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[bookmark: _GoBack]Initially this essay will explore the wider issues and concerns for children today in regards to their physical activity levels, while casually reminding the reader of United Nations guidance. It will also aim to critically evaluate, the importance of adventure to individual learning, personal development, health and well-being by consequently looking at current issues and opportunities within our society in the United Kingdom. Later on, the essay will argue why the use of outdoor and adventurous activities can make real differences to the lives of children, with a focus on schools employing this.    
The facts and statistics are overwhelmingly surrounding us as the evidence suggests, a truly shocking reality is signalling the imminent direction of the future health and wellbeing for more than half of the nation’s children. In a recent survey of school children’s physical activity engagement, Sport England (2018) concluded that, while three million met the daily and partially active recommendation of sixty minutes, a staggering four million did not. The recommended guidelines for daily activity are from the utmost highest possible standard, quantified by medical and science professionals. As mentioned above in regards to daily guidelines, the UK Chief Medical Officers report clearly states that, sixty minutes a day of moderate to vigorous physical activity is necessary for a balanced and healthy life (Department for Health and Social Care, 2019; National Health Service, 2019). 
Furthermore, the Sport England (2019) survey review of attitudes recognised that, children who are physically literate are more likely to be active. Despite this, it was also determined that physical literacy declines with growing age and interestingly the survey shows the greatest disparity in attitudes was towards, confidence in taking part between years 3-6 and years 7-11 (Sport England, 2019). According to the Sport Wales (2014) website, there are four foundations that can lead an individual to becoming more physically literate, these are; ‘physical skills, confidence, motivation and lots of opportunities’. Therefore it would broadly benefit to push schools into integrating physical literacy, by perhaps making it significant to all curriculum frameworks, which have the potential to effectually connect it with a range of learning outcomes. 
The Convention on the Rights of the Child (1989) set out by the United Nations encompasses a charter appropriately concerned for the safety, security and positive prospects of children. Article 31 states “[to] recognize the right of the child to rest and leisure, to engage in play and recreational activities appropriate to the age of the child” (Convention on the Rights of the Child, 1989, p. 10). In other words, it is the schools priority to ensure that, every child exclusive of this convention’s reach has the right to play and engage in recreational activities. Within the convention it also states, “Parties shall ensure to the maximum extent possible the…development of the child” (Convention on the Rights of the Child, 1989, p. 4). With this in mind, it could conceivably be said that the governments and administrations in the UK, have patently failed to achieve or uphold physical development for each and all of its children. Reasoning why we can determine it as a prospect development failure, as such, can best be understood by conversely looking at what benefits can be attained from physical activity from a young age. To put it another way, physical activity has been linked to cognitive and sensory development, evidently if children aren’t physically active it is surely at a cost to their individual development and potential.
As a matter of fact, the benefits of physical activity and its prospective links for providing cognitive development are well understood and tested (Bidzan-Bluma and Lipowska, 2018). The recent excellent systematic review by Bidzan-Bluma and Lipowska (2018) demonstrates multiple academic sources complied and reviewed to show that physical activity has constructive effects towards; attention, language, learning and memory function.
Taking into consideration what Sport Wales (2014) say about the foundations towards achieving good physical literacy, it should be eminently noted that outdoor adventure education can strongly encompass the foundation for physical literacy. For example, one perceived attitude of good physical literacy is confidence, now from research we know that if facilitated suitably, outdoor adventure education delivers situations and challenges that can procure confidence from individuals (Knight, 2012; Barrett and Greenaway, 1995). 
The High Quality Outdoor Learning for Wales guidance document by the Welsh Council for Outdoor Learning (2018, p. 11) recognises that young people, ‘are learning to appreciate the benefits of physical activity and the lifelong value of participation in healthy leisure activities and reflection’. As outdoor adventurous activities perhaps aren’t as structured and competitive as most traditional sports, they can perhaps offer more diverse opportunity to those who otherwise don’t surpass at traditional sports. 
In the words of Norwegian polar explorer Erling Kagge:
‘Here in the West…the standard of living has never been higher, and dangers in general are far fewer. At the same time my impression is that a greater number [of people] feel they have less to live for’ (Kagge, 2006, p.64).
It doesn’t take a trip to the South Pole to understand what Kagge (2006) is saying here, the essence of this message then is that risk on the face of it is being phased out of daily life and in its absence perhaps self-indulgence and sedentary routine take place. In regards to what Kagge (2006, p.64) says about a greater number of people feeling they have less to live for, perhaps through a primitive lens we could appreciate that we aren’t too distant from our early ancestors who had ever present risks and obstructions in their daily lives. Perhaps the quintessence of this is that, less and less of our lives are being spent in natural environments that our early ancestors relied so greatly upon. To say the least, it is indefinitely still relied upon, for all life. The likely problem then lies with our detachment from nature, no longer do the majority hunt, farm or forage in the West, no more do humans everyday fear our natural predators, and so with just a few examples, there is seemingly less uncertainty through our modern day routines. 
According to Gill (2012) the current society we live in today seems to objectify risk as a dangerous feature of life that should perhaps be prevented as much as humanly possible. As revealed by Gill (2012, p. 15) he believes that there is a positive case for risk in childhood, one of those arguments being that children who learn to manage risks while young, will go through life better prepared for challenging situations.
The importance of adventure and taking risks could perhaps be seen as vital to the development, and consequent learning of an individual. Truly though from birth, we must confidently learn by carrying out calculated risks, whether this is our first steps or first words. Take walking and talking for example, Iverson (2010) argues that early motor development plays significant development in a child’s phases of cognitive logical ability, and predominately the ability to communicate. What is more, this is only scratching the surface of evidence that supports this proposition as Anderson et al (2013, p) made the association that, early locomotor experience gained is invaluable to how the infant can fundamentally access and use their environment, allowing it to become perceptible and tangible. 
Furthermore, Anderson et al (2013) also recognised that an infant physically exploring their environment and being able to interact with it, might have a higher association for them developing psychologically. Thus when we develop psychologically, we are able to recognise and acquire our first words, which can explain how well we fair later in life with the acquisition of language. So in conclusion, it would appear that perhaps developing physically through locomotor experience from a young age, could seriously suggest better cognitive ability, maybe even to tease the idea of more successful results throughout one’s life of education and study as this has to be communicated to the learner.  
One common theme of adventure education being beneficial for the youth as (Knight, 2012; Hodgson and Berry, 2011) suggest is the fact of potentially overcoming fears that might not have been existing in the child’s day to day life. Outdoor educator Simon Priest’s creation of the Adventure Experience Paradigm can demonstrate how a participant might experience adventure, which as Priest puts it, highly relevant to risk (Martin and Priest, 1986). It models a participant’s adventure experience outcome by the calculation and combination of risk and personal competence. The importance of this model then by Martin and Priest (1986) is that it gives anyone concerned, the ability to fine tune an activity, to provide appropriate challenges with intrinsic risk for a group of individuals. Another valuable model to illustrate the relationship with adventure and how it affects an individual can be seen in Barrett and Greenaway’s (1995) model of, the Dynamic Adventure Environment, they look at how potential components of adventure such as the outdoor environment and subjective risk can lead to personal growth through a dynamic environmental setting, again another useful tool for outdoor facilitators. 
As most outdoor adventure education occurs in the natural environment, a practical study by Howell, et al. (2011) showed that there are positive aspects of simply being in nature, with linked feelings of healthier well-being. The results showed that a person’s ‘nature connectedness correlated positively with psychological well-being and with social well-being’ (Howell, et al., 2011, p. 168). Wilson (1984) postulated that humans seek nature in his theory called Biophilia, which according to him, is the inherent human desire of connectedness to nature and the whole environment. With this in mind, it isn’t that hard to believe that we do seek connections with nature, seeing as we ourselves are the very matter that is a part of the whole environment and simultaneously, there are hypothetically always two way transactions between humans and nature. With all this in mind, Louv (2005) believes that children today are becoming detached from nature while he labels this, Nature Deficit Disorder. According to Louv (2005) nature contains endless opportunities for children such as creativity, imagination and the freedom to explore.       
In a study by Scrutton, that was a first for application in Scotland (2015) it was established that, outdoor adventure education delivered in the form of residential school trips was found to increase personal and social development for children ages 10 to 12. However, unfortunately a shortcoming of this study also ascertained that the children’s increases after 10 ten weeks post residential trip weren’t the same, in fact their scores for the developments had plummeted while back in the boundaries of school classrooms (Scrutton, 2015). So it is perhaps becoming clear that this approach of education has more to offer than meets the eye, especially experiential education.  
Within the whole curriculum there is enormous potential for experiential learning, this style of learning offers a more practical hands on approach to learning. According to Miettinen (2000) experiential learning can be conceptualised by experience and reflections, with this in mind, this is where within the curriculum outdoor and adventure can be applied at its best. As experiential learning is defined by the learners experience it allows the individual to take responsibility for their own learning. According to James and Williams (2017, p. 64) ‘[students can] demonstrate their high-level thinking skills in a more hands-on, active, and experiential manner’.
A fantastic opportunity for experiential education in a school environment would be a sensory garden. A recent study by Hussein (2017) showed that, areas such as sensory gardens, offer more affordance for experiences even when compared against areas that are used more frequently. However, the focus of user group was children with special needs, but none the less there should be equal learning opportunities for all within the whole curriculum. Learning and Teaching Scotland (2010) recognise that, learning in the outdoors perhaps can be a more active place to learn and that outdoor learning can even enhance a student’s traditional classroom learning. Furthermore, they appreciate outdoor learning as a viable opportunity of achieving the Scottish curriculums outcomes for learning (Learning and Teaching Scotland, 2010).
A range of developments for school grounds could be integrated into already existing places. For example, any areas of foliage or wooded areas can easily be adapted into areas of peace and tranquillity. This could be achieved by simply designating it to the students and appropriately adding seating, this could even be made into a project for the students to undertake, thus creating roles of responsibility for the students so they then respect and utilise their own work. Another easy and financially practical option is the construction of fruit and vegetable garden beds, Charles Dowding a Devonshire farmer offers a more ecological way of allotment growing. He acclaims and promotes that by not digging and ploughing the soil actually allows the soils composition to flourish naturally (Dowding, 2007). With this in mind, using this no-dig style of growing fruit and vegetables with students may well increase their environmental empathy and also it relates back to what Howell, et al. (2011) said about simply just being outside in natural environments is beneficial to wellbeing and mindfulness.
According to Wurdinger and Steffen (2003) the design and application of challenge courses within schools can lead students to engage more in activity time and as a result, more physical exercise in a less conventional way. The opportunity for using experiential learning in challenge course programs is plentiful as challenge courses if designed well, can offer many challenges in the form of problem solving based learning (Wurdinger and Steffen, 2003).
In some final thoughts, the opportunity for using outdoor and adventurous learning as a vehicle for supporting children’s physical literacy would clearly be advantageous and in the best interests of the parents, teachers, schools, local council and government. Furthermore perhaps outdoor and adventurous learning can also be used a vehicle for supporting children’s environmental literacy, which is essentially, the competence and knowledge to understand environments and how to take care of them (Environmental Literacy Council, 2015).    
So in all that has been presented, it would appear that effective solutions are desperately needed to encourage and inspire children to be both physically and psychologically active. Intervention is needed, but it must come in a form that all children feel inclusive towards. Is it too unbelievable to consider that there could be a more natural answer to the youth demographics health and wellbeing issues. The outdoors and its adventures within perhaps can offer an alternative to old-fashioned, structured and controlled sports that repeatedly exclude and dismiss other abilities and strengths of some children.
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