thinking but not too much that it causes unnecessary stress. 
Moreover, as a result of the implementation of ‘Lucy the Ladybug’ as a marking criteria during my teaching practice for self-assessment (refer to appendix 5), I identified that even though it encouraged students to work collaboratively and take charge of their own learning, it posed more challenges than it did opportunities. For instance, I established that students were rubbing out their answers and putting in the correct answers, which I understand now as a result of my literature review is because students don’t like to make mistakes and have a need to achieve (Dweck, 1999 and Maslow, 1956). Referring to the literature discussed, a strategy to ensure that the marking taking place is reliable and suitable for all abilities, is the use of having students construct their own marking criteria (Orsmond, Merry & Callaghan, 2004). As a result of the literature and the reflection of my implementation, I will ensure that I provide differentiated marking criteria or encourage students to create their own criteria in order to prevent students changing their answers.
Additionally, the use of a marking criteria during peer-assessment sounded like a fairly effective strategy. However, with hindsight I established that students were just randomly marking each other’s work. In addition, literature suggests that students also felt uneasy due to the risk of them being judged of their work was incorrect and that a study identified that students would rather mark their own work than have their friends potentially see that they had incorrect answers (Karaca, 2009). However, by conducting research, I discovered that a strategy to prevent students feeling this way is to have students marking each-other’s books anonymously (Xiao & Lucking, 2008). Based on this information, in my future teaching practice I will test the use of anonymous peer-assessment and further ensure that I provide students with the opportunity to be as reflective with their work as I am with my practice.
In conclusion, the aim of this essay was to critically discuss two elements of AfL in order to establish my next steps as a practitioner to inform my own professional development. This essay established the opportunities that AfL gives to students and practitioners, while also identifying the challenges and disadvantages that these strategies may present, in order to reflect on my practice. Having conducted research, I have identified that there are a variety of strategies than can be implemented within AfL. However, not all strategies will be of benefit for every student. Therefore, I will ensure that I practice the use of reflection throughout my teaching practice to certify that I am constantly learning and developing my teaching practice, confirming that I am implementing AfL strategies that will be of benefit for all of my students. Furthermore, the use of Gibb’s Reflective Model ensures that I am fulfilling the role of a reflective practitioner as I am reflecting on an event and critically evaluating the event in order to gather an understanding, ensuring that I am carrying out my best practice while considering the impact on my students. 
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[bookmark: _Hlk90461886]Appendices

Appendix 1- Professional Experience Templates:
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	For this experience, I aimed to focus on assessment for learning (AfL) strategies. I focused on 4 pillars of AfL: questioning/ talk, peer and self- assessment, quality and use of feedback and sharing criteria with others. For this experience, I will focus on and discuss 2 of those pillars. 
Questioning/ talk
We were doing a PE lesson about having to stay on the spot and carry out activities and movements using different objects/items- throughout I would ask questions about the items they were using and the task itself to spark thinking and discussion. For example-
· What is the easiest object to balance?
· Can you balance this…?
· What else could you do with the objects?
· What is the hardest object to balance?
At the end of the lesson, I also put students in the hot seat where they would answer questions about their experience in this activity and would discuss in pairs which ones they found the easiest/ hardest to balance and which ones they enjoyed the most to balance.
The aim of this experience was to identify whether this AFL strategy was effective and to focus on listening to learners in order to best support the students
Peer and self-assessment-
At the beginning of the lesson, I shared the LO with the class, also known as “by the end of the lesson, I will have learnt…” in the concept of lucy the ladybug- this is where you have 3 different coloured pencils and at the end of the lesson, you swap books with your partner and mark each other’s work with the 3 LO in 3 different colours and if every LO was met you colour the lady birds spots in the colour that the LO is written in.
First students would mark their work with a coloured pencil as I put the answers on the board and then swap books with a partner for them to mark each other’s books using the lucy ladybug marking strategy. 


	What have you learned?

	Throughout this experience, I have learnt that both questioning/ talk and peer and self-assessment has its advantages and disadvantages/ challenges and opportunities. 
Questioning/ talk
By testing this strategy, I identified that it worked really well as it encouraged discussion and showed others some best practise that others could try and use during their experiment with the objects. This strategy enabled students to express their ideas, create and learn more ideas from their peers as they can see what others are trying. It also encourages engagement in the lesson and encourages students to think critically and think out loud/outside the box. This strategy also helped be gather a good and clear understanding on the pupils learning and where they were at and where I could further help them. 
However, disadvantages include students may try and give the answers they think I want and not what they actual want to say. For some, students may be nervous and anxious that they will get the answer wrong, and this may cause distress. I remember when I was in school, I would love to partake in the activity and as soon as I was asked questions about it or asked to explain my reasoning for things, I would freeze and not say what I was actually thinking. This could be a reason that this approach isn’t the best to assess learning for every child as sometimes you can learn from their learning through observations of their discussions in their groups. 
Peer/self- assessment 
Self-assessment worked well as it encouraged students to take charge of their own learning and see where they went wrong in order to improve next time. 

However, on some occasion’s students would rub their answers out and replace them with the actual answers and then mark their work correct (year 2 writes in pencils). 
Peer- assessment didn’t work the best as students were just being kind and marking their partners work correct so it didn’t really provide a great approach to develop their learning.
However, if done correctly and practiced over time, then it could prove to be a rather effective approach as it encourages independent learners and markers. 
I feel this strategy takes time and practise to become an effective approach and to have its benefits for the student and teacher but because I didn’t have long enough to make this strategy a routine for the students, it wasn’t the best approach at the time for me.

	What next?

	As a result of this experience, I will ensure that I constantly include AFL in my lessons and lesson plans as it encourages independence and development for both the learner and teacher. However, I will ensure that I take more time on these strategies are they most definitely require time and practise for both students and the teacher. I feel next time I will make the ladybug marker more simplified by maybe coming up with the learning objectives as a class in order to include the students more so they can lead their learning more independently. Moreover, I feel it would be best to differentiate the marking criteria as the criteria I use was for the whole class, which wasn’t fair for those who work at different levels. Furthermore, I plan to research more AFL strategies in order to develop my pedagogy and knowledge and use these strategies discussed more in my lessons in order to perfect them for that specific class and learn how to adapt them for ks2. I will share my experience and any good practise I have identified during this experience with my university colleagues through the use of a bridging share day, where we share out findings of the techniques we have implemented, in terms of what we did, the advantages and disadvantages of the implemented techniques. 



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	For this experience, I decided to focus on blended learning experiences as I wanted to expand and develop my pedagogy and practice, while also ensuring that my students have all the opportunities to learn through many strategies. For this experience I planned many lessons that incorporated many learning strategies, whether that be through worksheets, talking, laptops, games, videos, songs etc. The intended outcome of this experience was to establish a variety of learning techniques that my students thrived doing. From previous research regarding how children learn in a variety of different ways and never learn exactly using the same technique, I was really intrigued to implement a variety of learning and teaching strategies that all students would thrive doing.

	What have you learned?

	From this experience, I learnt that a lot of my students learn through play at this young age (foundation phase). For example, I established that the majority of my students learnt/ remembered more and enjoyed the lesson more when I incorporated more practical ways to teach and learn, such as learning through board games (math's monopoly) and colour by number (students had to work out the math's sum before they could identify what colour to colour the section in, math's laptop games and outdoor learning (learn from experiencing it themselves- e.g. instead of just watching a video about changes that occur to trees in the season, they go experience and see for themselves). Moreover, this experience enabled me to develop my best practice and further encourage learning in my lessons, meeting the intended outcomes. 

	What next?

	As a result of this experience, I intend to take these newly found teaching strategies and implement them in my own teaching practice. I also intend to adapt them to suit ks2 as well, as I feel it is vitally important to be skilled in a variety of teaching techniques in order to best support each and every student. However, I understand that being skilled in a variety of skills would be challenging for teachers. I will partake in further research to establish how these approaches can be best implemented into ks2, having only used them in foundation phase so far. 




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	I have chosen to focus on the real life, authentic contexts professional standard with this experience with the aim of encouraging children to work towards the four purposes of Wales and learning life skills that they can take forward in all aspects of their life outside of education. The experience itself was during a mathematics lesson with the topic money. I had 4 different areas around the class where students would rotate every 25 minutes to experience each area. The particular area that links with this professional standard that I am focusing on was the shop, where students could imagine they were shop keepers and shoppers. They had baskets, money coins/ notes and plastic shopping objects with price tags, where they could use their money to buy these objects from the shop keeper and later reverse roles. The aim of this activity was to give the students the real-life experience of buying and selling items in a shop, while also learning about money (giving change, money values etc). 

	What have you learned?

	This experience is extremely important for students to learn a new topic, enhance their subject knowledge and learn new skills, while also being able to apply these skills and new knowledge in a real context outside of the classroom. It enables learners to be confident and creative individuals that can use this skill throughout their life. This experience relates to my development of finding new creative ways to teach every student, while also ensuring that I teach them how to apply their new knowledge outside of a worksheet/book. The intended outcomes of this experience were to take a break from working in our booklets and see/practise how we can take our newly found knowledge of money value and making change and use it in a real-life situation that all will encounter, in order to build confidence using our money and as a form of AFL to check that learning has taken place and is fully understood. This experience did meet this intended outcome as students were able to use what they had learnt from their booklets and apply it to working/ buying in a shop. I could also see that it was building students confidence as they learnt through play/role play. I have learnt that the use of applying topics/skills and knowledge to real life contexts is vitally important for children to become confident, informed, and capable individuals throughout and after education. I also learnt that it is a fun and creative technique that all will enjoy and love to partake in. 

	What next?

	As a result of this experience, I definitely intend to use this technique of teaching (applying it to real life contexts) throughout the remainder of my student-teacher experience and in my own teacher practice in the future. This is because it appears to be a real important, relevant, and enjoyable way to teach students educational and life skills. I feel I would definitely ensure that I have a shop in my classroom to enhance student’s skills and confidence in real life situations. I will ensure that I follow up with more research on how to incorporate authentic lessons in my class and create enhanced provisions that focuses on encouraging students to apply their knowledge to real life experiences to create capable and informed citizens. Next, I would like to focus on whether this technique would be as effective if used in a ks2 classroom. Therefore, I plan to further my knowledge on implementing real life authentic contexts such as a shop in a year 6 class to identify whether it would be as effective. 




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	For this experience, I ensured that I included cross curricular skills within my lessons and lesson plans. This has been present with the use of tasks that include skills shown within the cross curricular themes and also via AoLE challenges that the class participate in after completing the main task. This is where students carry out tasks that have been set based on each of the AoLE's in order to engage with the New Curriculum for Wales design. The aims of this experience were to get students learning the skills that the New Curriculum for Wales would like students to achieve in order for them to reach and achieve the four purposes. This experience particularly focuses on the cross curricular theme’s professional standard and also the learners leading learning as these are independent tasks for them to carry out and mark on the challenge wall whether they have completed them. 

	What have you learned?

	This experience was vitally important as it encourages the implementation of The New Curriculum for Wales and encourages students to become independent, creative individuals as stated in the four purposes. This experience has given me the opportunity to implement cross curricular themes and become more confident with The New Curricular for Wales and how I can teach through this curriculum. This experience met the intended outcomes as it enabled students to develop cross curricular skills within the main lesson and also work independently with the AoLE challenges. This experience, I feel is a great way to ensure that you are teaching through the New Curriculum for Wales. 

	What next?

	As a result of this experience, I will most definitely ensure that I include AoLE challenges in all of my lessons and lesson plans as it encourages the four purposes within the classroom. I will most definitely ensure that I include cross curricular themes within my lesson plans as it encourages me include cross curricular skills within my main lessons, whereas before I might not have thought about it. Next time, I would possibly have the students come up with these challenges as a class in order to be more involved with their learning. I will also look further into The New Curriculum for Wales and cross curricular themes in order to more strongly link these skills into my lessons, especially within ks2.






Appendix 2- Blooms Taxonomy (1956):
[image: See the source image]



















Appendix 3- Maslow’s Hierarchy of Needs (1943):
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Appendix 4- Gibb’s Reflective Cycle (1998):
[image: See the source image]











	



[image: ]Appendix 5- Lucy the ladybug as used in my practice:
 I know when a conjunction is needed in a sentence.
I know if an ‘or’, ‘but’ or ‘and’ is needed in a sentence.
I can use conjunctions in a sentence correctly.
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